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Do you want to learn about word study?   
How are families involved in word study? 
 
I am Donald Bear, a co-author of a series of 
books on word study.  You can find the 
materials by looking for Words Their Way core 
books. 

Talking to Families About Word Study  
To Teach Phonics, Vocabulary and Spelling 

  
Children involved in a word study program  
 4-part video talk on word study 
Chose the videos that match your interests. 
 
Part I.  What is word study and why is it important? 
Overview of family involvement 
 
Part II  Development word study in the Emergent 
and Letter Name-Alphabetic stages 
 
 

Talking to Families About Word Study  
To Teach Phonics, Vocabulary and Spelling 
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Part III.  Within Word Pattern stage word 
study 
 
Part IV.  Upper Level word study in the 
Syllables & Affixes and Derivational 
Relations stages  
 
Handouts for this talk at  

    www.donaldrbear.com 
 
 

Talking to Families About Word Study  
To Teach Phonics, Vocabulary and Spelling 

 
Word study  = 

 phonics +  spelling +  
 vocabulary instruction 

What is word study? 

RRWWT 
 

Essential Literacy Activities 

WE IMPLEMENT THE ESSENTIAL LITERACY 
COMPONENTS IN TERMS OF 

Read To 
Read With*  
Write With 
Word Study* 
Talk With 
 

RRWWT 
Essential Literacy Activities 

Read To 
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	Read	With		

		

•  Read With includes extensive support reading, 
fluency, comprehension, and vocabulary 
instruction.  

 
•  Ranges and Levels of Reading and New Looks at 

Readability 

•  From Easy Instructional to Difficult Instructional 

Write With 
  

 Word Study 

Part I. What is word study 
and why is it important? 
Overview of family 
involvement 
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•  Word study equation 
•  Lesson plan format 
•  Sorting 
•  Layers of writing and stages of 

development 
•  Word study activities 
•  Word study and deep spelling instruction 
•  Word study in the classroom 
•  What families do 

TOPICS OF INTEREST PART I: 

 
Word study  = 

 phonics +  spelling +  
 vocabulary instruction 

What is word study? 

Why word study? 
•  “Becoming literate depends on the 

fast, accurate recognition of words 
in texts, and fast accurate 
production of words in writing so 
that readers can focus their 
attention on making meaning.”  

Words Their Way 

What is word study? 
•  “Word study explicitly teaches 

students with hands-on activities 
the vital skills necessary to excel at 
word recognition, spelling and 
vocabulary.” 

Words Their Way 
 

From Words Their Way 
  
 

Word Study Lesson 
Plan Format 

and  Organization 
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Word Study Lesson Plan Format 

demonstrate  introduce sort, use key  
   words or pictures 

 

sort & check  individually or with a  partner 
 

reflect   declare, compare, & contrast 
extend   activities to complete at  

   seats, in centers, or at home: 
   sorts, games, cut and paste, 
   expand word study notebook, 
   make word charts 

   

Word Study Lesson Plan Format 

14    UNIT I ShorT-aNd LoNg-VoweLS: CVC aNd CVCe

SorT 1 Picture Sort for Long and Short -a

Copyright © 2009 Pearson Education Inc. Reproduction is permitted for classroom only. 

GRIDLINE SET IN 1ST-PP TO INDICATE SAFE AREA; TO BE REMOVED AFTER 1ST-PP

M01_INVE5681_03_SE_C01.indd Page 14  7/30/16  4:37 PM user /205/PH02749/9780134575681_INVERNIZZI/INVERNIZZI_WORDS_SORTS_FOR_WITHIN_WORD_PATT ...

From Words Their Way 

UNIT I ShorT-aNd LoNg-VoweLS: CVC aNd CVCe    15

Sort 4 Picture Sort for Short and 
Long U

ŭ [cup] ū [tube ] oddball

rug plug glue shoe skate

thumb sun suit fruit

tub drum spoon roof

bug nut mule flute

truck moon juice

Sort 5 Picture Sort for Short and 
Long E

ĕ (bed) ē (feet) oddball

sled leg peas jeep fork

vest leaf wheel cube

bell cheese queen

dress seal sleep

desk sheep sweep

nest tree

Sort 2 Picture Sort for Short and 
Long I

ı̆ [pig] ī [kite] oddball

fish zip pie dive net

lid drive vine deer

lips slide five

hill hive prize

twins nine bride

swim smile

Sort 3 Picture Sort for Short and 
Long O

ŏ [sock] ō [bone] oddball
rock box smoke ghost web

mop toes coat bag

dot road soap

lock nose hose

fox robe boat

clock goat

GRIDLINE SET IN 1ST-PP TO INDICATE SAFE AREA; TO BE REMOVED AFTER 1ST-PP

M01_INVE5681_03_SE_C01.indd Page 15  7/30/16  4:37 PM user /205/PH02749/9780134575681_INVERNIZZI/INVERNIZZI_WORDS_SORTS_FOR_WITHIN_WORD_PATT ...

