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Module 1: Advocacy

GOALS
By the end of this module, participants should be able to understand:

• The rich advocacy history of National PTA.
• The specific niche of grassroots advocacy National PTA holds in comparison to  
   other service-minded organizations.
• The process for turning a problem into a grassroots issue campaign.

TIME
Total: 45 minutes

• Presentation: 35 minutes
• Video: 10 minutes

OVERVIEW
In this section, participants will learn about the advocacy history of PTA, the various 
types of service organizations working to improve social issues, and the early stages 
of launching a grassroots advocacy campaign.

MATERIALS NEEDED
• Easel paper 
• Masking tape
• Dark markers
• Video: PTA Advocacy – A Legacy in Leadership. If your training room has access to
   wifi you can access the video directly on YouTube: Youtube.com/watch?v=VPf1_ojajlc. 
   If you are unsure, you should download the video from PTA’s website prior to the  
   training: PTA.org/advocacy/content.cfm?ItemNumber=2720.

HANDOUTS
• PowerPoint Printout
• Advocate for PTA
• Strategy Chart Blank 
• Strategy Chart Sample 
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EQUIPMENT NEEDED
 • Easel/flipchart 
 • If you have elected to develop your own PowerPoint presentation to suit your  
    specific training audience for this module, you will need:
  – Computer with PowerPoint software
  – LCD projector
  – All cords and cable needed to connect computer with LCD projector,  
     and extension cord to connect computer and LCD projector with electrical  
     outlet
  – AV stand or tab (if you will be using PowerPoint in this module)
  – Portable speakers for videos

COPYRIGHT NOTICE 
Materials in this module are Copyright, Midwest Academy. PTA shall have the right to 
use them for training purposes within, and at all, levels of the association in perpetuity. 
Training modules may not be used or sold to other entities.
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WELCOME TO MODULE 1: ADVOCACY HISTORY 

SAY
By the end of this module, you should be able to understand:

• The rich advocacy history of National PTA.
• The specific niche of grassroots advocacy National PTA holds in comparison to  
   other service-minded organizations.
• The process for turning a problem into a grassroots issue campaign. 

ASK 
How many of you have met someone who thought PTA was all about bake sales and 
fundraisers?

SAY
Nearly everyone! This is a perception that is absolutely incorrect. National PTA was 
founded by advocates, and has a strong history of impacting education policy and 
advocating — NOT fundraising — for children. We are going to kick off this training 
with a brief video about PTA’s history of advocacy, and the concrete improvements 
now realized for children as a result of our work.

PLAY VIDEO:  
PTA Advocacy – A Legacy in Leadership 

DISPLAY ON A FLIPCHART OR POWER POINT:
National PTA Public Policy Priorities
 - General education
 - Special education
 - Early childhood education
 - Education funding
 - Child health and nutrition
 - Juvenile justice and delinquency prevention
 - School safety

SAY 
As you saw in the video, PTA is the oldest and largest volunteer child advocacy 
association in the United States. Founded in 1897, PTA has a long, successful  history 
of influencing federal policy to promote the education, health, and well-being of all 
children — resulting in kindergarten classes, child labor laws, school lunch programs, 
a juvenile justice system, and strengthened parent-teacher relationships. PTA continues 
that legacy today by fighting for change under its federal public policy priorities:

Introduction
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Family engagement and general education - Reauthorization of Elementary and Secondary
Education Act—No Child Left Behind (ESEA-NCLB) remains a top goal for National 
PTA, including improvements that prioritize capacity building for the implementation of 
systemic and sustainable family engagement practices that increase student achievement. 
In addition, PTA is fighting for improvements to ESEA-NCLB, including access to 
well-rounded curricula, equity protections for disadvantaged populations, and accountability 
to parents and the community.

Special education - Through the reauthorization of ESEA-NCLB and implementation 
of the Individuals with Disabilities Education Act (IDEA), PTA will continue to 
advocate to ensure that all students graduate college and are career-ready, that family 
engagement remains a fundamental principle of IDEA, and that the rights of children 
with special needs and their parents are fully protected.

Early childhood education - PTA supports federal and state incentives for high-quality 
child care and preschool programs that are affordable and accessible, coordinated at all 
levels, characterized by high standards for teaching, training, health and safety, and able 
to incorporate strong family engagement components. 

Education funding - Federal investment in quality education is critical to our nation’s long-
term success. PTA supports the need to safeguard vital education investments in 
all federal deficit reduction efforts, secure dedicated funding for family engagement in 
Education, increase funding for IDEA, and maintain or increase investments in quality 
early learning programs.

Child health and nutrition - National PTA strongly supports continued implementation 
of the Healthy, Hunger-Free Kids Act of 2010. This includes implementation of federal 
guidelines for minimum nutrition standards for all foods sold to students in school;  
guidance and technical assistance on local wellness policies, and the continued support 
for improved nutrition standards for meals served as part of the National School Lunch 
Program. 

Juvenile justice and delinquency prevention - Protecting the rights of children and 
youth involved in the justice system continues to be an area of focus for PTA. In 2013, 
PTA will advocate to ensure that youth who are truant are kept out of secure juvenile 
corrections facilities by elimination of the Valid Court Order exception to the 
Deinstitutionalization of Status Offenders Core Requirements in federal legislation. 
PTA will also work to ensure that Jail Removal and Sight and Sound Separation core 
protections are extended to all children less than 18 years of age.

School safety - School safety is a crucial component of effective learning, and a core 
tenet of the National PTA. PTA believes that the safety of children and faculty in all 
school settings is a fundamental right, and has made it the utmost priority for our 
programmatic and advocacy work. In 2013, PTA will work to support federal programming 
and policies related to safe routes to school, bullying prevention, and the protection of 
children from gun violence.
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GRASSROOTS ADVOCACY 101

DISPLAY ON A FLIPCHART OR POWERPOINT (GRAPHIC)
Organizing Forms:
 • Service
 • Education
 • Speaking out for others
 • Grassroots

SAY 
We can keep putting Band-Aids over the holes in the dam, but until we repair the dam itself, 
it will keep leaking. This is where advocacy comes in. Advocacy is required to achieve 
significant reform in education. This section will introduce the four basic forms of orga-
nizing, but our entire training focuses on grassroots advocacy. I want to be clear about 
what we mean by the term grassroots advocacy in this session because it can have different 
meanings to different people. 

There are many ways to achieve social change, and all have their uses. PTA even utilizes 
all these forms of social change in our overall advocacy efforts. An example of direct service 
organizing would be a PTA unit purchasing new computers for a school that cannot afford 
them. This temporarily addresses the issue today and provides a direct service to students 
and the school. 

A second form is research and education on an issue. PTA produces issue briefs from time 
to time on pressing education issues, like family engagement or local wellness policies. 
The purpose is to collect information on a specific topic and educate members and the 
public on that particular issue. 

Thirdly, there is the concept of speaking out on behalf of other people. PTA does this all 
the time: speaking up for every child with one voice. All of these forms of advocacy are 
important in their own right, but all are different from the kind of social change that will 
be the subject of this workshop.

The type of social change we are talking about here is called grassroots advocacy.
What we mean by grassroots advocacy is that the people directly affected by a problem
take action to win a solution. Here is an example of how grassroots advocacy is different
from the other kinds of social change work I just mentioned:  

Suppose that I am living in a community where homelessness is a problem.
 • If I set up a volunteer group to open a soup kitchen or a shelter, that would be an
      example of a service approach.
 •  If I studied homelessness and tried to count the number of people without homes 
       and then widely distributed the information, then that is an education approach.
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 •  If I go to city hall and lobby for more shelter beds, that would be speaking out on
       behalf of others. The people without homes would not necessarily be involved or
       even know that I was doing it. I would be advocating for others.
 •  However, if I organize a large number of homeless people to first decide on the
       solution that they want, and then THEY pressure the city to win it, that would be
       a grassroots advocacy approach.
 
The people directly affected by the problem take action to win a solution. They might 
decide to fight for more shelter beds or they might join together with other groups to 
make the city allocate money to build affordable housing. The solution can be whatever 
the group decides. When the people directly affected by a problem take action to solve it, 
that is what we are calling grassroots advocacy. Grassroots advocacy in this sense is based 
on the power of the people with the problem to take collective action on their own behalf.

DISPLAY ON A FLIPCHART OR POWERPOINT
Three Principles of Grassroots Advocacy:
 • Win solid improvements.
 • Make people aware of their own power.
 • Alter the relationships of power.

SAY
There are three fundamental principles of grassroots advocacy. First, you want to win 
concrete improvements in people’s lives. We will talk more about how to set short-term, 
intermediate and long-term goals in the strategy module. You should always have a 
concrete goal that you are working toward.

TRAINER NOTE
If you are not conducting the Strategy Module in your training, distribute the “Strategy 
Charts” (blank and sample) so they will have access to this important resource.

SAY
Second, you want to make people aware of their own power by achieving these 
goals. The short term goals are smaller stepping stones, and something to keep your 
members motivated for the long haul of education reform. And third, you want to 
alter the relations of power between people and the government by building strong, 
permanent, local, state and national organizations. PTAs that have participated in this 
training and used the skills for their issue campaigns have all reported that they have 
significantly improved their status in the education community. They are now 
players where they may not have been before.
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MAKING THE LEAP INTO GRASSROOTS ADVOCACY

SAY 
Until now, your PTA may have been involved in a some or all of the different types of 
advocacy, depending on what you were working on. But for issue campaigns and 
addressing the underlying causes of the problems in your state, district or school, 
grassroots advocacy is the most powerful approach. How do you make the leap from 
plugging that leak to fixing the dam? 

DISPLAY ON A FLIPCHART OR POWERPOINT:
Creating your Grassroots Advocacy Campaign
 Step 1 – Identify the problem
 Step 2 – Turn the problem into an issue campaign
 Step 3 – Create your strategy
 Step 4 – Advocate!

Step 1 - Identify the problem – What is the problem that your PTA can address? 
Did your state cut school funding? Did your district cut bus service? Does your 
school have safety problems during drop-offs or pickups?

ASK
Can someone provide an example of a problem that your state/local PTA 
is facing?

TRAINER NOTE 
Get a few examples, and use one problem to walk through this step-by-step process. 
Look for a problem that all attendees can relate to like school funding cuts.

SAY
So let’s look a little closer at Joe’s problem of school funding being cut. If we were solely a 
service association, we might only do a fundraiser for our school to help close the budget 
gap. If we were solely an education association, we might only conduct a study that identifies 
the impacts of funding cuts on students. If we were solely speaking for others, we might 
only pay for a lobbyist to head to the capital and lobby for more school funding. But we 
are also a grassroots advocacy association, so we will create an issue campaign that families 
will rally behind and address for themselves.
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STEP 2 – Turn the problem into an issue campaign by identifying the solution. In this 
instance, our campaign might be called the PTA campaign to adequately fund public 
schools. Taking a look at some of National PTA’s policy priorities: the problem of childhood 
obesity was turned into the issue campaign of improving school lunch nutrition.  

So you have your issue, but now is not the time to start your picket lines or meetings with 
your governor. Any successful campaign needs a plan or a strategy.

Step 3 – Create your strategy using the Strategy Chart. Each column of the strategy chart builds 
upon the last so it is important to work through the columns in order, as best as possible. 
We have provided you a blank chart that you can use as your template, and a sample strategy 
that explains each of the components.

Step 4 – Launch your campaign! Make sure that you celebrate the small victories along the
way to keep your members inspired and energized. Some of these issues are short and some 
will take years to accomplish — so it is vital to constantly grow your team.
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1

States w
ill develop and adopt the standards through 

a collaborative process. First, a group of leading 

academ
ic experts, including Achieve, ACT, and the 

College B
oard, drafted college and career ready 

standards that detailed expectations for w
hat students 

should know
 and be able to do upon high school 

graduation. The college and career ready standards 

w
ere released for public com

m
ent in early fall 2009. 

Those standards w
ere used to develop corresponding 

K
-12 standards that set expectations by grade level. 

States are being asked to adopt the standards based 

on their ow
n tim

eline and context. 1 States w
ill have a 

great deal of flexibility w
hen adopting the standards, 

w
hich are not connected to any federal m

andate, high-

stakes assessm
ent, or national curriculum

. R
ather, the 

com
m

on core standards establish clear expectations 

for w
hat all students should know, and allow

 states to 

determ
ine the best w

ay for their students to reach these 

academ
ic goals and achieve college and career success.

W
HY COM

M
ON CORE STANDARDS ARE 

IM
PORTANT TO PARENTS

1) Consistent and clear standards prepare students 

for college, career, and citizenship. 

Currently, each state has its ow
n set of academ

ic 

standards for students, w
hich has led to w

ide-ranging 

expectations of w
hat students should be able to learn 

and do before they graduate from
 high school. Several 

researchers have found that state standards and 

assessm
ents are neither consistent across states nor 

aligned to college and w
orkplace dem

ands. 2 These 

inconsistencies present a challenge for parents trying to 

OVERVIEW

The Com
m

on Core State Standards Initiative (CCSSI) 

is an effort designed to im
prove educational outcom

es 

for students by developing a set of consistent, 

voluntary, internationally-benchm
arked academ

ic 

standards in m
athem

atics and English language arts. 

Currently, every state has its ow
n standards, w

hich 

has resulted in varied expectations and levels 

of academ
ic rigor that are largely dependent on 

geography. Com
m

on core state standards are a first 

step to leveling the playing field to allow
 for equal 

access to an excellent education for all children. 

As the nation’s largest volunteer child advocacy 

association w
ith over five m

illion m
em

bers w
ho are 

parents, students, and teachers, the N
ational Parent 

Teacher Association
® (PTA

®) is uniquely positioned 

to be an influential and credible voice in advancing 

the com
m

on core state standards. Since its founding 

in 1897, PTA has w
orked tow

ard its vision of m
aking 

every child’s potential a reality. Ensuring high 

academ
ic expectations for all students, regardless 

of their zip code, is aligned w
ith PTA’s public policy 

priority of equity and opportunity for every child. 

BACKGROUND

The CCSSI is a joint effort led by the N
ational G

overnors 

Association Center for B
est Practices and the Council 

of Chief State School O
fficers to develop a com

m
on 

core of K
-12 standards in English language arts and 

m
athem

atics. The aim
 of this state-led initiative is to 

develop internationally-benchm
arked standards that are 

aligned w
ith college and w

ork expectations. 

C
om

m
on C

ore State Standards Initiative

Issue B
rief

April 2010

1

M
ore than a decade later, in 1994, President B

ill 

Clinton signed legislation that represented a m
ore 

com
prehensive m

odel of parental involvem
ent in 

education.
6 These changes required Title I schools 

to develop School-Parent Com
pacts outlining how

 

students, parents, and schools w
ould w

ork together to 

m
eet state academ

ic standards.
7 The 1994 law

 also 

added m
ultiple types of hom

e and school involvem
ent, 

and required Title I schools to spend at least one 

percent of their Title I funds on parental involvem
ent.

8

The new
est version of ESEA, the N

o Child Left 

B
ehind Act of 2001 (ESEA-N

CLB
), addresses parent 

and fam
ily involvem

ent in education in a num
ber of 

sections, m
ost notably Section 1118 of Title I and 

Title V. Section 1118 of Title I provides the m
ost 

com
prehensive policies on parent involvem

ent in 

education and district and school responsibilities for 

com
m

unication and collaboration w
ith parents. Title V 

authorizes Parental Inform
ation and R

esource Centers 

(PIR
Cs), w

hich are required to provide services to 

parents, schools, and the com
m

unity that facilitate and 

develop parental involvem
ent in education. ESEA-N

CLB
 

also contains, for the first tim
e in law, a broad definition 

of parental involvem
ent, based on the PTA N

ational 

Standards for Parent and Fam
ily Involvem

ent. Though 

the current ESEA-N
CLB

 provides guidance on parental 

involvem
ent, federal m

onitoring has found that State 

Education Agencies (SEAs), Local Education Agencies 

(LEAs), and schools are struggling to fully im
plem

ent 

ESEA-N
CLB

’s parental involvem
ent requirem

ents.
9

background and history

In 1965, President Lyndon Johnson signed into law
 the 

Elem
entary and Secondary Education Act (ESEA), w

hich 

rem
ains the m

ost com
prehensive federal education 

legislation in the U
nited States today. The original ESEA 

is best know
n for the its first chapter, Title I, w

hich 

designates increased funding to schools and districts 

w
ith low

-incom
e students in order to fight poverty and 

im
prove education in high need com

m
unities.

1

W
hen ESEA w

as first passed, the law
 did not include 

parental involvem
ent requirem

ents. Later that 

year, how
ever, the U

.S. O
ffice of Education issued 

guidelines that schools should encourage parents 

to volunteer in the classroom
.

2 President R
ichard 

N
ixon enacted ESEA changes in 1973 that required 

all schools receiving Title I funds to establish Title 

O
ne Parent Advisory Councils (TO

PACs) w
hich w

ould 

have a m
em

bership elected by and com
posed of 

parents.
3 TO

PACs and parental involvem
ent provisions 

w
ere further strengthened in 1978. In addition to 

increasing TO
PAC’s capacity and authority to m

ake 

decisions w
ith school districts on the use of federal 

funds, the Education Am
endm

ents of 1978 required 

parents to be involved in developing program
s and 

provided w
ith inform

ation about Title I progress and 

their children’s academ
ic perform

ance.
4 

The reauthorization of ESEA in 1982, how
ever, w

eakened 

or elim
inated m

any of these requirem
ents, leaving ESEA 

w
ithout strong parental involvem

ent provisions.
5 
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1

m
ent resulting in student success. 3 S

hared respon-
sibility requires parents to do their part to support 
their children’s learning, from

 turning off the TV, to 
com

m
unicating w

ith teachers about their children’s 
progress, to checking (and som

etim
es helping w

ith) 
hom

ew
ork, and m

ore. B
ut even though parents w

ant 
the best for their children, m

any do not receive the  
inform

ation and support from
 school and district staff 

that they need to understand the im
portance of the 

parental role in children’s education and how
 best  

to fulfill that role. Lack of school com
m

unication to  
parents is linked to low

er levels of involvem
ent,  

particularly in low
er-perform

ing schools, 4 and parents 
are m

ore likely to engage w
hen school personnel 

value, expect, and invite them
 to be involved. 5 Thus, 

a shared responsibility for fam
ily engagem

ent also 
requires the com

m
itm

ent of school and district staff 
to reach out to parents in m

eaningful w
ays that help 

them
 support their children’s academ

ic achievem
ent.

G
iven that district leadership and capacity building 

play a key role in supporting strategic and system
ic 

fam
ily engagem

ent, it is im
portant to better under-

stand w
hat that leadership and capacity building 

looks like, how
 it can be developed and sustained, 

and how
 federal, state, and local policies can  

There is w
idespread consensus that fam

ily engage-
m

ent is a critical ingredient for children’s school 
success “from

 cradle to career.” R
esearch suggests 

that fam
ily engagem

ent prom
otes a range of benefits 

for students, including im
proved school readiness, 

higher student achievem
ent, better social skills  

and behavior, and increased likelihood of high  
school graduation. 1 P

olicym
akers, practitioners, and 

researchers also recognize fam
ily engagem

ent as a 
critical intervention strategy that m

axim
izes return 

on other investm
ents in education. E

arly childhood 
education program

s that have dem
onstrated sig-

nificant short- and long-term
 benefits for children 

all have intensive fam
ily involvem

ent com
ponents. 

Furtherm
ore, investing in fam

ily engagem
ent can be cost 

effective. For exam
ple, schools w

ould have to spend 
$

1
,0

0
0

 m
ore per pupil to reap the sam

e gains in stu-
dent achievem

ent that an involved parent brings. 2

Even though it is clear that fam
ily engagem

ent m
atters, 

less w
ell understood is the role of school districts 

in prom
oting this engagem

ent. This brief exam
ines 

how
 school districts build system

ic fam
ily engagem

ent 
from

 cradle to career as a core education reform
  

strategy to ensure that parents, educators, and  
adm

inistrators share responsibility for fam
ily engage-
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• Serve on the school board; attend school board m

eetings.
 

• Attend school district m
eetings on such topics as healthy 

 
   alternatives in the lunchroom

 and federal, state, and local  
 

   budget cuts.
 

• W
ork w

ith school leaders and state education offi cials to 
 

   im
plem

ent PTA’s National Standards for Fam
ily-School 

 
   Partnerships.

 
• W

rite a letter to the editor about the im
portance of fam

ily  
 

   engagem
ent in education.

A
d

v
o

c
ac

y r
eso

u
r

c
es

Go to PTA.org/TakeAction for the follow
ing resources to help 

you speak up for federal, state, and local policies that benefi t 
our children:

 
• PTA Takes Action Update: A m

onthly electronic new
sletter 

about federal legislation affecting fam
ilies, schools, and com

m
u-

nities, plus action alerts that help m
em

bers m
ake a difference on 

key issues.
 

• PTA Public Policy Agenda: National PTA’s recom
m

enda-
tions on key legislation and policies up for consideration by 
Congress and the Adm

inistration.
 

• Online Advocacy Toolkit: How
-to’s for building relation-

ships w
ith m

em
bers of Congress, w

orking w
ith the m

edia, and 
understanding the legislative process.
 

• Policy Issue Briefs: Inform
ation on research, best practices 

and federal legislation related to PTA’s public policy priorities. 
Issue briefs detail the history of the law

 and PTA’s involvem
ent 

on the issue, explains current provisions in the legislation, and 
highlights best practices and research in the fi eld.

 
• PTA Policy Issue Cards: Brief synopses of National PTA’s 

positions and key m
essages on im

portant issues of the day, 
ranging from

 education funding to safe school environm
ents.                               

 
• State Law

s on Fam
ily Engagem

ent in Education: A 
reference guide on fam

ily engagem
ent provisions w

ithin state 
education law

s, intended to help fam
ilies better advocate for their 

children at the school and district level, to guide developm
ent of 

legislative reform
 initiatives by policy m

akers and advocates, and 
to support efforts to m

onitor the im
plem

entation of law
s already 

in place.
 

• Com
m

on Core State Standards Initiative (CCSSI): 
Resources to support the adoption and im

plem
entation of com

-
m

on core state standards. CCSSI is a voluntary, state-led effort to 
develop clear, consistent academ

ic standards in English language 
arts and m

athem
atics.

Through the PTA netw
ork, you also have access to advocacy 

support in the form
 of training and leadership:

 
• Policy w

orkshops & Training of Trainers: National and 
state PTA conventions, as w

ell as the National PTA Legislative 
Conference, offer federal and state policy w

orkshops each year.  
National PTA also hosts advocacy training of trainers w

orkshops 
to engage and educate parent advocates at every level, w

hether 
on the district, state, or federal level.
 

• PTA federal legislative chairs: these state leaders ensure 
that all m

em
bers have inform

ation about PTA’s federal policy 
priorities and lead m

em
bers in speaking on behalf of children and 

youth. They have relationships w
ith their states’ U.S. senators, 

representatives, and congressional staffers, and coordinate their 
states’ responses to PTA action alerts. To get in touch w

ith your 
state’s federal legislative chair, contact your state PTA offi ce.
 

• Legislation Com
m

ittee: Appointed by the President of 
NPTA, the Legislation Com

m
ittee serves as an advisory group 

to the Offi ce of Public Policy and the Board of Directors on key 
policy and advocacy initiatives.

Jo
in

 th
e P

T
A

 Tak
es A

c
tio

n
 

N
et

w
o

r
k

 to
d

ay!

Sign up at PTA.org/TakeAction
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                                            A
fter choosing your issue, fill in this chart as a guide to developing strategy.  Be specific.  List all the possibilities 
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Grassroots Advocacy Trainer’s Manual

Module 2: Strategy

GOALS 
By the end of this module, participants should be able to: 
	 •	See	that	organizing	is	logical	and	systematic.	
	 •	Think	strategically,	not	tactically.	
	 •	Understand	that	strategy	is	about	power	relationships.	
	 •	Use	the	Midwest	Academy	Strategy	Chart	to	plan	PTA	activities	and	incorporate	
	 			ways	to	build	PTA	into	each	activity.

TIME 
Total: 60 minutes 
	 •	Presentation:	30	minutes	
	 •	Exercise:	20	minutes	
	 •	Debrief:	10	minutes

OVERVIEW 
This	is	the	main	part	of	the	training,	all	other	pieces	flow	from	it.	Starting	with	a	blank	
strategy	chart	on	a	black/white	board	or	wall,	the	trainer	goes	through	the	five	columns:	
Goals,	Organizational	Considerations,	Constituencies,	Decision-makers,	and	Tactics.	
Next,	show	how	each	plays	a	vital	role	in	developing	a	workable,	winning	issue	campaign	
strategy	that	builds	the	organization.	The	objective	is	to	get	the	participants	to	think	
strategically	whenever	they	think	about	working	on	an	issue.	The	natural	tendency	is	to	
think	tactically	(i.e.,	“What	event	or	demonstration	can	we	conduct	to	dramatize	our	
situation?”).	The	job	of	the	trainer	is	to	get	the	participants	to	hold	all	thoughts	of	tactics	
until	the	end	of	the	process.	

Space	needs	to	be	identified	for	small	groups	of	up	to	eight	people	each.	There	is	only	time	
for	one	trainer	to	debrief	three	charts.	If	you	have	more	than	24	people	then	it	is	best	to	
create	six	groups	of	four	people	each.	After	the	groups	work	on	their	charts	for	20	minutes	
each,	the	trainer	then	debriefs	three	groups	in	separate	rooms.	If	the	main	training	room	
is	very	large,	several	small	groups	can	meet	in	it.	Others	will	need	breakout	rooms	or	
space	where	six-to-eight	people	can	meet,	hear	each	other,	and	fill	out	the	chart.

MATERIALS NEEDED 
	 •	Easel	paper	(five	sheets	per	small	group)	
	 •	Masking	tape	
	 •	Dark	markers	

Module 2: Strategy
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Grassroots Advocacy Trainer’s Manual

Module 2: Strategy

HANDOUTS 
	 •	PowerPoint	Printout
	 •	Strategy	Chart	Blank
	 •	Strategy	Chart	Sample
	 •	Strategy	Exercise	(Federal,	State	or	Local	from	Exercise	Kit)

EQUIPMENT NEEDED
	 •	Easel/flipchart	
	 •	If	you	have	elected	to	develop	your	own	PowerPoint	presentation	to	suit	your	 
	 			specific	training	audience	for	this	module,	you	will	need:
	 	 –	Computer	with	PowerPoint	software
	 	 –	LCD	projector
	 	 –	All	cords	and	cable	needed	to	connect	computer	with	LCD	projector,	 
	 	 			and	extension	cord	to	connect	computer	and	LCD	projector	with	electrical	 
     outlet
	 	 –	AV	stand	or	tab	(if	you	will	be	using	PowerPoint	in	this	module)
	 	 –	Portable	speakers	for	videos 

COPYRIGHT NOTICE 
Materials	in	this	module	are	Copyright,	Midwest	Academy.	PTA	shall	have	the	right	to	
use	them	for	training	purposes	within,	and	at	all,	levels	of	the	association	in	perpetuity.	
Training	modules	may	not	be	used	or	sold	to	other	entities.	
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Grassroots Advocacy Trainer’s Manual

Module 2: Strategy

WELCOME TO MODULE 2: STRATEGY 

SAY
By the end of this module, you should be able to: 
	 •	See	that	organizing	is	logical	and	systematic.	
	 •	Think	strategically,	not	tactically.	
	 •	Understand	that	strategy	is	about	power	relationships.	
	 •	Use	the	“Strategy	Chart”	to	plan	PTA	activities	and	incorporate	ways	to	build	PTA	 
	 			into	each	activity.	

INSTRUCTOR NOTE 
Strategy	charts	should	never	be	displayed	on	an	easel.	Always	show	all	five	columns	at	
once.	This	is	also	true	when	you	debrief	the	group’s	charts.	A	chart	can’t	be	debriefed	
a	page	at	a	time,	you	must	always	be	able	to	see	the	whole	chart	and	how	the	columns	
relate.

SAY
The	strategy	chart	is	one	of	the	most	useful	tools	that	we	have	found	for	consistently	 
doing	good	planning.	The	value	of	the	chart	is	that	it	poses	the	right	questions	in		  
the	right	order.	Learn	how	to	use	it	for	planning	individually,	but	also	for	leading	 
group	discussions.	It	prevents	people	from	going	on	too	many	tangents,	and	it	 
provides	an	outline	for	the	discussion.	
 
At	first	glance,	the	chart	appears	to	be	a	series	of	lists.	Actually,	it	works	like	a	spread 
sheet.	All	five	columns	need	to	be	wired	together,	so	that	if	anything	changes	in	one	 
column,	you	must	make	appropriate	changes	in	the	others.	As	in	a	spreadsheet,	there	 
are	certain	mathematical	relationships	in	the	chart.	Your	demands	have	to	be	equal	 
to	your	power,	and	your	tactics	must	have	a	direct	cost	to	your	target.	I’ll	explain	all	 
of	this	in	a	moment,	but	first:	

ASK 
Who remembers the difference between a strategy and a tactic? 
[Answer: The strategy is the overall plan. A tactic is something you do to carry out the plan. 
It is a step in carrying out the plan.] 

Introduction
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DISPLAY ON A FLIPCHART OR POWERPOINT: 
The	chart	consists	of	five	columns	which	correspond	to	the	five	basic	elements	of	strategy:	
 1. Goals:	The	victory	you	want	to	win.	
 2. Considerations:	What	you	have	to	put	into	the	fight,	and	what	you	 
	 	 		want	to	get	out	of	it	organizationally.	
 3. Constituents:	The	answer	to	the	question,	who	else	cares	about	this	problem	enough	 
	 	 		to	join	us	in	doing	something	about	it?	
 4. Decision-Makers:	Those	who	can	give	you	what	you	want.	
 5. Tactics:	The	things	that	you	and	your	constituents	do	to	the	decision-makers	to	 
	 	 		make	the	target	give	you	what	you	want.	

INSTRUCTOR NOTE 
Remind	the	group	of	the	difference	between	a	problem	and	an	issue	that	was	mentioned	
in	the	introduction.	
	 •	The	problem	is	what	is	wrong.	
	 •	The	issue	is	the	solution	for	which	you	are	working.

SAY
Let’s	go	over	these,	one	column	at	a	time.		

1. GOALS 
The	Goals	column	can	be	divided	into	three	categories:	long-term,	intermediate,	and	
short-term	goals.	This	is	done	to	encourage	you	to	think	of	organizing	as	a	process	that	
goes	on	over	a	period	of	time,	rather	than	a	one-shot	episode	for	a	limited	objective.	It	
helps	to	break	larger	issues	down	into	smaller	winnable	components,	which	in	turn,	
gives	you	a	chance	to	build	the	organization.
•	Long-term	goals:	These	may	extend	beyond	the	particular	campaign	on	which	you	 
	 are	presently	working.	For	example,	a	local	PTA	may	have	a	long-term	goal	of	 
	 improving	the	health	and	lowering	the	obesity	rates	of	children	in	their	school.	
•	Intermediate	goals:	The	intermediate	goals	are	the	issues	you	want	to	win	in	this	 
	 campaign.	For	the	local	PTA	in	the	example	above,	it	might	be	to	require	that	
	 physical	education	programs	be	restored	to	all	schools	in	the	district.	
•	Short-term	goals:	Short-term	goals	are	steps	towards	your	intermediate	goals.	 
	 The	local	PTA	might	request	that	the	school	board	hold	a	community	hearing	on	 
	 the	physical	condition	of	school	children	in	the	district.	The	hearing	will	give	you	a	 
	 local	activity	around	which	to	build	the	campaign,	and	create	a	forum	in	which	to	 
	 present	the	adverse	effects	of	cutting	the	Physical	Education	program	and	demonstrating	 
	 your	power.	If	you	are	in	a	large	city,	you	might	request	several	hearings	to	organize	 
	 people	in	different	neighborhoods.	

	 •	To	survive,	particularly	in	a	long	campaign,	a	group	must	move	from	victory	to	 
	 	 victory.	Always	build	in	some	small	but	quick	victories,	if	for	no	other	reason	than	it	 
	 	 builds	morale.	
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	 •	Once	you	have	done	a	chart	for	the	overall	campaign,	go	back	and	do	others	for	each	 
	 	 of	the	short-term	and	intermediate	goals.	An	actual	working	strategy	chart	only	 
	 	 applies	to	one	level	of	goals,	the	goal	on	which	the	group	is	about	to	take	action,	but	it	 
	 	 is	necessary	to	see	where	this	fits	into	the	larger	campaign.	
	 •	Remember	that	we	use	the	word	“goals”	a	bit	differently	than	in	everyday	language.	 
	 	 In	the	chart,	a	goal	can	only	be	something	that	you	intend	to	win	from	someone.	If	 
	 	 you	want	to	build	your	membership,	that	isn’t	considered	a	goal	here,	it	goes	in	the	 
	 	 next	column,	Organizational	Considerations.	If	you	want	to	educate	people	about	an	 
	 	 issue,	that	also	isn’t	a	goal	in	the	strategy	chart,	it	is	tactic,	and	goes	in	the	last	column.	 
	 	 Goals	are	always	what	you	want	to	win	in	an	issue	campaign.	

INSTRUCTOR NOTE 
Occasionally,	someone	questions	this	definition	of	the	word	“goal,”	or	says	that	according	
to	the	dictionary	there	is	really	no	difference	between	goals	and	objectives.	Do	not	get	into	
an	argument	about	this,	or	any	other	use	of	language	definition.	Simply	say	that	they	are	
right,	but	that	we	are	using	the	words	a	little	differently.	In	this	case,	we	want	to	make	a	
distinction	between	issue	goals	and	organizational	goals.

SAY 
Let’s	look	at	the	second	column.

2.	ORGANIZATIONAL	CONSIDERATIONS 
We	are	going	to	look	at	the	three	elements	of	organizational	considerations:	
	 •	Resources	
	 •	Organizational	gains	
	 •	Internal	problems	

INSTRUCTOR NOTE 
Separate	the	column	for	organizational	considerations	into	three	parts.	
	 •	First	—	list	the	resources	that	the	organization	has	to	invest	in	the	campaign.	
	 •	Second	—	list	the	gains	the	organization	hopes	to	realize	from	the	campaign.	 
	 	 Stress	the	importance	of	asking	“How	will	this	campaign	build	the	organization?”	
	 •	Third	—	list	internal	problems.	

SAY 
First, Resources 
What	is	the	organization	going	to	invest	in	this	campaign?	How	much	volunteer	time?	
How	much	money	and	leadership	time?	What	additional	resources	does	it	bring:	mem-
bers,	reputation,	physical	facilities,	press	contacts,	allied	groups,	or	research	ability?	This	
is	the	place	to	put	the	campaign	budget.	Every	campaign	ought	to	have	its	own	budget.	
This	is	also	where	staff	time	allocations	are	made	if	there	is	any	staff	and	volunteer	allo-
cations.	Don’t	count	people	or	resources	twice.	If	someone	is	doing	another	task	within	
PTA,	put	down	a	realistic	fraction	of	their	time	for	this	campaign.	
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Next, Organizational Gains 
What	do	you	want	the	organization	to	look	like	after	the	campaign?	How	many	new	PTA	
members?	How	many	new	members	can	be	added	to	particular	committees?	Put	in	the	
number.	How	many	people	will	take	on	greater	leadership	responsibility?	Name	them	if	
you	can.	How	much	money	can	be	raised	during	the	campaign?	What	new	allies	do	you	
want	to	make?	Don’t	say,	“more”	or	“better.”	Give	specific	names	and	numbers!	These	
organizational	gains	are	often	confused	with	issue	goals,	and	people	put	them	in	the	first	
column	by	mistake.	

Finally,	Internal	Problems 
List	any	problems	internal	to	your	organization	that	are	going	to	get	in	the	way	of	the	
success	of	the	campaign.	By	internal	problems	we	mean	things	like	budget	problems,	
racial	and	ethnic	tension,	personality	clashes	among	leaders,	too	few	volunteers,	etc.	

Develop	plans	for	eliminating	or	dealing	with	them.

SAY
Let’s	move	on	to	the	third	column.	Now	we	are	going	to	look	closer	at	the	subject	of	 
constituents,	allies,	and	opponents.	

3.	CONSTITUENTS,	ALLIES,	AND	OPPONENTS 
 
Constituents 
The	Constituency	column	is	where	you	list	all	the	people	and	organizations	that	can	be	
activated	in	some	way	to	support	you.	The	level	of	activity	may	vary	from	signing	a	petition	
to	actually	attending	an	event.	This	column	is	the	answer	to	the	question,	“Who	cares	about	
this	issue?”	List	everyone	who	cares,	why	they	care	and	how	many	of	them	there	are.	Is	there	
some	reason	why	the	target	would	be	worried	by	their	participation	in	your	campaign?	

The	point	here	is	to	list	the	way	people	are	organized	or	grouped.	It	isn’t	helpful	to	say	
that	“everyone”	cares,	or	“all	the	transit	riders	care,”	because	you	usually	can’t	reach	everybody	
one	by	one.	You	can	best	reach	people	who	are	organized,	live	in	certain	places,	belong	to	
certain	churches,	community	groups	or	unions,	read	certain	publications	in	which	you	
can	advertise	or	get	a	story,	or	are	on	certain	mailing	lists,	etc.	If	you	need	to	mobilize	a	
lot	of	people	quickly,	or	build	a	multi-organization	campaign,	then	think	of	how	people	
are	already	organized.	If	your	unit	wants	to	develop	its	own	membership,	then	think	
about	how	the	issue	affects	people	as	individuals,	and	where	to	find	the	most	strongly	
affected	people.	

When	listing	people	and	groups	that	might	be	interested	in,	or	affected	by,	the	issues	be	
as	expansive	as	possible,	even	far-fetched.	Then,	separate	out	those	you	really	want	to	be	a	
part	of	the	organization	or	campaign,	those	you	want	as	allies,	those	you	want	to	neutralize,	
and	those	you	want	to	keep	away.	Think	outside	the	box.	Often,	stronger	communities	
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(e.g.,	stronger	communities	may	have	a	very	active	PTA	unit,	strong	community	organization,	
active	NAACP	branch,	strong	education	coalition,	etc.)	already	have	school	board	members,	
city	council	members	or	legislators	who	support	our	positions.	The	problem	is	that	there	
are	not	enough	of	them	and	we	need	to	get	additional	support	from	other	communities.	
 
Allies 
Allies	are	people	who	support	us,	but	who,	for	whatever	reason,	are	not	potential	members	
of	our	organization.	For	example,	the	Latino	Action	Network	might	work	very	closely	
with	us	on	some	issues	but	must	maintain	its	own	organizational	identity	for	a	variety	
of	reasons.	We’ll	talk	more	about	this	when	we	discuss	building	coalitions.	Individual	
policy-makers	can	also	move	from	target	to	ally	and	vice-versa.	

Opponents 
List	the	groups	or	individuals	who	will	actively	oppose	you.	You	may	not	be	able	to	do	
anything	about	them,	but	it	is	useful	to	anticipate	who	will	be	on	the	other	side.	Do	not	
get	sidetracked	into	fighting	with	your	opponents.	They	do	not	have	the	power	to	make	
the	decision.	Our	job	is	to	show	the	target	that	we	have	more	power	than	the	opposition.

SAY
Let’s	take	a	look	at	our	fourth	column,	targets	(decision-makers).	

4.	TARGETS	(DECISION-MAKERS)  

There	are	two	types	of	targets:	primary	decision-makers	and	secondary	targets.	

DRAW ON CHART 

SAY
First, let’s consider the primary decision-maker. 
The	primary	decision-maker	is	the	person	who	can	give	us	what	we	want	and	is	not	
necessarily	a	bad	person.	A	person	becomes	the	target	of	the	campaign	just	by	virtue	of	
having	the	power	to	make	(or	not	make)	the	decision	we	want.	If	there	is	no	clear	target,	
we	are	unlikely	to	have	a	successful	campaign.	The	decision-maker	is	always	a	“who.”	It	
is	always	a	person	or	persons	who	have	the	power	to	give	us	what	we	want.	A	target	is	
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First, let's consider the primary decision-maker 

The primary decision-maker is the person who can give us 
what we want and is not necessarily a bad person. A person 
becomes the target of the campaign just by virtue of having the 
power to make (or not make) the decision we want. If there is 
no clear target, we are unlikely to have a successful campaign. 
The decision-maker is always a “who.” It is always a person or 
persons who have the power to give us what we want. A target is 
not a department such as the Board of Education. However, 
the specific, individual board members can be targets. It is not 
the legislature, or a building (city hall). It is one or more 
individuals who are in a position to say “Yes” or “No” to our 
demands. Individuals are the weak link in any institution. As 
an institution, our legislators may have a mutually agreed 
upon policy. But, as individuals, each one has a different set of 
fears, likes, dislikes, ambitions, rivalries, business interests or 
political connections. We can win over individuals by 
appealing to their personal self-interest. 
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not	a	department	such	as	the	Board	of	Education.	However,	the	specific,	individual	board	
members	can	be	targets.	It	is	not	the	legislature,	or	a	building	(city	hall).	It	is	one	or	more	
individuals	who	are	in	a	position	to	say	“Yes”	or	“No”	to	our	demands.	Individuals	are	the	
weak	link	in	any	institution.	As	an	institution,	our	legislators	may	have	a	mutually	agreed	
upon	policy.	But,	as	individuals,	each	one	has	a	different	set	of	fears,	likes,	dislikes,	ambitions,	
rivalries,	business	interests	or	political	connections.	We	can	win	over	individuals	by	 
appealing	to	their	personal	self-interest.
	 •	Our	ability	to	get	a	decision-maker	to	give	us	what	we	want	is	a	function	of	our	power	 
	 	 over	him	or	her,	not	a	function	of	how	polite	or	impolite	we	might	be,	how	smart	we	 
	 	 are,	or	how	much	research	we	did,	although	all	that	helps.	In	dealing	with	decision-makers,	
	 	 we	have	to	demonstrate	our	power.	
	 •	When	the	primary	decision-maker	is	the	head	of	a	corporation,	power	is	usually	 
	 	 measured	in	the	dollars	that	might	be	lost	by	the	company,	or	in	our	ability	to	bring	 
	 	 regulatory	agencies	into	the	situation.	When	the	primary	decision-maker	is	an	elected	 
	 	 official,	power	is	measured	in	votes.	Do	we	hold	the	balance	of	power?	Will	our	members	 
	 	 really	vote	on	the	basis	of	this	issue?	Is	there	someone	else	to	vote	for?	An	elected	 
	 	 official	usually	knows	if	our	constituents	have	never	voted	for	him	and	never	will,	in	 
	 	 which	case	we	have	very	little	power,	and	we	need	to	find	ways	to	cut	the	issue	so	as	to	 
	 	 get	support	from	a	broader	range	of	people.	
	 •	Determining	the	basis	of	our	power	over	a	primary	decision-maker	is	critical	to	our	 
	 	 overall	strategy.	A	misjudgment	here	can	negate	the	best	of	all	other	plans.	

Next, there is the secondary target or indirect power person. 
	 •	Remember,	we	just	finished	discussing	primary	targets/decision-makers:	The	people	 
	 	 who	can	give	you	what	you	want.	
	 •	Secondary	targets:	People	over	whom	you	have	more	power	than	you	have	over	your	 
	 	 primary	target/decision-maker.	They,	in	turn,	have	more	power	over	the	primary	 
	 	 decision-maker	than	you	do.	For	example,	in	the	Physical	Education	campaign	that	 
	 	 I	mentioned	earlier,	let’s	say	that	the	superintendent	of	schools	is	an	appointed	official.	 
	 	 The	local	PTA	has	no	direct	power	over	this	individual.	However,	let’s	say	that	the	 
	 	 school	board	is	appointed	and	the	superintendant	is	appointed	by	the	mayor	(who	is	 
	 	 elected).	Citizens	vote	for	the	mayor,	and	the	mayor	is	responsible	for	the	actions	of	 
	 	 those	he	or	she	appoints.	You	target	the	mayor	as	the	primary	decision-maker.	If	you	
	 	 are	unable	to	get	a	meeting	with	the	mayor,	you	might	look	for	a	secondary	target	who	 
	 	 can	pressure	the	mayor	to	meet	with	you.	For	example,	a	major	contributor	to	the	 
	 	 mayor’s	campaign	over	whom	we	have	some	power	such	as	a	local	storeowner,	or	
	 	 award	leader	who	turns	out	a	big	vote	for	the	mayor	and	has	many	active	PTA	members	 
	 	 in	the	ward.	There	is	not	always	a	secondary	target.	If	your	target	is	an	elected	official	 
	 	 and	large	numbers	of	your	constituents	register	to	vote,	and	if	your	campaign	is	a	 
	 	 popular	one,	then	you	will	have	direct	power	over	the	politician.	When	listing	 
	 	 decision-makers,	clearly	label	them	primary	and	secondary	targets,	and	indicate	who	 
	 	 is	useful	in	putting	pressure	on	whom.	
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	 •	To	repeat,	because	primary	decision-maker	are	often	elected	officials,	it	is	important	that		
	 	 you	understand	the	political	context	in	which	you	will	be	operating.	The	PTA	is	nonpartisan	 
	 	 and	does	not	endorse	candidates.	However,	we	still	need	to	know	the	electoral	 
	 	 process,	the	electoral	numbers	and	the	dates	of	the	primary	and	general	elections.	 
	 	 When	was	the	primary	decision-maker’s	last	election?	Is	the	school	board	election	at	 
	 	 the	same	time	as	other	local	elections	or	is	it	a	stand-alone	election?	Are	members	 
	 	 elected	by	district	or	at	large?	How	long	has	she	or	he	been	in	office?	How	many	people	 
	 	 voted	in	the	last	election?	How	many	votes	did	the	target	get?	
	 •	By	finding	out	these	numbers,	we	will	be	able	to	determine	how	many	people	we	need	 
	 	 to	organize	to	effectively	influence	the	primary	decision-maker.

SAY
Let’s	take	a	look	at	our	fifth	column,	tactics.
 

5.	TACTICS 

INSTRUCTOR NOTE 
Dramatically	point	to	the	appropriate	columns	of	the	Strategy	Chart	as	you	say	the	words	
below.

SAY
	 •	Tactics	are	what	the	people	in	the	Constituents	column	do	to	the	people	in	the	Targets	 
	 	 (Decision-Maker)	column	to	apply	pressure	to	them	and	make	them	give	us	the	things	 
	 	 in	the	Goals	column	in	such	a	way	that	it	builds	the	organization	as	in	the	Organizational	 
	 	 Considerations	column.	For	every	tactic,	there	must	be	someone	to	do	it,	someone	 
	 	 to	whom	it	is	done,	and	some	reason	why	the	person	to	whom	it	is	done	doesn’t	want	 
	 	 it	done	and	will	make	a	concession	to	us	to	get	us	to	stop	doing	it.	
	 •	This	is	the	fun	part.	Develop	clever	tactics	that	demonstrate	and	build	power	and	 
	 	 make	sense	to	your	members.	Be	as	creative	as	possible	while	remembering	to	go	 
	 	 through	the	other	four	steps	in	the	strategy	first.	
	 •	The	main	point	in	tactics	is	that	any	tactic	has	to	have	an	element	of	real	power	behind	 
	 	 it.	It	is	not	just	something	to	show	how	you	feel	about	an	issue.	Tactics	are	chosen	in	 
	 	 relationship	to	how	much	power	the	organization	has.	We	often	say	that	a	good	tactic	 
	 	 is	like	standing	on	the	decision¬maker’s	foot	until	s/he	pays	you	to	go	away.	Hearings,	 
	 	 rallies,	petitions,	meetings	with	the	target	and	leafleting	are	all	tactics,	and	all	require	 
	 	 the	organization	to	have	some	measure	of	power.	For	example,	bringing	off	a	successful	 
	 	 community	meeting	at	which	a	state	legislator	is	held	accountable	requires	a	more	 
	 	 powerful	group	to	organize	it.	We	are	simply	making	it	clear	that	we	cannot	support	 
	 	 people	whose	actions	are	opposed	to	ours	and	our	children’s	best	interests.	There	was	 
	 	 a	suburban	group	that	was	unhappy	with	a	position	taken	by	the	area’s	state	representative.	 
	 	 They	invited	him	to	a	gathering	and	served	coffee,	cake	and	cookies.	It	was	very	 
	 	 proper,	but	everyone	in	the	room	had	either	worked	in,	or	given	money	to,	his	campaign.	 
	 	 There	could	not	have	been	a	stronger	show	of	power.	When	they	expressed	their	 
	 	 displeasure	with	his	stand	on	the	legislative	issue	with	which	they	were	concerned,	he	 
	 	 clearly	understood	the	power	they	had.	It	did	not	need	to	be	said.	
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	 •	Tactics	such	as	holding	signs	outside	an	elected	official’s	office	have	symbolic	value	 
	 	 and	can	be	a	good	media	kickoff	for	a	campaign,	but	they	are	not	a	substitute	for	a	 
	 	 strong	voting	bloc.	Another	element	in	choosing	tactics	is	that	they	are	outside	the	 
	 	 experience	of	the	target	and	within	the	experience	of	the	people	we	are	organizing.	 
	 	 Our	members	need	to	be	comfortable	with	the	tactics.	
	 •	If	your	PTA	unit	conducts	voter	registration	drives	make	sure	that	you	include	voter	 
	 	 registration	as	one	of	your	tactics	and	incorporate	it	into	as	many	activities	as	possible.	 
	 	 For	instance,	at	community	forums,	candidate	forums,	accountability	sessions,	or	any	 
	 	 large	action,	encourage	everyone	to	register	to	vote	and	have	registrars	present.	Do	 
	 	 this	in	a	very	visible	way	to	indicate	that	you	are	building	the	power	of	your	unit.	 
  
Please	note,	however,	that	although	you	can	inform	an	official	that	you	are	doing	 
nonpartisan	voter	registration	drives,	you	may	not	in	any	way	discuss	how	we	do	it,	get	
suggestions	from	the	official	as	to	how	you	should	do	it,	or	otherwise	coordinate	the	 
activity	with	any	elected	official	or	his/her	representative.	

INSTRUCTOR NOTE 
After	going	through	the	chart	once,	pointing	out	the	appropriate	questions,	go	through	
it	again	quickly	using	a	campaign	from	your	own	experience	as	a	model.	

THIS	IS	ESSENTIAL	FOR	THE	GROUP	TO	REALLY	UNDERSTAND	HOW	TO	USE	
THE CHART! 

Make	sure	that	your	example	is	on	the	right	scale	for	the	group.	Don’t	tell	a	group	with	a	
very	local	issue,	the	details	of	how	you	won	the	fight	for	some	large	national	issue.	Indicate	
actual	goals,	organizational	considerations,	constituency,	who	the	decision-makers	were,	
why	they	were	chosen	and	tactics	that	were	used.	If	you	have	clippings	from	the	cam-
paign,	make	a	packet	and	pass	it	around	for	all	to	see.	

After	presenting	your	chart,	add	a	timeline.	Talk	here	about	how	a	campaign	needs	to	fit	
into	the	organization’s	calendar.	Holidays,	seasons	(weather),	the	school	calendar,	elections,	
all	have	to	be	factored	in.	

INSTRUCTOR NOTE 
On the pages that follow are directions for a Strategy Exercise. 
There	are	three	case	studies	available.	Each	illustrates	advocacy	at	the	local,	state,	or	
federal	level.	You	should	have	selected	the	level	you	believe	to	be	the	most	appropriate	
and	relevant	to	your	group,	and	copied	the	handouts	for	that	level’s	case	study	to	use	in	
the	following	exercise.	 

Reminder,	the	design	of	this	course	is	for	the	level	addressed	to	remain	consistent	
throughout.	That	is,	if	you	work	the	local	level	case	study	in	this	module,	you	should	work	
the	local	level	case	studies	in	all	the	other	modules.
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THE CAMPAIGN TO RESTORE BUS SERVICE TO  
ST. FINBAR MAGNET SCHOOLS 

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving a local school district.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
St. Finbar is a fictitious city in the U.S. The school system, including charter schools,
serves 135,000 students distributed between 119 elementary schools, 24 middle
schools and 30 high schools. The annual school budget is $1.2 billion, which was
inadequate before the economic downturn and has typically become less adequate as
costs have risen. At the same time income from taxes has declined. The students are
majority non‐White. Latinos make up 44% of the student population, followed by non‐
Hispanic White students at 25%, African Americans at 13% and the remaining 15% are
largely Asian.

THE PROBLEM
The school board has announced, in a moment of ill‐advised budgeting frenzy that to
save $10 million dollars, school bus service for all 25 magnet schools will be eliminated
starting in September. The board’s vote was unanimous. It is now February. The
absence of bus service will be a major blow to your school as 57% of the students now
ride the bus and many families can’t afford to bring their children to school by other
means.

The school board, which has final decision‐making power over the budget, consists of
five members who are elected to four-year terms on a staggered basis. The at‐large
school board election takes place at the same time as the City Council election. While
almost 800,000 (54%) voted in the last City Council election, only 500,000 of those
voted in the school board race (lower down on the ballot).

Strategy Exercise Local
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YOUR ORGANIZATION
You are members of the PTA at the Linguistic Institute, an elementary magnet school
devoted to graduating truly bilingual students. Your school has over 800 students.
Slightly more than half of them qualify for free or reduced‐cost lunches, indicating that
the school has diversity of income as well as race. The Institute is known as a 100%
magnet, meaning that none of the students attend because it is their local school. All are
in the magnet program.

Your PTA has four officers and five board members plus a class parent in each class. Usually
not more than 30 people show up for PTA meetings but since the bus cuts were announced, 
more than 100 people, have been coming.

THE SCHOOL BOARD

Name Notes

Hubert Gonzalez

Won Last Election 
By 72%

Running in Next 
Election: Yes

Mr. Gonzalez has a background as a community organizer, working 
to revitalize low‐income neighborhoods and creating networks 
for parents of pre‐school aged children. He served five years as 
president of the Relational Organizing Institute and has also 
worked for the Local Efforts Support Corporation, the Vomer 
science and Education Foundation, and as a consultant for the  
Washington Heights Community Development Corporation. 
In the field of labor relations, he has served as St. Finbar regional
organizer for both the United Domestic Workers and United 
Healthcare Workers. Mr. Gonzalez serves as a board member of 
the St. Finbar Cooperative Charter School.

Jack Gotham

Won Last Election 
by 54%

Running in Next 
Election: No

Jack Gotham, Ph.D., was elected to the Board in 2008. He earned 
a Bachelor of Arts in Psychology at Sitzer College and a Masters 
in Psychology and Ph.D. in Clinical Psychology at U.S. National 
University.

Once in St. Finbar, Dr. Gotham taught Spanish at a language institute 
where he later became director. Dr. Gotham is currently a clinical 
psychologist in private practice, working with children, adolescents 
and adults. As a parent, Dr. Gotham has been a member of the 
Larson Elementary School Site Council, a classroom and PTA 
volunteer at Sprack Elementary. He and his wife live in Multiversity 
City, a subdivision of St. Finbar. Their three grown children all 
attended St. Finbar Unified schools.
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Name Notes

Eldridge Knowles

Won Last Election 
By 59%.

Running in Next 
Election: Yes

Eldridge Knowles was first elected directly from the classroom to the 
board to represent District C in 1990. He served as board president 
and vice-president during his first term. Reelected in 1994, 1998, 
2002, and 2006, he has been an active delegate to both the St. 
Finbar County School Boards Association and the State School 
Boards Association. On the national level, Mr. Knowles has served 
as the board’s representative on the Council of Great City Schools. 
Mr. Knowles attended St. Finbar City Schools in Point Loma and 
he received his bachelor’s and master’s degrees in business from 
St. Finbar State University. He has taught for more than 36 years. 
He also served as a counselor, resource teacher, and curriculum 
administrator, and he taught business at St. Finbar City College for 
10 years.

Carol Johnson

Won Last Election 
By: 80%

Running in Next 
Election: No

Carol Johnson was elected to the Board of Education in November
2004 and re‐elected to her seat in November 2008.

Ms. Johnson was born and raised in Smithfield, North Carolina, 
and graduated from Smithfield‐Selma Senior High School. After
graduation, she joined the U.S. Navy and served for 21 years. 
During her career in the Navy she rose to the rank of Senior 
Chief, and managed Navy Health clinics. During her military 
career, Ms. Johnson earned a Bachelor of Health Science from 
George Washington University. After her retirement from active 
duty in 1995, Ms. Johnson moved to St. Finbar to begin her second
career in public education. From 1995 to 2003, Ms. Johnson 
taught at Bay Park Elementary School and served on various 
school and neighborhood committees.

Linda Nagashima

Won Last Election 
By: 60%

Running in Next 
Election: Yes

Linda Nagashima was elected to the board in 2002 and 2006. She
holds a bachelor’s degree in linguistics and english literature, as 
well as a certificate in applied linguistics for teaching English as a 
second language. She received her law degree from the University 
of St. Finbar, where she worked as a member of the administration. 
She served as vice-chair of the Union of Pan Asian Communities, 
as well as serving on boards of other community organizations. 
She and her husband, Kotaro Nagashima, have two sons, one who 
attends school in the St. Finbar Unified School District. They have 
lived in the city for 25 years.
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ASSIGNMENT

TIME
Total: 30 minutes

From the above list of elected officials, choose one to be the initial decision-maker whose 
support you will first attempt to win and whom you think can persuade others to get on 
board. Be prepared to justify your choice. Make a strategy chart on easel paper, one column 
to a sheet. The chart should show how you intend to put pressure on the decision maker 
you have chosen. When you are finished with the Tactics column, number the tactics in 
the order in which you will use them. Choose someone to report to the whole group.
 
You can make up any additional information you need as long as it is both possible and
probable.

Strategy Exercise Local
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THE CAMPAIGN TO INVEST IN NEW LEIF’S 
CHILDREN

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving an issue before the state legislature.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
New Leif is a mythical state in the United States named after the Norse explorer Leif
Erickson. Like most states, it has been hit hard by the current recession. Over the last
three years, the state legislature has repeatedly cut the education budget. It is January
and the legislature has proposed cutting $2 billion more from the state budget. The
legislature will be voting on the cuts in April.

All 59 school districts in the state have been affected by the cuts, which have reached
directly into the classroom (e.g., cuts in staffing including teachers, teacher’s aides, and
hall monitors; enrichment programs including music, art, field trips, etc; transportation;
health and nutrition programs; summer and after school programs).

Currently, New Leif is near the bottom of the ladder in funding education and children’s
services. The New Leif state PTA is concerned that further cuts will continue to erode
the already lean budget for education. The failure of the legislature to act on a longterm
solution to identify a stable source of funding for education will continue the
downward spiral, making it even more difficult to recover lost ground.

At its last convention, the New Leif state PTA voted to develop a statewide campaign to
“Invest in New Leif ’s Children” and stop the cuts to this year’s budget. The PTA is also
calling for the legislature to develop a plan for a long‐term solution to education
funding. The PTA has assumed a leadership role in coordinating the campaign. They
have succeeded in getting the New Leif Education Association (the teachers’ union) and
the State School Board Association to join the campaign and are working on getting
more organizations to join. While all PTA units have been asked to pressure their
legislators, the state PTA has done an analysis of the Legislature and targeted some key
districts where more intense pressure will be necessary.

Strategy Exercise State
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The NLPTA knows that to be successful it must demonstrate and unleash the power of
their grassroots membership and organize others to participate in the campaign. They
want to use this campaign to build the organization and develop a model advocacy 
infrastructure that can be used for other issues. In so doing, they also want to increase
the power and membership of the PTA so that they are a force to be reckoned with
the state.

This week, your PTA County Council told you that your State Senator, Olivia Rosten, is a
key target. Your unit is in the Freemont School District, which lies in Assembly District
13. The Freemont School District has 10 K‐6 elementary schools and three junior high
schools. You have been asked to take the lead in coordinating the campaign in Assembly
District 13.

STATE SENATOR OLIVIA ROSTEN
Your immediate task is to plan a campaign to get Republican Senator Olivia Rosten to
oppose the state budget cuts. Sen. Rosten is a career politician. She was elected to the
Assembly in 1990 and was reelected thereafter until she resigned to run for the State
Senate in 1998. She has been reelected every term since then. Her committee
assignments include: budget, human services and aging, health & education, utilities,
and military and veterans affairs. She has a B.A. in anthropology from the state university,
has six grandchildren, and once worked as the director of community services for a
local hospital.

RESULTS OF OLIVIA ROSTEN’S LAST ELECTION:
 Republican Incumbent Rosten ........................ 28,434
 Democratic Candidate ......................................... 24,044
 Libertarian Candidate ................................................ 816

Senators serve staggered four‐year terms. Half of the Senate is up for election every two
years. Assembly members serve two‐year terms and the whole assembly is up for
election each time. Sen. Rosten had no primary opposition in the last election. She is up 
for reelection this year.

THE FIFTH DISTRICT
Sen. Rosten’s Fifth District takes in a portion of the state’s largest city. The district then 
goes straight south to include parts of two wealthy suburban counties. The Senate district 
includes all parts of three assembly districts —the 13th, 14th, and 15th. Freemont School 
District lies in Assembly District 13.
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SD‐ 5 143,690 102,229 32,555 3,051 1,010 78 4,088 291

AD‐13 49,241 25,668 19,863 1,349 332 27 1,568 147

AD‐14 47,275 38,939 6,105 1,104 191 34 813 68

AD‐15 47,174 37,622 6,587 598 487 17 1,707 76

Voting Figures for the State Assembly races in Senate District 5:
	 • # 13 Incumbent Dem = 20,080. Unopposed.
	 • # 14 Incumbent Rep = 20,268. Unopposed.
	 • # 15 Incumbent Dem = 15,489. Libertarian = 2,174. (No Republican ran.)

In an initial discussion with your county Council staff, Sen. Rosten said that she was
inclined to support the cuts as the state “… just has no more money”! Sen. Rosten went
on to say that she respects the PTA and cares deeply about all children, but has a
responsibility to see that the state has a balanced budget. She also said that she has
been hearing from many people in her district that taxes are way out of control and
they want tax cuts.

ASSIGNMENT

TIME
Total: 20 minutes

Make a strategy chart for a campaign to get Sen. Rosten to agree to vote against the budget 
cuts. Choose one person to present the chart to the whole group. You can make up any 
information you need as long as it is realistic and probable. For your Organizational  
Considerations column, make an educated guess about the actual budget, staffing, desired 
outcomes and internal problems of the campaign based on the situation in your own state/
district. Consider resources that are available to you from all levels of the PTA.

Choose someone to lead your group through the chart. Write the chart on easel paper
with one column on each sheet. The chart should be in presented by the person who
wrote it. (It is easier for the presenter to read his/her own handwriting.)
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THE CAMPAIGN TO IMPROVE FOODS SOLD 
OUTSIDE SCHOOL MEAL PROGRAMS 

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving an issue before the U.S. Congress.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Nutrition standards for foods sold outside school meal programs but in schools
(competitive foods) have not been updated since 1979. Such foods include those sold in
vending machines, cafeteria a la carte menus, and school stores. The only nutritional
criteria for school foods sold outside of meals are that “foods of minimal nutritional
value” (FMNV) may not be sold in the food service area during meal times.

This year, the U.S. House Committee on Education and Labor has introduced the Child
Nutrition Reauthorization Act (H.R. 789). This bill, reauthorized every five years, has
jurisdiction over school meal programs. In the past, Congress has considered nutrition
standards for competitive foods, but has not put them into law. Members from both
parties have supported and opposed these standards.

National PTA, representing the wishes of its members, has asked Congress to amend the
Child Nutrition Reauthorization Act to include a minimum federal protective nutrition
standard for foods sold outside of school meals. National PTA public policy staff has
done an analysis to determine which members of Congress need to be targeted to pass
the amendment and the final bill.

REP. ETHAN CHARLES
(D, New Leif‐ CD 2)

In 1997 Rep. Ethan Charles (a purely fictional Congressman from the equally fictional
state of New Leif) was appointed Assistant State’s Attorney in the county and served
until 2001. Active in the Young Democrats, he was elected to the American Council of
Young Political Leaders’ delegation to Taiwan. In 2003, at the age of 34, he was the
elected State’s Attorney (youngest) for the county. He was on the Governor’s transition team.

Strategy Exercise Federal
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Elected to his first term in Congress in 2008, Charles has tended to vote more with the
“moderates” believing that his margin of victory came from conservatives and
independents. He voted against the House health care bill on the grounds that it is too
big and too costly — a view that some of his constituents share.

Rep. Charles is a member of the House Committee on Education & Labor. Two members
of the State PTA recently met with Rep. Charles. He told them that while he was
concerned about the health of children, he thought that the PTA was going a bit
overboard. “Kids will be kids” he said, “… and they will buy junk food anyway – that’s
what kids do. At least when they buy it from school vending machines, a percentage of
the sales goes to support school sports programs.” National PTA public policy staff has
determined that Rep. Charles’ vote for the amendment in committee is essential to its
passage. He could be the deciding vote! In addition, they think getting his support will
also help in getting other members on board.

In a conference call with state presidents, National PTA public policy staff have laid out the
strategy to pass the Child Nutrition Reauthorization Act. Your state president in turn
has called your County Council to ask that you develop a campaign to get Rep. Charles
to vote for the amendment, as well as the final bill. The vote is expected to take place in
three months. During his campaign, Charles supported the concept of “Healthy Schools”.
He now says that he is getting a lot of pressure from conservatives and libertarians in
his district to oppose any federal legislation that preempts state and local control of
nutrition standards.

Rep. Charles’ district is just outside a major metropolitan area. It touches the city and takes
in suburbs and tourist regions. It then extends into rural areas (with some small farms)
until it reaches the city of Wellsboro, the regional center of food production and
processing (including snack foods) and the Super Cola bottling plant.

The PTA County Council has assigned one staff person to work half‐time on this issue.
In addition, there are two interns from a local community college in the district, who are
available three afternoons a week. Besides salaries and travel expenses, the Council has
only $1000 for work in the Charles district. Any more will have to be raised.

The district is considered 64% urban. In this district, 13% of the population is over the
age of 65 which is about the national average. By actual count that comes to
89,000 people. An additional 59,000 people are between the ages of 55 and 65. The
largest minority group in this district is African-American (9%). Other groups total only
2%. The median family income in the district is $52,000 a year, which is about ten
thousand over the national average.
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In the four elections prior to 2008, this district went Republican, and was considered a
safe seat for Millard Gilpeak although there was always the possibility of a primary
challenge from the right wing of the party. This occurred in the 2008 primary and
Gilpeak was ousted by a conservative Republican. Once off the Republican ticket,
Gilpeak endorsed the Democrat, Charles, who won by a very narrow margin.
Gilpeak’s voting record on social issues showed him split between liberal and
conservative positions. In fact, his National Journal rating was 56% liberal and 44%
conservative on social issues and about the reverse on economic issues. He was
endorsed by the Sierra Club and League of Conservation Voters. He supported gun
control, equalization of school funding, and DC statehood. He recently voted for the
minimum wage increase but against card check recognition to help union organizing.

REP. CHARLES’ POSITIONS
 •  On federal budget issues, he is a deficit hawk. He supports adding a balanced budget 
     amendment to the Constitution and strict spending caps for Congress.
 •  Unlike his Republican predecessor, he opposes gun control.
 •  He is for strict enforcement of immigration laws.
 •  During this first term, he voted for the stimulus package, and the Clean Energy Bill.
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DISTRICT VOTING DATA
The actual voting data shows some potentially useful patterns.

Total Vote in 2000 Gilpeak (R) Rosterman (D)

165,293          64% 91,022            35%

Bush Gore

160,402          57% 111,807          40%

Total Vote in 2002 Gilpeak (R) Fishbine (D)

245,149          76% 77,872            24%

Total Vote in 2004 Gilpeak (R) Schwartz (D)

245,149          76% 77,872            24%

Bush Kerry

213,144          62% 124,163          36%

Total Vote in 2006 Gilpeak (R) Gronoffski (D)

185,353          69% 83,817            31%

Total Vote in 2008 Marris (R) Charles (D)

173,478          48.4% 176,052          49.1%

Bixbe (Libertarian)

9,190 2.5%

McCain (R) Obama (D)

216,896          59% 148,029          40%

Voter Registration and Turnout in Charles’s District

Registered 2008 Voted in 2008 Percent Voted 2008

Republicans 193,584 161,330 83%

Democrats 200,216 160,753 80%

Unaffiliated 71,443 50,310 74%

Libertarian 1,141 784 69%

There are parts of 12 counties in this district. Of those, Obama carried only two, the second
largest county and the smallest. Charles carried in seven counties of the ten that also went 
for McCain.
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POSSIBLE OPPOSING ORGANIZATIONS
Voter Registration and Turnout in Charles’s District

Name Notes
National School Board
Association (NSBA)

NSBA supports state and local control of 
nutrition standards, but does not support 
federal regulations.

Snack Food Association The Snack Food Association supports the 
snack food industry and represents snack 
manufacturers and suppliers. They are 
wary of federal restrictive nutrition
standards and have concerns that their 
products won’t meet these standards. If 
federal standards were passed, they prefer 
these standards to preempt state standards 
so that their products don’t have to meet 
both state and federal standards.

ASSIGNMENT

TIME 
20 Minutes

From the point of view of the Campaign to Improve Foods Sold Outside School Meal
Programs, prepare a strategy chart showing how you would set up a campaign to get
Congressman Charles to vote “Yes” on the amendment to the Child Nutrition
Reauthorization Act. Put the chart on easel paper one column to a sheet. Add a four-month 
time line. Choose someone to present it to the whole group. If you need additional information 
you may pretend you did the research and make it up. Just keep it within the realm of the 
possible and plausible.
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GOALS 
By the end of this module, participants should be able to understand: 
	 •	That	coalition	building	is	actually	harder	than	building	a	single	organization.	
	 •	Organizational	self-interest.	
	 •	Specific	guidelines	for	success	and	how	to	analyze	potential	allies.

TIME 
Total: 60 minutes 
	 •	Presentation:	30	minutes	
	 •	Exercise:	20	minutes	
	 •	Debrief:	10	minutes

OVERVIEW 
Coalition	building	is	often	one	of	the	most	frustrating	parts	of	organizing.	The	problem	is	
made	more	difficult	because	organizers	expect	coalition	building	to	be	easy	and	don’t	give	
it	the	special	attention	it	deserves.	The	more	coalition	experience	the	group	has,	the	more	
discussion	there	will	be.

MATERIALS NEEDED 
	 •	Easel	paper	(five	sheets	per	small	group)	
	 •	Masking	tape	
	 •	Dark	markers	

HANDOUTS 
•	PowerPoint	Printout
•	Coalitions	Exercise	(Federal,	State	or	Local	from	Exercise	Kit)
 

Module 3: Coalition
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EQUIPMENT NEEDED
	 •	Easel/flipchart	
	 •	If	you	have	elected	to	develop	your	own	PowerPoint	presentation	to	suit	your	 
	 			specific	training	audience	for	this	module,	you	will	need:
	 	 –	Computer	with	PowerPoint	software
	 	 –	LCD	projector
	 	 –	All	cords	and	cable	needed	to	connect	computer	with	LCD	projector,	 
	 	 			and	extension	cord	to	connect	computer	and	LCD	projector	with	electrical	 
     outlet
	 	 –	AV	stand	or	tab	(if	you	will	be	using	PowerPoint	in	this	module)
	 	 –	Portable	speakers	for	videos  

COPYRIGHT NOTICE 
Materials	in	this	module	are	Copyright,	Midwest	Academy.	PTA	shall	have	the	right	to	
use	them	for	training	purposes	within,	and	at	all,	levels	of	the	association	in	perpetuity.	
Training	modules	may	not	be	used	or	sold	to	other	entities.	
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WELCOME TO MODULE 3: COALITIONS  
— BUILDING AND JOINING 

SAY
By	the	end	of	this	module,	you	should	understand	the	following	concepts:	
	 •	Building	a	coalition	is	actually	harder	than	building	a	single	organization.	
	 •	Organizational	self-interest.	
	 •	Specific	guidelines	for	success	and	how	to	analyze	potential	allies.	

COALITIONS DEFINED
Let’s	start	with	a	definition	of	coalitions.	When	we	use	the	word	coalition	we	mean:	
An	organization	of	organizations	that	is	actively	working	on	an	issue	campaign.	

A coalition is not: 
	 •	An	organization	of	individuals	who	are	different	from	each	other.	
	 •	An	organization	of	individuals	who	happen	to	belong	to	other	organizations	as	well.	

Many	groups	that	call	themselves	coalitions	aren’t	coalitions.	In	Grassroots	Organizing	
when	we	use	the	word	coalition,	we	mean	an	organization	of	organizations.	In	real	life,	
most	coalitions	are	a	mixture	of	individuals,	representatives	from	organizations	and	
people	who	happen	to	belong	to	organizations	but	who	weren’t	sent	to	the	coalition	by	
their	group.	The	main	difficulty	with	coalitions	of	this	type	is	that	the	people	in	them	have	
different	needs.	

Example: 
 Every organization knows that it must get some public recognition for its work if it is to  
 recruit members, develop a base, and keep its funding. Individuals who are not faced  
 with the problem of maintaining an organization often don’t understand this and  
 consider the organizational representatives to be “power hungry” or ”domineering.”  
 In a coalition where everyone is a formal organizational representative, they might be  
 more competitive, but they at least understand each other’s motives.
 

Introduction
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There	are	three	basic	types	of	relations	between	organizations,	all	of	which	are	often	referred	
to	as	coalitions.	It	helps	to	sort	them	out.	
 •	Formal	Coalitions	—	Coalitions	exist	when	groups	enter	into	a	formal	agreement	to	 
	 	 work	together	toward	a	specific,	long-term	objective.	Some	coalitions	are	permanent	 
	 	 or	are	expected	to	last	for	many	years.	
 •	Issue	Campaigns	—	Groups	that	get	together	for	an	ongoing	effort;	for	example,	to	pass	 
	 	 specific	legislation.	It	is	often	more	useful	to	say	“campaign”	rather	than	“coalition,”	 
	 	 when	the	expectation	is	that	a	campaign	will	go	out	of	existence	when	the	issue	is	over	 
	 	 and	not	live	on	to	compete	with	its	own	members.	The	key	understanding	in	a	legislative	 
	 	 campaign	is	to	agree	on	not	only	what	will	go	into	the	bill,	but	what	is	the	least	that	the	 
	 	 coalition	will	accept.	
 •	Informal	Coalitions	—	Groups	work	together	from	time	to	time,	often	on	a	specific	 
	 	 event,	but	without	formal	agreement	or	rules.	

Building	a	coalition	is	one	of	the	hardest	parts	of	organizing.	The	hard	part	isn’t	getting	
groups	to	join,	but	getting	the	coalition	to	work	and	keeping	the	groups	in	it.	Often	we	
expect	a	coalition	to	function	the	way	a	group	of	friends	does,	but	this	is	seldom	the	case.	
Organizations	in	a	coalition	have	institutional	needs	and	self-interests	that	are	different	
from	the	needs	of	individual	people.
	 •	To	make	coalitions	work,	we	must	identify	these	institutional	needs	and	work	to	 
	 	 meet	them.	
	 •	The	job	is	sometimes	complicated	because	the	people	who	represent	groups	in	a	coalition	 
	 	 may	not	be	experienced	enough	to	articulate	their	institutional	needs.	They	just	know	 
	 	 that	something	isn’t	going	well,	and	they	feel	that	their	organization	is	getting	weaker	 
	 	 instead	of	stronger.	

ADVANTAGES AND DISADVANTAGES OF 
COALITIONS 

ASK 
What	has	been	your	experience	working	in	coalitions? 

Possible	responses:
	 •	We	got	sidetracked	from	our	own	program.	
	 •	Others	didn’t	do	their	share.	
	 •	Too	many	compromises	required.	
	 •	Problems	with	who	got	credit.	
	 •	We	felt	ripped	off.	
	 •	The	activities	were	dull.	
	 •	Too	many	meetings.	

SAY
It	sounds	like	you	have	had	some	very	interesting	experiences.	And	not	all	positive.	Let’s	
talk	about	them.	What	have	been	some	of	the	disadvantages	of	working	in	coalitions?	
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INSTRUCTOR NOTE 
Make	a	mental	note	of	who	responds.	If	a	lot	of	people	raise	hands,	there	will	be	much	
discussion.	You	need	to	watch	the	time	here	and	limit	discussion	if	necessary.	If	there	
are	a	lot	of	negative	comments	and	bad	experiences,	start	with	the	disadvantages.
Below	are	examples	of	negative	experiences:
	 •	We	got	sidetracked	from	our	own	program.	
	 •	Others	didn’t	do	their	share.	
	 •	Too	many	compromises	required.	
	 •	Problems	with	who	got	credit.	
	 •	We	felt	ripped	off.	
	 •	The	activities	were	dull.	
	 •	Too	many	meetings.	

Again,	get	the	story	right.	You	will	refer	back	to	these	comments	when	you	give	the	
coalition	guidelines.	For	example,	“Now	Michelle	might	not	have	had	the	problem	she	
mentioned	if	her	local	PTA	had	chosen	a	unifying	issue…”	Get	five	or	six	comments.	
Don’t	spend	a	lot	of	time	on	this.	

ASK 
So,	if	working	as	a	coalition	is	so	hard,	why	do	it?	What	are	some	of	the	advantages	of	
working	in	coalition?	

DISPLAY ON A FLIPCHART OR POWERPOINT: 
Write	down	some	of	the	advantages.	Again,	don’t	spend	a	lot	of	time	(just	get	some	 
advantages	written	down).	Below	are	examples	of	advantages	if	no	one	says	them:
	 •	Able	to	win	something	that	couldn’t	be	won	alone.	
	 •	Increases	power.	
	 •	Increases	resources	(staff,	money,	members).	
	 •	Broadens	the	scope	of	our	work.	
	 •	Able	to	get	better/more	media	coverage.
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GUIDELINES FOR COALITION BUILDING 

As	you	go	through	these	guidelines,	relate	them	to	the	problems	you	just	listed	from	
members’	experiences.	List	them	on	easel	paper	or	PowerPoint.	

SAY
So,	your	PTA	council	knows	what	the	problem	is	and	what	the	issue	is.	It	also	knows	that	
there	are	other	organizations	that	are	concerned.	In	order	to	increase	your	power	and	
resources,	and	to	win	something	you	couldn’t	win	alone,	you	decide	to	build	a	coalition.	
Here	are	tried	and	true	guidelines	for	successful	coalition	building.	

1.	Choose	Unifying	Issues.	
Avoid	shopping	lists.	When	coalitions	form	to	work	on	a	specific	issue,	it	is	a	relatively	
easy	structure	to	organize,	because	those	who	aren’t	interested	just	don’t	join.
	 •	When	an	organization	is	a	permanent	ongoing	coalition	that	moves	from	issue	to	 
	 	 issue,	then	the	choice	of	issue	needs	to	be	made	more	carefully.	This	is	the	key.	The	 
	 	 issue	needs	to	be	one	that	is	important	to	all	groups	in	the	coalition.	It	should	not	be	 
	 	 the	main	issue	of	any	one	group.	This	avoids	having	some	groups	feel	that	they	are	 
	 	 being	co-opted	to	work	on	someone	else’s	issue.	
	 •	Avoid	coalitions	based	on	groups	agreeing	to	exchange	help,	“We’ll	help	you	fight	the	 
	 	 utility	rate	increase	if	you	help	us	win	funding	for	an	after	school	program.”	Organizations	 
	 	 can	rarely	deliver	their	members	to	work	on	some	other	group’s	program,	and	no	 
	 	 group	feels	that	it	gets	enough	out	of	the	coalition.	Coalitions	in	which	groups	put	 
	 	 their	issues	on	the	table	and	try	to	work	on	all	of	them	are	called	shopping	list	coalitions.	

2.	Coalitions	are	Rarely	the	Road	to	Diversity. 
Don’t	create	coalitions	in	the	hope	of	bringing	greater	diversity	to	your	efforts.	Diversity	
will	only	be	achieved	if	the	coalition	partners	are	really	interested	in	similar	issues	and	
need	each	other	in	order	to	win.	
 
3.	Avoid	Contorting	your	Program	to	Suit	Some	Other	Group.	
Likewise,	don’t	expect	them	to	change	their	program	just	so	that	everyone	can	be	friends.	

4.	Understand	and	Respect	Each	Group’s	Self-Interest. 
Every	organization	needs	to:	
	 •	Gain	new	members.	
	 •	Raise	money.	
	 •	Be	seen	as	powerful	by	administrators	or	politicians.	
	 •	Get	publicity.	
	 •	Build	relationships	with	other	groups.	
	 •	Provide	an	exciting	activity	for	its	members.	
	 •	Build	internal	morale.	
	 •	Have	a	public	role	for	its	leaders.	
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These	are	good	things	to	do.	Experienced	leaders	can	use	a	coalition	to	achieve	them.	
Inexperienced	leaders	neglect	them	and	their	groups	dwindle.	The	coalition	should	help	
its	members	accomplish	these	things.	