From Words Their Way 
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 Scope and Sequence of  
English Word Study Instruction 

Alphabet      Pattern   Meaning 
     

Phonology          Orthography         Morphology 
     1. Beginning consonants 

2. Ending consonants 
3. Short vowels 
4. Consonant digraphs 
5. Consonant blends 
6. Preconsonantal 

Nasals 

7.  CVCe 
8.  Other common long 

vowel patterns 
9.  Less common long 

vowel patterns 
10.  Consonant Influenced 

vowels (r,l,w) 
11.  Complex consonant 

clusters 
12.  Diphthongs & other 

ambiguous vowels 
13.  Inflectional endings: 

plural and past tense 
14.  Open & closed syllable 

patterns 
15.  Vowel patterns in 

accented syllables 
16.  Unaccented syllables 

17.  Common prefixes 
18.  Common suffixes 
19.  Sounded-silent spelling/

meaning connections 
20.  Consonant alternations 

in derivationally related 
pairs 

21.  Greek roots 
22.  Latin stems 
23.  Predictable changes in 

derivationally related 
words 

24.  Advanced suffixes 
25.  Absorbed or assimilated 

prefixes 

Emergent 
Pre-K to middle of 1st 
Emergent 

 Beginning 
K to middle of 2nd 

  Letter Name - Alphabetic 
Transitional 
Within Word Pattern 

Grade 1 to middle of 4th 

Syllables & Affixes 
Intermediate  

Grades 3 to 8 

Advanced 
Grades 5 to 12 
Derivational Relations 

Reading Stages 
Grade Range 
Spelling Stages 

Synchrony of Literacy Development 
            Alphabet            Pattern              Meaning 

Synchrony of literacy 
 

There is a synchrony among 
reading, writing and spelling 
development and instruction. 

4 65 7 8

From Words Their Way 

Spelling Stage Expectations by Grade 
Level 

From Words Their Way 

Word	Study	Notebooks	
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From Words Their Way 

From Words Their Way 
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Review the words with a game! 

From Words Their Way 

Ten Indicators to Observe in Effective Word Study  
1.  Grouping for Differentiation 
2.  Preparation and Organization of Materials  
3.  Teacher Talk  
4.  Facilitating Student-to-Student Talk  
5.  Extension and Transference  
6.  Instructional Routines  
7.  Student Reflection  
8.  Notebook Use 
9.  Engagement 
10. Teacher Knowledge and Classroom Management  

Developmental Word Study Observation  
Tool Items  Gehsmann, Millwood & Bear, 2014 
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*voc*	
  

Writing Sort 
made   say    train 

   

Writing Sort 
made   say    train 

        paint 
 

Writing Sort 
made   say    train 

  cave    way    paint 
 
  rage    stray    mail 

 
  rate    sway   faint 

 
  cage    spray   jail 

Word Study and Deep 
Spelling Instruction in a 
Comprehensive Literacy 

Program 

Donald Bear 

Spelling	Instruction	

• Spelling	is	a	part	of	literacy	instruction.		
–  (Reconceptualize	the	role	of	spelling	instruction.)	

	

• Spelling	teaches	students	about	phonics,	
vocabulary,	and	morphology.			

	

• Students	learn	more	about	reading	from	
spelling	than	they	do	about	spelling	from	
reading.	(See	references.)	
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Spelling	Activities	in	Word	Study	

• Students	should	spell	between	40-	
50%	of	the	words	correctly.	

• Look	for	90%	accuracy	in	spelling.	
• Students	are	able	to	explain	why	
they	sorted	the	way	they	did.	Once	
a	week,	students	write	a	reflection	
about	their	sorts.	

Spelling	Activities	in	Word	Study	

• Look	for	generalizability.	
Incorporate	transfer	to	writing	in	
grading.	

• Have	students	sort	words	at	home	
with	parents:	refrigerator	sorts,	
easy	games.	

Students should not “write words 10 
times each.”   

    (Gates, 1919) 

From Words Their Way 
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From Words Their Way 

From Words Their Way 

correct work 

Bear et al., (2016) Words Their Way,6th ed., page 81 

What Families Do At Home 

From Words Their Way 
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From Words Their Way What Families Do At Home 
•  Can your student read the words and sort accurately?  
•  Does sorting fluency improve with practice?  
•  Can your student talk about the sort? 
•  Watch your student sort into categories 
•  Do you understand the categories? 
•  Ask your student to explain the reason for sorting each column or 

category 
•  Speed sort to see who sorts fastest  
•  Say the words as you sort 
•  Play a game like Concentration with the words in the sort 
•  Go on word hunts for words that have similar patterns, or sounds 

Word Study At Home 
•  Play games: Speed sorts, simple board games (copies of the games at 

school), concentration, go fish….  
•  Writing Sort 
•  Take an interest in words   
•  Interesting Word Activity: Look for interesting words as you read. Use 

reference materials like online dictionaries, etymologies and paper 
dictionaries 