5.	Respect	the	Group’s	Internal	Process. 
Every	group	has	its	own	way	of	making	decisions.	Don’t	rush	them.	If	you	don’t	like	the	
answer	from	the	group’s	chair,	don’t	go	around	the	chair	to	someone	else	in	the	leadership.
	 •	Don’t	get	involved	in	another	group’s	factionalism	or	worse,	cause	it.	
	 •	Don’t	use	the	work	of	the	coalition	to	draw	the	members	of	another	group	into	your	 
	 	 own	group.	

6.	Agree	to	Disagree. 
Not	everyone	has	to	agree	on	everything.	The	coalition	can	only	function	within	the	areas	
of	agreement.	
 
7.	Play	to	the	Center	With	Tactics. 
All	groups	should	be	comfortable	with	the	tactics.	There	are	sometimes	advantages	to	
encouraging	the	more	confrontational	groups	to	go	off	and	do	their	thing	independently.	
However,	it	should	be	part	of	the	overall	strategy.	

8.	Recognize	that	Contributions	Vary. 
Some	groups	are	better	at	conducting	research;	others	can	turn	out	a	large	number	of	
people,	or	may	have	good	community	contacts.	

A	coalition	should	have	a	budget,	even	if	everything	is	contributed.	Put	down	the	cash	
value	of	contributed	items.	This	allows	the	member	groups	to	better	understand	the	
importance	of	their	respective	contributions.	

9.	Structure	Decision-Making	Carefully. 
One	group,	one	vote.	This	method	only	works	if	the	groups	are	of	equal	strength.	The	
small	groups	should	not	be	able	to	out-vote	the	large	just	because	there	are	more	of	small	
groups.	Individuals	should	not	be	able	to	out-vote	organizations.	It	is	often	better	to	recognize	
that	in	some	coalitions,	everyone	is	not	equal.	The	program	won’t	work	if	the	strongest	
groups	don’t	support	it,	and	it	is	acceptable	for	marginal	organizations	and	individuals	to	
stay	out	of	a	particular	activity	in	which	they	don’t	feel	comfortable	participating.	

When	faced	with	these	problems,	many	groups	turn	to	consensus	decision-making,	in	
which	everyone	has	to	agree	on	everything.	This	is	fine	if	you	can	do	it,	but	recognize	that	
it	excludes	people	who	can’t	spend	long	hours	at	meetings.	The	decision-making	process	
is	often	smoother	when	the	coalition	is	composed	strictly	of	organizations	that	can	make	
more	or	less	the	same	level	of	contribution	to	the	work.	The	decision-making	process	
should	be	clear	from	the	outset.	So	should	the	ground	rules.	

There	is	no	such	thing	as	the	“democratic	right”	to	join	a	coalition.	You	can	allow	in,	and	
keep	out,	whichever	groups	you	wish,	including	sectarians	and	disrupters.	Don’t	be	guilt	
tripped.	
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10.	Urge	Stable	and	Senior	Representation	at	Meetings. 
The	same	people	should	represent	a	group	at	each	coalition	meeting,	and	they	should	
have	the	power	to	commit	the	group	to,	or	approve,	the	coalition	program.	Otherwise,	the	
coalition	can’t	move	without	long	delays.	

11.	Distribute	Credit	Fairly. 
The	coalition	itself	needs	to	get	the	larger	share	of	publicity	or	credit.	Otherwise	the	whole	
isn’t	greater	than	the	sum	of	the	parts.	

Try	to	distribute	the	remainder	of	the	credit,	media	attention	or	spokesperson	positions	
among	the	individual	members	fairly,	but	with	an	eye	to	the	contribution	that	each	makes.	

12.	If	There	is	Staff,	It	Should	be	Neutral. 
Problems	develop	when	the	staff	is	contributed	by	one	member	organization	of	a	coalition.	
If	there	is	staff,	they	should	be	people	with	no	other	loyalties,	whose	main	job	is	to	build	
the	coalition	as	a	whole.	For	coalitions	that	do	not	have	paid	staff,	this	also	applies	to	 
leadership	and	facilitation	roles.	

INSTRUCTOR NOTE 
Ask	for	discussion	as	time	allows.	

GUIDELINES FOR JOINING COALITIONS  

SAY
Suppose	another	organization	approaches	you,	as	the	leader	of	your	PTA	unit,	to	join	a	
coalition.	There	are	several	things	that	your	group	must	first	assess	before	agreeing	to	join.	
Here	are	some	guidelines	for	joining	and	participating	in	coalitions.	

DISPLAY ON A FLIPCHART OR POWERPOINT: 
Guidelines	for	joining	coalitions:
	 1.	Know	what	you	want	to	get	out	of	it.	
	 2.	Know	who	is	behind	the	coalition.	
	 3.	Maintain	an	independent	program.	
	 4.	Evaluate	your	role	carefully.	

SAY
1.	Know	What	You	Want	To	Get	Out	of	It.	
Of	course	you	want	to	win	on	the	issue,	but	you	are	also	building	the	PTA.	How	will	
participation	in	the	coalition	help	you	do	that?	Will	it:
	 •	Expose	you	to	more	potential	members?	
	 •	Allow	you	to	win	more	significant	victories?	
	 •		Share	the	burden	of	organizing	large	activities?	
	 •	Get	you	publicity?
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Example 
 A student association at a large state university was fighting cuts to the state education  
 budget. Another statewide organization was fighting tax cuts for corporations that were  
 forcing cuts to the state public programs budget. Naturally, the groups were interested  
 in working together when they found out about each other’s campaigns. Before joining 
 a coalition, however, the student group set the following conditions:
	 	 •	Opposition	to	education	budget	cuts	had	to	be	a	major	demand	of	the	new	coalition.	
	 	 •	Other	students	on	the	campus	who	wanted	to	get	involved	in	the	coalition	would	be	 
     told to join through the association. 
	 	 •	The	student	association’s	leaders	would	be	frequently	used	as	spokespeople	for	the	 
     whole coalition. 
	 	 •	A	major	coalition	turnout	event,	a	speakout	on	the	state	budget,	would	be	held	in	an	 
       auditorium on campus. 

Did	this	arrangement	strengthen	the	student	association?	Of	course	it	did,	but	it	also	
strengthened	the	whole	coalition.	The	speakout	drew	more	than	900	people,	and	half	of	
them	came	as	a	direct	result	of	the	student	group’s	efforts.	

2.	Know	Who	is	Behind	the	Coalition.
	 •	Who	is	funding	it?	
	 •	What	are	you	expected	to	contribute?	

3.	Maintain	an	Independent	Program. 
A	group	that	is	only	strong	enough	to	do	one	thing	at	a	time	shouldn’t	join	a	coalition.	If	
you	have	no	program	outside	the	coalition,	you	won’t	develop	your	own	identity	or	mem-
bership.	It	may	not	seem	to	matter,	but	where	the	coalition	goes;	your	group	will	go	with	
it.	Use	the	three-fourths	rule:	three-quarters	of	your	energy	and	resources	should	go	into	
your	own	organization.	
 
4.	Evaluate	your	Role	Carefully. 
Is	it	really	necessary	for	the	leaders	of	your	group	to	play	a	large	role	in	the	leadership	and	
decision-making	of	the	coalition,	or	is	it	enough	to	get	your	members	to	show	up	for	oc-
casional	coalition	activities?	

The	coalition	can	absorb	all	of	your	time	and	energy	just	as	easily	as	your	own	organiza-
tion	can.	If	three-quarters	of	your	effort	doesn’t	go	into	building	your	own	group,	your	
members	will	be	drawn	into	the	activities	of	the	coalition	or	be	recruited	away	by	other	
groups.	

INSTRUCTOR NOTE 
Discussion	as	time	allows.	
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INSTRUCTOR NOTE 
On	the	pages	that	follow	are	directions	for	a	Coalition	Exercise.	
There	are	three	case	studies	available.	Each	illustrates	advocacy	at	the	local,	state,	or	
federal	level.	You	should	have	selected	the	level	you	believe	to	be	the	most	appropriate	
and	relevant	to	your	group,	and	copied	the	handouts	for	that	level’s	case	study	to	use	in	
the	following	exercise.	 

Reminder,	the	design	of	this	course	is	for	the	level	addressed	to	remain	consistent	
throughout.	That	is,	if	you	work	the	local	level	case	study	in	this	module,	you	should	work	
the	local	level	case	studies	in	all	the	other	modules.
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FORMING THE ST. FINBAR EDUCATION COALITION

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a local 
issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to get the bus service restored to all magnet schools in the district the
Linguistic Institute PTA has decided that it must involve other organizations to build
enough power to be successful. School Board Member Hubert Gonzalez has agreed to
introduce the proposal. You are the leaders of the PTA, and have decided to form the
St. Finbar Education Coalition. You are considering asking the following groups to join:

 • The Greater St. Finbar Small Business and Manufacturers Association
 • St. Finbar chapter of the State Senior Citizen Federation
 • St. Finbar Interfaith Committee
 • The St. Finbar branch of the NAACP

Coalition Exercise Local
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ASSIGNMENT

TIME
Total: 20 minutes

You have 20 minutes to answer the questions below. From the perspective of the
newly formed St. Finbar Education Coalition, consider why the group that you have
been assigned (one of the four above) would want to be a part of the coalition, and the
resources and liabilities they would bring to the coalition. Choose one person to record
the answers on easel paper and present them to the larger group.

 1. Why would the organization be interested in joining the St. Finbar Education Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?
 
NOTE: Do not role play the planning meeting. Answer the questions from the perspective 
of the Linguistics Institute PTA.

Coalition Exercise Local
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FREMONT PTAS ORGANIZE A COALITION

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a  
statewide issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to stop the $2 billion in cuts to the state budget, the New Leif PTA has
asked PTA units that have not received a commitment from their state senator to vote
against the cuts to invite other organizations into the campaign to increase their
power. A few members from PTAs in Fremont met with Sen. Rosten and asked her to
vote against the cuts. Sen. Rosten says that she is getting a lot of pressure from some of
her constituents to vote for the cuts. Several of the Fremont PTAs have decided that to
win they must form a coalition. In addition to recruiting all the PTAs in the area, you
are considering asking the following groups to join the coalition:

 • The Fremont Retail Merchant Association
 • The Fremont chapter of the State Senior Citizen Federation
 • The Fremont Interfaith Committee
 • The Fremont branch of the NAACP

Coalition Exercise State
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ASSIGNMENT

TIME
Total: 20 minutes

You have 20 minutes to answer the questions below. From the perspective of the newly 
formed Coalition, consider why the group that you have been assigned (one of the four 
above) would want to be a part of the coalition, and the resources and liabilities they 
would bring to the coalition. Choose one person to record the answers on easel paper and 
present them to the larger group.

 1. Why would the organization be interested in joining the Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?

NOTE: Do not role play the planning meeting. Answer the questions from the perspective 
of the Fremont PTAs.

Coalition Exercise State
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REAUTHORIZATION OF THE CHILDHOOD 
NUTRITION ACT 

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a federal 
issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to pass the Reauthorization of the Childhood Nutrition Act, the
National PTA has asked your county council to get Congressman Ethan Charles to vote
“YES” on an amendment to include a minimum federal protective nutrition standard for 
foods sold outside of school meals. PTA leaders met with Rep. Charles and asked him to 
vote for the amendment and the reauthorization. Rep. Charles was quite friendly. He said 
that he totally respected the PTA and all its good work, but he thinks that trying to 
“regulate what is in a school vending machine is just not the role of the federal government.” 
Your PTA has decided that to win it must form a coalition. You are considering asking the  
following groups to join:

 • The County Medical Association
 • The Interfaith Committee
 • Local 123 of the State Education Association
 • The County Branch of the NAACP

Coalition Exercise Federal
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ASSIGNMENT

TIME
Total: 30 minutes

You have 20 minutes to answer the questions below. From the perspective of the newly 
formed Coalition, consider why the group that you have been assigned (one of the four 
above) would want to be a part of the coalition, and the resources and liabilities they 
would bring to the coalition. Choose one person to record the answers on easel paper and 
present them to the larger group.

 1. Why would the organization be interested in joining the Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?
 
NOTE: Do not role play the planning meeting. Answer the questions from the
perspective of the PTA County Council.

Coalition Exercise Federal
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Module 4: Media As A Tactic

GOALS
By the end of this module, participants should be able to understand:

• How to use the media to advance an issue campaign. 
• Kinds of media coverage. 
• Self-interest of the media. 
• Planning to use the media. 

 
TIME
Total: 60 minutes

• Presentation: 30 minutes
 • Exercise: 20 minutes
 • Debrief: 10 minutes

OVERVIEW
The focus of this session is to help people think more strategically about how to use the 
media. The exercise will give participants practice in crafting a focused message that states a 
demand and conveys the real power of the organization. 

Media plays a huge role in our society by helping shape public opinion. Getting media 
coverage can be a huge asset to raising awareness and educating members of the community 
about any news, stories, or programs you might be working on. A few things you will want 
to keep in mind when working with members of the media:

• Always read or watch their coverage before reaching out to them. It is important to 
   know what type of stories they tend to cover and it will help you to get a sense of their 
   reporting style.
• Reporters are busy and media resources are dwindling these days. Reporters rely more 
   and more on public relations professionals to give them a complete story with 
   up-to-date facts and statistics that they will not need to double-check.
• Email is your best approach unless you have a great working relationship with a 
   particular reporter and feel comfortable picking up the phone to call directly. 

As you carry out your own community-based programs, you can develop positive working 
relationships with print and broadcast professionals and organizations in your community.

This advocacy training module is structured to help PTA members use the media to reflect 
the power of the association.
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MATERIALS NEEDED
 • Easel paper (five sheets per small group) 

• Masking tape 
• Dark markers 

 
HANDOUTS

• PowerPoint Printout
• Checklist for Media Events
• Media Exercise (Federal, State or Local from Exercise Kit)

EQUIPMENT NEEDED
 • Easel/flipchart 
 • If you have elected to develop your own PowerPoint presentation to suit your  
    specific training audience for this module, you will need:
  – Computer with PowerPoint software
  – LCD projector
  – All cords and cable needed to connect computer with LCD projector,  
     and extension cord to connect computer and LCD projector with electrical  
     outlet
  – AV stand or tab (if you will be using PowerPoint in this module)

 – Portable speakers for videos  

COPYRIGHT NOTICE 
Materials in this module are Copyright, Midwest Academy. PTA shall have the right to 
use them for training purposes within, and at all, levels of the association in perpetuity. 
Training modules may not be used or sold to other entities. 
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WELCOME TO MODULE 4: MEDIA AS A TACTIC

SAY
By the end of this module, you should understand:

• How to use the media to advance an issue campaign. 
• Kinds of media coverage. 
• Self-interest of the media. 
• Planning your use of the media. 
• Guidelines for using the media. 

Here are some key points to keep in mind:
• Good media coverage reflects a powerful issue campaign strategy.
• In this session, we are going to discuss how to use the media to advance an issue  
   campaign. That is, not just getting good coverage, but using the media strategically  
   to build power. 
• It is crucial to begin with a solid strategy for each issue campaign. This means  
   that we have carefully defined what we want to win, and evaluated our own  
   organizational power in relationship to the power of the decision-maker we are  
   trying to persuade. 

Let’s say we want State Rep. Eunice Smith to vote “Yes” on increasing state school funding. 
By how many votes did she win the last election? How many PTA members do we have in 
her district? Can we mobilize them to write letters, make phone calls, and meet with her? 

Our use of the media in this effort is another tactic to convey to Rep. Smith that we have 
organized a lot of people who want her to vote “Yes.” Of course, we will mention along the 
way the outdated textbooks, classrooms without teachers, and overcrowded conditions. 
In addition to talking about the problem, it is essential to communicate who is doing the 
asking, that is, large numbers of PTA members with the power to vote “Yes” or “No” on 
the question of continuing Eunice Smith as their elected representative.

Introduction
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KINDS OF MEDIA COVERAGE 
There Are Several Kinds Of Media Coverage We Can Aim For  
If we hold a large rally at the offices of our local school board, we may try to get the media to 
cover what we are doing. However, if enough people show up to talk to the members of their 
school board, we may consider the event a success whether or not we get on television or in 
the newspapers. In this case, the media is important, but secondary to our purpose. 

At other times, we may do something for the sole purpose of getting media coverage, to put 
pressure on the decision-makers who will be mentioned. We may release a report which 
shows that our state’s schools receive less funding than 46 other states; we may announce 
that the school board president received a large campaign contribution from the contractor 
who is about to be hired to build a new school. In these cases, if we make the announcement, 
but no one from the media is there to hear, it is as if the announcement never happened. 
Like the proverbial tree in the forest, if it falls and no one hears, it made no noise and it did 
not serve the intended purpose. 

A third situation occurs when the media asks us for comment for the newspaper or for a TV 
news program, or to participate in a radio talk show. Here, we have less control of the agenda. 
Sometimes we are caught by surprise and have to think on our feet. It is very important, 
therefore, to understand how the media thinks, what they are likely to be looking for, and 
exactly what we want to convey to move our agenda forward strategically, even if we only 
have a 15-second sound bite to do so. We need to be prepared to get our most important 
points across whether the media ask the right questions or not. 

This brings us back to the point that our use of the media is a tactic that should fit with our 
larger strategy. Activities designed to garner media coverage go in the Tactics column of the 
strategy chart along with such other tactics as petition drives. This means that a media event 
has the characteristics of any other tactic. 

ASK 
Who remembers from the Strategy discussion the three common characteristics of all tactics? 
For every tactic there must be: 

• Someone who does it. 
• Someone to whom it is done. 
• Some reason why the person to whom it is done doesn’t want it done. 

Groups so often say that they have adopted a “media strategy” to win a campaign. This 
elevates the use of media from the level of a tactic to that of a strategy; the media becomes 
the whole plan. Sometimes a media strategy is possible, but it usually requires hundreds of 
thousands, or millions, of dollars of paid media time to accomplish. Media coverage of an 
event doesn’t cost anything. It is covered because it is news. This is sometimes referred to as 
“earned media” to distinguish it from “paid media.”
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SELF-INTEREST OF THE MEDIA 

SAY
How does the media choose what to cover? There are a few cities where there is so much 
major news happening that it’s easy to get drowned out, no matter how hard you try. New 
York, Washington DC, and Los Angeles are examples, but there aren’t many others. There 
are also a few places where media outlets are owned by individuals who are often ideologi-
cally opposed to some of the legislation we support, and often won’t allow it to be covered. 

To help ensure that we get media coverage, the first thing is to understand the self-interest 
of the media. 

Timing and substance are everything. Reporters are pushing out stories faster than ever 
before as the media evolves into a much more digital-friendly landscape. A typical TV 
reporter is likely also writing for his/her outlet’s blog. If you have a story that is timely and 
relevant, try to measure up your “assets” against the outlet. Do you have a ton of photos or 
video? It might be a great online/blog piece. Do you have a very media savvy spokesper-
son that can talk on camera about a newsworthy program or story? 

Let the reporter know! He/she is always scanning her email for the next “hot” story.  
Any assets you have will help your story stand out from the rest.  

INSTRUCTOR NOTE 
See more at: http://www.ptakit.org/Communications/Working-with-the-Media/
Identifying-Newsworthy-Items.aspx#sthash.gw35MSZ0.dpuf

PLANNING YOUR USE OF THE MEDIA

SAY
Planning starts with the strategy chart. You have already identified the decision-maker. You 
are clear on what you want him or her to do, and you have looked at the electoral numbers 
and voter registration figures and know what your base of power is. Use of the media is an-
other way of applying your power. 

Start planning by writing a headline. Of course, the newspaper editors rarely use the head-
line you write, but the point of doing it is to help you focus. Ask, “if a reporter saw what we 
are about to do, what headline would she write?” 

Once you have your headline, the whole media event should be designed to suggest that 
one line to the viewer. Be sure your line expresses your main demand and your power! An 
example might be, “State Representative Smith, 500 parents want you to vote to support our 
children’s education!” A less useful line would be, “Kids Need Books!” because there is no 
power reflected, and the decision-maker is not mentioned. It would be possible to agree that 
kids need books and not vote for more money. 
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GUIDELINES FOR USING THE MEDIA

SAY
We have six guidelines that will help you use the media to advance your issue campaign: 

1. There must be hard news. 
2. Think pictures. 
3. Have a quotable quote. 
4. Help reporters do their work. 
5. Know the media staff. 
6. Include human interest. 

DISPLAY ON A FLIPCHART OR POWERPOINT 
Guidelines For Using The Media: 

1. There must be hard news. 
2. Think pictures. 
3. Have a quotable quote. 
4. Help reporters do their work. 
5. Know the media staff. 
6. Include human interest. 

SAY

1. There Must Be Hard News 
Unless you are the president, a rock star, or the head of the mafia, your opinion isn’t news. 
You can’t call a media event just to say how upset you are about something. There must be 
news. News can be any of the following: 

DISPLAY ON A FLIPCHART OR POWERPOINT  
There Must Be Hard News: 

1. Large numbers of people do something interesting. 
2. Someone who is news says it. 
3. A new program is launched. 
4. New information is revealed. 
5. The unexpected happens. 
6. New treatment of an old story. 
7. A tie-in with a breaking story. 

SAY

1. Large numbers of people do something interesting. 
The media thinks that if a large number of people want to do it, then a larger number of 
people will want to read about it. 

2. Someone who is news says it. 
The downside of using celebrities is that it deprives your leaders of the experience and risks 
your message getting sidetracked in a discussion of the latest divorce or the Academy Awards. 
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3. A new program is launched. 
The media is often more interested in announcing a new activity than following up on an  
old one. For example, an organization once used its annual conference to launch a new 
campaign for national health care. A year later, when conference time came again, the group 
realized that a press release saying, “The campaign continues,” wouldn’t make much of a  
story. Instead, they announced the launching of a new campaign for national health care. 
They got good coverage each time. Make ongoing campaigns sound new. 

4. New information is revealed.  
While a story is running, you can keep it in the headlines longer by adding new information. 
For example, the state representative who opposes the smoking ban took big contributions 
from the gaming industry. 

5. The unexpected happens. 
“High school students demand tougher school standards.” 

6. New treatment of an old story. 
Taxes are an old story. Each year on April 15th, every TV station has a shot of people run-
ning to mail their tax returns. If, at the same time, a large number of people were mailing 
letters to the President of the United States asking for more tax money to support school 
reading programs, it would probably be picked up as well. 

7. A tie-in with a breaking story.
A tie-in with a breaking story makes your event more newsworthy. Whatever is on the  
morning TV news is likely to be in the evening paper. If you can call the paper with a local 
angle on a national story they will often thank you. 

DISPLAY ON A FLIPCHART OR POWERPOINT 
      

           [Note, this is just a random image used as a 
            placeholder. The idea is for you to illustrate the  
            next section by using a picture of your choice.] 
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SAY
2. Think Pictures. 
Even the print media is increasingly visual in its writing. Ask yourself how this event will 
look. The media hates talking heads. Move the event outdoors and produce interesting visuals 
and exciting people. Even if a newspaper doesn’t run a photo, they will describe the event in 
visual terms. Put a prominent sub-head in the media advisory that says, “Photo Opportunity.” 
Then say what the opportunity is. 

Examples: 
• Two-block-long living fence. A group that wanted an elected official to get off the  
   fence and take a position marched in front of his office with sections of picket fence 
   from the garden store. 
• Popsicle sticks for the state legislature. In order to bring attention to the need to fund  
   school nurses, the Georgia State PTA collected and sent popsicle sticks/tongue  
   depressors to their state legislators. 
• Giant estimated dice. A group protesting the utility company practice of sending  
   estimated bills instead of actually reading the meter went to the company with dice  
   made from cardboard cartons. They rolled the dice and made “estimated payments”  
   of their estimated bills. 
• World’s largest monopoly board. Don’t play monopoly with our community. A  
   neighborhood organization took a huge Monopoly board to city hall. The street  
   names were from their own neighborhood. They were protesting the elimination  
   of affordable housing and conversion to high-priced condos. 
• Utility rates balloon up. A consumer organization protesting rising utility rates made  
   a graph of rate increases over the last 10 years. The last bar was a long black ribbon  
   that was taken up into the air with a helium balloon. 
• Use visuals. Good visuals include a large sign with a slogan and a chart or graph that  
   makes the point if statistics are involved. 
• The most important visual is the one with the name of the organization. Put it right on 
   the podium if you use one. An 8 x 11-inch, boldly lettered sign is better than a five- 
   foot banner which won’t fit in the picture and is hung so high that only the bottom of  
   the letters shows. If there are resources, having a repeating logo as the backdrop is also  
   effective, especially if you have a VIP speaker taking up your issue. People can also  
   wear stickers with the organization’s name. The visual needs to work as a still photo. It  
   can’t be an activity that takes time to unfold. 

DISPLAY ON A FLIPCHART OR POWERPOINT 
Quotable Quote: 

• Captures the meaning of the event. 
• Each speaker repeats it. 
• Put it on signs. 
• If nothing else, spell it right. 
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SAY
3. Have A Quotable Quote.  
Have a quotable quote, a consistent theme that runs throughout the event and is reflected in 
the visuals. Each speaker should use the same quote. For example, a campaign to get a local 
supermarket to carry organic food used the quote, “Let us choose safe food.”  

Think of some of the all-time famous quotes. Who said: 
• “We have nothing to fear but fear itself.” (Franklin Delano Roosevelt) 
• “Ask not what your country can do for you, but what you can do for your country.”  
    (John F. Kennedy) 

The interesting thing about these quotes is that they aren’t exactly true. We did have some-
thing to fear other than fear itself, and why not also ask what our country can do for us? But 
true or not, these quotes will live forever. 

DISPLAY ON A FLIPCHART OR POWERPOINT  
Help Reporters: 

• Write release as a news article. 
• Who, what, when, where and why in first paragraph. 
• Length of typical news story, or a bit longer. 
• Factual, well-written and accurate. 
• Put opinions in quotes.

SAY
4. Help Reporters Do Their Work. 

• Like everyone else, reporters are overworked and underpaid. If they can take your  
   release and run it as their article, they are more likely to use the story than if they  
   have to take notes and write something. Study the length and style of stories in the  
   local paper and learn to write that way. Develop a reputation for factual, well-written  
   material. Remember that your media event is competing with dozens, even hundreds,  
   of other activities that people are trying to get the media to cover. The easier you make  
   it, the more successful you will be. 
• Write your press release as if it were a news article. Study the local paper and learn its  
   style of reporting. What kind of sentence structure does it use? What education level is  
   it written for? Try to give them copy that is as much like what they print as you can. 
• Write a lead paragraph that tells who, what, when, where, why and how. This way, if  
   the story is cut to just one paragraph you still have all the information. 
• Make your release the length of the average story or a bit longer to save editing. 
• Develop a reputation as a source that doesn’t need a great deal of fact-checking. 
• Put opinions in quotes. The reporter doesn’t want to be responsible for the accuracy  
   of what you say, only the fact that you said it. By using quotes you make it clear that  
   it is your opinion, not the reporter’s.
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SAY 

5. Know The Staff. 
Finding the right reporters is critical to getting started with building a contact list. The 
best way to build a list of local reporters is to first read and watch the news outlets in 
your market. This will help you identify which reporters are covering specific topics. For 
example, is there a local news reporter that you have seen cover news of school or educa-
tion programs? Note his/her name and do a quick scan of the outlet’s website for a phone 
number or email. This might take a bit of digging and time in the beginning, but you will 
find that building a targeted media list will be well-worth the investment. 

Maintaining good relationships with these reporters will be what helps you place your story. 
Try to be selective about what you are taking to each reporter. Make sure you are being 
strategic – there is a fine line between staying on the radar and bombarding contacts with 
too many non-newsy updates. Reporters appreciate resources – and that means you! 

Only pitch stories to them that you know they would have interest in covering. And if they 
do not cover your story, thank them anyway. Or perhaps point them to another resource 
where they can get the information they are looking for. They will remember that you 
helped them and that will make the difference for next time. 

When you do have a relationship with reporters, remember that nothing is ever really 
confidential or off-the-record. If you don’t want it printed, don’t say it. If you don’t want it 
on TV, don’t do it. (This last point applies to every aspect of your life.) 

6. Include Human Interest. 
A study about toxic emissions is boring. A statement from a family whose child was ex-
posed to the emissions is human interest. Every media event should have a human interest 
element, with real people telling their own stories. Local PTAs have many good stories 
that can be used to illustrate the points that we are trying to make. Just remember that 
each story needs to end with a demand on the decision-maker. Stories do not replace the 
need to show power, but they help draw attention.
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THE MEDIA ADVISORY 

SAY
To attract the media to your event, send out a Media Advisory a week ahead of time. This 
can be done by mail or fax. Email is also acceptable, but it is too easily lost or ignored. 
The advisory includes a few lines telling reporters what the event will include, but don’t 
give them enough information that they can write a story without coming. Include infor-
mation on the place and time of the event and the name of someone to contact for further 
information, along with a mobile phone number. 

Add a heading that says, “Notice of Photo Opportunity” and tell them what visual device 
you will use to make the event more appealing to TV and news photographers. It might 
be a two-block-long living petition or five pounds of cigarette butts collected from local 
school yards. The visual needs to support the theme of the media event, which you have 
created in order to put pressure on a decision-maker. So it can’t be just a clever stunt. 
Three dogs dressed as walnuts probably will get on TV, but if it has nothing to do with the 
issue, it won’t be the kind of coverage you want. 

Three days before the event, start calling all the media outlets and speaking to the assign-
ment editors (TV) and city editors (print). Tell them about the event and ask if they are 
coming. Mention that you sent an advisory but don’t expect them to remember it or even 
to have read it. Call again the night before the event to remind them and again the next 
morning to make sure. Remember that competition for the attention of the media is very 
stiff and there may be dozens or hundreds of events on the same day. Only two or three 
will get covered.

At the event, have a press release to hand out. Again, give all the contact information. 
Write the headline you would like to see on the story, although your headline won’t be 
used. Then open with a lead paragraph that answers the questions: “who,” “what,” “when,” 
“where,” “why” and “how”. “Who” is your organization, and “what” is the pressure you are 
putting on the decision-maker. The rest follows from that. In the second paragraph, quote 
a leader or volunteer. In the third, give more background. Two pages are the most for a 
release. If there is an accompanying report or study, attach it to the release, but don’t try to 
incorporate it in the body of the release. The release should be able to stand on its own as 
a story would appear in the newspaper. 

Here is an example of a media release. 

INSTRUCTOR NOTE
Use the following release to point out the important elements.   
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ST. FINBAR PTA        FOR MORE INFORMATION: 
424 S. Finbar Street    Jane Mayer, PTA President  
St. Finbar, New State 09031 777‐666‐2121

janemayer@stfinbarpta.org 
June 24, 2010  

 

 

FOR IMMEDIATE RELEASE 
Today, members of the St. Finbar PTA released a report showing that high school graduates who speak a second 
language have an employment rate twice that of graduates who speak only one language. They demanded that 
School Board Member Linda Nagashima vote to continue funding the school buses which make the magnet 
schools of St. Finbar possible.  

“The School Board is saving pennies now, and depriving our children of dollars later,” said Jane Mayer, president 
of the St. Finbar PTA. “Programs like the one at the Linguistic Academy prepare our children for the jobs of the 
future. Why do Linda Nagashima and the other school board members want to jeopardize our children’s future 
employment?”  

Ten children were on hand to wrap Ms. Nagashima’s office (at 1833 Office Way, St. Finbar) with a huge paperchain, 
on which they and their parents had written, “Please save our school” in 27 languages. The chain had 10,000 links 
and reached around the office five times. 
 
“Quiero aprender español,” said Jackie Hoong.” Por favor, guarde nuestra escuela.” 
 
Professor Luiz Martinez, of St. Finbar College, author of the report, said, “Today’s children need these schools for 
tomorrow’s jobs. I can’t imagine what the school board and Linda Nagashima are thinking. The employment data 
clearly shows children need this program.The large numbers of parents involved shows that everyone appreciates, 
except maybe the school board, the importance of funding transportation so our children can get to their school.” 
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INSTRUCTOR NOTE 
On the pages that follow are directions for a Media Exercise. 
There are three case studies available. Each illustrates advocacy at the local, state, or 
federal level. You should have selected the level you believe to be the most appropriate 
and relevant to your group, and copied the handouts for that level’s case study to use in 
the following exercise.

Reminder, the design of this course is for the level addressed to remain consistent 
throughout. That is, if you work the local level case study in this module, you should work 
the local level case studies in all the other modules.
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☐     Have the date, time, and place been cleared with all the speakers? 

☐     Are there other media conflicts (e.g., another major event or press conference)? 

☐     Is the room large enough? 

☐     Will you need a public address system? 

☐     Have volunteers been recruited to set up and clean up the room before and after the event? 

☐     Do you plan to serve refreshments? If so, have people been asked to bring them? 

☐     Who is sending the media advisory? 

☐     Who is making follow‐up phone calls? 

☐     Is there a script available for those making follow‐up phone calls to the media? 

☐     Are visuals, charts, or graphs needed at the press conference? 

☐     Who is writing each person’s presentation? Are there good quotable sound bites? 

☐     Do you need translators? 

☐     Is a time set for speakers to rehearse their presentations and answers to the anticipated questions? 

☐     Are materials being prepared for the press kit? 

         Press release 

         Background information on speakers 

         Fact sheet 

         Organizational background 

         Copies of speakers’ statements 

☐     Is someone drafting a question and answer sheet for anticipated questions at the press conference? 

☐     Will your organization’s name be projected well through signs, posters, buttons, and so forth? 

☐     Is someone assigned to hang the banner? This can take a while.

☐     Is there a podium sign? 

☐     Who will greetthe media and staff the sign‐in table? 

☐     Is someone in your group going to take photos & videos? 

☐     Who is assigned toassist the speakers with details at the press conference? 

☐     Who will send releasesto those who don’t attend the press conference? 

☐     Who will call reporters who don’t attend, but will needthe information immediately in order to use it?  

       Are volunteers assigned to watch for stories in various media? 

☐     Will thank you notes be sent to all spokespersons and volunteers?

Checklist For Media Events All Levels
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MEDIA AND THE CAMPAIGN TO RESTORE BUS 
SERVICE TO ST. FINBAR MAGNET SCHOOLS 

OVERVIEW 
Participants practice focusing their message in the face of questions from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA at the Linguistic Academy in St. Finbar, working to save the
busing program for magnet schools. Your PTA unit and others brought a large group of
parents to the school board meeting, and a number of them were able to give testimony 
about how their children would be impacted if the busing were eliminated. The school 
board just ended their meeting without making any decision. The board members are 
clearly nervous about so many parents showing up, but they keep saying there just is not 
enough money. They postponed the decision for one month.

Media Exercise Local
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ASSIGNMENT
Exercise 1
As you leave the school board meeting, a reporter thrusts a microphone at you and asks 
for a comment.

What will you say? What is the main point you want to make? How will you respond to
questions? Remember that your time with the reporter is likely to be very brief! If you
appear on the evening news program, it is not likely to be more than a 15‐second clip.

Exercise 2
The morning after the school board meeting, you and three or four other parents are on a 
public affairs talk show on the local public radio station.

The president of the school board was on just before you, and he said that there simply is 
not enough money. What will you say? What are your main points? How will you handle 
questions? Your segment on the show will last 10 minutes.

Media Exercise Local



COMMON CORE STATE STANDARDS TOOLKIT    |     73ADVOC AC Y TR AINING MATERIALS

Grassroots Advocacy Trainer’s Manual

Media Exercise — State

MEDIA AND CAMPAIGN TO INVEST IN NEW LEIF’S 
CHILDREN 

OVERVIEW 
Participants practice focusing their message in the face of questions from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA in the Fremont School District, working to save school
funding which the state legislature is proposing to cut. Your PTA unit and others brought 
a large group of parents to the state capitol to talk with State Senator Olivia Rosten, 
as a part of a much larger rally organized by the New Leif State PTA and its allies. Your 
PTA unit president was one of the speakers at the rally on the capitol steps, and then a 
delegation from your unit went to Sen. Rosten’s office and met with her. She listened, 
but refused to commit to vote against the funding cuts. She is still undecided, she says. 
She wants to cast a vote that will be fiscally responsible and balance the state budget. 
The actual vote is still a month away.

Media Exercise State
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ASSIGNMENT
Exercise 1
As you leave the state capitol building, a reporter thrusts a microphone at you and asks
for a comment.

What will you say? What is the main point you want to make? How will you respond to
questions? Remember that your time with the reporter is likely to be very brief! If you
appear on the evening news program, it is not likely to be more than a 15‐second clip.

Exercise 2
The morning after the rally and meeting with Sen. Rosten, you and three or four other
parents are on a public affairs talk show on the local public radio station.

The State Senate Finance Committee Chairman was on just before you, and he said that
there simply is not enough money. What will you say? What are your main points?
How will you handle questions? Your segment on the show will last 10 minutes.

Media Exercise State
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REAUTHORIZATION OF THE CHILDHOOD 
NUTRITION ACT 

OVERVIEW 
Participants practice focusing their message in the face of questions
from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA county council in the district of Congressman Ethan
Charles, working to get federal nutrition standards for competitive foods. Your PTA
unit met with Rep. Ethan Charles at his district office to ask him to vote yes for
nutrition standards. He says that he needs more time to study the issue; he is reluctant
to have the federal government tell children and their parents and their local schools
what to do. The actual vote is still a month away.

Media Exercise Federal
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ASSIGNMENT
Exercise 1
As you leave the district office building, a reporter thrusts a microphone at you and asks 
for a comment. What will you say? What is the main point you want to make? How will 
you respond to questions? Remember that your time with the reporter is likely to be  
very brief! If you appear on the evening news program, it is not likely to be more than a  
15‐second clip.

Exercise 2
The morning after your meeting with Rep. Charles, you and three or four other parents
are on a public affairs talk show on the local public radio station.

The president of the Snack Food Association was on just before you, and he said that
they are being blamed, when they are doing everything they can to produce healthy
snacks. Besides, it is up to parents to teach their children what to eat. The money from
the soda machines pays for lots of extras at local schools, like uniforms for sports teams. 
What will you say? What are your main points? How will you handle questions?
Your segment on the show will last 10 minutes.

Media Exercise Federal
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Module 5: Social Media

GOALS
By the end of this module, participants should be able to understand:
	 •	Today’s	social	media	outlets	and	their	potential	and	power	in	an	issue	campaign.
	 •	How	to	use	social	media	to	increase	PTA	awareness	and	exposure.
	 •	Best	practices	in	using	the	most	popular	social	media	outlets.
	 •	Tools	to	build	an	effective	social	media	campaign.

TIME
Total: 60 minutes
	 •	Presentation:	30	minutes
	 •	Exercise:	20	minutes
	 •	Debrief:	10	minutes

OVERVIEW
This	session	requires	trainers	to	have	a	working	knowledge	of	social	media.	They	must	also	
be	able	to	lead	discussion	about	why	people	participate	in	social	media	and	how	it	applies	to	
the	issue	at	hand.	This	session	will	educate	activists	on	best	practices	and	ideas	for	effective	
social	media	campaigns.

MATERIALS NEEDED
	 •	Easel	paper	(five	sheets	per	small	group)	
•	Masking	tape	
•	Dark	markers	
•	PowerPoint	presentation

	 •	Prepared	examples	of	highly	effective	advocates	on	social	media,	such	as	celebrities,			
						politicians,	musicians,	pop-icons,	etc.

HANDOUTS
•	PowerPoint	Printout
•	Social	Media	Tipsheets
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EQUIPMENT NEEDED
	 •	Easel/flipchart	
	 •	If	you	have	elected	to	develop	your	own	PowerPoint	presentation	to	suit	your	 
	 			specific	training	audience	for	this	module,	you	will	need:
	 	 –	Computer	with	PowerPoint	software
	 	 –	LCD	projector
	 	 –	All	cords	and	cable	needed	to	connect	computer	with	LCD	projector,	 
	 	 			and	extension	cord	to	connect	computer	and	LCD	projector	with	electrical	 
     outlet
	 	 –	AV	stand	or	tab	(if	you	will	be	using	PowerPoint	in	this	module)
	 –	Portable	speakers	for	videos  

COPYRIGHT NOTICE 
Materials	in	this	module	are	Copyright,	National	PTA.	PTA	shall	have	the	right	to	use	
them	for	training	purposes	within,	and	at	all,	levels	of	the	association	in	perpetuity.	 
Training	modules	may	not	be	used	or	sold	to	other	entities.
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WELCOME TO MODULE 5: SOCIAL MEDIA

SAY
By	the	end	of	this	module,	you	should	understand	the	following	concepts:
	 •	Today’s	social	media	outlets	and	their	potential	and	power	in	an	issue	campaign.
	 •	How	to	use	social	media	to	increase	PTA	awareness	and	exposure.
	 •	Best	practices	in	using	the	more	popular	social	media	outlets.

This	training	assumes	that	you	have	a	basic	understanding	of	social	media,	including	
proper	terminology,	how	to	set	up	an	account,	and	how	to	use	the	basic	functions	of	each	
platform.

I. SOCIAL MEDIA OUTLETS AND STATISTICS

SAY
Before	discussing	how	to	use	social	media,	let’s	take	a	brief	look	at	how	social	media	is	
currently	used	in	the	U.S.	and	around	the	world.

INSTRUCTOR NOTE
This	section	accomplishes	two	objectives:	
	 1.	It	lets	participants	know	that	social	media	is	for	everyone,	everywhere—not	just	 
	 	 	teenagers.	Point	out	that	people	age	50+	are	the	fastest	growing	demographic	on	 
	 	 	Twitter.	Social	media	is	a	viable	means	of	communication	for	everyone	and	heavily		 	
	 	 	used	throughout	the	world.	 
	 2.	It	conveys	to	participants	that	the	world	of	social	media	is	huge	and	it	is	imperative	 
	 	 	to	use	these	platforms	to	reach	more	people	as	part	of	their	advocacy	campaigns.

ASK 
How	many	of	you	in	this	room	use	some	form	of	social	media	like	Facebook,	Twitter,	 
or	YouTube?

SAY 
Great,	almost	everyone	here!	Today,	we	are	going	to	discuss	the	various	social	media	
outlets	and	provide	some	practical	ideas	to	get	you	started.	In	order	to	be	effective	with	
limited	time,	you	must	reach	your	audience	where	they	already	are.	Let’s	take	a	look	at	a	
few	of	the	larger	social	media	outlets.

Introduction
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DISPLAY ON A FLIP CHART OR POWERPOINT:
	 •	Facebook
	 •	Twitter
	 •	Google+
	 •	YouTube
	 •	LinkedIn
	 •	Instagram
	 •	Flickr
	 •	Pinterest	
 
SAY 
Facebook	is	a	social	networking	site	which	allows	its	users	to	set	up	personal	profiles	to	
connect	to	family,	friends,	businesses,	and	organizations.	Facebook	has	more	than	1.1	billion	
active	users.	Currently,	more	than	350	million	active	users	currently	access	Facebook	
through	their	mobile	devices.	Each	user	has	an	average	of	130	friends	and	is	connected	
to	80	community	pages,	groups,	or	events.	More	than	700	billion	minutes	are	spent	per	
month	on	Facebook,	so	you	can	see	that	it	is	a	great	use	of	your	time	to	use	this	outlet	in	
your	social	media	campaign.	Facebook	should	be	your	primary	social	media	outlet.

Twitter	is	what	people	refer	to	as	a	“microblogging”	social	media	outlet.	Twitter	allows	users	
to	send	and	receive	text-based	messages	known	as	“tweets.”	Twitter	has	more	than	300	
million	users	who	average	over	300	million	tweets	per	day.	Just	a	fun	fact,	it	took	3	years,	
2	months	and	1	day	to	go	from	the	first	tweet	to	the	billionth	tweet.	One	billion	tweets	are	
now	sent	every	week.	There	are	over	1.6	billion	search	queries	per	day	on	Twitter.	Twitter	is	
a	great	way	to	supplement	your	activity	on	Facebook,	and	using	these	two	outlets	together	
will	expand	the	reach	and	power	of	your	PTA	and/or	issue	campaign.	

Google+	surpassed	Twitter	as	the	second	largest	social	networking	site	in	2013.	Google+	
boasts	500	million	users.	This	platform	offers	a	broad	range	of	features,	including	friend	
circles,	news	streams,	hangouts,	messenger,	and	games.	It	also	has	pages	for	companies	
and	brands,	similar	to	a	fan	page	on	Facebook.

YouTube	is	a	video	sharing	website	and	the	second	largest	search	engine	in	the	world.	 
Every	minute,	users	upload	24-hours	worth	of	videos.	

LinkedIn	is	a	social	network	that	allows	professionals	to	connect.	More	than	225	million	
members	in	over	200	countries	and	territories	use	LinkedIn.	New	professionals	are	joining	
at	a	rate	of	two	users	per	second.	Of	all	the	companies	that	use	social	media	for	recruit-
ment,	more	than	95	percent	of	them	use	LinkedIn.

Instagram	is	a	social	media	outlet	that	allows	users	to	upload,	edit,	and	share	pictures	and	
videos	on	Instagram’s	platform,	as	well	as	other	social	media	outlets,	including	Facebook	
and	Twitter.	Instagram	has	over	100	million	active	users.
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Flickr	is	an	online	image	and	video	hosting	site	operated	by	Yahoo.	Flickr	has	more	than	
50	million	registered	members,	hosts	more	than	6	billion	images,	and	offers	members	one	
terabyte	of	free	cloud	storage	space.

Pinterest	is	a	digital	“bulletin	board”	where	users	can	“pin”	and	share	articles,	pictures,	
ideas,	recipes,	quotes,	etc.	with	friends	and	followers.	Pinterest	has	over	48	million	mem-
bers,	and	is	most	popular	among	women.	
 

II. WHERE SOCIAL MEDIA AND PTA COLLIDE

SAY
Conversations	are	happening	all	the	time	on	social	media.	Conversations	are	 
shared	with	others.	Because	of	the	respective	sharing	capabilities	of	each	social	network,	 
conversations	and	discussions	can	be	shared	with	large	groups	of	people	in	a	short	 
period	of	time.	This	accomplishes	a	number	of	things,	but	two	of	the	most	important	 
for	your	PTA	are	awareness	and	exposure.

PTA Awareness through Social Media
The	social	media	platforms	we	discussed	can	serve	as	a	“conversation	catalyst”	for	 
education	reform	and	child	advocacy.	Simply	bringing	awareness	to	PTA	efforts	could	 
be	very	effective	for	membership	growth,	member	participation,	volunteer	development,	
and	most	importantly,	strategically	advancing	your	issue	campaign.

PTA Exposure through Social Media
Social	media	makes	significant	exposure	of	your	PTA	and	your	issue	campaigns	possible.	
More	than	90	percent	of	people	trust	peer	recommendations,	while	only	33	percent	trust	
messages	from	brands	and	organizations.	The	PTA	implications	run	deep	here.	If	we	can	
get	folks	to	talk	and	share	information	about	PTA	and	issue	campaigns,	their	friends	are	
more	likely	to	respond	more	favorably	than	they	would	to	a	message	directly	from	 
National	PTA.	

“Virality.”	What	does	this	word	mean	to	you?	By	definition,	a	virus	is	able	to	induce	some	
agents	to	replicate	it,	resulting	in	many	copies	being	produced	and	spread	around.	How	
does	this	relate	to	social	media	and	the	PTA?

World-renowned	author	and	marketing	guru	Seth	Godin		talks	about	the	“ideavirus,”	a	
good	idea	that	is	worth	spreading.	He	goes	on	to	say	that	an	“ideavirus”	needs	“sneezers,”	
people	who	spread	this	“ideavirus.”	The	more	sneezers	we	have	the	more	the	ideavirus	
spreads.	Keeping	in	mind	that,	and	remembering	that	on	average,	every	Facebook	user	
has	130	friends,	the	potential	for	virality	on	Facebook	is	limitless.	Good	ideas	spread,	it	is	
as	simple	as	that.	In	a	little	bit,	we’ll	talk	about	practical	ways	to	get	PTA	ideas	to	spread	
throughout	social	media.



82    |     COMMON CORE STATE STANDARDS TOOLKIT ADVOC AC Y TR AINING MATERIALS

Grassroots Advocacy Trainer’s Manual

Module 5: Social Media

People	on	social	media	gravitate	toward	causes	that	they	can	get	behind,	support	and	
promote.	The	PTA	is	no	different	than	these	causes:
•		Invisible	Children	–	fighting	to	free	child	soldiers	in	Africa	–	Nearly	500,000	 
				fans	on	Facebook
•		Focus	on	the	Family	–		with	nearly	300,000	fans	on	Facebook
•		Feeding	America	–	with	nearly	200,000	fans
•		Salvation	Army	–	with	nearly	70,000	fans

National	PTA		has	approximately	30,000	fans.	That	is	pretty	good,	but	not	good	enough.	
How	is	your	PTA	doing	on	Facebook?	People	want	to	be	a	part	of	life-giving,	 
culture-shifting,	game-changing	causes	and	organizations	on	social	media,	and	PTA	 
can	be	that	outlet.	Why?

People	want	the	good	ideas	to	be	their	ideas.	If	it’s	something	worth	sharing	–	an	inspiring	
video,	a	new	way	of	thought,	an	exciting	new	idea	in	the	world	of	advocacy	for	children	–	
most	people	want	to	be	the	first	of	their	friends	to	share	it.	Everyone	has	a	circle	of	influence.	
That	means	in	every	circle	there	are	influencers.	These	folks	want	to	be	the	ones	who	share	
the	best	content	first.	Every	viral	video	on	YouTube	becomes	viral	because	people	want	to	
be	the	first	of	their	friends	to	share	it.	But	it	all	goes	back	to	the	content	of	the	“idea	virus”	
that	makes	people	want	to	share	it.	If	the	quality	of	the	content	is	fresh	and	exciting,	then	
the	number	of	shares	will	increase.

ASK 
Does	anyone	have	an	example	of	a	Facebook	post	that	received	a	large	number	of	likes?	
What	about	an	example	of	a	Facebook	post	that	flopped?	These	examples	are	a	great	 
transition	into	the	next	part	of	this	training:	best	practices	in	social	media	and	finding	
ways	to	increase	your	effectiveness	and	maximize	your	returns.
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III. SOCIAL MEDIA BEST PRACTICES

DISPLAY ON A FLIPCHART OR POWERPOINT:
Create Your Social Media Process by “Rolling the Dice”
D	–	Designated	Responsibility
I	–	Integrated	Approach
C	–	Content	Creation	Methods
E	–	Editorial	Calendar

SAY 
Every	good	social	media	strategy	must	begin	with	a	content	strategy.	I	like	to	break	down	
a	social	media	content	strategy	like	this…D.I.C.E.	It’s	time	to	roll	the	DICE! 

 •  D is for “designated responsibility.”	Who	will	be	posting	the	content?	One	person?	 
	 			A	team?	This	needs	to	be	cleared	up	first	so	it’s	not	fuzzy	as	to	how	it	will	get	done.	 

	 			Your	PTA	also	needs	to	identify	the	workflow	and	the	process	of	approval	that	is	 
	 			appropriate	for	your	structure	and	agreed	upon	by	your	PTA	leadership.	You	should	 
	 			also	consider	creating	a	policy	for	dealing	with	negative	comments.	Many	experts	 
	 			encourage	allowing	a	real	dialogue,	and	that	means	allowing	comments	that	you	don’t	 
	 			necessarily	like	or	agree	with.	Don’t	feel	like	you	have	to	address	every	comment	 
	 			during	a	debate	on	an	issue.	You	can	restate	your	opinion	or	policy,	but	allow	your	 
	 			other	followers	to	have	your	back.	You	should	always	delete	vulgar	or	inappropriate	 
	 			comments.

 •  I is for “integrated approach.”	This	content	should	go	to	different	social	outposts,	 
	 			Facebook,	Twitter,	YouTube,	Flickr,	Google+,	etc.	However,	don’t	over	commit	yourself.	 
	 			If	you	can’t	manage	to	post	fresh	content	daily,	you	want	to	take	a	step	back	and	 
	 			reevaluate	your	plan.	Make	sure	that	your	team	is	set	up	to	publish	content	on	these	 
	 			different	platforms.	An	integrated	approach	will	help	to	broaden	your	reach	as	well. 

 •  C is for “content creation methods.”	As	a	local	unit,	what	systems	are	you	putting	into	 
	 			place	to	capture	noteworthy	stories?	Is	it	a	spreadsheet?	An	email	thread?	Anything	 
	 			you	can	put	into	place	to	capture	stories	before	they	are	yesterday’s	news	will	help	you	 
	 			stay	relevant	in	the	social	media	world. 

 •  E is for “editorial calendar.”	If	you’re	like	me,	it	won’t	get	done	unless	it’s	written	down	 
	 			and	this	piece	ties	in	every	other	point.	On	a	calendar,	you	can	note	who	is	posting,	 
	 			where	they	are	posting,	and	how	you	identify	your	content	topics.	This	is	the	final	 
	 			piece	to	a	successful	social	media	strategy.
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DISPLAY ON A FLIPCHART OR POWERPOINT:
Social Media Best Practices:
 •  Variety
 •  Tone
 •  Timing

SAY 
Facebook Best Practices
Variety.	Be	sure	to	publish	different	types	of	posts.	A	good	social	media	engagement	plan	
integrates	multiple	types	of	posts,	not	just	status	updates	and	not	only	pictures.	Here	is	a	
list	of	post	types	to	work	into	your	social	media	plan:	general	status	updates,	“click	like”	
posts,	photos,	events,	links	to	websites,	links	to	articles,	quotes,	questions,	calls-to-action,	
videos,	testimonials,	announcements,	breaking	news,	and	how-to	posts.

Tone.	Be	sure	to	consider	your	tone	and	know	that	your	audience	may	be	perceive	your	tone	
differently,	as	in	any	electronic	communication.	Try	to	use	a	personal	tone,	tap	into	emotion,	
and	stir	debate	among	your	audience.

Timing.	Shoot	to	post	during	peak	hours.	Facebook	and	other	social	media	outlets	are	
most	active	in	the	early	morning	(around	9:00	am),	at	the	end	of	work	(around	5:00	pm),	
and	late	at	night	(around	11:00	pm).	If	your	usage	peaks	during	these	time	periods,	you	
will	increase	the	odds	that	your	target	audience	will	see	your	content.

Twitter Best Practices
Respond quickly.	This	is	particularly	important	when	dealing	with	customer	service	comments	
and	concerns.	You	should	stay	current	with	Twitter	mentions	and	respond	to	concerns	
within	two	hours.

Space out tweets.	Tweets	should	be	spaced	throughout	the	day	so	that	they	ideally	reach	
your	followers’	feeds	at	periodic	times.	If	you	only	tweet	at	one	time	of	day,	you	lose	a	lot	
of	visibility.	Third-party	applications,	such	as	Hootsuite,	allow	you	to	schedule	your	tweets	
and	allow	multiple	users	to	access	the	same	account	to	help	spread	out	the	workload.

Too much self-promotion can be a bad thing.	When	an	organization	does	nothing	but	
promote	its	message,	people	won’t	listen	and	they	won’t	follow.	Thirty	percent	of	tweets	
should	be	related	to	PTA,	while	the	other	70	percent	of	tweets	should	be	about	related	 
topics	that	provide	value	to	your	followers.	Include	a	link	to	a	website,	blog	post,	article,	
etc.	Not	only	is	this	a	great	way	to	leverage	your	other	platforms,	it	also	gives	you	credibility	
as	being	a	source	of	great	content.
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Choose who you follow.	Certain	Twitter	directories,	such	as	WeFollow	or	Tweepz,	allow	
you	to	locate	users	to	follow	based	on	their	interests	and	geography.	Follow	people	who	
either	mention	you,	or	are	interested	in	the	services	or	products	you	offer.	Follow	people	
who	are	retweeting	you	or	mentioning	your	name.	However,	if	you	follow	too	many	people	
too	quickly,	you	can	lose	credibility.

Build a relationship with users.	Make	sure	to	thank	people	for	mentioning	you,	following	
you,	or	just	comment	on	something	they	said	that	was	interesting.	If	they	post	interesting	
content,	feel	free	to	retweet	it.	Generally,	people	will	follow	you	if	you	genuinely	reach	out	
to	them.

Join the conversation.	If	people	are	talking	about	things	that	matter	to	you,	feel	free	to	join	
the	conversation!	This	gives	your	brand	a	human	voice	and	shows	that	you	care.

Facebook Fan Page Best Practices 
Respond quickly.	Just	like	Twitter,	you	should	respond	to	comments/	inquiries	within	two	
hours.

Join the conversation.	It’s	okay	to	respond	to	conversations	within	a	response	thread	from	
a	post.	You	can	respond	directly	to	several	individuals	within	one	comment	too.	Just	make	
sure	to	identify	who	you	are	responding	for	each	statement	you	make.

Develop relationships.	Get	to	know	the	people	who	are	frequently	commenting	on	the	
page.	Engage	in	conversation	with	them	by	asking	questions	and	responding	to	posts.	De-
veloping	these	relationships	is	crucial	when	developing	a	strong	base	of	“super	fans.”	These	
relationships	can	be	effectively	leveraged	in	future	campaigns.

We’re all in this together. Try	to	avoid	“I”	statements.	Brands	are	all	about	“we”,	“us”	and	
“our”	and	your	voice	and	communication	strategy	should	reflect	this	mentality.

Find a voice that works for your PTA and issue and use it!	For	easy	usability,	you	should	
adopt	a	voice	for	PTA.	Every	administrator	with	access	to	the	page	should	be	familiar	with	
the	voice.	This	will	allow	multiple	people	to	actively	respond	to	comments	and	concerns,	
while	creating	a	consistent	voice.	

Make your page “sticky.”	A	potential	fan	has	arrived	on	your	page,	now	what?	It	is	important	
to	maximize	their	experience;	the	more	engaging	the	better!	You	want	them	to	stay	there	
as	long	as	they	can	and	enjoy	their	time	on	the	page.	Try	to	have	links	back	to	your	website.	
Clearly	delineate	who	you	are	and	what	you	stand	for.	Make	it	easy	for	users	to	find	more	
information.

Check it twice!	Be	sure	to	double	and	triple	check	spelling	and	grammar.	Nothing	shows	
you	care	like	proper	grammar	and	punctuation,	especially	in	PTA. 
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Participants	will	practice	several	aspects	of	using	social	media	in	small	groups.

TIME
Total: 30 minutes
-	 Exercise:	20	minutes
-	 Debrief:	10	minutes

SOCIAL MEDIA EXERCISE INSTRUCTIONS
Split	the	attendees	into	three	small	groups.	Assign	each	group	one	of	these	four	topics:
 •  Facebook	–	Create	a	week’s	worth	of	ideas	for	Facebook	posts	on	an	issue	of	your	 
	 				choice,	including	topic,	post	type,	tone	and	timing.
 • Twitter	–	Create	a	week’s	worth	of	ideas	for	twitter	posts	on	an	issue	of	your	choice,	 
	 			including	topic,	post	type,	tone	and	timing.
 • PTA	Process	–	Create	the	guidelines	that	a	PTA	might	need	to	implement	a	social	 
	 			media	strategy:	a	workflow,	approval	process,	comments	policy,	color	schemes,	logo,	etc.

Give	the	group	a	five-minute	warning	before	the	end	of	the	20	minutes,	and	then	call	them	
back	to	order	to	report	when	the	20	minutes	are	up.	

SOCIAL MEDIA DEBRIEF
Call	the	class	back	to	order.	Have	each	group	present	their	ideas,	provide	feedback,	and	
open	the	dialogue	for	all	attendees	to	add	more	ideas	for	each	topic.

Social Media Exercises All Levels



COMMON CORE STATE STANDARDS TOOLKIT    |     87ADVOC AC Y TR AINING MATERIALS

Grassroots Advocacy Trainer’s Manual



88    |     COMMON CORE STATE STANDARDS TOOLKIT ADVOC AC Y TR AINING MATERIALS

Blogging allows your local PTAs to have a consistent stream of fresh, timely new content to tweet, 
share on Facebook, use in your e-newsletter, and so on. Blogs allow PTAs to tell their stories, break 
news, comment on breaking news, and share resources quickly. While there are no set rules for  
creating a blog and writing blog content, here are some guidelines to make your PTA blog effective. 
Reference: Mansfield, Heather (2011) A How to Guide for NonProfits: Social Media for Social Good. USA:McGraw-Hill

National PTA Social Media
Facebook - www.facebook.com/ParentTeacherAssociation Twitter - @NationalPTA
YouTube - Youtube.com/nationalpta   PTA Great Idea Bank - www.ptagreatideabank.org

 1. Blogs need to make a strong first impression. When designing a blog the template should be simple, visually powerful, and spacious.  
  Too much clutter and multiple columns can easily overwhelm the reader.
 
 2. Feature the ability to subscribe to your e-newsletter and join your social networking communities. The upper right corner  
  of your blog is the most valuable section of the page in terms of visibility and impact.  Feature the ability to subscribe to your newsletter, a campaign,  
  and any social networking icons in that spot. As blog traffic increases so will new subscribers, friends, followers and fans. 
 
 3. Blog titles are priority. Make sure the blog title is bold and engaging. It should also include key terms and words relating to your 
  subject matter. 
 
 4. Emphasize quality content. The length of blog posts is not as important as the quality and relevance of the blog posts. Content should be 
  important and useful to your audience. The content should engage readers and make it worth their time.  Word use should be efficient—don’t  
  waste words. Only add words that support your points. Avoid fluff.
 
 5. Optimize content for web reading. People tend to scan online articles rather than read them word for word.  Use bullet lists whenever 
  possible. Boldface keywords (or people’s names) to break up long sentences and paragraphs. 
 
 6. Allow comments but moderate them. All blogging platforms have a notification system that allows you to moderate comments before they 
  go live. You should allow comments but you don’t have to approve them all, particularly if they are rude and disrespectful in tone. 

 7. Add share and search functionality buttons. Make sure the blog platform you choose automatically comes with share and search 
  functionality or that you have the ability to add a share plug in. 
 
 8. Use photos/videos in all blog posts. Blog posts with images tend to get more traction.  Post at least one photo per blog post if possible.  
  You can also do a quick Google Image or Flickr Creative Commons search if you have nothing in-house to use. 
 
 9. Create “Top Ten” posts. Posting a blog about the top ten reasons your PTA is awesome is a great way to showcase your organization in a short, 
  concise and interesting way.  Use top tens or top fives to give people information on your PTA. 
 
 10.  Be consistent. Try to blog once a week and at the same time every week.  Followers appreciate consistency and routine. Even if you just describe 
  what you are working on this week, share it with the people who have invested time in your blog.
 
 11.  Share your blog content. Cross promote your blog content on your other social networks like Facebook and Twitter.  

 12.  Solicit engagement from readers. Ask people to comment and email ideas. Post polls to survey ideas. Keeping readers engaged will keep 
  them returning.

National PTA® Social Media:

Blogging Tip Sheet

If you want more information about how your PTA can best utilize social media, please contact our Communications Department. 
This tip sheet is one of many resources that National PTA offers members. Go to PTA.org for more!
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Facebook is a great way to do Social Media marketing for your PTA. Facebook is perfect for brand 
awareness because it is free advertising and promotion for your local PTA, it allows you to share  
information with your members, it will enable you to start conversations on various topics, and it 
gives them the chance to share with their friends as well.  
Reference: Mansfield, Heather (2011) A How to Guide for NonProfits: Social Media for Social Good. USA:McGraw-Hill

 1. Create Your Voice. Your voice will often be found in the status updates of your fans, which means it is very important to find content that 
  engages your fans and encourages them to want to engage with you. A great way to help you gauge this will be by the number of likes, shares,  
  and comments you receive on your posts. 
 
 2. Fun and Informative. A great place to get started with content is to share success stories, breaking news, grant deadlines, calls to action,   
  events, and information shared by National PTA.
 
 3. Professional vs. Personal. While adding personality and flair is important, keep in mind that there is a difference between a personal Facebook 
  page and your PTA’s professional one. Set up rules of etiquette for your PTA’s Facebook page so that everyone knows the rules and can help make it  
  a safe place for sharing information.
 
 4. More Than One. Be sure to have at least two people (although three would be best) as administrators of your PTA Facebook page. This way if 
  someone is sick, traveling, unreachable or has to leave for any reason there are multiple people with access to the page. This also helps spread the  
  responsibility for posting and sharing content, lessening the pressure on everyone. 
 
 5. Posting Limits. Be sure to limit the number of posts. Too many posts will cause people to hide or un-Like your Facebook page. Ideally, four to six 
  posts per week is best, though you should not post more than twice a day.
 
 6. Content Sharing. Be sure to share links, videos, and pictures whenever possible in your posts. This will help increase your PTA’s visibility and activity. 
  Facebook is all about sharing information. 
 
 7. Tagging Gold. Tag sponsors and supporters whenever possible; this will help them to keep up with what you are doing and engage them more. 
  Plus, it gives them greater visibility among your PTA members and supporters. 
 
 8. Events. Create events and send them to the fans of your page. It will remind them about your unit and your events, and it will help you engage 
  them in a new way. 
 
 9. Do Not Automate. It is always tempting to automatically sync several social media platforms to Facebook so you only have to send one status 
  update. However, avoid doing this as much as possible because each social media platform is unique in the culture of the community and the way  
  content is shared.
 
 10. Encourage. Do not forget to encourage your PTA board members, volunteers, students (if you are a PTSA), teachers, and families to engage and be 
  active on your PTA page. This will help create a flow of information and sharing that will encourage everyone! Most of all, do not forget to have fun,  
  learn a lot, and remember that social media is just another resource for you, your members, and the parents and teachers that will give every child  
  one voice!

National PTA® Social Media:

Facebook Tip Sheet

National PTA Social Media
Facebook - www.facebook.com/ParentTeacherAssociation Twitter - @NationalPTA
YouTube - Youtube.com/nationalpta   PTA Great Idea Bank - www.ptagreatideabank.org

If you want more information about how your PTA can best utilize social media, please contact our Communications Department. 
This tip sheet is one of many resources that National PTA offers members. Go to PTA.org for more!
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Companies and organizations use Twitter primarily for sharing about a product, brand or a program. 
It is also used to make announcements and share breaking news. All updates on Twitter should be 
140 characters or less. The tips below will help increase your followers and enable you to get your 
message to a larger audience.  
Reference: Mansfield, Heather (2011) A How to Guide for NonProfits: Social Media for Social Good. USA:McGraw-Hill

1.  Develop Your Twitter Voice. The kind of content and the tone your members and followers respond to will help you give your Twitter voice 
  personality. Your ultimate goal should be to inspire action and reaction from your followers.
 
2.  Track Your Links!!! Use a Twitter app like Bit.ly or Ow.ly to track your links. They shrink your long links which allows more characters for 
  tweeting. It also provides useful statistics on the number of people that click on your links. 
 
3.  Tweet your Content as Well as the Content of Others. Master the art of both retweeting and responding. Tweet articles or blog posts 
  from your favorite newspapers, bloggers, and partner organizations. These practices will encourage your followers to retweet your content and  
  information. 
 
4.  Follow on a 1:1 Ratio. If you have 1,000 followers, then you should follow 1,000 Twitterers in return. This will help your visibility and let your 
  followers know that you are vested in them.
 
5.  Follow People with Similar Interests. Help increase your visibility and understanding of your audience by following users with similar 
  interests that are relevant to your goals and objectives. Do not forget to tag them in your messages by using the @ symbol. 
 
6.  Integrate. To maximize the success of your Twitter efforts, integrate into other online and offline materials. Incorporate a Twitter feed on your 
  website, add a link to follow Twitter into direct mail pieces, and include a “share” button or Twitter link in an e-mail or e-newsletter. 

7.  Drive Website Traffic. 140 characters does not provide much room for detail. Offer a hook and lead your followers to your website or PTA.org 
  for more information. 
 
8.  Tweet Often. Experts recommend tweeting four to six times per day. For some local units that may be too overwhelming. Twitter is most active 
  from 9 am to 12 pm in any given time zone so focus your attention on tweeting during that time span. 
 
9.  Use Hashtags Strategically. Hashtags (#) allow Twitterers to discuss issues and events on Twitter in real time. They also help to organize 
  tweets, spread information and find new friends. Tweets should not have more than one or two hashtags. 
 
10. Design your Twitter Profile to Match Your Local PTA logo. Try to blog once a week and at the same time every week. Followers 
  appreciate consistency and routine. Even if you just describe what you are working on this week, share it with the people who have invested time  
  in your blog.

National PTA® Social Media:

Twitter Tip Sheet

National PTA Social Media
Facebook - www.facebook.com/ParentTeacherAssociation Twitter - @NationalPTA
YouTube - Youtube.com/nationalpta   PTA Great Idea Bank - www.ptagreatideabank.org

If you want more information about how your PTA can best utilize social media, please contact our Communications Department. 
This tip sheet is one of many resources that National PTA offers members. Go to PTA.org for more!
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1.  Create Your Story. The main goal of YouTube is to tell a story with video, music, pictures, etc. This can then be shared with your PTA members, 
  parents, teachers, school administrators, and your community.
 
2.  Fun and Informative. Storytelling on YouTube is meant to be fun, creative, and informative. 
 
3.  Searchable. Be sure to tag your videos so they can be searched and found by PTA members, parents, teachers, and anyone interested in the 
  PTA mission. 
 
4.  Comments. Social media is about engaging and creating a conversation, so be sure to enable comments on your videos.
 
5.  Content Sharing. Some of the best and more engaging aspects of YouTube is the ability to share among other platforms. Do not forget to share 
  your own videos on other PTA platforms and encourage your members and followers to share as well. 
 
6.  Tagging Gold. Tag sponsors and supporters whenever possible; this will help them to keep up with what you are doing and engage them more. 
  Plus it gives them greater visibility among your PTA members and supporters. 

7.  Channels. YouTube has the ability to create a space that holds all the videos uploaded by your PTA group. Go to youtube.com/create_account. 
  Be sure the username you sign up with is the one you want included on your channel. 
 
8.  Descriptions. The description you give your channel should be short and simple. No one wants to read on YouTube; they want to watch a story 
  of some sort. 
 
9.  Thank You. Do not forget to do a “Thank you” video or a year in review video to promote your accomplishments and let volunteers know how 
  much their work is appreciated. The shout outs are always a great way to get additional shares. 
 
10. Encourage. Do not forget to encourage your PTA board members, volunteers, students (if you are a PTSA), teachers, and families to engage and 
  be active on your PTA page. This will help create a flow of information and sharing that will encourage everyone!

Most of all, do not forget to have fun, learn a lot, and remember that social media is just another resource for you, your members, and the parents and teachers 
that will help your members speak for every child with one, powerful voice!

National PTA® Social Media:

YouTube Tip Sheet
YouTube is the social web site that lets people upload online videos and participate in free video-
sharing, commenting, liking, and re-posting. YouTube allows registered users to put their videos and 
share video clips online and share with others. 
Reference: Mansfield, Heather (2011) A How to Guide for NonProfits: Social Media for Social Good. USA:McGraw-Hill

National PTA Social Media
Facebook - www.facebook.com/ParentTeacherAssociation Twitter - @NationalPTA
YouTube - Youtube.com/nationalpta   PTA Great Idea Bank - www.ptagreatideabank.org

If you want more information about how your PTA can best utilize social media, please contact our Communications Department. 
This tip sheet is one of many resources that National PTA offers members. Go to PTA.org for more!
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Module 6: Recruitment And Organization Building

GOALS
By the end of this module, participants should be able to understand:

• The concept of self-interest and how it is used to recruit and retain volunteers. 
• The Six-Step Process of Recruitment. 

 
TIME
Total: 60 minutes

• Presentation: 30 minutes
 • Exercise: 20 minutes
 • Debrief: 10 minutes

OVERVIEW
This session relies more on the experience of the trainer than the other session do. It raises 
questions about leadership development that are difficult to answer unless you have actual-
ly done it. It also requires skill in both guiding the discussion of why people participate in 
organizations, and critiquing the role plays.

MATERIALS NEEDED
 • Easel paper (five sheets per small group) 

• Masking tape 
• Dark markers 

HANDOUTS
 • PowerPoint Printout 
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EQUIPMENT NEEDED
 • Easel/flipchart 
 • If you have elected to develop your own PowerPoint presentation to suit your  
    specific training audience for this module, you will need:
  – Computer with PowerPoint software
  – LCD projector
  – All cords and cable needed to connect computer with LCD projector,  
     and extension cord to connect computer and LCD projector with electrical  
     outlet
  – AV stand or tab (if you will be using PowerPoint in this module)

 – Portable speakers for videos  

COPYRIGHT NOTICE 
Materials in this module are Copyright, Midwest Academy. PTA shall have the right to 
use them for training purposes within, and at all, levels of the association in perpetuity. 
Training modules may not be used or sold to other entities. 
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WELCOME TO MODULE 6: RECRUITMENT AND  
ORGANIZATION BUILDING 

SAY
By the end of this module, you should understand:

• The concept of self-interest and how it is used to recruit and retain volunteers. 
• The six steps for successful recruitment. 
• Self-interest of the media. 
• Planning your use of the media. 
• Guidelines for using the media. 
 

MOTIVATION OF LEADERS AND MEMBERS  
ASK  
We’re going to start by talking about how you got involved in PTA. Think back to when 
you first decided to take an active role in the PTA. Tell us why and how it came about. 

Write the following headers on two flipchart easels: 

Easel 1
WHY? 
 • ____________________ 
 • ____________________ 
 • ____________________ 

Easel 2
HOW? 
 • ______________________ 
 • ______________________ 
 • ______________________ 

Introduction
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INSTRUCTOR NOTE 
When hands go up, do as follows: Recognize four or five people, and write their responses 
on the chart paper in two columns. What you are looking for is, first, that someone got 
them involved, and second, that there was an element of self-interest in their involvement. 

ASK
The language is important. Ask, “How and why did your involvement come about?” If you 
ask the question differently, you will get a different kind of answer. “Why” will bring out 
the self-interest reasons for involvement. “How” will bring out the way it happened. You 
are looking for: “someone asked me to join,” “to come to an event,” or “to come to a meeting.” 

Push people if need be. If everyone is saying that they just felt that they should become a 
leader, ask how they got into a leadership position instead of asking why. How did it hap-
pen that you actually started to take more responsibility? 

What was the first thing you did? How did you come to do it? It usually turns out that 
there was someone who made a point of involving them. 

INSTRUCTOR NOTE
The second point you want to uncover in these stories is the presence of self-interest. 
It can be: 

• Specific — “I was sick and tired of the number of kids not reading at grade level.” 
• General — “I felt angry and wanted to do something.” 
• Social — “This looked like a good way to make new friends.” 
• Professional — “I thought it might help me find a job.” 
• Recreational — “My kids were in school and I wanted to get out of the house.” 

Usually it is some combination of these, but people are often reluctant to say anything 
other than the first two. Try to get them to say it. 

As you write the responses on the charts separate them onto the two charts. On the  
“Why” chart list the self-interest reasons people give. 

On the “How” chart write the name of the recruiter: “my friend,” “Rev. Nelson,” or “my father.” 

When you have several good examples up on the board, stop and go back over the answers. 

Point out the self-interest responses and write “Self-Interest” next to “Why.” 

Then, point to the list of recruiters. Next to “How” write “Recruiter.” Again, make the 
point that most of us in this room joined for very different, but specific, reasons involv-
ing our own self-interest. What usually motivates people to join an organization or take a 
more active leadership role is self-interest.
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ASK 
Ask the group for a definition of “selfishness.” 
[Possible Response: Being concerned only about self; everything is about me. Note that 
everybody can agree that selfishness is bad.] 

Ask for a definition of “selflessness” or “altruism.” 
[Possible Response: Only being concerned about others, not paying attention to one’s own 
needs.] 

Ask if being totally selfless is always good? Are there examples of selflessness leading to 
problems?  
[Possible Response: Generally someone will point to two problems with selflessness:
1) it leads to burnout if you don’t take care of your own needs and 
2) some people act like martyrs and want special recognition. Mothers usually have good 
examples from their own experience as moms, wives, and daughters!] 

SAY
By self-interest we don’t mean being selfish. The word interest comes from a Latin word 
meaning “between or among.” So self-interest means self-among-others, or how we are 
aware of ourselves and our own needs in the context of our relationships with others. 

As we have just seen, people joined organizations or took more responsibility, not just 
because it was the right thing to do, not just because they were concerned about the issue, 
but because they also got something else out of it. Learning a new skill, making new 
friends, or the feeling of satisfaction that comes from fighting the good fight. 

We need to help new members identify their self-interest in joining our organization, 
whether it is directly to impact an issue, or to meet new people, or gain new skills. Naturally, 
we won’t do this by asking directly, “So what is your self-interest?” People would think we 
are crazy! But we can ask people about their preferences and take the time to get to know 
them and what they get satisfaction from. We can let them know that it is good to think 
about what particularly interests you, what gives you energy and keeps you motivated. We 
can’t meet everyone’s self-interest, but if we don’t look for self-interest, we are likely to lose 
volunteers or burn them out. 

Meeting self-interest helps with recruiting new people, but it helps even more with retaining 
volunteers! If people feel that their participation in the organization is fulfilling, they are 
far more likely to stay involved. Of course, what brings a new person in may not be what 
keeps them, because self-interest changes and develops. A person might join because she 
is upset about school funding cutbacks, but stays because she likes the PTA members and 
wants to spend more time with them. She gets a chance to develop skills in running a 
meeting and begins to get recognition as a leader. 
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In this room, we are highly motivated leaders in PTA. Yet, many of us did not become 
active because we got a flyer or heard about the organization through a public service 
announcement. Someone asked us to get more involved. People may pay dues, but the 
average person waits to be asked to do more than that. We have to be the person who 
recruits others, by personally asking. 

We also saw that when people joined or moved up in an organization, there was another 
person helping it to happen. Someone was actively trying to get each of these people more 
involved. 

RECRUITMENT GUIDELINES — THE SIX-STEP  
PROCESS OF RECRUITMENT

SAY
Each of you needs to become that person who gets others involved. We will list six steps 
to successful recruiting. They are useful for getting an individual to join your organization 
and getting members to take on more responsibility. 

The Six-Step Process of Recruitment is: 
1. Be prepared. 
2. Legitimize yourself. 
3. Listen. 
4. Agitate. 
5. Get a commitment. 
6. Follow-up. 

DISPLAY ON A FLIPCHART OR POWERPOINT:
Write the steps of the Six-Step Process of Recruitment at the top of a flipchart, and then 
write each step on the flipchart one at a time as you cover each.  

SAY
1. Be Prepared. 

• Learn as much as you can about the person. 
• Set specific objectives for what you want the person to do, and think of something  
   else in case they say no. For example: 
 • I want this person to join the committee. 
 • I want this person to volunteer for the voter registration drive. 
 • I want this person to be the newsletter editor. 
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2. Legitimize Yourself. 
• Get a “license to operate.” This is a statement that establishes the legitimacy of the  
   organization or connects you to the person you are recruiting. It particularly applies to  
   recruiting people who don’t know you. Find a common interest, for example: 
 • I am part of PTA in your child’s school. 
 • Our children are both in Mrs. Espinosa’s class. 
 • Our friend Ruth suggested that I talk with you. 
• Have an appropriate image. 

• We would all like to think that appearance and language don’t matter, but, in  
   reality, they send a message that can be different from what we actually want to  
   say. For example, suppose a member is working on the problem of school funding.  
   The member has been working with policy analysts and, during a discussion,  
   uses acronyms and numbers that make him or her sound very knowledgeable.  
   What can come across to a new person is that s/he won’t fit in unless s/he learns  
   to talk like that. 

3. Listen. 
• Draw the person out. Ask open-ended questions! Get them to talk about their  
   concerns related to the issue at hand. Having them state the problem is much more  
   powerful than you telling them what the problem is. You can add facts and figures to  
   document their concern. 
• Identify self-interest. Listen for what excites, angers, or motivates them. What do they  
   care about in regard to the issue? What potential organizational positions might they  
   fill? 
• Build rapport/trust. Share a little of your own story. Express concern. Do not promise  
   that joining the organization or participating in the campaign will solve all the  
   problems, because they will never believe you. 
• Establish personal connection beyond the issue. Talking about children is most natural  
   for PTA members. Be sure to ask about their kids. Are their children on sports teams  
   with your children, in the same class, or in the same clubs? If their children are  
   younger than your kids, you can share useful information you wish someone had  
   shared with you. Hobbies, books, sports, movies, and pets also make good points of  
   connection. 
• Hear and answer reservations. Do not promise all problems will go away. Sometimes,  
   the problems just need to be acknowledged. 
• Listen for networks you can organize. To what other groups does this person belong? 
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4. Agitate. 
• The goal is to help the person to see that this is his/her issue, as well as your issue.  
   Discuss the issue in a way that makes the person mad at the primary decision-maker. 

   Examples: 
• Did you know that every month the school is sprayed with pesticide? When we  
   asked the principal how long it took the chemicals to lose their toxicity, he said he  
   didn’t know. Our children’s health is at stake here. 
• The state has cut funding for schools every year for the past three years. The  
   politicians are always talking about how important children are, and how parents  
   should be helping them learn, but when it comes time to support our schools, all    
   they say is that there isn’t any money. But there was money for the governor’s pet  
   projects, wasn’t there? 
• Solution equals organization. Give examples of how a similar problem was solved,  
   either here or elsewhere, through organization — large numbers of people can do  
   what one person can’t. Match the organization’s need to the individual’s self-interest.