•  Make the meaning connection: Think of related words 
•  Wide reading 
•  Do more than spelling the word back and writing the words in 

sentences 
•  See if students are generalizing to their writing  
•  In a traditional spelling format look for your student to start with at 40 
– 60%, and finish at 90% accuracy 

Word Study At Home 
Vocabulary 
•  Have students choose their own words from what they are 

reading 
•  Look for the concepts that underlie the vocabulary 
•  Be generative: Look for related words and make the 

meaning connection 
•  territory, terrain, terra, …. 
•  define, definition, definitive, defining, definite, finite 

•  Think of words in other languages 
•  Work with phrases 
•  Tie vocabulary to notetaking 

Materials and References 

Words Their Way is the core text.  You can find the 
whole series of 14 books on word study at 
pearson.com or at bookstores online or in your 
community. 
 

Bear, D. R., Invernizzi, M., Templeton, S., & 
Johnston, F.  (2016). Words their way: Word study for 
phonics, vocabulary, and spelling instruction (6th Ed.).  
Boston: Pearson. 

Materials and References 
•   Bear, D. R., Invernizzi, M., Templeton, S., & Johnston, F.  (2016). Words their way: Word study for phonics, 

vocabulary, and spelling instruction (6th Ed.).  Boston: Pearson. 
•  Carlisle, J. F. (2010).  Effects of instruction in morphological awareness on literacy achievement: An integrative review. 

Reading Research Quarterly, 45(4), pp. 464-487. doi.org/10.1598/RRQ.45.4.5 
•  Eddy, R. M., Ruitman, T., Hankel, N., Matelski, M. H., & Schmalstig, M. (2011). Words Their Way: Word Study in 

Action Intervention Efficacy Study Final Report http://www.intensiveintervention.org/chart/instructional-intervention-
tools/12887 

•  Flanigan, K., Hayes, L., Templeton, S., Bear, D. R., Invernizzi, M., & Johnston, F. (2011). Words their way with 
struggling readers: Word study for reading, spelling, and vocabulary instruction, grades 4-12. Boston: Pearson/Allyn & 
Bacon. 

•  Gehsmann, K. M., Millwood, K., & Bear, D. R. (2012, December). Validating a classroom observation tool for studying 
developmental word study instruction. Paper presented at the 62nd annual conference of the Literacy Research 
Association, San Diego, CA. 

•  Graham, S., & Santangelo, T. (2014). Does spelling instruction make students better spellers, readers, and writers? A 
meta-analytic review. Reading and Writing, 27, 1703-1743. 

•  Helman, L. A., Bear, D. R., Templeton, S., Invernizzi, M., & Johnston, F. (2012). Words their way with English learners 
(2nd ed.). Boston: Pearson/Allyn & Bacon.  

•  Helman, L. A., Delbridge, A., Parker, D., Arnal, M., & Jara Mödinger, L. (2015). Measuring Spanish orthographic 
development in private, public, and subsidised schools in Chile. Assessment in Education: Principles, Policy & Practice, 
1-26.  http://dx.doi.org/10.1080/0969594X.2015.1038217[dx.doi.org] 

•  Henderson, E. H. (1981).  Learning to read and spell:  The child’s knowledge of words.  DeKalb, IL: Northern Illinois 
Press. 

•  Henderson, E. H. (1990). Teaching spelling (2nd ed.). Boston: Houghton Mifflin. 
•    
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Materials and References 
•  Henderson, E. H. (1990). Teaching spelling (2nd ed.). Boston: Houghton Mifflin. 
•  Invernizzi, M. (2014). Critical thinking about vocabulary. In Bear, D. R., Flanigan, K., Hayes, L., Helman, L., 

Invernizzi, M., Johnston, F. J., & Templeton, S., Vocabulary their way: Words and strategies for academic success (pp. 
T18-T21). Glenview, IL: Pearson. 

•  Invernizzi, M., & Hayes, L. (2004). Developmental-spelling research: A systematic imperative. Reading Research  
Quarterly, 39, 216-228. 

•  Invernizzi, M., & Hayes, L. (2011). Developmental patterns of reading proficiency and reading difficulties. In A. 
McGill-Franzen & R. L. Allington (Eds.), Handbook of reading disability research (pp. 196-207). New York: 
Routledge/Taylor & Francis. 

•  Johnston, F. P. (2001). The utility of phonic generalizations: Let's take another look at Clymer's conclusions. The 
Reading Teacher, 55(2), I132-143. 

•  Johnston, F., Invernizzi, M., Bear, D. R., & Templeton, S. (2015). Words their way for preK-K. Boston: Pearson. 
•  Morris, D. (1983). Concept of word and phoneme awareness in the beginning reader. Research in the Teaching of 

English, 17, 359-373. 
•  Morris, D. (1993).  The relationship between children's concept of word in text and phoneme awareness in learning to 

read:  A longitudinal study.  Research in the Teaching of English, 27, 133-154. 
•  Morris, D. (2011) Interventions to develop phonological and orthographic systems. In A. McGill-Franzen & R. L. 