5. Get A Commitment. 
• Ask, “Will you come?”; “Will you do it?”; or “Will you leaflet your building Thursday?” 
• Clarify next steps. For example, “I will call you tomorrow with the exact information  
   on when the bus is leaving, and you need to get the $30.00 in by Tuesday, October 2nd.” 

6. Follow-Up. 
• Keep commitments. 
• “I’ll call to remind you.” 
• Help integrate the person into the organization. 

There is nothing worse than making a big effort to recruit someone, and then ignoring 
them when they finally do show up. 

The steps we most often forget are Listening and Follow-Up. Circle them with marker. 

 
INSTRUCTOR NOTE
There are no handouts for this exercise. 

On the pages that follow are directions for a Recruitment Exercise. 
In the case of this exercise, there is only one “level.” This exercise is to be used regardless of 
the level to which you have tailored your presentation, whether it be local, state, or federal.
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Participants practice recruiting volunteers for an issue advocacy campaign. 

TIME
Total: 30 minutes 
 • Exercise: 20 minutes 
 • Debrief: 10 minutes 

In order to give more people a chance to do role plays, divide the group between the 
trainers and hold two sessions in different rooms. If you have more trainers, you can make 
more groups. 

• Place two chairs in a spot where everyone can easily see them and hear what is  
   being said. 
• There will be one or two one-on-one role plays in front of the whole group. Repeat the  
   sequence if time allows. You should only spend a total of 15 minutes here and save the  
   rest of the time (35 minutes) to do more recruitment in small groups. 
• Recruit an individual or inactive member to get active in the local unit or county  
   council. 
• Recruit someone who is already an active member, to take responsibility for some  
   project, or run for a county council office. 
• Announce the two topics and then pick a person who you think will do a good job  
  (balance for gender, age, race, etc.). Say that the role plays should each last about five  
   minutes. 
• Step out in the hall with the volunteer and ask her to think of a real life person she  
   wants to recruit and describe the person to you in a sentence. What are the person’s  
   name, age, occupation and interests? Ask if this is someone she knows or a cold contact?   
   Where is the recruitment taking place? 
• Pick someone to be recruited, who could more or less match the description (e.g., an  
   older woman, a student, a father of three small children, etc.). 

Recruitment Exercise All Levels
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RECRUITMENT INSTRUCTIONS — SETTING UP 
THE ROLE PLAYS 
Quickly take the person you picked to be recruited out in the hall and tell them who they 
are to play. Help the person think up some realistic objections to being recruited. Then 
say, “The goal isn’t to be impossible. If the recruiter can find your self-interest, and can  
describe an activity that is specific, time-limited, and that you could imagine yourself  
doing, then say yes. If not, try to lead the recruiter to your self-interest and to ways of  
overcoming your objections.”  
 • Call the group back to order. Say something like, “Kim is going to recruit John to the  
      school budget campaign.” 

• Let the role play run about five minutes or longer if a conclusion seems about to occur.  
   Then debrief.

RECRUITMENT INSTRUCTIONS — DEBRIEFING  
THE ROLE PLAYS
 

• Ask the recruiter how s/he thought it went. What was his/her strategy? 
• Ask the recruitee how it went. 
• Say to the group, “What did you like best about the job Kim did recruiting John?” 
   Get all positive comments. Cut off negative ones by saying, “I’m looking for what you      
   like best — we’ll talk about what could be improved in a minute.” 
• Ask the group, “What did you think could be improved in what Kim did?” Get  
   suggestions for improvement. 
• Add your own comments on improvements. 
• End by saying a couple of other things that Kim did that were good. Save a good point  
   or two from before and use them now. 
• Ask that everyone move their chairs into groups of three. When they have done that,  
   ask one person in each group of three to raise their hand. It doesn’t matter who it is.  
   Say, “You will be the first recruiter. You will recruit the person sitting to your right. The  
   third person will critique the recruitment and then you will switch and that person  
   will recruit you. If there is time, switch again.” 

INSTRUCTOR NOTE
While the recruitments are progressing, walk around and make sure all is going smoothly. 

Variation: If you have enough trainers and time, each trainer can take 10 to 15 people and 
do one role play (two people) at a time in front of the small group — as explained above.
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Module 7: Meetings To Pressure Decision-Makers

GOALS
By the end of this module, participants should be able to understand:

• Grassroots organizing. 
• Examples of power that an action can have.
• That every action must have its power component.
• Secondary targets.
• The importance of selecting the right tone for an action.
• Benefits of regular actions.
• Four steps of planning an action.

 
TIME
Total: 60 minutes

• Presentation: 30 minutes
 • Exercise: 20 minutes
 • Debrief: 10 minutes

OVERVIEW
Participants should learn that meetings are necessary when “being right” is not getting you 
what you want. They should understand how to leverage power in a meeting, understand 
the types of targets, and understand the four steps to a successful meeting.

MATERIALS NEEDED
 • Easel paper (five sheets per small group) 

• Masking tape 
• Dark markers 

HANDOUTS
• PowerPoint printout
• Checklist for Meetings with Decision Makers
• Meeting with Decision Makers Exercise (Federal, State, or Local from Exercise Kit)
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EQUIPMENT NEEDED
 • Easel/flipchart 
 • If you have elected to develop your own PowerPoint presentation to suit your  
    specific training audience for this module, you will need:
  – Computer with PowerPoint software
  – LCD projector
  – All cords and cable needed to connect computer with LCD projector,  
     and extension cord to connect computer and LCD projector with electrical  
     outlet
  – AV stand or tab (if you will be using PowerPoint in this module)
 – Portable speakers for videos 

COPYRIGHT NOTICE 
Materials in this module are Copyright, Midwest Academy. PTA shall have the right to 
use them for training purposes within, and at all, levels of the association in perpetuity. 
Training modules may not be used or sold to other entities. 
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INSTRUCTOR NOTE
A meeting with a decision-maker is a brief face-to-face meeting between an organized 
group of PTA members and a decision-maker or target who can give us what we want. The 
event is usually held on the decision-maker’s turf, often their office, and a specific demand 
is made by our group. The group expects to get an answer, and expects the answer to be, “Yes.”

A meeting is a tactic in the context of a larger campaign. It is also fun. A meeting is one of 
the tactics we might list in the last column of the strategy chart. 

A meeting isn’t a symbolic event. To succeed, it must have real power behind it. The 
hardest thing about planning a meeting is figuring out what power we do have and how to 
show it at the meeting.
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WELCOME TO MODULE 7: MEETINGS TO PRESSURE 
DECISION-MAKERS 

SAY
By the end of this module, you should understand:

• Direct action organizing. 
• Examples of power that an action could have. 
• Every action must have its power component. 
• Secondary targets. 
• Tone of the action. 
• Benefits of regular action. 
• Four steps to planning the action.

INSTRUCTOR NOTE
Review the difference between a tactic and a strategy: 

• A strategy is the overall plan and it always involves changing power relationships. 
• A tactic is one step in carrying out the plan or the strategy. 

ASK
Has anyone participated in a meeting to pressure a decision-maker? Pick someone to  
describe the meeting she/he was in. Look for a clue about who to ask when you do  
introductions and people tell about their victories. 
 
Be prepared to differentiate between a meeting, a media event, and a lobby visit. If you ask 
two or three participants to describe actions they have been in, you will probably get more 
media events and lobby visits than true meetings. By lobby visit we mean a smaller number 
of people bringing information to an elected official or asking about the official’s position, 
but not applying much pressure. Stress that the point is not that one is better than another. 
They are all useful tools, and it is important to be clear about which tool is being used at 
any given time. 
 
Share your own example of the power analysis behind a meeting in which you were  
involved.

Introduction
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Examples of Power That a Meeting Could Have: 
• A politician is made to look unresponsive to voters. 
• A school superintendent is shown to be losing the confidence of parents and/or  
   teachers BUT only if the bad publicity will lead to the board directing the  
   superintendent to do what you want. Or, if warranted, replacing him/her. 
• A store manager is made to look unreasonable either to consumers or to the manager  
   of the chain. (The more a business spends in advertising, the more vulnerable it is to  
   having its image attacked.) 

Every Action Must Have Its Power Component 
• It is not simply asking, nor is it trying to convince by logic. We have tried those things  
  and failed long before we get to the action stage of the campaign. If, in the beginning  
  of a campaign, we ask for something and get it easily, we assume that we asked for too  
  little. Much later, after the organization has built up a large base and has a reputation  
  for using power, more issues can be settled by negotiations. 

 
Secondary Targets 
A meeting is a tactic of medium power. Actions are often used to get to our target in a 
roundabout way by going after a secondary target, or someone who can make your real 
target do what you want but over whom you have more power. 

DISPLAY ON A FLIPCHART OR POWERPOINT 

INSTRUCTOR NOTE 
Give a personal example of a meeting you had with a secondary target. 

SAY
The Tone of the Action 
The purpose of the action is to showcase your power, which usually comes from your 
numbers and your ability to reach even more people who aren’t in the room. Often, you 
can boost your power and have more fun if you go outside of the established channels and 
do something that is not in the experience of the target. Every institution has its channels 
for dealing with dissatisfaction. Usually, we are supposed to fill out forms or write letters 
and wait for answers; that is within the target’s experience. 
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4. Targets (Decision-Makers) 

 

There are two types of targets: primary decision-makers and 
secondary targets. 

 

Draw On Chart 

 

 

First, let's consider the primary decision-maker 

The primary decision-maker is the person who can give us 
what we want and is not necessarily a bad person. A person 
becomes the target of the campaign just by virtue of having the 
power to make (or not make) the decision we want. If there is 
no clear target, we are unlikely to have a successful campaign. 
The decision-maker is always a “who.” It is always a person or 
persons who have the power to give us what we want. A target is 
not a department such as the Board of Education. However, 
the specific, individual board members can be targets. It is not 
the legislature, or a building (city hall). It is one or more 
individuals who are in a position to say “Yes” or “No” to our 
demands. Individuals are the weak link in any institution. As 
an institution, our legislators may have a mutually agreed 
upon policy. But, as individuals, each one has a different set of 
fears, likes, dislikes, ambitions, rivalries, business interests or 
political connections. We can win over individuals by 
appealing to their personal self-interest. 
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The concept of getting outside the decision-maker’s experience is an important one. 
There is some purely psychological value in making the decision-maker feel uncomfortable. 
Sometimes elected officials will make a concession just to get rid of us, because we are 
bothering them. Unfortunately, we can never make them as uncomfortable as thousands 
of people will become if the government does not adopt the measures PTA says are  
necessary. 

But beyond discomfort there is the principle of changing the rules. If the old rules don’t 
work for us, we have to change them. Under the old rules, our lobbyist or one or two 
volunteers showed up in the decision-maker’s office, had a brief conversation, a lobby visit, 
and left. If that works, don’t change it, but if it isn’t working, try getting PTA members to 
sign 1,000 postcards to the decision-maker in support of the issue you are working on and 
bring them to your next meeting. 

Changing the rules can bring factors into play that we didn’t even know existed. It shows 
that having tried pure logic to convince elected officials we are now going to rely more on 
the power of numbers. It makes elected officials worry because they don’t know what we 
might do next. If the rules are working for you, then don’t change them, but if they aren’t 
working, then don’t feel that all you can do is the same thing over and over. 
 

EXAMPLES: WHAT IS OUTSIDE THE TARGET’S  
EXPERIENCE? 

• When you show up in person instead of writing a letter. 
• When you make something public that is usually internal, that is outside the target’s  
   experience. A consumer advocate was appointed to a state utility policy study com- 
   mission. At the first meeting, it was announced that the proceedings were strictly  
   confidential. The consumer advocate said, “I represent the public, and it is my duty to  
   repeat every word said here.” After that, commission members knew that there would  
   have to be a real debate; they couldn’t just cave into industry demands. 
• When you pressure individuals and not the institution as a whole, the individuals may  
   realize that they are personally accountable for policies that they can’t justify, and they  
   may be more willing to change them. Don’t let them say, “Look, I just work here.” 
• When you demand that a new person or entity assert jurisdiction over an issue, you  
   may be able to bring in someone fresh who isn’t publicly committed to a failed policy.  
   When a community group couldn’t get the city council to order the cleanup of an area  
   where hazardous materials were stored, they got the area declared a dump and got the  
   zoning board to say the area wasn’t zoned for a dump. 
• When you play one administrator or politician off against another, you break up the  
  “clubby” atmosphere in which they are used to operating. For example, members of a  
   legislative committee had an unwritten policy of voting with the committee chair.  
   When citizens held the members of the committee individually accountable, the  
   committee members had to justify their votes on the merits of the issue not on  
   tradition. 
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• When you work with a decision-maker’s office it is important to work both with staff  
   and the decision-maker himself/herself. Often we can change policy by working  
   through the staff. Other times we may need to get a meeting with a decision-maker  
   before the staff will begin to take us and our issues seriously.

GET OUTSIDE THE EXPERIENCE OF THE TARGET 

INSTRUCTOR NOTE 
Share your example of going outside the experience of the target. 

SAY
The more you can get outside of the way things are supposed to work, the better chance 
you have to gain a victory. But–and this is important–what we do must always be within 
the experience of our own group, otherwise we lose the advantage. For example, when a 
group of parents, who wanted a city daycare program, brought a large number of children 
to a meeting with a top city official it really helped them. The official, who was expecting 
an orderly meeting for which he had prepared all sorts of excuses, was totally thrown off 
by the kids running around his office. The parents, however, were perfectly comfortable 
with it. They were used to having the kids play at home, because there was no daycare.  
The point is to get outside the experience of the target but to stay inside your own experience. 

The tone of a meeting needs to be firm enough so that the target knows that the matter 
won’t soon be forgotten. If the target is elected, he or she will be counting the months until 
election day and wondering how long anyone will remember this meeting and if anyone 
will actually vote on the basis of this particular issue. How people act during a meeting is 
a planned tactic. The point is to show that we feel strongly enough that this won’t soon be 
forgotten. Getting angry often will not advance our cause. Instead, it is probably better to 
keep control of a meeting or do a low-key action that shows the media that our people are 
more reasonable than the public official. 

Whatever the tone of the action is, it should be discussed in advance, and there should be 
a reason for it. 

BUT BEWARE! THE TARGET IS ALSO TRYING TO 
GET OUTSIDE OUR EXPERIENCE. 
In one experience a city hall staffer took a group of community people into a Victorian era 
conference room that was so large, so richly detailed, so deeply carpeted and so beautifully 
furnished that they were all afraid to speak above a whisper. 

Their organizer had to suggest that the meeting be moved to the person’s private office 
where the furniture had been made by the Department of Corrections.
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WHAT THE ORGANIZATION GETS OUT OF  
REGULAR MEETINGS  

• Victories — Celebrate them! 
• Commitment — Our volunteers can see the organization working for them and  
   understand what it does. 
• Relations of power become clearer — In the course of using this tactic, we gain  
   experience, and we learn just what is important to a particular decision-maker. This  
   helps us to win in the future. Some people think that their problems with elected,  
   appointed, or corporate officials stem simply from misunderstandings or typing errors in  
   their letters. Others think that what is important to the decision-maker is that we show  
   that we are right and that we have good research and information. Still others think  
   that the decision-maker gives us what we want, because we are so polite and have such  
   a good relationship with them. Actions give us a chance to test these ideas in practice.  
   What it often comes down to is this: PTA volunteers go as a group to ask for some 
   thing that seems perfectly reasonable and is clearly in the interest of children. We  
   are then refused for bad reasons. This helps to clarify that it wasn’t a misunderstanding  
   at all. There really is someone making decisions about our children’s lives who is not  
   accountable to us. 
• Elected officials are demystified — Often, people ask, “What can we do when  
   institutions like the Congress, the legislature, city council or the school board are made  
   up of individuals who have so much power.” By using this tactic, meeting with a  
   decision-maker, we can show our members that, yes, the other side has power to be  
   sure, but they can be influenced by us as well as our opponents. 
• Frequent actions keep our organization healthy — An organization, which is regularly  
   engaging decision-makers, planning strategy, and doing turnout, grows and gains the  
   ability to take on more difficult issues, which is just what we want to do. 
• Publicity — We often get publicity, which builds membership and fundraising potential. 
• Leadership — Actions are a good opportunity to build our leadership. 
• Demonstrate power — Actions allow the organization to demonstrate its power. This  
   is important both for relations with elected officials and administrators, as well as with  
   other organizations. 
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FOUR STEPS TO PLANNING THE ACTION 
There are four steps to planning the action. 

DISPLAY ON A FLIPCHART OR POWERPOINT 
Four Steps To Planning The Action: 
 1. Preparing for the meeting.
 2. The meeting itself.
 3. The fallback.
 4. The follow-up 

1. PREPARING FOR THE MEETING 

SAY
Power Analysis 
Start with power analysis and everything we have learned from our research. 
 
Get an appointment. We can learn a lot about how we are regarded by how easy or difficult  
it is to get an appointment. Ask the question, why did this person agree to meet with us?  
If we don’t have the power to get the appointment, we will probably lose anyway. 

Avoid the situation in which someone says, “Oh, the senator is an old school friend. I’ll 
just invite him for coffee, and you can drop in and talk to him.” If the meeting is obtained 
through a personal connection, you won’t be able to estimate your strength, and you will 
be restrained by politeness from saying anything forceful or even requesting direct answers 
to your questions. The local leader who knows absolutely everyone and can get you in is a 
great person to have on board when you have no organization, but such people are often 
the biggest obstacle to grassroots organizing because they can never sort out their personal 
relationships from their public relationships and want to treat all elected officials as if they 
were family members. 

INSTRUCTOR NOTE 
At a recent training session for another organization, someone said, “Our state rep. would 
never meet with as many as 10 people.” 

The trainer responded. “He probably knows that 10 people are all you really have. Try asking 
him to meet with 50 people and see if he refuses.” 

The person said, “Oh, we could never get anywhere close to 50 people.” 
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WHAT DO WE HAVE THAT THE DECISION-MAKER 
WANTS? 

ASK
Ask what do we have that the decision-maker wants? What can we do or get someone 
else to do or stop doing so that the decision-maker will make a concession to us? 

For example, we can call off our media release if we get our demands now. We can say 
that if the committee doesn’t issue its school discipline report, then we will issue our own 
report and make them look as if they are trying to hide the problem. Based on our power 
as an organization, what can we realistically demand and win? 

SAY
Get the People Out 
Are there special people to have along though not necessarily speaking? If the target is 
an elected official, perhaps people who made contributions or worked in the campaign 
should be seen supporting you. If everyone in our group voted for the other candidate 
and will again, then what would the target gain by giving us anything? 

The people who come should be largely from within our own organization or coalition. 
Everyone should understand the nature of the event. Be careful about outside people who 
have their own agenda or who may even end up siding with the target. 
 
Press 
Will having the media present help or hurt? If the focus of the action is to threaten to 
make something public, then obviously we don’t want media present or the threat is gone. 

On the other hand, if refusing our demand will put the target in a bad light with people 
who matter to the target, then the media can be essential to the success of the tactic. For 
example, if you say, “Senator Jones, do you mean to say that you think healthy snacks in 
schools are a luxury? Does that have anything to do with the large campaign contribution 
you received from Snack PAC the political arm of the Junk Food Association?” Whatever 
the answer, it will have greater repercussions for him/her if made before the media. 
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2. THE MEETING ITSELF 

Case the Place 
Make a floor plan showing where the room to which you are going is located in relation 
to entrances, stairs, elevators, and bathrooms. Check that the building is accessible. There 
is nothing worse than going in for a meeting and not knowing where to go, or starting for 
the bathroom and getting lost.  

Rehearse 
The spokesperson (there is only one) should role play the meeting with another volunteer 
or staff person. Try to anticipate what the target will say and have responses ready. PTA 
leaders, members or other leaders who have spoken with the target in the past can be 
helpful. Remember, have your facts right, but facts alone won’t win it. Always be aware of 
the source of your power and make it clear during the meeting. 

Showcase Power, Not Frustration 
You want to be able to say things like, “Representative Jones, we have 1,500 members in 
your district, twice the number of votes that elected you to office.” Then, tell him/her that 
voters know you are right about this issue. This is how being right really gives you power. 
 
Supporting Lines 
Participants in a meeting can support the spokesperson by picking up and repeating key 
lines from the exchange with the target. 

Example: 
Spokesperson: “Representative Jones, you won’t talk about the dismal rate of graduation in 
our city schools, why not?” 

Group: “Yes, why not?” 

The group comes back to that theme several more times, but they need to be alerted in advance. 

Assign Organizers 
Two people should act as organizers for this (and every) event. One stays in front with the 
spokesperson to keep our leader calm and focused. 

INSTRUCTOR NOTE  
Give an account of your experience getting extremely nervous in a public speaking situation. 
The point is to help the volunteers see that it happens to everyone. 

The other organizer stays in the back to ensure that the group is saying supporting lines 
and hasn’t drifted off into acting as if they were watching all of this on TV. 
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SAY
Agree on a Signal to Leave 
It should come from the spokesperson or the front organizer. It can be a word or a gesture. 
Once it is given, the whole group must leave. No one is to stay behind to shake hands with 
the target or discuss the problem of stray cats, no matter how serious that problem is. 

Assign a Note Taker 
Write down concessions, refusals and quotable quotes. “My job isn’t to worry about how 
children get to school. My job is to balance the budget.” Try to get the target to sign an 
agreement on the spot if a concession is made. 
 
When you get a concession, make sure that it is specific. Ask: 

• When will it be done? 
• How much will be done? 
• Who will do it? 
• Does anyone else have to approve this decision? 
• Don’t accept. “We’ll take care of it, don’t worry.” 

Call 
Call everyone the night before. Make sure of your turnout. 

3. THE FALLBACK 
There are two parts to the fallback. Both must be planned in advance. 

• What to do when the target doesn’t show up. 
• What to do when target says no. 

When the Target Doesn’t Show Up 
• It is always better that the target shows up. Make an appointment and expect that it  
   will be kept. Often the decision-maker is not far away. Go look in other offices or  
   bathrooms. 
• Sitting down and saying that you will wait until she/he comes back sometimes speeds  
   thing up. 
• Post demands on the wall mainly for the TV. Having called the media, we need to have  
   something visual. 
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INSTRUCTOR NOTE 
Give an example from your experience of a time when a target didn’t show up but was 
nearby and was brought out in response to something that the group did. 
  
SAY
When the Target Says No: 

• We need an agreed upon fallback position, which means asking for less while getting  
   more forceful. (Everyone must agree in advance on what less is. This is where  
   factionalism and wars start.) We say to our city council member, “Please pick up the  
   phone and get us an appointment with the mayor.” She/he says, “No!” We say, “O.K., will  
   you write a letter to the mayor and send us a copy?” A fallback is also a face-saver for  
   the target. 
• Try saying, “Don’t you have the authority to make this decision?” Sometimes they grab  
   at that one, and it gets us an appointment with someone else. (Obviously this is not for  
   use with elected officials when we are discussing how they will vote.) 
• Suggest talking it over at the target’s house. 
• Try to get the target to put the refusal in writing. The idea that their response will be  
   publicized may get you something. 

If we don’t win, it means that we made a miscalculation. We asked for too much given the 
amount of real power we had or we didn’t make our power explicit. We need to regroup 
and come up with new demands, more power, or both. Grassroots organizing assumes 
that the target is rational and will make decisions in his/her self-interest. If the target starts 
making irrational responses, we both lose. In that case, it might be better to come back 
another time. 

4. THE FOLLOW-UP 

Hold a Quick Meeting Outside 
Regroup, explain what happened, deal with press, and announce next steps. 

Check on Media Coverage 
• See if we can maximize it. 
• Carry or email a release to papers. Call radio and TV stations. 

Put the Agreement In Writing 
If an agreement was reached, quickly state it in a letter to the target. “Thank you for your 
agreement to the following terms.” Deliver the letter to the target’s office. If the content of 
the letter isn’t disputed by the target, it is almost as good as a signed agreement. 

Celebrate Together 
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Later Call and Thank Everyone 
Follow-up on no-shows. Thank new people for coming. Congratulate other leaders. 

Hold a Formal Debriefing 
Do it within the next week. Critique the meeting. This is how we improve the advocacy 
skills of our organization. We will discuss the soundness of our strategy, how well the 
individual tactics moved the strategy forward, and how well we implemented the tactics. 
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INSTRUCTOR NOTE 
On the pages that follow are directions for a Decision-Maker Meeting Exercise. 
There are three case studies available. Each illustrates advocacy at the local, state, or federal 
level. You should have selected the level you believe to be most appropriate and relevant 
to your group, and copied the handouts for that level’s case study to use in the following 
exercise. 

Reminder, the design of this course is for the level addressed to remain consistent 
throughout. That is, if you work the local level case study in this module, you should work 
the local level case studies in all the other modules.
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Checklist For Planning A Meeting With An Official — All Levels

☐     Will your action be based on real power? Will it be fun? 

☐     Is everyone in your group comfortable with the plan? (Is it within the experience of your group?) 

☐     Will the plan be outside the experience of the target? 

☐     Are your demands clear and simple? 

☐     Do you have several fallback demands? 

☐     Do you have an appointment? 

☐     Have you scouted the building and made a floor plan? Do you know where to find: 

         Elevators and stairs 

         Bathrooms? 

         Parking or nearest transit stops? 

         The target’s office? 

         “Hot spot” where your cell phone works - or a pay phone? 

☐     Can the site accommodate disabled members? 

☐     Has the group selected who will present information at the meeting? Are people prepared for their roles? 

☐     Has the group selected who its spokesperson for the action? 

☐     Have you held a dress rehearsal for the spokesperson and the participants? 

☐     Have you calculated how you will demonstrate your power? Do you plan to have symbols with you  

      (letters, petitions)? 

☐     Do you have a good turnout plan for the action, including last-minute reminder phone calls?

☐     If you want the media, have they been notified? Have you… 

         Sent a press release, including a notice of your photo opportunity, a week ahead of time? 

         Called the daybook a week ahead of time? 

         Called and emailed the assignment editors the day before the action? 

         Prepared a release for distribution on the day of the action? 

         Assigned someone to talk with the media at the event? (your spokesperson may be busy) 

☐     Have you selected someone to take notes during the meeting and write the confirmation letter to the target? 

☐     Do you know who will debrief the action with participants and where the debriefing will occur?

Checklist For Planning a Meeting With an 
Official (At His or Her Office or “Turf”)

All Levels
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Meetings Exercise — Local

THE ST. FINBAR EDUCATION COALITION MEETS 
WITH LINDA NAGASHIMA 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

The St. Finbar Education Coalition has been conducting a campaign to reverse the decision 
to cut bus transportation to all magnet schools in the district. After meeting with individual 
school board members, you have determined that Hubert Gonzalez is in favor of reversing 
the decision to cut the bus service and is willing to make the proposal to the school board. 
At this point two board members are opposed and two are undecided.

Linda Nagashima is undecided. She has agreed to meet with a delegation from the St. Finbar 
Education Coalition to discuss the issue. Nagashima is very concerned about her next race, 
which is in November.

POSITION OF ST. FINBAR MEMBERS ON 
REINSTATING BUS SERVICE

School Board Member Position
1 Hubert Gonzalez In Favor
2 Jack Gotham Opposed
3 Eldridge Knowles Undecided
4 Carol Johnson Opposed
5 Linda Nagashima Undecided

Meetings Exercise Local
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Meetings Exercise — Local

ASSIGNMENT
You have 20 minutes to plan your meeting with School Board Member Linda Nagashima 
who has agreed to meet at the school district office in one week. Determine whom you will 
send from the coalition and who will be the spokespeople at the meeting. What power do 
you have over Ms. Nagashima?

After planning, you will have a mock meeting with Board Member Nagashima in which you 
must convince her that she has more to gain by supporting the proposal than opposing it.

You may make up whatever information you need but keep it within the realm of the possible.
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Meetings Exercise — State

THE FREMONT PTA MEETS WITH SENATOR  
OLIVIA ROSTEN 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
The Fremont PTA and its coalition partners have been conducting a campaign to stop the 
funding cuts to public schools in the state. At a recent meeting with a few PTA members, 
State Senator Rosten refused to take a position on the funding cuts. She claims she is torn 
about what to do. She wants to uphold her reputation for being fiscally responsible.

State Senator Rosten is truly undecided. She has agreed to meet with a delegation from the 
campaign to discuss the issue. Rosten is very concerned about her next race, which is in 
November. You have been informed that the vote will take place in one month.

ASSIGNMENT
You have 20 minutes to plan your meeting with Sen. Rosten who has agreed to meet in her 
district office in two weeks. Determine who you will send from the coalition and who will 
be the spokespeople at the meeting. What power do you have over Sen. Rosten?

Use the Checklist For Planning a Meeting With an Official pages of this handout to help
your preparation.

After planning, you will have a mock meeting with Sen. Rosten in which you must 
convince her that she has more to gain by supporting the PTA and its allies and opposing 
the funding cuts.

If there is information you need but don’t have, pretend you did the research and make
it up. But keep it within the realm of the possible.

Meetings Exercise State
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Meetings Exercise — Federal

THE PTA COUNTY COUNCIL MEETS WITH  
CONGRESSMAN ETHAN CHARLES 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
The county council and its coalition partners have been conducting a campaign to amend 
and pass the Reauthorization of the Childhood Nutrition Act. At a recent meeting with PTA 
members, Representative Charles said even if he voted for the Reauthorization Act he is 
concerned that the amendment to regulate competitive foods would be an example of  
government getting involved in something in which it should not be involved. He repeated
the comment he made recently on a radio show that parents should be teaching their children 
how to make nutritious choices.

While Rep. Charles has been indicating that he will not vote for the amendment, you have 
heard that he is really worried about his upcoming election. He has said that he has to pay 
attention to libertarians in the district as he thinks they were the margin of victory in his 
election. He has agreed to meet with a delegation from the PTA and others in the coalition 
to discuss the issue. Charles is very concerned about his next race, which is in November. 
You have been informed that the vote on the amendment will take place in one month.

ASSIGNMENT
You have 20 minutes to plan your meeting with Rep. Charles who has agreed to meet in his 
district office in two weeks. Determine who you will send from the coalition and who will 
be the spokespeople at the meeting. What power do you have over Rep. Charles?

Use the Checklist For Planning a Meeting With an Official to help your preparation.

After planning, you will have a mock meeting with Rep. Charles in which you must convince 
 him that he has more to gain by supporting the PTA and its allies and voting for the 
amendment.

If there is information you need but don’t have, pretend you did the research and make it up. 
But keep it within the realm of the possible.

Meetings Exercise Federal
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Module 8: Volunteer Management and Development

GOALS
By the end of this module, participants should be able to understand:
	 •	Strategies	for	successful	volunteer	management	in	the	PTA	setting.

TIME
Total: 90 minutes
	 •	Presentation:	60	minutes
	 •	Exercise:	15	minutes
	 •	Debrief:	15	minutes

MATERIALS NEEDED:
	 •	Easel	paper	(five	sheets	per	small	group)	
•	Masking	tape	
•	Dark	markers	
•	Handouts

	 •	Flip	Chart
	 •	Projector	(PPT)

HANDOUTS
	 •	PowerPoint	printout
	 •	Sample	Parent	Interest	Survey
	 •	Volunteer	Development	Exercise
	 •	Sample	Event	Planning	and	Evaluation
	 •	Sample	Attendee	Event	Evaluation
	 •	Volunteer	Self-Evaluation

Module 8: Volunteer Management and Development
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EQUIPMENT NEEDED
	 •	Easel/flipchart	
	 •	If	you	have	elected	to	develop	your	own	PowerPoint	presentation	to	suit	your	 
	 			specific	training	audience	for	this	module,	you	will	need:
	 	 –	Computer	with	PowerPoint	software
	 	 –	LCD	projector
	 	 –	All	cords	and	cable	needed	to	connect	computer	with	LCD	projector,	 
	 	 			and	extension	cord	to	connect	computer	and	LCD	projector	with	electrical	 
     outlet
	 	 –	AV	stand	or	tab	(if	you	will	be	using	PowerPoint	in	this	module)
	 –	Portable	speakers	for	videos

COPYRIGHT NOTICE 
Materials	in	this	module	are	Copyright,	National	PTA.	PTA	shall	have	the	right	to	use	
them	for	training	purposes	within,	and	at	all,	levels	of	the	association	in	perpetuity.	
Training	modules	may	not	be	used	or	sold	to	other	entities.
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WELCOME TO MODULE 8: VOLUNTEER  
MANAGEMENT AND DEVELOPMENT

SAY
By the end of this module, participants should be able to understand:
	 •	Strategies	for	successful	volunteer	management	in	the	PTA	setting.

In	your	role	as	a	PTA	leader,	whether	you	are	leading	a	committee,	serving	as	president,	
or	chairing	a	work	group,	the	skills	you	will	need	to	be	able	to	effectively	manage	
volunteers	will	not	change.

However,	PTA	leadership	changes	regularly	due	to	the	nature	of	the	democratic	leadership	
model	currently	used	(president,	vice-president,	etc.).	This	can	create	challenges	for	leaders	
in	new	positions	because,	more	likely	than	not,	you	have	interacted	with	the	same	PTA	
members	for	quite	a	while	and	you	are	the	one	that	is	in	a	“new”	role	that	requires	you	
to	assume	a	different	level	of	authority.	Much	like	in	the	work	environment	when	a	peer	
is	promoted	to	a	supervisor	role,	the	work	relationships	usually	changes	because	how	we	
interact	with	our	peers	may	not	always	be	consistent	with	how	supervisors	should	act	 
with	their	employees.	As	PTA	leaders,	you	face	a	similar	shift	in	relationships.	PTA	leaders	
need	to	be	cognizant	of	the	different	roles	within	the	PTA	world	and	the	focus	placed	 
on	leadership.		

This	module	focuses	on	general	volunteer	management;	however,	the	techniques	covered	
are	valuable	tools	that	a	seasoned	PTA	leader	or	a	new	PTA	leader	can	employ	in	order	to	
create	strong	team.

DISPLAY ON A FLIPCHART OR POWERPOINT:
Strategies for Successful Volunteer Management
•	Volunteer	placement
•	Training	volunteers
•	 Evaluate	
•	Recognize	and	appreciate	contributions

Introduction
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SAY
Volunteer Placement  
So,	you	have	successfully	recruited	new	PTA	members	to	your	team.	Now	what?

In	PTA,	we	place	a	lot	of	emphasis	on	recruiting	new	members	which	is	extremely	
important	in	order	to	ensure	that	our	association’s	strength	and	significance	continue
to	increase.	One	area	that	all	volunteer	driven	organizations	need	to	place	a	stronger	
emphasis	on	is	volunteer	management.	Too	often	we	find	ourselves	spending	a	
considerable	amount	of	time	“putting	out	fires”.		Many	of	the	issues	associated	with	
PTA	drama	can	be	prevented	with	effective	volunteer	management.

The	first	step	leaders	should	take	when	bringing	a	new	volunteer	into	the	PTA	family	
is	to	have	the	volunteer	take	a	Parent	Interest	Survey.	(Handouts	of	examples)	This	tool	
is	created	by	your	team	and	must	focus	on	the	events,	activities	and	priorities	of	your	
PTA.	This	is	essentially	a	list	of	“job	opportunities”	that	can	help	new	volunteers	find	
a	role	in	your	PTA.	There	are	a	lot	of	great	examples	available;	however,	this	tool	really	
needs	to	be	tailored	to	your	situation	and	needs.

When	you	are	creating	your	Parent	Interest	Survey,	it	is	better	to	have	broad	categories	
and	then	list	out	types	of	activities	that	fall	under	the	category.	If	you	just	put	the	word	
Advocacy	or	Legislative	Chair	on	your	assessment,	more	often	than	not,	NO	ONE	will	
mark	the	box.	Why?	Because	Advocacy	sounds	scary	and	Legislative	Chair	sounds	very	
political	and	not	too	many	of	us	want	to	engage	in	politics.	Let’s	use	the	example	of	
advocacy	for	our	category.

ASK 
What	are	some	jobs	that	your	PTA	might	have	in	this	category?
 

INSTRUCTOR NOTE
Be	sure	to	write	their	selections	on	a	flip	chart.	This	list	can	be	quite	lengthy	and	
there	really	is	no	wrong	answer,	so	encourage	attendees	to	think	of	specific	examples	
that	are	“real”	in	their	PTA	world	such	as:
	 •	Writing	letters	of	support	for	an	educational	initiative.
	 •	Attending	PTA’s	annual	legislative	conference.
	 •	Serving	as	a	chaperone	for	our	annual	junior/senior	trip	to	the	state	capital.
	 •	Attending	school	board	meetings.

SAY
By	giving	concrete	examples,	your	potential	PTA	member	can	get	a	better	picture	of	the	
role	and	expectations	for	each	type	of	activity.	This	also	allows	the	volunteer	to	share	what	
skills	and	interests	they	bring	to	the	group	and	allows	PTA	leadership	to	match	the	volunteer	
to	the	activities	and	interests	that	best	suit	the	new	volunteer.	Volunteers	who	can	engage	
in	activities	that	they	enjoy	are	much	more	likely	to	stay	involved	and	remain	an	active	
member	of	the	PTA.
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The	key	to	any	volunteer	assessment/survey	is	for	the	PTA	leadership	team	to	actually	
read	and	use	the	forms.	Too	often,	in	our	busy	routine,	we	ask	parents	to	complete	the	
forms,	we	collect	them,	put	them	in	a	folder	with	the	intent	of	reading	them	and	using
them,	and	then	sometime	right	before	the	end	of	the	year,	we	find	the	folder,	and	“Uh,	
Oh….Right?”	We	must	assign	ownership	of	this	task	to	a	responsible	person	within	our	
leadership	team.	This	person	should	be	the	membership	chair	or	at	least	someone	on	
the	membership	committee.	Ideally,	someone	within	your	PTA	will	take	the	information	
from	the	surveys	and	create	a	database	that	can	be	shared	with	the	leadership	team.	
This	will	allow	everyone	on	the	leadership	team	access	to	PTA	members	who	can	be
called	on	for	specific	activities	or	roles.	The	goal	is	to	match	your	PTA	members	with	
activities	that	they	are	interested	in,	have	experience	with	and	want	to	be	involved	in.	

Training volunteers —	Training	PTA	volunteers	is	an	ongoing	process,	one	that	your	
leadership	team	must	be	actively	engaged	in.	New	volunteers	look	to	the	leadership	team	
for	guidance	and	direction	so	it	is	imperative	that	the	leadership	team	takes	an	active,	role	
in	providing	training.	National	PTA	has	a	variety	of	training	materials	available	to	assist	
PTAs	in	training	new	members	and	seasoned	volunteers.	Topics	range	from	advocacy	to	
Reflections	and	everything	in	between.	Members	are	encouraged	to	frequent	National	
PTA’s	website	to	keep	updated	on	new	training	materials	and	opportunities.		

In	our	PTA	world,	we	take	a	lot	of	things	for	granted.	We	assume	that	everyone	knows	
what	Reflections	is.	We	are	positive	that	the	entire	world	engages	in	Leg	Con,	and	surely	
everyone	knows	an	SP	or	deals	with	JBF.	

Example:
 It is the first PTA meeting of the year and your leadership team is welcoming all your new  
 parents and planning to kick-off a great year. Your team has worked very hard to increase  
 membership by recruiting over 35 new parents to PTA. These parents are new to your  
 school and are excited to be involved in their child’s education. You are really excited that  
 you have more than 100 parents in attendance!  
 
 The President addresses the group and says something like this: “Good afternoon parents,  
 teachers and students. I am so excited to be your PTA president for this year. We want to  
 keep these meetings short to be respectful of your time so we have a lot to cover in a short  
 amount of time. We are planning a strong Reflections program for the year and are really 
 excited that our Leg Chair will be attending Leg Con again in the spring. We have already
 begun a fundraiser for Founders and will get information to everyone just like last year. 
 We are excited to be working on CCSSI this year and hope all of you will help us promote   
 the initiative. Be sure to sign up for Harvest Day and pick up your cookie packets at the  
 back table. Do not forget to get your JBF form turned in by the end of the week. We also  
 need all  of you to plan to rally the school board about the crosswalk and we cannot forget  
 the SAT and ACT are scheduled for October. We really look forward to a great PTA year  
 and we thank you for all that you do. As promised short and sweet.” 
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ASK 
What	do	you	think	is	running	through	the	mind	of	a	brand	new	member?	
(Allow	audience	to	share	a	few	thoughts.)

SAY
As	we	all	know	there	are	only	so	many	hours	in	a	day	and	minutes	in	an	hour	and	we	also	
all	know	that	everyone	is	overextended	and	rushed;	however,	parents	who	actually	come	
to	PTA	meetings	have	already	expressed	they	are	interested,	they	feel	the	time	is	valuable,	
and	they	want	to	help.	Make	sure	that	the	experience	you	provide	for	them	matches	their	
expectations.	It	is	imperative	that	the	time	they	give	you	is	treated	in	a	meaningful	way	
and	at	the	very	minimum,	they	should	understand	what	you	are	talking	about.

Training	new	volunteers	can	include	preplanned	training	events;	however,	training	must	
also	include	basic	“informational	language”	trainings.	As	PTA	leaders,	we	must	be	mindful	 
that	everything	we	say	needs	to	be	understood	by	everyone	in	the	room.	Our	rule	of	
thumb	should	be	that	we	always	speak	as	if	the	person	or	people	we	are	speaking	to	do	not	
live	in	our	PTA	world.	Too	many	parents	would	have	decided	not	to	attend	future	PTA	
meetings	if	their	first	experience	mirrored	our	scenario,	not	because	there	was	not	a	lot	of	
great	work	planned,	but	because	they	really	left	not	knowing	what	was	planned,	why	it	was	
planned	or	even	what	the	president	was	talking	about.	This	can	be	intimidating	for	some,	
and	perceived	as	disrespectful	to	others	leading	both	to	believe	that	this	is	not	the	place	
for	them.

Further,	not	all	parents	are	familiar	with	Robert’s	Rules.	The	structure	of	PTA	meetings	
can	be	really	confusing	and	daunting	to	new	members.	All	members	of	the	PTA	leadership	
team	should	explain	the	steps	of	the	meetings	that	pertain	to	their	role	throughout	the	
meeting.	This	should	be	done	in	a	casual,	conversational	manner.	For	instance,	“Hi,	I	am	
the	president	of	XYZ	PTA,	and	as	such,	I	preside	over	all	PTA	meetings.	Our	treasurer,	
Sue,	handles	all	funds	for	our	PTA	and	at	each	meeting	will	give	a	report	of	our	finances.	
Sue,	please	share	your	report.”	

INSTRUCTOR NOTE
Mid-training Activity — Have	participants	break	into	small	groups	and	rewrite	the	
president’s	speech.	The	goal	is	to	develop	a	speech	that	is	clear,	concise	and	meaningful.	
Acronyms	and	programs	should	be	explained.	Give	the	group	5-10	minutes	to	rewrite	
the	speech.	Have	one	or	two	groups	share	their	speech,	and	discuss.

Evaluate — Why	do	we	evaluate	volunteers?	(Allow	participants	to	share	a	few	ideas.)
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SAY
Volunteer	evaluations	are	critical	in	providing	both	the	association	and	the	volunteer	the	
feedback	necessary	to	improve	and	grow.	It	also	gives	us	the	opportunity	to	let	our	volunteers	
know	the	importance	of	the	function	they	perform.	An	evaluation	process	that	is	well-designed	
and	conducted	provides	an	opportunity	for	real	communication	and	is	an	essential	element	
in	building	and	nurturing	teamwork.	

Evaluations	come	in	many	forms	from	the	verbal	discussion	of	an	event	to	a	formal	
process	with	written	documentation.		It	is	up	to	each	PTA	to	determine	which	evaluation	
process	works	best	for	their	setting.	

PTA	leadership	teams	should	develop	and	implement	an	evaluation	process	that	allows	
them	to	gauge	the	success	of	events/activities,	measure	the	success	of	volunteers,	and	
inform	the	team	of	concerns/areas	that	may	need	improvement.

INSTRUCTOR NOTE
Share	handouts.

SAY 
The	handouts	are	a	few	examples	of	evaluation	formats	that	can	be	adopted	by	your	PTA.	
When	creating	evaluation	tools	and/or	methods	it	is	important	to	strive	to	be	positive	
and	success-focused.	Evaluation	should	never	be	a	negative	process	but	rather	should	be	
a	process	that	assists	all	involved	in	making	PTA	a	stronger	group	that	is	welcoming	to	all	
members	of	the	community.	

Much	like	paid	staff,	volunteers	benefit	from	working	with	or	under	the	supervision	of	
someone	who	knows	exactly	what	needs	to	be	done	and	understands	the	bigger	picture	
of	the	work.	In	PTA	the	leadership	team	comprised	of	volunteers	fills	that	role.	Placing	 
someone	in	charge	to	supervise	volunteers’	work	can	increase	the	value	of	their	contributions	
by	making	sure	that	tasks	are	completed	correctly,	questions	are	answered,	and	that	your	
PTA	is	properly	represented	through	the	volunteer’s	work	and	attitude.	This	is	especially	
important	when	members	are	representing	your	PTA	out	in	the	community.

This	may	seem	like	a	no-brainer,	but	volunteers	who	consistently	complete	tasks	incorrectly	
or	not	complete	their	assigned	work,	create	a	problem	for	your	PTA.	Ineffective	volunteers	
can	cause	all	kinds	of	problems,	from	tension	with	school	staff	members	to	losing	PTA	
members.	While	the	majority	of	issues	like	these	can	be	avoided	with	screening	and	proper	
training	and	supervision,	the	time	may	come	when	a	PTA	simply	must	“fire”	a	volunteer.

Like	any	other	disciplinary	action,	firing	a	volunteer	is	a	delicate	task	and	must	be	handled	
with	the	same	care	you	would	use	when	deciding	to	let	go	a	staff	member.	It	can	be	especially	
strange	to	discipline	or	fire	someone	who	has	offered	his	or	her	time	and	service	for	free.	
The	same	is	true	for	volunteer	board	members.	PTA	leaders	are	encouraged	to	work	with	
their	National	Service	Representative	(NSR)	if	these	types	of	situations	arise.
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Recognize and appreciate contributions	—	Studies	show	that	most	volunteers	believe	the	
best	form	of	recognition	is	to	know	the	impact	of	their	work.	PTA	leaders	can	demonstrate	
their	appreciation	by	showing	members	how	their	individual	efforts	make	an	impact	on	
their	school,	community,	district,	state	and	nation.	Knowing	that	your	PTA	collected	
enough	canned	food	to	supplement	the	meals	of	100	families	ravaged	by	a	tornado	is	truly	
rewarding	and	makes	the	work	of	the	volunteer	“real.”	This	type	of	information	should	
be	shared	in	newsletters	and	reports	frequently	so	that	all	members	can	truly	appreciate	
the	impact	that	their	PTA	makes	in	the	community.		Research	also	reveals	that	volunteer	
recognition	is	tied	to	volunteer	retention	rates.	Volunteers	who	feel	their	contributions	are	
appreciated	are	more	likely	to	uphold	their	volunteer	commitments.

Good	leaders	recognize	their	volunteers	from	the	minute	they	join	a	program	by	treating	
them	as	individuals	with	talents	and	interests	who	need	to	be	matched	to	the	right	task.	
Leaders	also	understand	the	value	of	praising	effective	work	at	the	time	it	takes	place	and	
treating	volunteers	as	important	members	of	the	team.	This	kind	of	recognition	is	more	
important	than	any	social	event	that	might	be	held.

Today,	PTA	members	are	more	goal-oriented,	tech-savvy	and	mobile	than	ever	before	and	
the	types	of	positions	they	seek	have	evolved	to	reflect	this.	Being	flexible	by	offering	PTA	
members	the	type	of	roles	they	want	is	another	effective	form	of	recognition.	Volunteer	
recognition	is	personal.	Getting	to	know	your	members	as	individuals	allows	you	to	learn	
the	type	of	recognition	each	member	would	like	to	receive.

Recognizing	where	volunteers	are	in	their	lifecycle	and	what	role	volunteering	plays	in	
their	life	is	critical	to	the	recruitment,	retention	and	recognition	processes.	The	conditions,	
schedule	and	format	of	volunteering	are	important	factors	for	people	when	selecting	an	
organization;	make	sure	your	PTA	has	roles	for	all	interested	volunteers	(parents,	 
grandparents,	moms	and	dads,	aunts	and	uncles,	teachers,	and	community	members).
Some	volunteers	love	the	big	yearly	volunteer	recognition	event.	Others	do	not	care	
at	all	and	find	satisfaction	in	the	work	and	the	feedback	from	those	they	work	with.	
Volunteer	recognition	can	be	public	or	private	and	should	be	appropriate	to	the	person	
and	his/her	contribution.	Most	of	all,	it	should	be	honest	and	demonstrate	some	particular	
insight	into	what	that	person	has	done.

Formally	recognizing	the	hard	work	of	your	PTA	members	is	an	essential	part	of	making	
them	feel	appreciated	and	accomplished.	Think	of	it	as	a	form	of	compensation	for	their	
efforts.	There	are	many	ways	to	formally	recognize	volunteers	and	there	are	options	for	all	
budgets,	so	be	creative!	Formal	recognition	can	include	annual	events/dinners	and	award	
ceremonies.	PTAs	are	urged	to	remember	to	submit	outstanding	volunteer	efforts	for	state	
and	national	award	opportunities.	Be	sure	to	check	with	your	state	leadership	for	more	
details	on	available	awards.

Never	forget	the	power	of	a	simple	thank	you	—	oral	or	written.
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XYZ PTA President’s Speech Activity 

Scenario: 

It is the first PTA meeting of the year and your leadership team is welcoming all your new parents and 
planning to kick-off a great year. Your team has worked really hard to increase membership by recruiting 
over 35 new parents to PTA. These parents are brand new to your school and are super excited to be 
involved with their child’s education. You are really excited that you have over 100 parents in 
attendance!  Take a minute to think about how you would feel if this was your first PTA meeting 
experience. 

 The President addresses the group: 

“Good afternoon parents, teachers and students. I am so excited to be your PTA president for this year. 
We want to keep these meetings short to be respectful of your time so we have a lot to cover in a short 
amount of time. We are planning a strong reflections program for the year and are really excited that 
our LegChair will be attending LegCon again in the Spring. We have already begun a fundraiser for 
Founders and will get information to everyone just like last year. We are super excited to be working on 
CCSSI this year and hope all of you will help us promote the initiative. Be sure to sign up for Harvest Day 
and pick up your cookie packets at the back table. Do not forget to get your JBF form turned in by the 
end of the week. We also need all of you to plan to rally the school board about the crosswalk and we 
cannot forget the SAT and ACT are scheduled for October. We really look forward to a great PTA year 
and we thank you for all that you do. As promised short and sweet.”  

Activity: Within your group rewrite the President’s speech. The goal is to develop a speech that is clear, 
concise and meaningful. Acronyms and programs should be explained.  You will have 5-10 minutes to 
rewrite the speech.  Select a spokesperson who will read your speech to the whole group. 

 

**TIP** Not all parents are familiar with Robert’s Rules.  The structure of PTA meetings can be really 
confusing and daunting to new members. All members of the PTA leadership team should explain the 
steps of the meetings that pertain to their role throughout the meeting. This should be done in a 
casual, conversational manner. For instance: Hi, I am the President of XYZ PTA, and as such, I preside 
over all PTA meetings. Our treasure, Sue, handles all funds for our PTA and at each meeting will give a 
report of our finances. Sue, please share your report.   
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Parent Volunteer Interest Survey 2012/2013 

Parent Name(s): _________________________________________________________________ 

Student Name(s):_________________________________________________________________ 

Phone: (H) _______________   (C) _______________    E-mail: ____________________   
The best way to reach me is  (H) ___    (C) ___   E-mail ___              

Please check any of the following volunteer opportunities that are of interest to you. Please note, checking an 

item here is not a firm commitment on your part- it just lets us know of your interest. Our membership team 
will contact you with specific volunteer opportunities.                            

School-Wide Support   

o Serve as PTA Member 
o Serve on Family/School Partnership Action Team 
o Participate in School-Wide Fundraising 
o Popcorn Friday Coordinator 
o Assist with popcorn Fridays  
o Yearbook Committee 
o Assist with After-School Clubs 
o Maintain and Update Parent Bulletin Board 
o Coordinate Book Swap 
o Help to Plan Special Events (i.e. Book Fair, Family 

Fun Nights) 
o Assist at Special Events 
o Act as Crossing Guard (AM or PM) 
o Help Monitor Recess 

 

 

                                       

Classroom Support 

o Serve as Classroom Parent 
o Assist with Project-Based Learning Activities 
o Reading with small groups or individual 

children 
o Chaperone a Field Trip 
o Play Math Games with Small Groups or 

Individual Children 

 

 

                                       

At Home Support 

o Trim and Count Box Tops 
o Trim Laminated Items for Teachers 
o Baking or Preparing Other Refreshments 

for Special Events 

 

 

                                       

Community Support   

o Help to Secure Community 
Partnerships (May include donations 
of time, expertise, goods or $) 

o Assist with Community Service 
Projects 

 

 

                                       

Please tell us about any special interests, talents, skills or expertise that you might like to share with students, teachers 
or  parents, i.e. gardening, scrapbooking, couponing, raising livestock, etc.  
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 EVENT EVALUATION & PLANNING FORM 

 
Note to Event Chairs:  In an effort to avoid re-inventing the wheel each year, we’d like to keep good records on the great, 
the good, the bad, and the ugly from all of our events and efforts going forward.  At the conclusion of your event, please 
complete this evaluation form.  Your volunteer list will also help us make sure we don’t miss any volunteers when it 
comes to appreciation-time at the end of the year.  Thanks! 

 
1. Event Basics 
 
Name of Event: 
 
Date:    Day of Week:      Time:   
 
Location:  
 
Chairs:   
 
Basics Feedback:   
Was there anything involving the when and where that was particularly positive? 
 
 
Was there anything involving the when and where that was particularly negative? 
 
 
2. Communications/Promotion 
 
What tactics (flyers, email, posters, etc.) did you use to promote this event/effort? And what did and did not work well? 
 
 
What was your timing on communications?  Too early? Too late?  Any learning for next year?   
 
 
 

 
3. Event/Effort Execution 
 
How was participation/attendance? (specifics, if possible):  
 
 
Was there a cost to attend or participate?   
 
 
Expenses for running the event (Items Needed & Cost)     
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Key Steps before Event:  
 
 
 
 
 
 
Key Steps during Event: 
 
 
 
 
 
 
How Many volunteers did You Have? _________   How many volunteers would you have preferred? ____________ 
 
4.   Overall feedback. 
 
Key:  Overall comments on successes/failures of the event.  Anything you’d do differently?  Anything that did or did not 
work particularly well? Did you have enough help? Suggestions for next year? 
 
 
 
 
 
 

 
 
Any Key feedback as heard from Faculty, Staff or Families? 
 

 

 

 

 
 
Should PTA run this event again next year? 
Did you have a budget big enough to fund this event?              
 If no, how much more should be considered for budgeting?  
 
5. Volunteers 
 
Please list all volunteers who helped in any way with the event. If possible, please also list function. 
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Volunteer Evaluation Form 2012-13 

Thank you so much for volunteering your time to help with this PTA Event. 
We are always looking to improve PTA events, so your feedback is greatly appreciated. 

Thanks, (PTA Development Team) 
 

Your Name:_____________________________________ Phone Number:_________________________ 

Name of Event: ________________________________________________________________________ 

 

1. What is your overall assessment of how the event flowed? 

 

2. What was your role (responsibilities/duties)? 

 

3. Were you set up to succeed in your job with guidance, instructions, materials, etc.? If not, what more 
could have been done to help you? 

 

4. If you were instructing the next person to do this job, what would you tell him/her? 

 

5.  How could events like this be improved in the future? 

 

6. Anything else that you'd like to say? 

 

 

 

Thank you for taking the time to fill out & reply back. You are helping the PTA create successful events.  
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Volunteer Self Evaluation Form 

The purpose of this appraisal is to maintain good communication with our PTA members and to 
improve your PTA experience as well as improving the services we provide.
As part of our continuous improvement program we request that you complete this self appraisal 
and bring it to discuss at our appointment on (insert appointment time)…………………………….

Signed Membership Chair……………………………………………………………………………

Volunteer Name:        
                                
Office held:       
                                    
Date of appraisal:

What do you enjoy most in your role with PTA?

Which part of your PTA role do you feel you do well?

Which part of your PTA role do you feel you could do better?

Are there any factors that make your role easy or difficult? 

Are there any aspects of your role in which you would benefit from further support/training?

Do you wish to:
 continue in this role?                                              
 develop this role further?
 vary your role?                                                        
 act as a buddy for new volunteers?
 move into a different role?                                       
 take on greater responsibility?
 contribute less/more time? 

Any further comments?

Signed:  Volunteer:……………………………………………………………………………………………..

Date Developed  Signed

Date Reviewed Signed
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GOALS
By the end of this module, participants should be able to understand:
	 •	Strategies	for	becoming	a	better	public	speaker.
	 •	Strategies	for	effective	presentations.
	 •	Strategies	for	calming	nerves.

TIME
Total: 30 minutes

OVERVIEW
The	focus	of	this	session	is	to	help	people	think	more	strategically	about	their	public	
speaking	and	presentation	skills	in	order	to	improve	their	overall	effectiveness	in	relaying	
information	to	others	about	advocacy	skills	and	the	Common	Core	State	Standards.

PTA	leaders	have	the	opportunity	to	share	the	PTA	messages	to	many	groups.	Additionally,	
PTA	leaders	are	called	upon	to	use	public	speaking	and	presentation	skills	on	a	regular	
basis,	even	if	the	leaders	are	not	comfortable	speaking	in	public.
 
MATERIALS NEEDED
	 •	Easel	paper	
	 •	Masking	tape
	 •	Dark	markers

HANDOUTS
	 •	PowerPoint	printout
	 •	Presentation	Checklist

Module 9: Presentation Skills and Public Speaking
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EQUIPMENT NEEDED
	 •	Easel/flipchart	
	 •	If	you	have	elected	to	develop	your	own	PowerPoint	presentation	to	suit	your	 
	 			specific	training	audience	for	this	module,	you	will	need:
	 	 –	Computer	with	PowerPoint	software
	 	 –	LCD	projector
	 	 –	All	cords	and	cable	needed	to	connect	computer	with	LCD	projector,	 
	 	 			and	extension	cord	to	connect	computer	and	LCD	projector	with	electrical	 
     outlet
	 	 –	AV	stand	or	tab	(if	you	will	be	using	PowerPoint	in	this	module)
	 –	Portable	speakers	for	videos 

COPYRIGHT NOTICE 
Materials	in	this	module	are	Copyright,	National	PTA.	PTA	shall	have	the	right	to	use	
them	for	training	purposes	within,	and	at	all,	levels	of	the	association	in	perpetuity.	 
Training	modules	may	not	be	used	or	sold	to	other	entities.
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WELCOME TO MODULE 9: PRESENTATION SKILLS 
AND PUBLIC SPEAKING

SAY
By the end of this module you should understand:
	 •	Strategies	for	becoming	a	better	public	speaker.
	 •	Strategies	for	developing	stronger	presentations.
	 •	Strategies	for	calming	nerves.

Chances	are	that	you	will	have	to	speak	in	public	as	part	of	your	role	with	PTA.	While	this	
can	seem	intimidating,	the	benefits	of	being	able	to	speak	well	outweigh	any	perceived	fears.

In	this	session	we	are	going	to	discuss	strategies	for	becoming	a	better	public	speaker,	
delivering	effective	presentations	and	calming	nerves	that	are	associated	with	public	
speaking.	

Even	if	you	don’t	need	to	make	regular	presentations	in	front	of	a	group,	good	public	
speaking	skills	are	useful	for	all	aspects	of	your	life,	work	and	home.	For	example,	you	
might	have	to	talk	about	your	organization	at	a	conference,	make	a	speech	after	accepting	
an	award	or	provide	training	for	new	PTA	members.	You	might	be	asked	to	make	a	speech	
at	a	friend’s	wedding,	give	a	eulogy	for	a	loved	one	or	inspire	a	group	of	PTA	volunteers	at	
a	meeting.	In	short,	being	a	good	public	speaker	can	enhance	your	reputation,	boost	your	
self-confidence,	and	open	up	countless	opportunities.

However,	while	good	public	speaking	skills	can	open	doors,	poor	speaking	skills	can	close	
them.	For	example,	your	boss	might	decide	against	promoting	you	after	sitting	through	a	
poorly-delivered	presentation.	You	might	lose	a	valuable	new	PTA	member	by	failing	to	
connect	with	a	prospect	during	a	PTA	sales	pitch	or	you	could	make	a	poor	impression	
with	your	new	team	because	you	trip	over	your	words	and	don’t	look	people	in	the	eye.

Make	sure	that	you	learn	how	to	speak	well!

ASK 
Who	is	afraid	of	public	speaking?	(Take	a	few	minutes	to	discuss.)

Introduction
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SAY
Well,	we	are	not	alone!	Some	surveys	and	research	results	show	that	most	people	are	
terrified	of	speaking	in	front	of	a	live	audience,	as	you	can	see	in	this	list	of	the	top	10	
fears	globally!

DISPLAY ON A FLIPCHART OR POWERPOINT:
Top 10 Global Fears 
		 1.	Public	speaking	or	stage	fright	
		 2.	Death	and	end	of	life	
		 3.	Spiders	and	other	arachnids	creatures	
		 4.	Darkness	and	twilight	
		 5.	Heights,	altitude	or	elevations		
		 6.	People	or	social	situations	
		 7.	Flying	in	airplanes	
		 8.	Open	spaces	and	squares
		 9.	Natural	thunder	and	lightning	
		 10.	Confined	spaces	or	small	rooms

SAY
Chances	are	that	you	will	at	some	point	have	to	speak	in	public	as	part	of	your	role	with	
PTA.	While	this	can	seem	intimidating,	the	benefits	of	being	able	to	speak	well	outweigh	
any	perceived	fears.	To	become	a	better	speaker,	use	the	following	strategies:

DISPLAY ON A FLIP CHART OR POWERPOINT:
	 •	Planning
	 •	Practice
	 •	Engaging	Your	audience
•	Body	Language
•	Thinking	Positively

	 •	Calming	Nerves

SAY
Planning	—	Make	sure	that	you	plan	your	communication	appropriately	to	think	about	
how	you’ll		structure	what	you’re	going	to	say	from	your	opening	words	all	the	way	
through	to	your	closing	statement.	

Think	about	how	important	a	book’s	first	paragraph	is;	if	it	doesn’t	grab	you,	you’re	likely	
going	to	put	it	down.	The	same	principle	goes	for	public	speaking:	from	the	beginning,	
you	need	to	intrigue	your	audience.	You	will	notice	that	in	each	of	the	PTA	modules	we	
have	included	“attention	grabbers”	throughout	the	scripts.	These	can	include	quotes	from	
famous	people	on	the	topic,	statistics	that	emphasize	your	point	or	funny	anecdotes	that	
lighten	the	mood.		
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You	also	want	to	develop	your	closing	remarks.	What	you	leave	your	audience	with	should	
summarize	what	has	been	covered,	the	key	point	or	points	you	want	them	to	take	away	
and	stress	any	action	you	want	them	to	take	after	the	session.

Planning	also	helps	you	to	think	on	your	feet.	This	is	especially	important	for	unpredictable	
question	and	answer	sessions	or	last-minute	communications.	

And	finally,	it	is	very	important	that	you	make	presentations	“your	own”	even	if	you	have	
been	provided	with	all	the	written	tools	including	a	script.	If	your	audience	does	not	feel	
like	you	are	genuinely	knowledgeable	or	excited	about	the	topic,	they	will	not	engage	with	
you	or	find	your	material	valuable.
   

Practice
There’s	a	good	reason	that	we	say,	“Practice	makes	perfect!”	You	simply	cannot	be	a	 
confident,	compelling	speaker	without	practice.

To	get	practice,	seek	opportunities	to	speak	in	front	of	others.	As	a	PTA	member,	you	
have	the	perfect	audience	in	your	PTA	family.	Your	local	PTA	is	a	great	place	to	develop	
your	public	speaking	skills	because	you	already	know	your	audience,	are	familiar	with	the	
material	and	your	surroundings	and	you	should	have	a	higher	comfort	level.	The	first	step	
is	by	volunteering	to	speak	at	meetings.

When	you	are	planning	to	deliver	a	presentation	or	a	prepared	speech,	create	it	as	early	as	
possible.	The	earlier	you	put	it	together,	the	more	time	you’ll	have	to	practice.	This	is	not	
the	time	to	wait	until	the	last	minute!

Practice	it	plenty	of	times	alone,	using	the	resources	you’ll	rely	on	at	the	event,	and,	as	you	
practice,	tweak	your	words	until	they	flow	smoothly	and	easily.	Then,	if	appropriate,	do	a	
practice	run	in	front	of	a	small	audience:	this	will	help	you	calm	your	fears	and	make	you	
feel	more	comfortable	with	the	material.	Your	audience	can	also	give	you	useful	feedback,	
both	on	your	material	and	on	your	performance.	

Whenever	possible,	record	your	presentations	and	speeches.	You	can	improve	your	speaking	
skills	dramatically	by	watching	yourself	later,	and	then	working	on	improving	in	areas	that	
did	not	go	well.	As	you	watch,	notice	any	verbal	stalls,	such	as	“um”	or	“like”,	and	practice	
replacing	those	verbal	stalls	with	brief	pauses.	Look	at	your	body	language:	are	you	swaying,	
leaning	on	the	podium	or	leaning	heavily	on	one	leg?	Are	you	looking	at	the	audience?	
Did	you	smile?	Did	you	speak	clearly	at	all	times?	Pay	attention	to	your	gestures.	Do	they	
appear	natural	or	forced?	Make	sure	that	people	can	see	them,	especially	if	you’re	standing	
behind	a	podium.

Last,	look	at	how	you	handled	interruptions,	such	as	a	sneeze	or	a	question	that	you	weren’t	
prepared	for.	Does	your	face	show	surprise,	hesitation,	or	annoyance?	If	so,	practice	managing	
interruptions	like	these	smoothly	so	that	you’re	even	better	next	time.
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Engaging Your Audience
When	you	speak,	try	to	engage	your	audience.	This	makes	you	feel	less	isolated	as	a	speaker	
and	keeps	everyone	involved	with	your	message.	If	appropriate,	ask	leading	questions	
targeted	to	individuals	or	groups,	and	encourage	people	to	participate	and	ask	questions.

Keep	in	mind	that	some	words	reduce	your	power	as	a	speaker.	Think	about	how	these	
sentences sound: 

 “I just want to add that I think we really need the Common Core State Standards.”

 “I just think this plan is a good one.”

Phrases	such	as	“Just”	and	“I	think”	limit	your	authority	and	conviction.	Don’t	use	them.

 “I believe in the Common Core State Standards because they are clearer and more focused.” 

 “I am confident that this plan will increase enrollment and allow our members stronger  
   advocacy efforts.”

Notice	the	increase	in	authority	and	conviction?	

A	similar	word	is	“actually.”	When	you	use	“actually,”	it	conveys	a	sense	of	submissiveness	
or	even	surprise.

 “Actually, I’d like to add that we were under budget last year.”

By	removing	actually	your	message	is	clear,	concise	and	stresses	confidence:

 “We were under budget last year.”

Also,	pay	attention	to	how	you’re	speaking.	If	you’re	nervous,	you	might	talk	quickly.	
This	increases	the	chances	that	you’ll	trip	over	your	words	or	say	something	you	don’t	
mean.	Force	yourself	to	slow	down	by	breathing	deeply.	Don’t	be	afraid	to	gather	your	
thoughts;	pauses	are	an	important	part	of	conversation,	and	they	make	you	sound	
confident,	natural,	and	authentic.

Finally,	avoid	reading	word-for-word	from	your	notes.	When	you	read,	you	are	not	
looking	at	your	audience	so	you	will	not	be	seen	as	an	engaging	speaker.	Additionally,	
when	you	try	to	read	from	your	notes	and	look	up	occasionally,	you	appear	awkward	
and	come	across	as	less	confident.

Instead,	make	a	list	of	important	points	on	index	cards	and	use	bullet	points.	For	instance	
for	this	workshop,	I	know	I	need	to	cover	each	of	the	strategies:	planning,	practice,	engaging	
your	audience,	body	language,	thinking	positively,	and	calming	nerves.	
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Here	is	a	sample	index	card	that	allows	you	to	engage	with	your	audience:	

DISPLAY ON A FLIP CHART OR POWERPOINT:
Planning
	 •	Attention	grabbers
	 •	Closing	summation
	 •	Plan	for	Q&A
	 •	Making	it	your	own

SAY
Body Language
Your	body	language	will	give	your	audience	constant,	subtle	clues	about	your	inner	state.	
If	you’re	nervous	or	if	you	don’t	believe	in	what	you’re	saying,	the	audience	will	know	by	
how	you	present	yourself.	Research	has	shown	that	up	to	94%	of	communication	is	non-
verbal!	

ASK 
What	are	some	examples	of	non-verbal	communication	that	you	have	seen	during	 
presentations?	(Discuss	both	positive	and	negative	examples.)	

Examples:
 Pay attention to your body language: stand up straight, take deep breaths, look people in the   
 eye and smile. Don’t lean on one leg or use gestures that feel unnatural. Don’t cross your arms. 

SAY
Many	people	prefer	to	speak	behind	a	podium	when	giving	presentations.	While	
podiums	can	be	useful	for	holding	notes,	they	put	a	barrier	between	you	and	the	
audience.	They	can	also	become	a	“crutch,”	giving	you	a	hiding	place	from	the	
dozens	or	hundreds	of	eyes	that	are	on	you.

Instead	of	standing	behind	a	podium,	walk	around	and	use	gestures	to	engage	the	
audience.	This	movement	and	energy	will	also	come	through	in	your	voice,	making	
it	more	active	and	passionate.

Don’t	forget	to	SMILE!	When	you	smile,	your	audience	is	more	inclined	to	forgive	
nervousness	and	they	will	be	rooting	for	you.		

Think Positively	—	Positive	thinking	can	make	a	huge	difference	to	the	success	of	your	
communication	because	it	helps	you	feel	more	confident.	

Fear	makes	it	all	too	easy	to	slip	into	a	cycle	of	negative	self-talk,	especially	right	
before	you	speak.	
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Self-sabotaging	thoughts	such	as,	“I’ll	never	be	good	at	this!”	or	“I’m	going	to	fall	flat	on	
my	face!”	lower	your	confidence	and	increase	the	chances	that	you	won’t	achieve	what	
you’re	truly	capable	of.

Use	affirmations	and	visualization	to	raise	your	confidence.	This	is	especially	important	
right	before	your	speech	or	presentation.	Visualize	giving	a	successful	presentation,	and	
imagine	how	you’ll	feel	once	it’s	over	and	when	you’ve	made	a	positive	difference	for	
others.	Use	positive	affirmations	such	as,	“I	am	the	local	expert	on	this	topic!”	or	“I	am	
going	to	do	well!”	

Don’t	forget	to	smile!	

DISPLAY ON A FLIPCHART OR POWERPOINT:
“The	way	you	overcome	fear	and	shyness	is	to	become	so	wrapped	up	in	something	that	
you	forget	to	be	afraid!”	-	Lady	Bird	Johnson

SAY 
Cope With Your Nerves

ASK
How	often	have	you	listened	to	or	watched	a	speaker	who	really	messed	up?	

SAY: 
Chances	are	the	answer	is	“not	very	often.”	When	we	have	to	speak	in	front	of	others,	we	
can	envision	terrible	things	happening.	We	imagine	forgetting	every	point	we	want	to	
make,	passing	out	from	our	nervousness,	or	doing	so	horribly	that	we	will	never	be	asked	
to	speak	again.	But	those	things	almost	never	happen!	We	build	them	up	in	our	minds	
and	end	up	more	nervous	than	we	need	to	be.

Make	an	effort	to	stop	thinking	about	yourself,	your	nervousness,	and	your	fear.	Instead,	
focus	on	your	audience:	what	you’re	saying	is	“about	them.”	Remember	that	you’re	trying	
to	help	or	educate	your	audience	in	some	way,	and	your	message	is	more	important	than	
your	fear.	Concentrate	on	the	audience’s	wants	and	needs,	instead	of	your	own.

Crowds	are	more	intimidating	than	individuals,	so	think	of	your	speech	as	a	conversation	
that	you’re	having	with	one	person.	Although	your	audience	may	be	100	people,	focus	on	
one	person	at	a	time,	and	talk	to	that	person	as	if	he	or	she	is	the	only	one	in	the	room.	
You	should	seek	several	people	within	the	audience	to	focus	on,	ideally	strategically	located	
around	the	room.
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DISPLAY ON A FLIPCHART OR POWERPOINT:
Steps for Conquering Your Presentation Nerves
	 Step	1	–	Know	your	audience
	 Step	2	–	Know	your	material
	 Step	3	–	Structure	your	presentation
	 Step	4	–	Calm	yourself	from	the	inside

SAY
Notice	we	didn’t	say	to	get	rid	of	your	nervousness.	This	is	because	presenting	is	not	a	 
natural	activity.	Even	the	most	practiced	presenters	get	a	bit	nervous.	The	point	is	this:	
your	nervous	energy	can	be	used	to	your	advantage.	When	you	are	in	a	heightened	state	
from	the	adrenaline	that	is	being	pumped	into	your	body,	you	can	use	that	energy	to	 
communicate	enthusiastically,	convincingly,	and	passionately.	The	key	is	to	decrease	your	
level	of	nervousness	so	you	can	use	your	energy	on	these	positive	activities,	not	on	trying	
to	control	your	nerves.	The	more	uncertain	you	are,	the	more	nervous	you	will	be.

Step 1  —  Know Your Audience:	If	you	are	asked	to	speak	to	a	group,	make	sure	to	take	
time	to	find	out	a	few	things	beforehand:
	 •	Ask	who	will	be	in	the	audience?	(Are	they	parents,	teachers,	members	of	the	
	 			business	community,	school	board	members,	etc.)
	 •	What	do	they	already	know	about	the	topic?	Are	they	experts	on	the	topic?	
	 			Will	this	be	brand	new	information?	
	 •	Is	there	a	meeting	or	event	planned	before	and/or	after	your	talk?	What	other	
	 			topics	will	be	discussed?	What	is	the	agenda	for	the	meeting?	How	much	time	
	 			do	you	have?

The	more	confident	you	are	that	you	are	presenting	useful	and	interesting	material	for	
your	audience,	the	less	nervous	you	will	be	overall.	A	great	tip	is	to	greet	audience	members	
at	the	door	and	do	a	quick	survey	of	why	they	are	there	and	what	they	expect.	This	really	
helps	you	build	a	rapport	with	the	group.	

Step 2  —  Know Your Material:	Nothing	is	worse	for	nerves	than	trying	to	give	a	
presentation	on	a	topic	that	you	do	not	know!	Our	modules	will	provide	you	with	
information	and	tools	for	each	of	the	topics;	however,	it	is	on	you	to	make	sure	that	you	
take	time	to	read	the	material	and	become	familiar	with	each	topic.	Remember:	Your	
audience	will	ask	you	questions	and	will	look	to	you	as	the	expert.

Another	important	point	to	remember	is	that	you	cannot	possibly	cover	everything	you	
know	in	your	presentation.	That	would	probably	be	long	and	boring.	So	select	the	most	
pertinent	points	from	your	subject	base	and	then	supplement	with	other	material	if	time	
allows.	A	great	tip	is	to	make	your	material	interesting	and	memorable,	include	occasional	
questions	to	the	audience	to	encourage	audience	participation.	This	enhances	the	learning	
experience	and	gives	you	a	break	from	presenting.	It	also	allows	you	deliver	your	information	
in	a	more	conversational	manner,	which	is	often	more	believable.
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Step 3  —  Structure Your Presentation: A	common	technique	for	trying	to	calm	
nervousness	is	memorizing	what	you	intend	to	say;	however,	all	this	does	is	make	your	
delivery	sound	like	it	is	coming	from	a	robot.	If	you	miss	a	word	or	draw	a	blank,	your	whole	
presentation	is	thrown	off	and	then	your	nervousness	gets	worse.	It	is	far	better	to	structure	
your	presentation	so	that	you	give	yourself	clues	to	what	is	coming	next.
	 •	Have	a	set	of	key	phrases	listed	on	a	cue	card.
	 •	Refer	to	these	phrases	to	trigger	your	mind	as	to	what	is	coming	up	next.
	 •	If	you’re	using	slides,	use	these	key	phrases	in	your	transitions.

This	approach	helps	you	control	your	own	uncertainty	about	whether	you	will	remember	
what	you	want	to	say	and	the	order	you	want	to	say	it.

Step 4  —  Calm Yourself from the Inside: Nervousness	causes	physiological	reactions,	
which	are	mostly	attributed	to	the	increase	of	adrenaline	in	your	system.	You	can	counteract	
these	effects	with	a	few	simple	techniques:

 Practice deep breathing	–	Adrenalin	causes	you	to	breathe	shallowly.	By	breathing	deeply	 
	 your	brain	will	get	the	oxygen	it	needs	and	the	slower	pace	will	trick	your	body	into	 
	 believing	you	are	calmer.	It	also	helps	with	voice	quivers,	which	can	occur	when	your	 
	 breathing	is	irregular.

 Drink water	–	Adrenalin	can	cause	a	dry	mouth,	which	in	turn	leads	to	getting	tongue- 
	 tied.	Have	a	glass	of	water	handy.	Take	sips	occasionally,	especially	when	you	want	to	 
	 emphasize	a	point.

 Smile	–	This	is	a	natural	relaxant	that	sends	positive	chemicals	through	your	body.

 Use visualization techniques	–	Imagine	that	you	are	delivering	your	presentation	to	an	 
	 audience	that	is	interested,	enthused,	smiling,	and	reacting	positively.	Cement	this	 
	 positive	image	in	your	mind	and	recall	it	right	before	you	are	ready	to	go	on.

Here	are	a	few	more	calming	presentation	tips:
	 •	Press	and	massage	your	forehead	to	energize	the	front	of	the	brain	and	speech	center.
	 •	Just	before	you	start	talking,	pause,	make	eye	contact,	and	smile.	This	last	moment	of	 
	 			peace	is	very	relaxing	and	gives	you	time	to	adjust	to	being	the	center	of	attention.
	 •	Speak	more	slowly	than	you	would	in	a	conversation,	and	leave	longer	pauses	between	 
	 			sentences.	This	slower	pace	will	calm	you	down,	and	it	will	also	make	you	easier	to	 
	 			hear,	especially	at	the	back	of	a	large	room.
	 •	Move	around	during	your	presentation.	This	will	expend	some	of	your	nervous	energy.
	 •	Remember	that	the	audience	is	there	to	get	some	information	and	it	is	your	job	to	put	it	 
	 			across	to	them.
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Module 9: Presentation Skills and Public Speaking

When	it	comes	to	presenting,	nerves	are	inevitable.	Letting	them	get	the	better	of	you	is	not.	
You	need	to	develop	a	strategy	for	taking	the	focus	off	your	nervousness	and	putting	that	
energy	to	positive	use.	By	controlling	as	much	of	the	uncertainly	as	you	can,	you	increase	
your	confidence	in	your	ability	to	deliver	an	excellent	presentation.	This	confidence	then	
counteracts	your	nerves,	and	you	create	a	positive	cycle	for	yourself.

Nerves	are	not	your	enemy	and	you	don’t	have	to	fear	public	speaking.	For	your	next	
presentation,	be	knowledgeable,	be	well-practiced	and	prepared,	and	try	out	some	physical	
relaxation	techniques.	Amaze	yourself	and	impress	your	audience	with	your	calm	and	
cool	delivery	of	a	great	presentation.
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Content 
Does your introduction grab your audience's attention? And does it need to explain 
your objectives? 
 

 

Do you follow
 this by clearly defining the points of the presentation? 

 
Are the m

ain points in a logical sequence? 
Do these points flow

 w
ell? 

Do the m
ain points need support from

 visual aids or props? 
 

 

 

Is your presentation too com
plex? (It's easy to go overboard, especially w

hen you 
w

ant to im
press - rem

em
ber, keep it sim

ple and focused.) 
 

 

Does your presentation contain any jargon or acronym
s? (These can be confusing 

for m
any people, so m

ake sure that you define or elim
inate jargon/acronym

s from
 

your presentation.) 
 

 

Does your presentation's conclusion sum
m

arize the presentation clearly and 
concisely? 
Is the conclusion strong? 
Have you tied the conclusion to the introduction? 
 

 

Have you practiced your presentation standing (or sitting, if applicable), paying 
close attention to your body language and posture? 
Have you rehearsed often enough to be able to speak sm

oothly and fluently? 
Have you practiced your presentation in front of others? Your practice audience can 
give you valuable feedback about your presentation. 
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The D
ay of your Presentation 

Do you have your slides, notes, and other visual aids in the right 
order? 

 

Are you dressed and groom
ed appropriately? (M

ake sure that this is 
in keeping w

ith your audience's expectations.) 
 

 

Have you left enough tim
e for travel and setting up? 

 
Have you checked your visual aids to ensure that they're w

orking, 
and that you know

 how
 to use them

? 
 