Allington (Eds.). Handbook of Reading Disability Research (pp. 279-288).  New York: Routledge. 
•    

Materials and References 
•  Morris, D. (2011) Interventions to develop phonological and orthographic systems. In A. McGill-Franzen & R. L. 

Allington (Eds.). Handbook of Reading Disability Research (pp. 279-288).  New York: Routledge. 
•  Morris, D., Blanton, L., Blanton, W., & Perney, J. (1995). Spelling instruction and achievement in six classrooms. 

Elementary School Journal, 96, 145-162. 
•  Palmer, J. F., & Invernizzi, M. (2014). No more phonics and spelling worksheets. Portsmouth, NH: Heinemann. 
•  Perfetti, C. A. (2003). Universals. Scientific Studies of Reading, 7(1), 3-24.  
•  Rosenthal, J., & Ehri, L. C. (2008). The mnemonic value of orthography for vocabulary learning. Journal of Educational 

Psychology, 100(1), 175-191. 
•  Templeton, S. (2015). Learning, reading, and writing words closely and deeply: The archaeology of thought. In Sisk, D. 

A. (Ed.), Accelerating and extending literacy for diverse learners: Using culturally responsive teaching (pp. 105-120). 
Lanham, MD: Rowman & Littlefield. 

•  Templeton, S., & D. R. Bear (Eds.) (1992/2012). Development of orthographic knowledge and the foundations of 
literacy: A Memorial Festschrift for Edmund Henderson. New York: Routledge/Taylor & Francis. [Originally published 
Hillsdale, NJ: Lawrence Erlbaum Associates.] 

•  Templeton, S., & Bear, D. R. (2011). Phonemic awareness, word recognition, and spelling. In T. Rasinski (Ed.), 
Rebuilding the foundation: Effective reading instruction for 21st century literacy (pp. 153-178). Bloomington, IN: 
Solution Tree Press. 

•  Templeton, S., & Bear, D. R. (2000). What is the role of the speech-language pathologist in assessing and facilitating 
spelling skills? Topics in Language Disorders, 20, 88-93.  

•  Templeton, S., & Gehsmann, K. (2014). Teaching reading and writing: The developmental approach (preK-8). Boston: 
Pearson. 

•  Townsend, D., Bear, D., Templeton, S., & Burton, A. (June, 2016in press). The implications of adolescents’ academic 
word knowledge for achievement and instruction. Reading Psychology. DOI:10.1080/02702711.2016.1193579 

 

Donald Bear    
www.donaldrbear.com    

Part II.  Development 
word study in the 
Emergent and Letter 
Name-Alphabetic stages 
 

Part II. Talk to Families 
About Word Study 
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Links to the handout for this 
and other presentations are 

available at: 
 

www.donaldrbear.com  
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Reading Behaviors of 
Emergent Readers  

1. Pretend read. Talk through stories.  
 
2. Learn the office of written language.   
 
3. Acquire concept of word in text.   
 
4. Read to.   
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Reading to Children Booklet 
http://www.albany.edu/crsc/pdfs/
Parent%20Booklet%202012%20bw.pdf 

Perceiving Rhythmic Structures 
1.  Holistic, natural activities 
2.  Movement activities 
3.  Creative dramatics, characterization 
4.  Dancing 
5.  Singing 
6.  Drumming, tapping 
7. Begin in PreK 
8. Coordinate word study with speech and 

language services 

•  A few children experience serious 
delays acquiring a COW.  

•  They may have been delayed in 
acquiring language skills earlier.  

Concept of Word in Text Concept of Word in Print
“The Miracle of Reading”

Henderson
Developing COW
Rudimentary COW

Full COW

Darrell Morris 
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 Beginning  Literacy 
and  

Letter Name – 
Alphabetic Spelling 

Reading Behaviors of 
Beginning Readers 

1. Read aloud to themselves. 
2. Disfluent and unexpressive reading; 

sounds like they are reading each 
word. 

3. Use a finger to point as they read. 
4. Read familiar materials in support 

reading activities. 

LATE EMERGENT to EARLY 
LETTER  NAME – ALPHABETIC 

B, BD        bed 
   ship 

when      

   lump 

S, SP     
W, YN, WN      

      float F, FT, FLT   

L, LP, LMP 
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LETTER  NAME – ALPHABETIC 
BAD        bed 

   ship 

when      

   lump 

SEP, SHEP 
   

WAN, WHAN      

       float FOT, FLOT
   

LOP, LOMP 

LETTER NAME - 
ALPHABETIC 

WORD STUDY
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Word	Study	Notebooks	

Word	Study	Notebooks	
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Part III.  Within Word 
Pattern stage word study 
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•  Within word pattern word study 
•  Transitional reading 
•  Word study at this stage 
•  Concept sorts 

TOPICS OF INTEREST PART III: 

Links to the handout for 
this and other 

presentations are available 
at: 

 
www.donaldrbear.com  

 
 
 
 

Transitional 
Literacy �

�
Within Word 

Pattern Spelling 

Reading Behaviors of Transitional 
Readers 

1. Approaching fluency:  The Wright 
Brothers of literacy development. 

 

2. Begin to read in phrases with some 
expression. 

 

3. Stop finger pointing. 
 

4. Read easy chapter books. 
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•  Approach fluency: The Wright Brothers of literacy 
development. 

•  60 – 100 wpm     
•  Read 1-3 syllable words in context; begin to read in 

phrases with some expression. 
•  Stop finger pointing 
•  Read easy chapter books 
•  Instructional reading level of 2nd grade     
•  Move from oral/silent to silent  
•  Prefer to read silently in instructional level materials 
•  Begin to read faster silently than orally   
•  Grade level texts (4 – 12) are at frustration level 

disfluent and inaccurate reading  

TRANSITIONAL READING 

with  WEF 
or WIF. 

Common long vowel patterns 
r- and  l-influenced vowels 
Three-letter consonant blends 
Complex consonants:  
     Final sound of /k/ 
     Final /ch/: ch  tch 
     /j/: dge   Vge 
Common spelling for diphthongs 

  /ow/, /oi/ 
Compound words 
Homophones:  
     sail/sale    beat/beet     (.25) 
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gain pay cab               1 
nail 
claim 
tail 
train 
paint 
mail 
praise 
grain 
faint 
 
 
 

day 
slay 
stay 
jay 
stay 
 
 
 
 

glad 
has 
as 
strap 
drag 
 

CVVC CVV CVC 
gain pay cab               1 
nail 
claim 
tail 
train 
paint 
mail 
praise 
grain 
faint 
 
 
 

day 
slay 
stay 
jay 
stay 
 
 
 
 

glad 
has 
as 
strap 
drag 
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Writing Sort 
made   say    train 

   

Writing Sort 
made   say    train 

        paint 
 

Writing Sort 
made   say    train 

  cave    way    paint 
 
  rage    stray    mail 

 
  rate    sway   faint 

 
  cage    spray   jail 

Review the words with a game! 
  

BASIC TYPES OF SORTS 
Concept sort    
Guess my category 
Picture sorts   
Partner sound sorts 
Word sorts  
Word hunts 
Closed sorts 
Writing sorts 
Open sorts  
Speed sorts 
Collecting word bank words   
Studying interesting words 
Word study notebooks  
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From Words Their Way 

correct work 
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Bear et al., (2016) Words Their Way,6th ed., page 81 

Concept Sorts  
Relational Thinking and Finding Patterns 
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 The Crucial Role of Vocabulary in Mathematics iii

Specifically, WTW-Math will focus on building three types of vocabulary knowledge 
mentioned previously. As depicted in Figure I.1, these three types of vocabulary are all 
essential components of academic language. In describing these three types of vocabulary 
knowledge, we build on the “brick and mortar” metaphor used widely by vocabulary 
researchers and educators (Dutro & Moran, 2003).

1. Domain-Specific Vocabulary: The Building Blocks of Content Learning Content- 
or domain-specific vocabulary represent the concepts, objects, and people that serve 
as the building blocks of content area learning; without these building blocks, stu-
dents will not be able to construct or understand the big ideas of the subject matter. 
These words are often nouns and usually have precise meanings in their respective 
subjects, are specific to their disciplines, and require explicit instruction because 
they may represent unfamiliar and complex ideas. Examples in mathematics might 
include denominator, rhombus, or thousandths.

2. General Academic Vocabulary and Language: The Mortar That Glues Content Area 
Concepts into Big Ideas If domain-specific vocabulary terms are the building blocks 
of content knowledge, then general academic vocabulary and language is the mortar that 
binds these building blocks together into meaningful relationships. General academic 
vocabulary and language, in contrast to domain-specific vocabulary, include words and 
phrases that are not specific to any one discipline, but might be found in any of the 
content areas. For example, the word irregular could be found in a math text (such 
as an irregular polygon), in grammar study (an irregular verb), or in observations of 
art or science to describe nonsymmetrical layouts. In a similar manner, connecting 
words and phrases indicate relationships between concepts and signal logical opera-
tions and tasks, such as in conclusion, however, and compare and contrast. This language 
is also part of what we consider general academic vocabulary. A related term, academic 
language, refers not only to abstract vocabulary but also to the complex syntactical 
and narrative structures found in academic texts (Helman, 2012). General academic 

FIgure I.1  Three Essential Types of Vocabulary Knowledge

ACADEMIC LANGUAGE The specialized language that facilitates communication and
thinking within and across academic disciplines (Nagy & Townsend, 2012)