 

REM
EM

BER: Did you provide a sign in sheet? Be sure to rem
ind 

everyone to sign in. (Ideally, your sign in sheet includes printed 
nam

e, em
ail, phone num

ber) 

 

Do you know
 how

 to deal w
ith nervousness? (Presentation nerves 

are very com
m

on, so learn how
 to m

anage presentation nerves to 
use that energy to your advantage.) 

 

REM
EM

BER: G
reet participants as they arrive if possible, helps to 

establish rapport. 
 

REM
EM

BER: During your presentation, m
ake and m

aintain eye 
contact w

ith m
em

bers of your audience? 
 

Have you m
ade sure that your audience understands everything that 

you've covered? (Invite them
 to ask questions if you're unsure.) 

 

 

REM
EM

BER: Hand out evaluations Have you asked for feedback from
 

your audience? Is there anything that you could learn, to im
prove 

your next presentation? 

 

Do you need to follow
 up w

ith any of your audience? Put a star by 
their nam

e on your sign in sheet. 
 

 

 



COMMON CORE STATE STANDARDS TOOLKIT    |     153ADVOC AC Y TR AINING MATERIALS

Grassroots Advocacy Trainer’s Manual



154    |     COMMON CORE STATE STANDARDS TOOLKIT ADVOC AC Y TR AINING MATERIALS

Grassroots Advocacy Trainer’s Manual

Checklist For Media Events — All Levels 

☐     Have the date, time, and place been cleared with all the speakers? 

☐     Are there other media conflicts (e.g., another major event or press conference)? 

☐     Is the room large enough? 

☐     Will you need a public address system? 

☐     Have volunteers been recruited to set up and clean up the room before and after the event? 

☐     Do you plan to serve refreshments? If so, have people been asked to bring them? 

☐     Who is sending the media advisory? 

☐     Who is making follow‐up phone calls? 

☐     Is there a script available for those making follow‐up phone calls to the media? 

☐     Are visuals, charts, or graphs needed at the press conference? 

☐     Who is writing each person’s presentation? Are there good quotable sound bites? 

☐     Do you need translators? 

☐     Is a time set for speakers to rehearse their presentations and answers to the anticipated questions? 

☐     Are materials being prepared for the press kit? 

         Press release 

         Background information on speakers 

         Fact sheet 

         Organizational background 

         Copies of speakers’ statements 

☐     Is someone drafting a question and answer sheet for anticipated questions at the press conference? 

☐     Will your organization’s name be projected well through signs, posters, buttons, and so forth? 

☐     Is someone assigned to hang the banner? This can take a while.

☐     Is there a podium sign? 

☐     Who will greetthe media and staff the sign‐in table? 

☐     Is someone in your group going to take photos & videos? 

☐     Who is assigned toassist the speakers with details at the press conference? 

☐     Who will send releasesto those who don’t attend the press conference? 

☐     Who will call reporters who don’t attend, but will needthe information immediately in order to use it?  

       Are volunteers assigned to watch for stories in various media? 

☐     Will thank you notes be sent to all spokespersons and volunteers?

Checklist For Media Events All Levels
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Checklist For Planning A Meeting With An Official — All Levels

☐     Will your action be based on real power? Will it be fun? 

☐     Is everyone in your group comfortable with the plan? (Is it within the experience of your group?) 

☐     Will the plan be outside the experience of the target? 

☐     Are your demands clear and simple? 

☐     Do you have several fallback demands? 

☐     Do you have an appointment? 

☐     Have you scouted the building and made a floor plan? Do you know where to find: 

         Elevators and stairs 

         Bathrooms? 

         Parking or nearest transit stops? 

         The target’s office? 

         “Hot spot” where your cell phone works - or a pay phone? 

☐     Can the site accommodate disabled members? 

☐     Has the group selected who will present information at the meeting? Are people prepared for their roles? 

☐     Has the group selected who its spokesperson for the action? 

☐     Have you held a dress rehearsal for the spokesperson and the participants? 

☐     Have you calculated how you will demonstrate your power? Do you plan to have symbols with you  

      (letters, petitions)? 

☐     Do you have a good turnout plan for the action, including last-minute reminder phone calls?

☐     If you want the media, have they been notified? Have you… 

         Sent a press release, including a notice of your photo opportunity, a week ahead of time? 

         Called the daybook a week ahead of time? 

         Called and emailed the assignment editors the day before the action? 

         Prepared a release for distribution on the day of the action? 

         Assigned someone to talk with the media at the event? (your spokesperson may be busy) 

☐     Have you selected someone to take notes during the meeting and write the confirmation letter to the target? 

☐     Do you know who will debrief the action with participants and where the debriefing will occur?

Checklist For Planning a Meeting With an 
Official (At His or Her Office or “Turf”)

All Levels
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Strategy Exercise — Local

THE CAMPAIGN TO RESTORE BUS SERVICE TO  
ST. FINBAR MAGNET SCHOOLS 

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving a local school district.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
St. Finbar is a fictitious city in the U.S. The school system, including charter schools,
serves 135,000 students distributed between 119 elementary schools, 24 middle
schools and 30 high schools. The annual school budget is $1.2 billion, which was
inadequate before the economic downturn and has typically become less adequate as
costs have risen. At the same time income from taxes has declined. The students are
majority non‐White. Latinos make up 44% of the student population, followed by non‐
Hispanic White students at 25%, African Americans at 13% and the remaining 15% are
largely Asian.

THE PROBLEM
The school board has announced, in a moment of ill‐advised budgeting frenzy that to
save $10 million dollars, school bus service for all 25 magnet schools will be eliminated
starting in September. The board’s vote was unanimous. It is now February. The
absence of bus service will be a major blow to your school as 57% of the students now
ride the bus and many families can’t afford to bring their children to school by other
means.

The school board, which has final decision‐making power over the budget, consists of
five members who are elected to four-year terms on a staggered basis. The at‐large
school board election takes place at the same time as the City Council election. While
almost 800,000 (54%) voted in the last City Council election, only 500,000 of those
voted in the school board race (lower down on the ballot).

Strategy Exercise Local
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Strategy Exercise — Local

YOUR ORGANIZATION
You are members of the PTA at the Linguistic Institute, an elementary magnet school
devoted to graduating truly bilingual students. Your school has over 800 students.
Slightly more than half of them qualify for free or reduced‐cost lunches, indicating that
the school has diversity of income as well as race. The Institute is known as a 100%
magnet, meaning that none of the students attend because it is their local school. All are
in the magnet program.

Your PTA has four officers and five board members plus a class parent in each class. Usually
not more than 30 people show up for PTA meetings but since the bus cuts were announced, 
more than 100 people, have been coming.

THE SCHOOL BOARD

Name Notes

Hubert Gonzalez

Won Last Election 
By 72%

Running in Next 
Election: Yes

Mr. Gonzalez has a background as a community organizer, working 
to revitalize low‐income neighborhoods and creating networks 
for parents of pre‐school aged children. He served five years as 
president of the Relational Organizing Institute and has also 
worked for the Local Efforts Support Corporation, the Vomer 
science and Education Foundation, and as a consultant for the  
Washington Heights Community Development Corporation. 
In the field of labor relations, he has served as St. Finbar regional
organizer for both the United Domestic Workers and United 
Healthcare Workers. Mr. Gonzalez serves as a board member of 
the St. Finbar Cooperative Charter School.

Jack Gotham

Won Last Election 
by 54%

Running in Next 
Election: No

Jack Gotham, Ph.D., was elected to the Board in 2008. He earned 
a Bachelor of Arts in Psychology at Sitzer College and a Masters 
in Psychology and Ph.D. in Clinical Psychology at U.S. National 
University.

Once in St. Finbar, Dr. Gotham taught Spanish at a language institute 
where he later became director. Dr. Gotham is currently a clinical 
psychologist in private practice, working with children, adolescents 
and adults. As a parent, Dr. Gotham has been a member of the 
Larson Elementary School Site Council, a classroom and PTA 
volunteer at Sprack Elementary. He and his wife live in Multiversity 
City, a subdivision of St. Finbar. Their three grown children all 
attended St. Finbar Unified schools.
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Name Notes

Eldridge Knowles

Won Last Election 
By 59%.

Running in Next 
Election: Yes

Eldridge Knowles was first elected directly from the classroom to the 
board to represent District C in 1990. He served as board president 
and vice-president during his first term. Reelected in 1994, 1998, 
2002, and 2006, he has been an active delegate to both the St. 
Finbar County School Boards Association and the State School 
Boards Association. On the national level, Mr. Knowles has served 
as the board’s representative on the Council of Great City Schools. 
Mr. Knowles attended St. Finbar City Schools in Point Loma and 
he received his bachelor’s and master’s degrees in business from 
St. Finbar State University. He has taught for more than 36 years. 
He also served as a counselor, resource teacher, and curriculum 
administrator, and he taught business at St. Finbar City College for 
10 years.

Carol Johnson

Won Last Election 
By: 80%

Running in Next 
Election: No

Carol Johnson was elected to the Board of Education in November
2004 and re‐elected to her seat in November 2008.

Ms. Johnson was born and raised in Smithfield, North Carolina, 
and graduated from Smithfield‐Selma Senior High School. After
graduation, she joined the U.S. Navy and served for 21 years. 
During her career in the Navy she rose to the rank of Senior 
Chief, and managed Navy Health clinics. During her military 
career, Ms. Johnson earned a Bachelor of Health Science from 
George Washington University. After her retirement from active 
duty in 1995, Ms. Johnson moved to St. Finbar to begin her second
career in public education. From 1995 to 2003, Ms. Johnson 
taught at Bay Park Elementary School and served on various 
school and neighborhood committees.

Linda Nagashima

Won Last Election 
By: 60%

Running in Next 
Election: Yes

Linda Nagashima was elected to the board in 2002 and 2006. She
holds a bachelor’s degree in linguistics and english literature, as 
well as a certificate in applied linguistics for teaching English as a 
second language. She received her law degree from the University 
of St. Finbar, where she worked as a member of the administration. 
She served as vice-chair of the Union of Pan Asian Communities, 
as well as serving on boards of other community organizations. 
She and her husband, Kotaro Nagashima, have two sons, one who 
attends school in the St. Finbar Unified School District. They have 
lived in the city for 25 years.
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ASSIGNMENT

TIME
Total: 30 minutes

From the above list of elected officials, choose one to be the initial decision-maker whose 
support you will first attempt to win and whom you think can persuade others to get on 
board. Be prepared to justify your choice. Make a strategy chart on easel paper, one column 
to a sheet. The chart should show how you intend to put pressure on the decision maker 
you have chosen. When you are finished with the Tactics column, number the tactics in 
the order in which you will use them. Choose someone to report to the whole group.
 
You can make up any additional information you need as long as it is both possible and
probable.

Strategy Exercise Local
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FORMING THE ST. FINBAR EDUCATION COALITION

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a local 
issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to get the bus service restored to all magnet schools in the district the
Linguistic Institute PTA has decided that it must involve other organizations to build
enough power to be successful. School Board Member Hubert Gonzalez has agreed to
introduce the proposal. You are the leaders of the PTA, and have decided to form the
St. Finbar Education Coalition. You are considering asking the following groups to join:

 • The Greater St. Finbar Small Business and Manufacturers Association
 • St. Finbar chapter of the State Senior Citizen Federation
 • St. Finbar Interfaith Committee
 • The St. Finbar branch of the NAACP

Coalition Exercise Local
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ASSIGNMENT

TIME
Total: 20 minutes

You have 20 minutes to answer the questions below. From the perspective of the
newly formed St. Finbar Education Coalition, consider why the group that you have
been assigned (one of the four above) would want to be a part of the coalition, and the
resources and liabilities they would bring to the coalition. Choose one person to record
the answers on easel paper and present them to the larger group.

 1. Why would the organization be interested in joining the St. Finbar Education Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?
 
NOTE: Do not role play the planning meeting. Answer the questions from the perspective 
of the Linguistics Institute PTA.

Coalition Exercise Local
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MEDIA AND THE CAMPAIGN TO RESTORE BUS 
SERVICE TO ST. FINBAR MAGNET SCHOOLS 

OVERVIEW 
Participants practice focusing their message in the face of questions from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA at the Linguistic Academy in St. Finbar, working to save the
busing program for magnet schools. Your PTA unit and others brought a large group of
parents to the school board meeting, and a number of them were able to give testimony 
about how their children would be impacted if the busing were eliminated. The school 
board just ended their meeting without making any decision. The board members are 
clearly nervous about so many parents showing up, but they keep saying there just is not 
enough money. They postponed the decision for one month.

Media Exercise Local
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ASSIGNMENT
Exercise 1
As you leave the school board meeting, a reporter thrusts a microphone at you and asks 
for a comment.

What will you say? What is the main point you want to make? How will you respond to
questions? Remember that your time with the reporter is likely to be very brief! If you
appear on the evening news program, it is not likely to be more than a 15‐second clip.

Exercise 2
The morning after the school board meeting, you and three or four other parents are on a 
public affairs talk show on the local public radio station.

The president of the school board was on just before you, and he said that there simply is 
not enough money. What will you say? What are your main points? How will you handle 
questions? Your segment on the show will last 10 minutes.

Media Exercise Local
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THE ST. FINBAR EDUCATION COALITION MEETS 
WITH LINDA NAGASHIMA 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

The St. Finbar Education Coalition has been conducting a campaign to reverse the decision 
to cut bus transportation to all magnet schools in the district. After meeting with individual 
school board members, you have determined that Hubert Gonzalez is in favor of reversing 
the decision to cut the bus service and is willing to make the proposal to the school board. 
At this point two board members are opposed and two are undecided.

Linda Nagashima is undecided. She has agreed to meet with a delegation from the St. Finbar 
Education Coalition to discuss the issue. Nagashima is very concerned about her next race, 
which is in November.

POSITION OF ST. FINBAR MEMBERS ON 
REINSTATING BUS SERVICE

School Board Member Position
1 Hubert Gonzalez In Favor
2 Jack Gotham Opposed
3 Eldridge Knowles Undecided
4 Carol Johnson Opposed
5 Linda Nagashima Undecided

Meetings Exercise Local
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ASSIGNMENT
You have 20 minutes to plan your meeting with School Board Member Linda Nagashima 
who has agreed to meet at the school district office in one week. Determine whom you will 
send from the coalition and who will be the spokespeople at the meeting. What power do 
you have over Ms. Nagashima?

After planning, you will have a mock meeting with Board Member Nagashima in which you 
must convince her that she has more to gain by supporting the proposal than opposing it.

You may make up whatever information you need but keep it within the realm of the possible.
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THE CAMPAIGN TO INVEST IN NEW LEIF’S 
CHILDREN

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving an issue before the state legislature.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
New Leif is a mythical state in the United States named after the Norse explorer Leif
Erickson. Like most states, it has been hit hard by the current recession. Over the last
three years, the state legislature has repeatedly cut the education budget. It is January
and the legislature has proposed cutting $2 billion more from the state budget. The
legislature will be voting on the cuts in April.

All 59 school districts in the state have been affected by the cuts, which have reached
directly into the classroom (e.g., cuts in staffing including teachers, teacher’s aides, and
hall monitors; enrichment programs including music, art, field trips, etc; transportation;
health and nutrition programs; summer and after school programs).

Currently, New Leif is near the bottom of the ladder in funding education and children’s
services. The New Leif state PTA is concerned that further cuts will continue to erode
the already lean budget for education. The failure of the legislature to act on a longterm
solution to identify a stable source of funding for education will continue the
downward spiral, making it even more difficult to recover lost ground.

At its last convention, the New Leif state PTA voted to develop a statewide campaign to
“Invest in New Leif ’s Children” and stop the cuts to this year’s budget. The PTA is also
calling for the legislature to develop a plan for a long‐term solution to education
funding. The PTA has assumed a leadership role in coordinating the campaign. They
have succeeded in getting the New Leif Education Association (the teachers’ union) and
the State School Board Association to join the campaign and are working on getting
more organizations to join. While all PTA units have been asked to pressure their
legislators, the state PTA has done an analysis of the Legislature and targeted some key
districts where more intense pressure will be necessary.

Strategy Exercise State
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The NLPTA knows that to be successful it must demonstrate and unleash the power of
their grassroots membership and organize others to participate in the campaign. They
want to use this campaign to build the organization and develop a model advocacy 
infrastructure that can be used for other issues. In so doing, they also want to increase
the power and membership of the PTA so that they are a force to be reckoned with
the state.

This week, your PTA County Council told you that your State Senator, Olivia Rosten, is a
key target. Your unit is in the Freemont School District, which lies in Assembly District
13. The Freemont School District has 10 K‐6 elementary schools and three junior high
schools. You have been asked to take the lead in coordinating the campaign in Assembly
District 13.

STATE SENATOR OLIVIA ROSTEN
Your immediate task is to plan a campaign to get Republican Senator Olivia Rosten to
oppose the state budget cuts. Sen. Rosten is a career politician. She was elected to the
Assembly in 1990 and was reelected thereafter until she resigned to run for the State
Senate in 1998. She has been reelected every term since then. Her committee
assignments include: budget, human services and aging, health & education, utilities,
and military and veterans affairs. She has a B.A. in anthropology from the state university,
has six grandchildren, and once worked as the director of community services for a
local hospital.

RESULTS OF OLIVIA ROSTEN’S LAST ELECTION:
 Republican Incumbent Rosten ........................ 28,434
 Democratic Candidate ......................................... 24,044
 Libertarian Candidate ................................................ 816

Senators serve staggered four‐year terms. Half of the Senate is up for election every two
years. Assembly members serve two‐year terms and the whole assembly is up for
election each time. Sen. Rosten had no primary opposition in the last election. She is up 
for reelection this year.

THE FIFTH DISTRICT
Sen. Rosten’s Fifth District takes in a portion of the state’s largest city. The district then 
goes straight south to include parts of two wealthy suburban counties. The Senate district 
includes all parts of three assembly districts —the 13th, 14th, and 15th. Freemont School 
District lies in Assembly District 13.
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SD‐ 5 143,690 102,229 32,555 3,051 1,010 78 4,088 291

AD‐13 49,241 25,668 19,863 1,349 332 27 1,568 147

AD‐14 47,275 38,939 6,105 1,104 191 34 813 68

AD‐15 47,174 37,622 6,587 598 487 17 1,707 76

Voting Figures for the State Assembly races in Senate District 5:
	 • # 13 Incumbent Dem = 20,080. Unopposed.
	 • # 14 Incumbent Rep = 20,268. Unopposed.
	 • # 15 Incumbent Dem = 15,489. Libertarian = 2,174. (No Republican ran.)

In an initial discussion with your county Council staff, Sen. Rosten said that she was
inclined to support the cuts as the state “… just has no more money”! Sen. Rosten went
on to say that she respects the PTA and cares deeply about all children, but has a
responsibility to see that the state has a balanced budget. She also said that she has
been hearing from many people in her district that taxes are way out of control and
they want tax cuts.

ASSIGNMENT

TIME
Total: 20 minutes

Make a strategy chart for a campaign to get Sen. Rosten to agree to vote against the budget 
cuts. Choose one person to present the chart to the whole group. You can make up any 
information you need as long as it is realistic and probable. For your Organizational  
Considerations column, make an educated guess about the actual budget, staffing, desired 
outcomes and internal problems of the campaign based on the situation in your own state/
district. Consider resources that are available to you from all levels of the PTA.

Choose someone to lead your group through the chart. Write the chart on easel paper
with one column on each sheet. The chart should be in presented by the person who
wrote it. (It is easier for the presenter to read his/her own handwriting.)
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FREMONT PTAS ORGANIZE A COALITION

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a  
statewide issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to stop the $2 billion in cuts to the state budget, the New Leif PTA has
asked PTA units that have not received a commitment from their state senator to vote
against the cuts to invite other organizations into the campaign to increase their
power. A few members from PTAs in Fremont met with Sen. Rosten and asked her to
vote against the cuts. Sen. Rosten says that she is getting a lot of pressure from some of
her constituents to vote for the cuts. Several of the Fremont PTAs have decided that to
win they must form a coalition. In addition to recruiting all the PTAs in the area, you
are considering asking the following groups to join the coalition:

 • The Fremont Retail Merchant Association
 • The Fremont chapter of the State Senior Citizen Federation
 • The Fremont Interfaith Committee
 • The Fremont branch of the NAACP

Coalition Exercise State
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ASSIGNMENT

TIME
Total: 20 minutes

You have 20 minutes to answer the questions below. From the perspective of the newly 
formed Coalition, consider why the group that you have been assigned (one of the four 
above) would want to be a part of the coalition, and the resources and liabilities they 
would bring to the coalition. Choose one person to record the answers on easel paper and 
present them to the larger group.

 1. Why would the organization be interested in joining the Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?

NOTE: Do not role play the planning meeting. Answer the questions from the perspective 
of the Fremont PTAs.

Coalition Exercise State
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MEDIA AND CAMPAIGN TO INVEST IN NEW LEIF’S 
CHILDREN 

OVERVIEW 
Participants practice focusing their message in the face of questions from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA in the Fremont School District, working to save school
funding which the state legislature is proposing to cut. Your PTA unit and others brought 
a large group of parents to the state capitol to talk with State Senator Olivia Rosten, 
as a part of a much larger rally organized by the New Leif State PTA and its allies. Your 
PTA unit president was one of the speakers at the rally on the capitol steps, and then a 
delegation from your unit went to Sen. Rosten’s office and met with her. She listened, 
but refused to commit to vote against the funding cuts. She is still undecided, she says. 
She wants to cast a vote that will be fiscally responsible and balance the state budget. 
The actual vote is still a month away.

Media Exercise State
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ASSIGNMENT
Exercise 1
As you leave the state capitol building, a reporter thrusts a microphone at you and asks
for a comment.

What will you say? What is the main point you want to make? How will you respond to
questions? Remember that your time with the reporter is likely to be very brief! If you
appear on the evening news program, it is not likely to be more than a 15‐second clip.

Exercise 2
The morning after the rally and meeting with Sen. Rosten, you and three or four other
parents are on a public affairs talk show on the local public radio station.

The State Senate Finance Committee Chairman was on just before you, and he said that
there simply is not enough money. What will you say? What are your main points?
How will you handle questions? Your segment on the show will last 10 minutes.

Media Exercise State
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THE FREMONT PTA MEETS WITH SENATOR  
OLIVIA ROSTEN 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
The Fremont PTA and its coalition partners have been conducting a campaign to stop the 
funding cuts to public schools in the state. At a recent meeting with a few PTA members, 
State Senator Rosten refused to take a position on the funding cuts. She claims she is torn 
about what to do. She wants to uphold her reputation for being fiscally responsible.

State Senator Rosten is truly undecided. She has agreed to meet with a delegation from the 
campaign to discuss the issue. Rosten is very concerned about her next race, which is in 
November. You have been informed that the vote will take place in one month.

ASSIGNMENT
You have 20 minutes to plan your meeting with Sen. Rosten who has agreed to meet in her 
district office in two weeks. Determine who you will send from the coalition and who will 
be the spokespeople at the meeting. What power do you have over Sen. Rosten?

Use the Checklist For Planning a Meeting With an Official pages of this handout to help
your preparation.

After planning, you will have a mock meeting with Sen. Rosten in which you must 
convince her that she has more to gain by supporting the PTA and its allies and opposing 
the funding cuts.

If there is information you need but don’t have, pretend you did the research and make
it up. But keep it within the realm of the possible.

Meetings Exercise State
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THE CAMPAIGN TO IMPROVE FOODS SOLD 
OUTSIDE SCHOOL MEAL PROGRAMS 

OVERVIEW 
Participants practice creating a strategy chart for an issue advocacy campaign using a 
hypothetical scenario involving an issue before the U.S. Congress.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Nutrition standards for foods sold outside school meal programs but in schools
(competitive foods) have not been updated since 1979. Such foods include those sold in
vending machines, cafeteria a la carte menus, and school stores. The only nutritional
criteria for school foods sold outside of meals are that “foods of minimal nutritional
value” (FMNV) may not be sold in the food service area during meal times.

This year, the U.S. House Committee on Education and Labor has introduced the Child
Nutrition Reauthorization Act (H.R. 789). This bill, reauthorized every five years, has
jurisdiction over school meal programs. In the past, Congress has considered nutrition
standards for competitive foods, but has not put them into law. Members from both
parties have supported and opposed these standards.

National PTA, representing the wishes of its members, has asked Congress to amend the
Child Nutrition Reauthorization Act to include a minimum federal protective nutrition
standard for foods sold outside of school meals. National PTA public policy staff has
done an analysis to determine which members of Congress need to be targeted to pass
the amendment and the final bill.

REP. ETHAN CHARLES
(D, New Leif‐ CD 2)

In 1997 Rep. Ethan Charles (a purely fictional Congressman from the equally fictional
state of New Leif) was appointed Assistant State’s Attorney in the county and served
until 2001. Active in the Young Democrats, he was elected to the American Council of
Young Political Leaders’ delegation to Taiwan. In 2003, at the age of 34, he was the
elected State’s Attorney (youngest) for the county. He was on the Governor’s transition team.

Strategy Exercise Federal
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Elected to his first term in Congress in 2008, Charles has tended to vote more with the
“moderates” believing that his margin of victory came from conservatives and
independents. He voted against the House health care bill on the grounds that it is too
big and too costly — a view that some of his constituents share.

Rep. Charles is a member of the House Committee on Education & Labor. Two members
of the State PTA recently met with Rep. Charles. He told them that while he was
concerned about the health of children, he thought that the PTA was going a bit
overboard. “Kids will be kids” he said, “… and they will buy junk food anyway – that’s
what kids do. At least when they buy it from school vending machines, a percentage of
the sales goes to support school sports programs.” National PTA public policy staff has
determined that Rep. Charles’ vote for the amendment in committee is essential to its
passage. He could be the deciding vote! In addition, they think getting his support will
also help in getting other members on board.

In a conference call with state presidents, National PTA public policy staff have laid out the
strategy to pass the Child Nutrition Reauthorization Act. Your state president in turn
has called your County Council to ask that you develop a campaign to get Rep. Charles
to vote for the amendment, as well as the final bill. The vote is expected to take place in
three months. During his campaign, Charles supported the concept of “Healthy Schools”.
He now says that he is getting a lot of pressure from conservatives and libertarians in
his district to oppose any federal legislation that preempts state and local control of
nutrition standards.

Rep. Charles’ district is just outside a major metropolitan area. It touches the city and takes
in suburbs and tourist regions. It then extends into rural areas (with some small farms)
until it reaches the city of Wellsboro, the regional center of food production and
processing (including snack foods) and the Super Cola bottling plant.

The PTA County Council has assigned one staff person to work half‐time on this issue.
In addition, there are two interns from a local community college in the district, who are
available three afternoons a week. Besides salaries and travel expenses, the Council has
only $1000 for work in the Charles district. Any more will have to be raised.

The district is considered 64% urban. In this district, 13% of the population is over the
age of 65 which is about the national average. By actual count that comes to
89,000 people. An additional 59,000 people are between the ages of 55 and 65. The
largest minority group in this district is African-American (9%). Other groups total only
2%. The median family income in the district is $52,000 a year, which is about ten
thousand over the national average.
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In the four elections prior to 2008, this district went Republican, and was considered a
safe seat for Millard Gilpeak although there was always the possibility of a primary
challenge from the right wing of the party. This occurred in the 2008 primary and
Gilpeak was ousted by a conservative Republican. Once off the Republican ticket,
Gilpeak endorsed the Democrat, Charles, who won by a very narrow margin.
Gilpeak’s voting record on social issues showed him split between liberal and
conservative positions. In fact, his National Journal rating was 56% liberal and 44%
conservative on social issues and about the reverse on economic issues. He was
endorsed by the Sierra Club and League of Conservation Voters. He supported gun
control, equalization of school funding, and DC statehood. He recently voted for the
minimum wage increase but against card check recognition to help union organizing.

REP. CHARLES’ POSITIONS
 •  On federal budget issues, he is a deficit hawk. He supports adding a balanced budget 
     amendment to the Constitution and strict spending caps for Congress.
 •  Unlike his Republican predecessor, he opposes gun control.
 •  He is for strict enforcement of immigration laws.
 •  During this first term, he voted for the stimulus package, and the Clean Energy Bill.
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DISTRICT VOTING DATA
The actual voting data shows some potentially useful patterns.

Total Vote in 2000 Gilpeak (R) Rosterman (D)

165,293          64% 91,022            35%

Bush Gore

160,402          57% 111,807          40%

Total Vote in 2002 Gilpeak (R) Fishbine (D)

245,149          76% 77,872            24%

Total Vote in 2004 Gilpeak (R) Schwartz (D)

245,149          76% 77,872            24%

Bush Kerry

213,144          62% 124,163          36%

Total Vote in 2006 Gilpeak (R) Gronoffski (D)

185,353          69% 83,817            31%

Total Vote in 2008 Marris (R) Charles (D)

173,478          48.4% 176,052          49.1%

Bixbe (Libertarian)

9,190 2.5%

McCain (R) Obama (D)

216,896          59% 148,029          40%

Voter Registration and Turnout in Charles’s District

Registered 2008 Voted in 2008 Percent Voted 2008

Republicans 193,584 161,330 83%

Democrats 200,216 160,753 80%

Unaffiliated 71,443 50,310 74%

Libertarian 1,141 784 69%

There are parts of 12 counties in this district. Of those, Obama carried only two, the second
largest county and the smallest. Charles carried in seven counties of the ten that also went 
for McCain.
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POSSIBLE OPPOSING ORGANIZATIONS
Voter Registration and Turnout in Charles’s District

Name Notes
National School Board
Association (NSBA)

NSBA supports state and local control of 
nutrition standards, but does not support 
federal regulations.

Snack Food Association The Snack Food Association supports the 
snack food industry and represents snack 
manufacturers and suppliers. They are 
wary of federal restrictive nutrition
standards and have concerns that their 
products won’t meet these standards. If 
federal standards were passed, they prefer 
these standards to preempt state standards 
so that their products don’t have to meet 
both state and federal standards.

ASSIGNMENT

TIME 
20 Minutes

From the point of view of the Campaign to Improve Foods Sold Outside School Meal
Programs, prepare a strategy chart showing how you would set up a campaign to get
Congressman Charles to vote “Yes” on the amendment to the Child Nutrition
Reauthorization Act. Put the chart on easel paper one column to a sheet. Add a four-month 
time line. Choose someone to present it to the whole group. If you need additional information 
you may pretend you did the research and make it up. Just keep it within the realm of the 
possible and plausible.
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REAUTHORIZATION OF THE CHILDHOOD 
NUTRITION ACT 

OVERVIEW 
Participants practice evaluating possible coalition partners to work together on a federal 
issue.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
In the campaign to pass the Reauthorization of the Childhood Nutrition Act, the
National PTA has asked your county council to get Congressman Ethan Charles to vote
“YES” on an amendment to include a minimum federal protective nutrition standard for 
foods sold outside of school meals. PTA leaders met with Rep. Charles and asked him to 
vote for the amendment and the reauthorization. Rep. Charles was quite friendly. He said 
that he totally respected the PTA and all its good work, but he thinks that trying to 
“regulate what is in a school vending machine is just not the role of the federal government.” 
Your PTA has decided that to win it must form a coalition. You are considering asking the  
following groups to join:

 • The County Medical Association
 • The Interfaith Committee
 • Local 123 of the State Education Association
 • The County Branch of the NAACP

Coalition Exercise Federal
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Coalition Exercise — Federal

ASSIGNMENT

TIME
Total: 30 minutes

You have 20 minutes to answer the questions below. From the perspective of the newly 
formed Coalition, consider why the group that you have been assigned (one of the four 
above) would want to be a part of the coalition, and the resources and liabilities they 
would bring to the coalition. Choose one person to record the answers on easel paper and 
present them to the larger group.

 1. Why would the organization be interested in joining the Coalition?
 2. What might prevent the organization from joining the Coalition?
 3. What resources could the organization bring to the Coalition?
 4. What liabilities might the organization bring to the Coalition?
 5. Who would you contact? Who from the PTA should make the contact?
 
NOTE: Do not role play the planning meeting. Answer the questions from the
perspective of the PTA County Council.

Coalition Exercise Federal
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Media Exercise — Federal

REAUTHORIZATION OF THE CHILDHOOD 
NUTRITION ACT 

OVERVIEW 
Participants practice focusing their message in the face of questions
from the media.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
Everyone will use the same scenario below, but each person will be assigned to do
either Exercise 1 or Exercise 2. Everyone will have 15 minutes to prepare, and
then we will begin the interviews.

You are a leader of the PTA county council in the district of Congressman Ethan
Charles, working to get federal nutrition standards for competitive foods. Your PTA
unit met with Rep. Ethan Charles at his district office to ask him to vote yes for
nutrition standards. He says that he needs more time to study the issue; he is reluctant
to have the federal government tell children and their parents and their local schools
what to do. The actual vote is still a month away.

Media Exercise Federal
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Media Exercise — Federal

ASSIGNMENT
Exercise 1
As you leave the district office building, a reporter thrusts a microphone at you and asks 
for a comment. What will you say? What is the main point you want to make? How will 
you respond to questions? Remember that your time with the reporter is likely to be  
very brief! If you appear on the evening news program, it is not likely to be more than a  
15‐second clip.

Exercise 2
The morning after your meeting with Rep. Charles, you and three or four other parents
are on a public affairs talk show on the local public radio station.

The president of the Snack Food Association was on just before you, and he said that
they are being blamed, when they are doing everything they can to produce healthy
snacks. Besides, it is up to parents to teach their children what to eat. The money from
the soda machines pays for lots of extras at local schools, like uniforms for sports teams. 
What will you say? What are your main points? How will you handle questions?
Your segment on the show will last 10 minutes.

Media Exercise Federal
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Meetings Exercise — Federal

THE PTA COUNTY COUNCIL MEETS WITH  
CONGRESSMAN ETHAN CHARLES 

OVERVIEW 
Participants practice winning the support of an elected official.

TIME
Total: 30 minutes

• Exercise: 20 minutes
• Debrief: 10 minutes

BACKGROUND
The county council and its coalition partners have been conducting a campaign to amend 
and pass the Reauthorization of the Childhood Nutrition Act. At a recent meeting with PTA 
members, Representative Charles said even if he voted for the Reauthorization Act he is 
concerned that the amendment to regulate competitive foods would be an example of  
government getting involved in something in which it should not be involved. He repeated
the comment he made recently on a radio show that parents should be teaching their children 
how to make nutritious choices.

While Rep. Charles has been indicating that he will not vote for the amendment, you have 
heard that he is really worried about his upcoming election. He has said that he has to pay 
attention to libertarians in the district as he thinks they were the margin of victory in his 
election. He has agreed to meet with a delegation from the PTA and others in the coalition 
to discuss the issue. Charles is very concerned about his next race, which is in November. 
You have been informed that the vote on the amendment will take place in one month.

ASSIGNMENT
You have 20 minutes to plan your meeting with Rep. Charles who has agreed to meet in his 
district office in two weeks. Determine who you will send from the coalition and who will 
be the spokespeople at the meeting. What power do you have over Rep. Charles?

Use the Checklist For Planning a Meeting With an Official to help your preparation.

After planning, you will have a mock meeting with Rep. Charles in which you must convince 
 him that he has more to gain by supporting the PTA and its allies and voting for the 
amendment.

If there is information you need but don’t have, pretend you did the research and make it up. 
But keep it within the realm of the possible.

Meetings Exercise Federal
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Parents’ Guide to 

student success 
Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn by the end of kindergarten in mathematics and english 
language arts/literacy. it focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. this guide is based on the new Common Core state 
standards, which have been adopted by more than 40 states. these K–12 standards are informed 
by the highest state standards from across the country. if your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 1st grade.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

KinderGarten

this Guide inCludes

■ an overview of some of the key things your 
child will learn in english/literacy and math 
in kindergarten

■ ideas for activities to help your child learn at 
home

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress
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Learning new language skills is a hallmark of kindergarten. Your child will learn about 
the alphabet and its role in reading. Your child will practice rhyming, matching words 
with beginning sounds, and blending sounds into words. Practice with these types of 
activities is a powerful step toward learning to read and spell correctly. The size of your 
child’s vocabulary is another key factor in his or her ability to read and comprehend 
books and stories. Your child also will begin to experiment with writing and will be 
encouraged to use a combination of drawing, dictating, and writing letters to share 
information, ideas, and feelings. 

english language arts & literacy

■  Naming upper- and lower-case letters, matching 
those letters with their sounds, and printing them

■  Comparing the adventures and experiences of 
characters in familiar stories, such as fairy tales 
and folktales

■  Retelling familiar stories and talking about stories 
read to them using details from the text

■  Using a combination of drawing, dictating, and 
writing to describe an event, including his or her 
reaction to what happened

■  Stating an opinion or preference about a topic or 
book in writing (e.g., “My favorite book is . . .”) 

■  Taking part in classroom conversations and 
following rules for discussions (e.g., learning to 
listen to others and taking turns when speaking)

■  Speaking clearly to express thoughts, feelings, 
and ideas, including descriptions of familiar 
people, places, things, and events 

■  Asking and answering questions about key details 
in stories or other information read aloud 

■  Understanding and using question words (e.g., 
who, what, where, when, why, how) in discussions

■  Learning to recognize, spell, and properly use those 
little grammatical words that hold the language 
together (e.g., a, the, to, of, from, I, is, are)

a sample of What your Child Will Be Working on in Kindergarten

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In kindergarten, 
these include:

■  Using knowledge of letters and letter-sound correspondences to figure out 
how to spell words as they sound

■  Reading and understanding a story designed for early readers 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? How 
can I help my child improve or excel in this area? If my child needs extra support 
or wants to learn more about a subject, are there resources to help his or her 
learning outside the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

Young children arrive in kindergarten with widely varying knowledge in math. By the 
end of the year, your child must have some important foundations in place. One of the 
most important skills your child should develop is the ability to add and subtract small 
numbers and use addition and subtraction to solve word problems. This will rely on 
gaining some fundamentals early in the year, such as counting objects to tell how many 
there are. Addition and subtraction will continue to be a very strong focus in math 
through 2nd grade. 

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In kindergarten, 
these include:

■  Counting to tell the number of objects (this will not be written work; ask the 
teacher for his or her observations of your child’s progress in this area)

■  Solving addition and subtraction word problems

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? 
How can I help my child improve or excel in this area? If my child needs extra 
support or wants to learn more about a subject, are there resources to help his 
or her learning outside the classroom?

■  Counting objects to tell how many there are

■  Comparing two groups of objects to tell which 
group, if either, has more; comparing two written 
numbers to tell which is greater

■  Acting out addition and subtraction word problems 
and drawing diagrams to represent them

■  Adding with a sum of 10 or less; subtracting from 
a number 10 or less; and solving addition and 
subtraction word problems 

■  Adding and subtracting very small numbers 
quickly and accurately (e.g., 3 + 1)

■  Correctly naming shapes regardless of orientation 
or size (e.g., a square oriented as a “diamond” is 
still a square)

a sample of What your Child Will Be Working on in Kindergarten

Talking to  
Your Child’s 

Teacher

PTA.org
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english language arts & literacy

■  Read with your child every day, books like Are You 
My Mother by P.D. Eastman or Green Eggs and Ham 
by Dr. Seuss. Ask your child to explain his or her 
favorite parts of the story. Share your own ideas.  
To find more books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf. 

■  Encourage your child to tell you about his or her day 
at school. Keep paper, markers, or crayons around 
the house for your child to write letters or words or 
draw a picture about his or her day. Have your child 
describe the picture to you. 

■  Play word games like I Spy, sing songs like Itsy Bitsy 
Spider, and make silly rhymes together. 

mathematics

Look for “word problems” in real life. Some kindergarten 
examples might include:

■  Play “Write the next number.” You write a number, 
and your child writes the next number.

■  Ask your child questions that require counting as 
many as 20 things. For example, ask, “How many 
books do you have about wild animals?”

■  Ask your child questions that require comparing 
numbers. “Who is wearing more bracelets, you 
or your sister?” (Your child might use matching or 
counting to find the answer.)

Additionally, here are some activities you can do with your child to support learning at home:

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. this will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home

For more information, the full standards are available at www.corestandards.org.
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This guide provides an overview of what your child will 
learn by the end of 1st grade in mathematics and English 
language arts/literacy. It focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. This guide is based on the new Common Core State 
Standards, which have been adopted by more than 40 states. These K–12 standards are informed 
by the highest state standards from across the country. If your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 2nd grade.