DOMAIN-SPECIFIC VOCABULARY

Triangle, rectangle, rhombus, square,
line, polygon, obtuse, acute, equilateral

GENERAL ACADEMIC
VOCABULARY AND LANGUAGE
Attribute, classify, regular, irregular,

characteristic, symmetry

Signal Words: because, furthermore,
for example, in contrast to, it follows that

GENERATIVE VOCABULARY
POLY — means “many”

polygon– gon– “corner.” A figure with many corners.
polygraph– graph– “written.” A machine that writes down many

body processes at the same time.
polyglot– glot– “tongue.” A person who speaks many languages.

polysemy– semy– “sign/signify.” Having many meanings.
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derived from the affix or root and (2) reinforce the idea that root knowledge of a relatively 
few high-utility affixes and roots can be the key to unlocking many more word mean-
ings. Take the example of the Greek root GON meaning “corner or angle” taken from the 
domain-specific vocabulary word polygon (Properties of Quadrilaterals unit).

1. Write the root GON in the center circle of a web (or at the bottom “root” of a root tree).
2. Ask your students for other words they know that contain the root GON somewhere 

in the word and that might share the core meaning of corner such as polygon (a many 
cornered figure), pentagon (a five-cornered figure), and hexagon (a six-cornered  figure). 
Figure I.13 is a possible root web that could be developed with your students.

3. Invite your students to think of words they might know from other languages, 
such as the languages they speak at home. For example, hexágono (hexagon) or 
pentágono (pentagon) might be two words that connect to GON in the current 
example. If students speak other languages that do not have cognates using GON, 
have them share how the same idea is expressed. This will reinforce a meaning 
connection for them.

4. Highlight anchor words for each root that are words the students already know that 
can be used as a trigger for the root meaning. For GON, a good anchor word would 
be diagonal, because this is a word they may know outside of math and its mean-
ing (“connecting opposite corners”) helps trigger the root meaning. Possible anchor 
words are noted in each unit.

5. As you add these words to your web, emphasize how they all are related in spelling 
and meaning to each other and to the root.

6. Add other vocabulary words that the students might have missed or might be new 
vocabulary words, such as trigonometry (mathematical study of lines and angles).

Display the root web or tree on the wall for future student reference or ask the students to 
copy it down in their notebooks. Encourage students to add words to the web/tree if they 
encounter them in or out of school.

For a deeper evaluation of your students’ morphological knowledge, conduct infor-
mal assessments of your students’ generation of words from the target affixes and roots 
within a specified timeframe. For example, a student having studied the word triangle 

FIgure I.13  Root Web of GON (meaning “corner”)

decagon

polygon

octagon

diagonal pentagon

gon
“corner”

hexagon
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 8 U N I T  1

Vocabulary to Name triaNgles 
aNTICIPaTIoN GUIDE

Name __________________________

Draw an angle of any size in this box. Do lines, segments, or rays form angles?

Which angle has the larger opening?

 
#1 #2

Why is #1 the bigger angle if the rays that form it are smaller?

Use a protractor to measure each angle.
Which angle is greater than 90°?

Which angle is less than 90°?

What ideas or questions did you have while doing this page?
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 12 U N I T  1

TrIaNGlE SorTING CarDS
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Pre-Revolutionary War Concept Sort 
 

 in 5th grade 
	

Three Ways to Sort 

1.  places, people, concepts 

2.  British contrasted to Americans 

3.  Open sort 

  

 
  

Pre-Revolutionary War 
 

 Concept Sort 
 

5th grade 
	Closed Sort Categories: 

    British        Americans   

Pre-Revolutionary War Concept Sort 
	

British 
  
Americans 
  
prime minister 
  
13 colonies 
  
King George III 
  
for taxation 
  
Britain 
 
Virginia 

ruled by king 
  
no taxes without 

representation 
  
elected officials 
  
self-government 
  
against revolution 
 
loyalists 
  
against taxation 
  
America 
 

Pre-Revolutionary War Concept Sort 
	

British 
ruled by king 
Parliament 
prime minister 
against revolution 
King George III 
for taxation 
Britain 
Monarchy 
loyalists  ? 
 
 
 
 
 

Americans 
governed by king 
no representation 
13 colonies 
no taxes without 

representation 
 Patrick Henry 
“Join or die” 
against being ruled by king 
elected officials 
self-government 
Virginia 
against taxation 
America 
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From Vocabulary Their Way, 2nd ed.  

From Vocabulary Their Way, 2nd ed.  

From Vocabulary Their Way, 2nd ed.  

Links to the handout for this 
and other presentations are 

available at: 
 

www.donaldrbear.com  
 

 
 
 

Part IV.  Upper Level 
word study in the 
Syllables & Affixes and 
Derivational Relations 
stages  
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Links to the handout for this 
and other presentations are 

available at: 
 

www.donaldrbear.com  
 

 
 
 

Morphology - 
    the structure of words 

v Inflected morphology  
 -ed, -ing, -ies, -y 
 

v Derivational morphology 
  roots 

 

Upper Level Word 
Knowledge  

 
Generative Morphology 

in Vocabulary 
Instruction 

Generative Vocabulary 
Instruction  

“When we learn one  
   word we learn ten.”  
                     Tamara Baren 

Introduce a root and    
learning is exponential. 
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“When you learn one word,  
you learn ten.” 

    courage 
    courageous  
    courageously 
       encourage 
     discourage 
     discouragingly 
    etc.  … 

Talking about Words is Talking 
about Ideas 

 

Show students how to use 
vocabulary to think.  

 
 

“No one ever talked to me about 
words the way you did.” 

 
 

Ways to Study  
Morphology and Vocabulary 

  
  
 

• Take Apart 
– Delete Suffixes and Prefixes   
– Add Syllables 

• Think of Related Words 
• Make Meaning Connections 
 

Stage 4 
Morphology - 

    the structure of words 
v Inflected morphology  

 -ed, -ing, -ies, -y 
 

v Derivational morphology 
  roots 
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Generative Vocabulary 
 

Domain Specific 
 Academic Vocabulary 

 
General Academic 

General Academic Vocabulary and 
Morphology 

•  Morphological knowledge is related to word 
knowledge and reading comprehension  

 (Carlisle, 2007; Nagy, Berninger, & Abbott, 2006, Nagy, 2007).  

•  Morphological knowledge of academic words 
may be particularly important for academic 
achievement, given: 
–  the morphological complexity of many academic 

words (Corson, 1997) 

–  the Greek or Latin origins of 82% of the words in the 
Academic Word List (Coxhead, 2000) 

• Academic vocabulary can be taught. 
• Omnipresent in academic contexts. 
• Related to academic achievement. 
• Consider “word families.” 
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General Academic Vocabulary  
 

analysis  
approach 
area 
assessment 
assume  
authority 
available  
benefit 
concept 
consistent 
constitutional 
context 
contract 
create 
environment  
 

data 
definition 
derived 
distribution 
economic 
established 
estimate 
evidence  
export  
factors 
financial 
formula 
function 
identified  
income 

indicate  
individual 
interpretation 
involved 
issues 
labor 
legal 
legislation 
major  
method 
occur 
percent 
period 
policy 
principle 
 

procedure 
process 
required 
research 
response 
role 
section 
sector 
significant 
similar 
source 
specific 
structure 
theory 
variables 
 

Sublist	1	of	the	Academic	Word	List	(Coxhead,	2000)	

Generative Vocabulary Study 
 And General Academic Word Families 

analyze 
  analyzed 
  analyzer 
  analyzers 
  analyzing 
  analysis 
  analyst 
  analysis 
  analysts 
  analytic 
  analytical 
  analytically 
  analyses 
 

significant 
  insignificant 
  insignificantly 
  sign 
  signal 
  significance 
  signified 
  signifies 
  signify 
  signifying 
 
 
 
 

vary 
  invariable 
  invariably 
  variability 
  variable 
  variables 
  variably 
  variance 
  variant 
  variants 
  variation 
  varied 
  varies 
  varying 
 
 

 
 

Domain-Specific 
Vocabulary 

 

Mathematics 
centimeter   octagon 
decimal    perimeter 
fraction    subtract 
diagonal   polygon 
geometry   hexagon 
 

Science 
biology      anthropology    
zoology      optical 
geothermal     metamorphosis 
genetics     vertebrate/invertebrate 
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Words Their Way Vocabulary for American History, Part I 

 6 4  U N I T  7

Emancipate
Guide students to the following insights:

e-, “out of,” is seen in eject and erupt from the prefix ex- for “out.”
man is from the Latin manus – hand.
cipate is from the Latin cip, “to take.”
There is the noun forming suffix in -ation.

With your students, create an Emancipate tree diagram such as the one in Figure 7.4.

Confederate
Ask students to look for words or word parts they know in Confederate.
Guide them to analyze the word by the following word parts, and generate related 
words from these word parts. For example:

COM/CON – “with” (See Unit 2.)
FED – “unite, treaty” in words like the following:
◗ Confederate States of America (CSA)
◗ Federal
◗ Federation
◗ Federal Bureau of Investigation (FBI)

fIGUre 7.3 unus Root Web

unite, unify,
unified,

unification

unit, unitary,
united, unitarian,

unitize

union, unionization,
unionist, unison,
civil union, trade

union
unique

“one of a kind”,
uniquely

reunion,
reunify

uni-
unicycle, uniform,

uniformly, unilateral,
unicorn, universe,

unix  

unus
“one”

disunion,
disunite, disunity

United State of America,
United Kingdom,

United Arab
Emirates,

Soviet Union
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Words Their Way Vocabulary for American History, Part I 
 The Course of the Civil War (1861–1865) 65

◗ Confederacy
◗ Articles of Confederation
◗ Federal government
◗ Fedex
◗ Federal taxes
◗ Federal Reserve Board
◗ Federal Republic of Germany
-ATE – verb forming suffix

fIGUre 7.4 EMANCIPATE Tree Diagram: Derived Words, Phrases, and Word Parts

EMANCIPATE
(from Latin) 

e– out  man– hand  cip– grasp, take
take out of manual labor

Derived Words Common Phrases

emancipate Emancipation
Proclamation e– (prefix, out

of, from)
variant of ex–

man (hand)
cip

(Latin – to grasp,
take)

enormous
(out of the

normal)
manual recipient

evaporate
(from vaporize) manipulate participate

eject
(to throw out) manager discipline

ecaudate 
(without a tail) manicure

exclude, expand,
ex-president manuscript

emancipator The Great
Emancipator

emancipationist emancipated
minor

emancipated emancipation
of labor

Spanish –
emancipar

French –
émanciper 

emancipation
of women

emancipation day
emancipation edict

Emanual

Word Parts
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Words Their Way Vocabulary for American History, Part I 

Words Their Way Vocabulary for American History, Part I 

What words and phrases do 
we choose for deep study? 
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We hold these truths to be self-evident, that 
all men are created equal, that they are 
endowed by their Creator with certain 
unalienable Rights, that among these are Life, 
Liberty and the pursuit of Happiness.— 

Teaching Academic Vocabulary 
•  Deep Vocabulary Study 
•  Word Sorts for Families and Nuances 
•  Chart Related Words 
•  Vocabulary Notebooks 
•  Word Hunts  
•  Matching Games With Extension Activities 
•  Buddy Checks, Think-pair-share 
•  Writing To Learn Activities 
•  Growing Concept Maps 

Words Their Way Vocabulary for American History, Part I 

rejection projection

reject project

-ject

eject

ejection

inject

injection

ion ion

ion ion

prore

ein

From Vocabulary Their Way, 2nd ed.  
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From Vocabulary Their Way, 2nd ed.  

From Vocabulary Their Way, 2nd ed.  

Word Study Resources for 
Interesting Word Vocabulary 

Activity  

A Few Favorite Websites 

www.onelook.com 
www.etymonline.com 
www.myetymology.com 
www.visuwords.com 
www.visualthesaurus.com 
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1. syn 
2. syn-aps 
3. syn-aud-con 
4. syn aps 
5. syn aud con 
6. syn cookies 
7. syn flood 
8. synac 
9. synacme 
10. synacmy 
11. synacort 
12. synactic 
13. synadelphus 
14. synadena 
15. synaecious 
16. synaereses 
17. synaeresis 
18. 
synaeresis or syneresis 
19. synaesthesia 
20. synaesthesias 
21. synaesthesis 
22. synaesthete 
23. synaesthetic 
24. synaetion 
25. synagis™ 

26. synagog 
27. synagoga 
28. synagogal 
29. synagogical 
30. synagogs 
31. synagogue 
32. 
synagogue the great 
33. synagogue united 
34. synagogues 
35. synagris 
36. synagrops 
37. synagrops bellus 
38. synakowski 
39. synalar 
40. synalbumin 
41. synalepha 
42. synalephas 
43. synalgia 
44. synalgic 
45. synalgos 
46. synallagmatic 
47. 
synallagmatic contract 
48. synallaxine 
49. synaloepha 
50. 
synaloepha or 
synalepha 

51. synaloephas 
52. synamap 
53. synan 
54. synanamorph 
55. synanastomosis 
56. synanceja 
57. 
synanceja verrucosa 
58. synandrium 
59. synandrogenic 
60. synangia 
61. synangial 
62. synangium 
63. synanon healing 
64. 
synanthedon 
myopaeformis 
65. 
synanthedon 
tipuliformis 
66. synanthem 
67. synantherous 
68. synanthesis 
69. synanthous 
70. synanthrin 
71. synanthrose 
72. synanthy 
73. synap 
74. synaphea 
75. synaphoceptors 

76. synaphymenitis 
77. synapomorphy 
78. synaposematism 
79. synapse 
80. synapse - nerve 
81. synapse nerve 
82. synapsed 
83. synapses 
84. synapsid 
85. synapsid reptile 
86. synapsida 
87. synapsids 
88. synapsin i 
89. synapsing 
90. synapsins 
91. synapsis 
92. synapta 
93. synaptase 
94. synapte 
95. synaptene 
96. synaptic 
97. synaptic antenna 
98. synaptic bouton 
99. synaptic boutons 
100. synaptic cleft 

onelook.com 

Allusions and Vocabulary 
from Mythology 

Chronus – the god of time 
chronology  chronic 

iris  
nectar  
cosmetics  
chaos  
solar 
geography  
oceanic  
titanic  
romance  
geometry 
 
 
 
 
 
 
 
 
 
helicopter 

nocturnal  
psychology  
phobia  
terrain 
amnesia  
tantalize  
hygiene  
mercury  
marathon 

Common Words from Mythology 
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