Why arE aCadEmIC STandardS ImporTanT? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can I hElp my ChIld?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

parEnTS’ GuIdE To 

Student Success 
1ST GradE

ThIS GuIdE InCludES

■ an overview of some of the key things your child 
will learn in English/literacy and math in 1st grade

■ Ideas for activities to help your child learn at 
home

■ Topics of discussion for talking to your child’s 
teacher about his or her academic progress
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In 1st grade, your child will become a more independent reader and writer. Your child will 
continue to learn and practice rules for recognizing the sounds that make up words and 
will be able to sound out more complex words. Such foundational skills are necessary and 
important components of developing proficient readers with the capacity to comprehend 
a wide range of materials. Students will learn to think about what they read and talk about 
the main ideas of simple stories. As they write and speak, 1st graders will learn to use 
language appropriately; this includes using complete sentences and spelling words with 
increasing accuracy.

English language arts & literacy

■  Using phonics (matching letters and sounds) and 
word analysis skills to figure out unfamiliar words 
when reading and writing

■  Describing characters, settings, and major events 
in a story, using key details

■  Getting facts and information from different writings 

■  Writing about a topic, supplying some facts, and 
providing some sense of opening and closing

■  Participating in shared research and writing projects 
(e.g., exploring a number of “how-to” books and 
using them to write a sequence of instructions)

■  Taking part in conversations about topics and texts 
being studied by responding to the comments of others 
and asking questions to clear up any confusion 

■  Describing people, places, things, and events with 
relevant details, expressing ideas and feelings 
clearly and with complete sentences

■  Producing and expanding complete simple and 
compound statements, questions, commands, and 
exclamations 

■  Identifying the correct meaning for a word 
with multiple meanings, based on the sentence 
or paragraph in which the word is used (e.g., 
deciding whether the word bat means a flying 
mammal or a club used in baseball)

■  Learning to think about finer distinctions in the 
meanings of near-synonyms (e.g., marching, 
prancing, strutting, strolling, walking)

a Sample of What your Child Will Be Working on in 1st Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 1st grade, these 
include:

■  Reading grade-level text with understanding and fluency

■  Learning from, enjoying, and getting facts from books he or she reads and 
listens to

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? How 
can I help my child improve or excel in this area? If my child needs extra support 
or wants to learn more about a subject, are there resources to help his or her 
learning outside the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 1st grade, your child will build on last year’s work and gain important new skills. 
One of the most important outcomes for the year is to improve speed and accuracy 
adding with a sum of 20 or less and subtracting from a number 20 or less (e.g., 17 – 8). 
Another important goal in 1st grade is adding with a sum of 100 or less; this will rely on 
understanding what the digits mean in a number such as 63 (namely, 63 is six tens and 
three ones). Working with multi-digit addition this year will set the stage for 2nd grade, 
when your child will be working with three-digit numbers and adding and subtracting 
with larger numbers.

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, keep  
the conversation focused on the most important topics. In 1st grade, these include:

■  Adding with a sum of 20 or less and subtracting from a number 20 or less 
(this will not be written work; ask the teacher for his or her observations  
of your child’s progress in this area)

■  Using understanding of place value to add and subtract

■  Solving addition and subtraction word problems

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this piece 
of work satisfactory? How could it be better? Is my child on track? How can I help my child 
improve or excel in this area? If my child needs extra support or wants to learn more about a 
subject, are there resources to help his or her learning outside the classroom?

■  Solving addition and subtraction word problems 
in situations of adding to, taking from, putting 
together, taking apart, and comparing (e.g., a 
taking from situation would be: “Five apples were 
on the table. I ate some apples. Then there were 
three apples. How many apples did I eat?”)

■  Adding with a sum of 20 or less, and subtracting 
from a number 20 or less, for example by using 
strategies based around the number 10 (e.g., to 
solve 13 – 4, one can start with 13, subtract 3 to 
reach 10, and then subtract 1 more to reach 9)

■  Quickly and accurately adding with a sum of 10 or 
less, and quickly and accurately subtracting from 
a number 10 or less (e.g., 2 + 5, 7 – 5)

■  Understanding what the digits mean in two-digit 
numbers (place value)

■  Using understanding of place value to add 
and subtract (e.g., 38 + 5, 29 + 20, 64 + 27,  
80 – 50)

■  Measuring lengths of objects by using a shorter 
object as a unit of length

■  Making composite shapes by joining shapes 
together, and dividing circles and rectangles into 
halves or fourths

a Sample of What your Child Will Be Working on in 1st Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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For more information, the full standards are available at www.corestandards.org.

English language arts & literacy

■  Encourage your child to read to you books such 
as Little Bear by Else Holmelund Minarik. Help 
him or her sound out difficult words. To find  
more books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf.

■  Act out stories together from books, television, or 
your child’s imagination. 

■  Pick a “word of the day” each day starting with a 
different letter. Have your child write the word and 
look for other things beginning with the same letter.  

■  Visit the library with your child every week. Have 
your child sign up for a library card. 

mathematics

Look for “word problems” in real life. Some 1st grade 
examples might include:

■  If you open a new carton of a dozen eggs, and you 
use four eggs to cook dinner, close the carton and 
ask your child how many eggs are left.

■  While putting away toys into bins, count the number 
of toys in two bins and ask your child how many 
more are in one bin compared to the other.

■  Play the “I’m thinking of a number” game. For 
example, “I’m thinking of a number that makes 11 
when added to 8. What is my number?”

Additionally, here are some activities you can do with your child to support learning at home:

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. Try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. This will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home
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This guide provides an overview of what your child will 
learn by the end of 2nd grade in mathematics and English 
language arts/literacy. It focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. This guide is based on the new Common Core State 
Standards, which have been adopted by more than 40 states. These K–12 standards are informed 
by the highest state standards from across the country. If your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 3rd grade.

Why arE aCadEmIC STandardS ImporTanT? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can I hElp my ChIld?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

parEnTS’ GuIdE To 

Student Success 
2nd GradE

 ThIS GuIdE InCludES

■ an overview of some of the key things your child 
will learn in English/literacy and math in 2nd grade

■ Ideas for activities to help your child learn at 
home

■ Topics of discussion for talking to your child’s 
teacher about his or her academic progress
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Students in 2nd grade will gain more skills in reading, writing, speaking, and listening. They 
continue to learn and practice rules for matching sounds to letters that make up words, 
and they learn new concepts — such as words that share the same root (e.g., add and 
additional) — that help them figure out the meanings of new words. Writing will become 
an exciting way for your child to use newly learned words and phrases to express ideas. 
As they write and speak, 2nd graders will be more attentive to the formal and informal uses 
of English and will spell most words correctly in their writing. 

English language arts & literacy

■  Paying close attention to details, including 
illustrations and graphics, in stories and books to 
answer who, what, where, when, why, and how 
questions 

■  Determining the lesson or moral of stories, fables, 
and folktales

■  Using text features (e.g., captions, bold print, 
indexes) to locate key facts or information 
efficiently

■  Writing an opinion about a book he or she has 
read, using important details from the materials to 
support that opinion

■  Writing stories that include a short sequence of 
events and include a clear beginning, middle,  
and end

■  Participating in shared research projects (e.g., 
read books on a single topic to produce a report)

■  Taking part in conversations by linking his or her 
comments to the remarks of others and asking 
and answering questions to gather additional 
information or deepen understanding of the topic

■  Retelling key information or ideas from media or 
books read aloud

■  Producing, expanding, and rearranging sentences 
(e.g., “The boy watched the movie”; “The little 
boy watched the movie”; “The action movie was 
watched by the little boy”)

■  Determining the meaning of the new word formed 
when a known prefix or suffix is added to a known 
word (happy/unhappy; pain/painful/painless)

a Sample of What your Child Will Be Working on in 2nd Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 2nd grade, these 
include:

■  Reading grade-level books and stories with understanding and fluency 

■  Building a foundation of knowledge through reading and listening to books in 
history/social studies, science, and other subjects 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? 
How can I help my child improve or excel in this area? If my child needs extra 
support or wants to learn more about a subject, are there resources to help his 
or her learning outside the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 2nd grade, your child will build on last year’s work and gain important new skills. One of 
the most important outcomes for the year is to add and subtract two-digit numbers quickly 
and accurately (e.g., 77 – 28). Another important goal in 2nd grade is to understand what the 
digits mean in a three-digit number such as 463 (namely, 463 is four hundreds, six tens, and 
three ones). Your child also will build expertise with solving addition and subtraction word 
problems. Mastering addition and subtraction at the 2nd grade level is important so that 
your child will not have to review and repeat this material in 3rd grade, when the study of 
multiplication, division, and fractions will start. 

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, keep  
the conversation focused on the most important topics. In 2nd grade, these include:

■  Using understanding of place value to add and subtract

■  Solving more challenging addition and subtraction word problems

■  Measuring lengths, and solving word problems involving addition and 
subtraction of lengths

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

■  Solving challenging addition and subtraction word 
problems with one or two steps (e.g., a “one-step” 
problem would be: “Lucy has 23 fewer apples than 
Julie. Julie has 47 apples. How many apples does 
Lucy have?”)

■  Quickly and accurately adding with a sum of 
20 or less (e.g., 11 + 8); quickly and accurately 
subtracting from a number 20 or less (e.g., 16 – 9); 
and knowing all sums of one-digit numbers from 
memory by the end of the year

■  Understanding what the digits mean in three-digit 
numbers (place value)

■  Using understanding of place value to add and 
subtract three-digit numbers (e.g., 811 – 367); 
adding and subtracting two-digit numbers quickly 
and accurately (e.g., 77 – 28) 

■  Measuring and estimating length in standard units

■  Solving addition and subtraction word problems 
involving length (e.g., “The pen is 2 cm longer than 
the pencil. If the pencil is 7 cm long, how long is 
the pen?”)

■  Building, drawing, and analyzing 2-D and 3-D 
shapes to develop foundations for area, volume, 
and geometry in later grades

a Sample of What your Child Will Be Working on in 2nd Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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For more information, the full standards are available at www.corestandards.org.

English language arts & literacy

■  Read at home every day and assist your child by 
reading every other paragraph. Encourage your  
child to read to younger siblings, cousins, or other 
children you know. To find recommendations of 
books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf.

■  Have your child write a thank you note or letter to 
family members or friends. 

■  Ask your librarian to suggest books about people 
or places that are important to your child or family 
that you can read together. Encourage your child to 
explain what he or she has just read. 

 mathematics

Look for “word problems” in real life. Some 2nd grade 
examples might include:

■  When saving for a purchase, compare the cost of the 
item to the amount of money you have; then ask your 
child to determine how much more money he or she 
needs to buy the item. 

■  When measuring your child’s height, ask how many 
inches he or she has grown since the very first 
measurement.

■  Play “draw the shape.” For example, ask your child to 
draw a hexagon with one side longer than the others, 
or ask him or her to shade in a quarter of a rectangle.

Additionally, here are some activities you can do with your child to support learning at home:

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. Try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. This will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home
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This guide provides an overview of what your child will 
learn by the end of 3rd grade in mathematics and English 
language arts/literacy. It focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. This guide is based on the new Common Core State 
Standards, which have been adopted by more than 40 states. These K–12 standards are informed 
by the highest state standards from across the country. If your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 4th grade.

Why arE aCadEmIC STandardS ImporTanT? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can I hElp my ChIld?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

parEnTS’ GuIdE To 

Student Success 
3rd GradE

ThIS GuIdE InCludES

■ an overview of some of the key things your child 
will learn in English/literacy and math in 3rd grade

■ Ideas for activities to help your child learn at 
home

■ Topics of discussion for talking to your child’s 
teacher about his or her academic progress
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Third grade is a pivotal year for your child. Learning to read with fluency and confidence will 
serve as a foundation for the reading demands in later grades. By practicing with learning-to-read 
strategies, your child will reliably be able to make sense of multisyllable words in books. He or she 
will come to appreciate that words have meanings that are not literal (e.g., a piece of cake) and 
have relationships to other words (e.g., company and companion). Recognizing and understanding 
words will help your child read increasingly challenging stories and books and build knowledge 
about the world around him or her. By the end of the year, your child also will be writing clear 
sentences and paragraphs on a range of topics, drawing on an expanding vocabulary. 

English language arts & literacy

■  Reading closely to find main ideas and supporting 
details in a story

■  Describing the logical connection between 
particular sentences and paragraphs in stories 
(e.g., first, second, third; cause and effect)

■  Comparing the most important points and key 
details presented in two books on the same topic 

■  Writing opinions or explanations that group 
related information and develop topics with facts 
and details 

■  Writing stories that establish a situation and 
include details and clear sequences of events that 
describe the actions, thoughts, and feelings of 
characters

■  Independently conducting short research projects 
that build knowledge about various topics

■  Asking and answering questions about information 
he or she hears from a speaker or while 
participating in classroom discussions, offering 
appropriate elaboration and detail that build on 
what others have said

■  Reading stories and poems aloud fluently, without 
pausing to figure out what each word means 

■  Distinguishing the literal and nonliteral meanings 
of words, such as something’s fishy and cold 
shoulder 

■  Spelling correctly and consulting dictionaries to 
clarify meanings of words 

a Sample of What your Child Will Be Working on in 3rd Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 3rd grade, these 
include:

■  Reading grade-level books, stories, poems, and articles fluently

■ Writing and speaking well, following rules of punctuation and grammar

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? 
How can I help my child improve or excel in this area? If my child needs extra 
support or wants to learn more about a subject, are there resources to help his 
or her learning outside the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 3rd grade, your child will learn important new ideas and gain important new skills. One 
of the most important topics this year is multiplication and division. Another is fractions. 
Multiplication, division, and fractions are the building blocks for many life skills that 
students will learn in later grades, such as percentages. Students also need to master 
these topics to be ready for algebra and advanced math, so it is essential to get a good 
start with these topics in 3rd grade.

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 3rd grade, these 
include:

■  Multiplication and division

■ Fractions 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? 
How can I help my child improve or excel in this area? If my child needs extra 
support or wants to learn more about a subject, are there resources to help his 
or her learning outside the classroom?

■  Multiplying and dividing up to 10 × 10 quickly and 
accurately, including knowing the times tables 
from memory

■  Solving word problems using addition, subtraction, 
multiplication, and division

■  Beginning to multiply numbers with more than one 
digit (e.g., multiplying 9 × 80)

■  Understanding fractions and relating them to 
the familiar system of whole numbers (e.g., 
recognizing that 3⁄1 and 3 are the same number)

■  Measuring and estimating weights and liquid 
volumes, and solving word problems involving 
these quantities 

■  Reasoning about shapes (e.g., all squares are 
rectangles but not all rectangles are squares)

■  Finding areas of shapes, and relating area to 
multiplication (e.g., why is the number of square 
feet for a 9-foot by 7-foot room given by the 
product 9 × 7?)

a Sample of What your Child Will Be Working on in 3rd Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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For more information, the full standards are available at www.corestandards.org.

English language arts & literacy

■  Make reading for fun a part of your child’s daily 
routine. Set aside quiet time, with no phones, 
computers, or other distractions, when your child 
can read for pleasure, books such as Amos & Boris 
by William Steig or The Fire Cat by Esther Averill. 
To find more books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf.

■  Encourage your child to find a picture from a 
newspaper or magazine, cut it out, paste it on paper, 
and write a story about it. 

■  Start a family vocabulary box or jar. Have everyone 
write down new words they discover, add them to 
the box, and use the words in conversation. 

mathematics

Look for “word problems” in real life. Some 3rd grade 
examples might include:

■  Notice those everyday occasions when you find 
yourself using your times tables — such as to 
determine how many days there are in four weeks. 
Ask your child for the answer.

■  Involve your child when you notice yourself using 
division to “work backward” in the times tables — 
such as determining how many candies each child 
will get if 36 candies are shared equally among nine 
children at a party, or determining how many six-inch 
lengths can be cut from a string 18 inches long.

Additionally, here are some activities you can do with your child to support learning at home:

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. Try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. This will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home
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This guide provides an overview of what your child will 
learn by the end of 4th grade in mathematics and English 
language arts/literacy. It focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. This guide is based on the new Common Core State 
Standards, which have been adopted by more than 40 states. These K–12 standards are informed 
by the highest state standards from across the country. If your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 5th grade.

Why arE aCadEmIC STandardS ImporTanT? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can I hElp my ChIld?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

parEnTS’ GuIdE To 

Student Success 
4Th GradE

ThIS GuIdE InCludES

■ an overview of some of the key things your child 
will learn in English/literacy and math in 4th grade

■ Ideas for activities to help your child learn at 
home

■ Topics of discussion for talking to your child’s 
teacher about his or her academic progress
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Building the stamina and skills to read challenging fiction, nonfiction, and other materials 
is fundamental in 4th grade. Your child will continue to learn about the world as well as 
build vocabulary skills by reading more complicated stories and poems from different 
cultures and a range of books on history, science, art, and music. Fourth grade students 
also will make important strides in their ability to explain plainly and in detail what a book 
says — both explicitly and what is implied from its details. By 4th grade, your child will 
be writing effective summaries, book reports, and descriptions of characters or events 
that use correct grammar and punctuation. 

English language arts & literacy

■  Describing the basic elements of stories — such 
as characters, events, and settings — by drawing 
on specific details in the text

■  Paying close attention to key features of 
informational books and articles: these include 
understanding the main and supporting ideas; 
being able to compare and contrast information; 
and explaining how the author uses facts, details, 
and evidence to support particular points

■  Comparing ideas, characters, events, and settings 
in stories and myths from different cultures

■  Writing summaries or opinions about topics 
supported with a set of well-organized facts, 
details, and examples 

■  Independently conducting short research projects 
on different aspects of a topic using evidence 
from books and the Internet 

■  Paraphrasing and responding to information 
presented in discussions, such as comparing and 
contrasting ideas and analyzing evidence that 
speakers use to support particular points

■  Reporting orally on a topic or telling a story with 
enough facts and details

■  Writing complete sentences with correct 
capitalization and spelling

■  Relating words that are common in reading to 
words with similar meanings (synonyms) and to 
their opposites (antonyms) 

a Sample of What your Child Will Be Working on in 4th Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 4th grade, these include:

■  Comprehending a range of grade-level stories, poems, and informational texts 
such as biographies, articles, or guidebooks about history, science, or the arts

■  Building understanding of relationships between words and nuances in word 
meanings — synonyms, antonyms, idioms — and using this knowledge to convey 
ideas precisely 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 4th grade, your child will gain important new skills while continuing to build on what he 
or she learned the previous year. One of the main areas studied in 4th grade is arithmetic 
and applying it to solve problems. This is an important life skill, and your child should 
make significant strides in this area during the year. Your child will also build knowledge 
and skills with fractions to prepare for mastering this topic in 5th and 6th grades. These 
skills will help ensure your child is ready for algebra and advanced math. 

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 4th grade, these 
include:

■  Doing arithmetic and solving word problems with multi-digit numbers

■  Doing arithmetic and solving word problems with fractions

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? How 
can I help my child improve or excel in this area? If my child needs extra support 
or wants to learn more about a subject, are there resources to help his or her 
learning outside the classroom?

■  Using whole-number arithmetic to solve word 
problems, including problems with remainders and 
problems with measurements 

■  Adding and subtracting whole numbers quickly 
and accurately (numbers up to 1 million)

■  Multiplying and dividing multi-digit numbers in 
simple cases (e.g., multiplying 1,638 × 7 or 24 × 17, 
and dividing 6,966 by 6)

■  Understanding and applying equivalent fractions 
(e.g., recognizing that 1⁄4 is less than 3⁄8 because 2⁄8 
is less than 3⁄8)

■  Adding, subtracting, and multiplying fractions 
in simple cases (such as 2 3⁄4 − 1 1⁄4  or 3 × 5⁄8), and 
solving related word problems 

■  Understanding simple decimals in terms of 
fractions (e.g., rewriting 0.62 as 62⁄100)

■  Measuring angles and finding unknown angles in 
a diagram

a Sample of What your Child Will Be Working on in 4th Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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For more information, the full standards are available at www.corestandards.org.

English language arts & literacy

■  Urge your child to use logical arguments to defend 
his or her opinion. If your child wants a raise in 
allowance, ask him or her to research commonsense 
allowance systems and, based on that research, 
explain reasons why, supported by facts and details.

■  Talk about the news together. Pick one story in the 
news, read it together, and discuss with your child 
what it means. 

■  Keep books, magazines, and newspapers at home. 
Make sure your child sees you reading. 

mathematics

Look for “word problems” in real life. Some 4th grade 
examples might include:

■  Ask your child to compare numbers using phrases 
like “times as much.” For example, if the family cat 
weighs 8 lbs. and the family dog weighs 56 lbs., how 
many times as much does the dog weigh?

■  Ask your child to help you compare fractional 
amounts — for example, if one recipe calls for 2⁄3 of 
a cup of oil, but another recipe calls for 3⁄4 of a cup 
of oil, which recipe calls for more oil? (In 5th grade, 
your child will learn ways to determine just how 
much more oil.)

Additionally, here are some activities you can do with your child to support learning at home:

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. Try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. This will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home
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Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn by the end of 5th grade in mathematics and english 
language arts/literacy. it focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. this guide is based on the new Common Core state 
standards, which have been adopted by more than 40 states. these K–12 standards are informed 
by the highest state standards from across the country. if your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 6th grade.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

5th Grade

this Guide inCludes

■ an overview of some of the key things your child 
will learn in english/literacy and math in 5th grade

■ ideas for activities to help your child learn at 
home

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress
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In 5th grade, your child will read widely and deeply from a range of high-quality, 
increasingly challenging fiction and nonfiction from diverse cultures and time periods. 
Building knowledge about subjects through research projects and responding 
analytically to literary and informational sources will be key to your child’s continuing 
success. Your child will write stories or essays that are several paragraphs long. By 
devoting significant time and effort to producing numerous written pieces over short 
and extended timeframes throughout the year, he or she also will gain control over many 
conventions of grammar, usage, and punctuation as well as learn ways to make himself 
or herself understood.

english language arts & literacy

■ Summarizing the key details of stories, dramas, 
poems, and nonfiction materials, including their 
themes or main ideas 

■ Identifying and judging evidence that supports 
particular ideas in an author’s argument to change 
a reader’s point of view

■ Integrating information from several print and 
digital sources to answer questions and solve 
problems

■ Writing opinions that offer reasoned arguments 
and provide facts and examples that are logically 
grouped to support the writer’s point of view 

■ Writing stories, real or imaginary, that unfold 
naturally and developing the plot with dialogue, 
description, and effective pacing of the action 

■ Coming to classroom discussions prepared, then 
engaging fully and thoughtfully with others (e.g., 
contributing accurate, relevant information; elabo-
rating on the remarks of others; synthesizing ideas)

■ Reporting on a topic or presenting an opinion with 
his or her own words, a logical sequence of ideas, 
sufficient facts and details, and formal English 
when appropriate

■ Expanding, combining, and reducing sentences to 
improve meaning, interest, and style of writing

■ Building knowledge of academic words with an 
emphasis on those that signal a contrast in ideas 
or logical relationships, such as on the other hand, 
similarly, and therefore

■ Producing writing on the computer 

a sample of What your Child Will Be Working on in 5th Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep the 
conversation focused on the most important topics. In 5th grade, these include:

■  Reading closely and drawing evidence from grade-level fiction and nonfiction 
materials, including the ability to quote accurately from them when answering 
questions

■  Adjusting communications to accomplish a particular purpose (e.g., providing more 
background information for audiences who do not know the topic well) 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants to 
learn more about a subject, are there resources to help his or her learning outside the 
classroom?

Talking to  
Your Child’s 

Teacher
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mathematics
Fifth grade is a milestone and a pivot point for students. The classroom focus on 
arithmetic during the elementary grades will develop into a more formal study 
of algebra in middle school. To be ready for algebra, students must have an 
understanding of fractional arithmetic, in part because even simple equations cannot 
be solved without fractions. Because of this, whole-number arithmetic comes mostly to 
a close in 5th grade, while multiplying and dividing fractions becomes a major focus. 

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 5th grade, these 
include:

■ Multiplying and dividing fractions, and solving related word problems 

■ Decimals (concepts and arithmetic)

■ Volume (concepts and problem-solving)

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is 
this piece of work satisfactory? How could it be better? Is my child on track? How 
can I help my child improve or excel in this area? If my child needs extra support 
or wants to learn more about a subject, are there resources to help his or her 
learning outside the classroom?

■ Adding and subtracting fractions with unlike 
denominators (e.g., 21⁄4 – 11⁄3), and solving word 
problems of this kind

■ Multiplying fractions; dividing fractions in simple 
cases; and solving related word problems (e.g., 
finding the area of a rectangle with fractional side 
lengths; determining how many 1⁄3-cup servings 
are in 2 cups of raisins; determining the size of a 
share if 9 people share a 50-pound sack of rice 
equally or if 3 people share 1⁄2 pound of chocolate 
equally)

■ Generalizing the place-value system to include 
decimals, and calculating with decimals to the 
hundredths place (two places after the decimal)

■ Multiplying whole numbers quickly and 
accurately, for example 1,638 × 753, and dividing 
whole numbers in simple cases, such as dividing 
6,971 by 63 

■ Understanding the concept of volume, and solving 
word problems that involve volume

■ Graphing points in the coordinate plane (two 
dimensions) to solve problems

■ Analyzing mathematical patterns and relationships

a sample of What your Child Will Be Working on in 5th Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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help your Child learn at homehelp your Child learn at home

For more information, the full standards are available at www.corestandards.org.

english language arts & literacy

■ Invite your child to read his or her writing out loud 
to other family members. Ask questions about your 
child’s word choices and ideas.

■ Discuss your family stories and history. Encourage 
your child to ask relatives questions about their 
lives. Put the information together in an album or 
brainstorm different ways to tell family tales, such as 
poems or short stories.  

■ Go to a play or musical with your child. Discuss the 
way the actors bring the words to life. 

mathematics

Look for “word problems” in real life. Some 5th grade 
examples might include:

■ Doing arithmetic with decimals, for example when 
balancing a checkbook.

■ Multiplying with fractions — for example, if you 
used about 2⁄3 of a 3⁄4-cup measure of vegetable 
stock, then how much stock did you use? About  
how much is left?

■ Using the length, width, and depth of a garden plot to 
determine how many bags of garden soil to buy.

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. this will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

Additionally, here are some activities you can do with your child to support learning at home:
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Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn by the end of 6th grade in mathematics and english 
language arts/literacy. it focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. this guide is based on the new Common Core state 
standards, which have been adopted by more than 40 states. these K–12 standards are informed 
by the highest state standards from across the country. if your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 7th grade.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

6th Grade

this Guide inCludes

■ an overview of some of the key things your child 
will learn in english/literacy and math in 6th grade

■ ideas for activities to help your child learn at 
home

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress
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In 6th grade, students apply skills they learned in earlier grades to make sense of longer, 
more challenging books and articles. That includes learning about how authors try to 
influence readers and find reasons to support their ideas. Focusing on how authors 
make their points and support their arguments with evidence and reasoning helps 6th 
grade students sharpen their ability to write and speak with more clarity and coherence. 
Students also will expand their vocabularies and use new words in their stories, reports, 
and essays. To meet these literacy goals, students must devote significant attention to 
precise details in their reading and when writing.

english language arts & literacy

■ Analyzing how chapters of a book, scenes of 
a play, or stanzas of a poem fit into the overall 
structure of the piece and contribute to the 
development of ideas or themes

■ Gaining knowledge from materials that make 
extensive use of elaborate diagrams and data to 
convey information and illustrate concepts

■ Evaluating the argument and specific claims in 
written materials or a speech, and distinguishing 
claims that are supported by reasons and 
evidence from claims that are not

■ Presenting claims and findings to others orally, 
sequencing ideas logically, and accentuating main 
ideas or themes

■ Writing arguments that provide clear reasons and 
relevant evidence, using credible sources

■ Writing brief reports that examine a topic, have 
a clear focus, and include relevant facts, details, 
and quotations 

■ Conducting short research projects to answer 
a question, drawing on several sources and 
sharpening the focus based on the research 
findings

■ Reviewing and paraphrasing key ideas and 
multiple perspectives of a speaker 

■ Recognizing variations from standard English in his 
or her own and others’ writing and speaking, and 
using this knowledge to improve language use

■ Determining the correct meaning of a word based 
on the context in which it is used (e.g., the rest of 
the sentence or paragraph; a word’s position or 
function in a sentence)

a sample of What your Child Will Be Working on in 6th Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 6th grade, these include:

■  Reading closely and citing evidence from grade-level fiction and nonfiction to 
support an analysis of what the materials say

■ Developing a rich vocabulary of complex and sophisticated words and using 
them to speak and write more precisely and coherently

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

The skills and understanding that your child will gain during 6th grade are among the 
most important foundations for college and career readiness. These include working 
with ratios and rates and working with variables and variable expressions — the 
building blocks of algebra. Many of this year’s topics will remain a major emphasis 
throughout the middle school years and into high school.

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 6th grade, these include:

■  Analyzing and solving problems using concepts of ratio and rate

■ Working with variables and expressions 

■ Analyzing and solving word problems using equations

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

■  Understanding ratios and rates, and solving 
problems involving proportional relationships  
(e.g., if it took 7 hours to mow 4 lawns, then at 
that rate, how many lawns could be mowed in 35 
hours? At what rate were lawns being mowed?)

■ Dividing fractions and solving related word 
problems (e.g., how wide is a rectangular strip of 
land with length 3⁄4 mile and area 1⁄2 square mile?)

■ Using positive and negative numbers together to 
describe quantities; understanding the ordering 
and absolute values of positive and negative 
numbers

■ Working with variables and expressions by 
generalizing the way numbers work (e.g., when 
adding numbers, the order doesn’t matter, so  
x + y = y + x; likewise, properties of addition and 
multiplication can be used to rewrite 24x + 18y as 
6(4x + 3y), or y + y + y as 3y)

■ Understanding the process of solving simple 
equations

■ Writing equations to solve word problems and 
describe relationships between quantities (e.g., 
the distance D traveled by a train in time T might 
be expressed by an equation D = 85T, where D is 
in miles and T is in hours)

■ Reasoning about relationships between shapes to 
determine area, surface area, and volume

a sample of What your Child Will Be Working on in 6th Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. this will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

help your Child learn at home

For more information, the full standards are available at www.corestandards.org.

For more information, the full standards are available at www.corestandards.org.

english language arts & literacy

■  Listen with your child to a television reporter, 
politician, or other speaker. Ask your child to tell you 
the speaker’s main points. Was the speaker trying to 
convince the audience of something? How?

■ Visit a library or book store together and 
ask the librarian or bookseller to recommend  
young adult books, such as Roll of Thunder, 
Hear My Cry by Mildred D. Taylor. To find 
more books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf.

■ Invite your child to participate in an adult gathering, 
such as a meal with friends, to practice listening 
skills and making conversation.

■ Encourage your child to learn at the library or on the 
Internet what life in your community was like 100 
years ago. Have your child write a story, poem, or 
play about that time. 

mathematics

Look for “word problems” in real life. Some 6th grade 
examples might include:

■ Determining the average speed of a family trip, 
based on the distance traveled and the time taken; 
or estimating the time that a trip will take, given the 
distance and an estimate of the average speed. 
(Examples can also come from the news — for 
example, a swimmer crossing the English Channel or 
a space probe traveling to another planet.) 

■ Finding the surface area of the walls and ceiling in a 
room to determine the cost of painting the room.

Additionally, here are some activities you can do with your child to support learning at home:
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Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn by the end of 7th grade in mathematics and english 
language arts/literacy. it focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. this guide is based on the new Common Core state 
standards, which have been adopted by more than 40 states. these K–12 standards are informed 
by the highest state standards from across the country. if your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for 8th grade.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

7th Grade

this Guide inCludes

■ an overview of some of the key things your child 
will learn in english/literacy and math in 7th grade

■ ideas for activities to help your child learn at 
home

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress
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In 7th grade, your child will analyze, define, compare, and evaluate ideas when reading, 
writing, speaking, and listening. He or she will continue to analyze how themes in fiction and 
nonfiction develop over the course of a book or article. Readings will include classic and 
contemporary pieces that represent diverse perspectives. In particular, 7th grade students’ 
ability to cite specific evidence when offering an interpretation of a text matures. They use 
relevant evidence when supporting their own points in writing and speaking, making their 
reasoning clear to readers or listeners or constructively evaluating others’ use of evidence. 
This ability will help your child in every facet of his or her studies. 

english language arts & literacy

■  Citing several sources of specific evidence from a 
piece when offering an oral or written analysis of 
a book, essay, article, or play

■ Analyzing works of fiction to see how events advance 
the plot and how setting shapes the characters

■ Determining an author’s point of view or purpose 
in a nonfiction work and analyzing how the author 
takes a position different from other authors

■ Organizing and focusing his or her own writing, 
including supporting statements and conclusions 
with evidence and showing that the evidence is 
accurate and reliable

■ Conducting research in response to a specific 
question by drawing on evidence from several 

credible literary or informational sources to 
support an analysis or reflection 

■ Avoiding plagiarism and following a standard 
format for citations (e.g., footnotes, bibliography)

■ Evaluating a speaker’s key points and reasoning, 
asking questions, and stating his or her own well-
supported ideas in discussions

■ Presenting claims and findings to others emphasizing 
main points, making eye contact, speaking loudly 
enough, pronouncing words clearly, and using 
formal English when the situation calls for it 

■ Using common, grade-appropriate Greek or Latin 
affixes and roots as clues to defining the meaning 
of a word (e.g., semi-, semiannual, semicircle)

a sample of What your Child Will Be Working on in 7th Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 7th grade, these include:

■  Reading closely and citing several sources of evidence from grade-level fiction 
and nonfiction works to support an analysis of what the material says

■ Developing a rich vocabulary of complex and sophisticated words and using 
them to speak and write more precisely and coherently 

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 7th grade, your child will grow in skill and understanding as he or she continues 
the previous grade’s work in proportional relationships, equations, and positive 
and negative numbers. These topics will remain a major emphasis throughout the 
middle school years and into high school. A good command of rates and proportional 
relationships, including percentages, is also an important life skill.

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 7th grade, these include:

■  Analyzing proportional relationships

■ Arithmetic with positive and negative numbers 

■ Solving equations quickly and accurately, and writing equations to solve word 
problems

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants to 
learn more about a subject, are there resources to help his or her learning outside the 
classroom?

■  Analyzing proportional relationships (e.g., 
by graphing in the coordinate plane), and 
distinguishing proportional relationships from 
other kinds of mathematical relationships (e.g., 
buying 10 times as many items will cost you 10 
times as much, but taking 10 times as many aspirin 
will not lower your fever 10 times as much)

■ Solving percent problems (e.g., tax, tips, and 
markups and markdowns)

■ Adding, subtracting, multiplying, and dividing 
positive and negative numbers, and solving 
related word problems 

■ Solving word problems that have a combination 
of whole numbers, fractions, and decimals (e.g., a 
woman making $25 per hour receives a 10% raise; 

she will make an additional 1⁄10 of her salary an 
hour, or $2.50, for a new salary of $27.50)

■ Solving equations such as 1⁄2 (x – 3) = 3⁄4 quickly 
and accurately, and writing equations of this kind 
to solve word problems (e.g., “I knocked over a 
carton of milk, and 3 cups were spilled before I set 
the carton upright again. When I poured out the 
remaining milk equally into two measuring cups, 
there was 3⁄4 of a cup of milk in each one. How 
much milk was originally in the carton?”)

■ Solving problems involving scale drawings 

■ Using statistics to draw inferences and make 
comparisons (e.g., deciding which candidate is 
likely to win an election based on a survey)

a sample of What your Child Will Be Working on in 7th Grade

Talking to  
Your Child’s 
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help your Child learn at home

For more information, the full standards are available at www.corestandards.org.

english language arts & literacy

■ Visit a local art museum together. Take time to 
closely observe the details of the paintings or other 
art objects and talk about what you see there. 

■ Have your child help plan a family outing, using the 
Internet or library to research a place he or she is 
interested in. 

■ Ask your child who his or her favorite authors 
are. Why does your child like their books? What 
ideas does the author write about? Who are his  
or her favorite characters? Why? To find recommen-
dations of books for your child to read, visit 
www.corestandards.org/assets/Appendix_B.pdf. 

mathematics

Look for “word problems” in real life. Some 7th grade 
examples might include:

■ Figuring the amount of a 15% tip or determining what 
percentage of weekly income goes to pay taxes. 

■ Using a scale diagram in a manual or a newspaper 
article to determine lengths, areas, distances, or 
other measures.

■ For a long-term project, help your child choose a 
stock and follow its value on the stock market using 
the newspaper or the Internet. Have your child 
calculate the stock’s percent increase or decrease 
each month.

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. this will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

Additionally, here are some activities you can do with your child to support learning at home:
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Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn by the end of 8th grade in mathematics and english 
language arts/literacy. it focuses on the key skills your child 
will learn in these subjects, which will build a strong foundation for success in the other subjects 
he or she studies throughout the school year. this guide is based on the new Common Core state 
standards, which have been adopted by more than 40 states. these K–12 standards are informed 
by the highest state standards from across the country. if your child is meeting the expectations 
outlined in these standards, he or she will be well prepared for high school.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

8th Grade

this Guide inCludes

■ an overview of some of the key things your child 
will learn in english/literacy and math in 8th grade

■ ideas for activities to help your child learn at 
home

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress
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To prepare for bigger challenges in high school, 8th grade students must grapple with 
major works of fiction and nonfiction that extend across cultures and centuries. As they 
work diligently to understand precisely what an author or speaker is saying, students 
also must learn to question an author’s or speaker’s assumptions and assess the 
accuracy of his or her claims. They also must be able to report findings from their own 
research and analysis of sources in a clear manner. 

english language arts & literacy

■  Citing the evidence that most strongly supports an 
analysis of what is explicitly stated and/or implied 
from a book, article, poem, or play   

■ Analyzing where materials on the same topic 
disagree on matters of fact, interpretation, or point 
of view

■ Learning how authors support their ideas through 
word choice, sentence and paragraph structure, 
and other methods

■ Building writing around strong central ideas or points 
of view; supporting the ideas with sound reasoning 
and evidence, precise word choices, smooth 
transitions, and different sentence structures

■ Planning and conducting research projects that 
include several steps and use many credible and 
documented print and digital sources

■ Analyzing the purpose of information presented in 
diverse media (e.g., print, TV, web) and evaluating 
its social, political, or commercial motives 

■ Presenting findings and claims to others, 
emphasizing key points with relevant evidence 
and sound reasoning, adapting speech to the 
audience and the formality of the setting, and 
responding to questions and comments with 
relevant observations and ideas 

■ Using strong, active verbs to create a clear 
picture for the reader (e.g., walk, skip, meander, 
lurch, limp)

■ Interpreting figures of speech (e.g., irony, puns) 
and developing a large vocabulary of general 
academic words and phrases

a sample of What your Child Will Be Working on in 8th Grade

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 8th grade, these include:

■  Reading closely and drawing evidence from grade-level fiction and nonfiction 
works that most strongly supports an analysis of the material

■ Developing a rich vocabulary of complex and sophisticated words and using 
them to speak and write more precisely and coherently  

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can 
I help my child improve or excel in this area? If my child needs extra support or 
wants to learn more about a subject, are there resources to help his or her learning 
outside the classroom?

Talking to  
Your Child’s 

Teacher
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mathematics

In 8th grade, your child will learn a number of skills and ideas that he or she must 
know and understand to be ready for college and career. Your child will continue to 
learn how to write and reason with algebraic expressions. Your child also will make a 
thorough study of linear equations with one and two variables. Building on previous 
work with relationships between quantities, your child will be introduced to the idea 
of a mathematical function. And your child will prepare for high school geometry by 
understanding congruence (same shape and size) and similarity of geometric figures. 

Keeping the conversation focused. 
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 8th grade, these include:

■  Linear equations with one and two variables

■ Functions

■ Congruence and similarity of geometric figures

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants 
to learn more about a subject, are there resources to help his or her learning outside 
the classroom?

■  Understanding slope, and relating linear equations 
in two variables to lines in the coordinate plane

■ Solving linear equations (e.g., –x + 5(x + 1⁄3) = 
2x – 8); solving pairs of linear equations (e.g., 
x + 6y = –1 and 2x – 2y = 12); and writing equations 
to solve related word problems 

■ Understanding functions as rules that assign a 
unique output number to each input number; using 
linear functions to model relationships 

■ Analyzing statistical relationships by using a best-
fit line (a straight line that models an association 
between two quantities)

■ Working with positive and negative exponents, 
square root and cube root symbols, and scientific 
notation (e.g., evaluating √36 + 64; estimating 
world population as 7 x 109)

■ Understanding congruence and similarity using 
physical models, transparencies, or geometry 
software (e.g., given two congruent figures, show 
how to obtain one from the other by a sequence of 
rotations, translations, and/or reflections) 

■ Understanding and applying the Pythagorean 
Theorem (a2 + b2 = c2) to solve problems

a sample of What your Child Will Be Working on in 8th Grade

Talking to  
Your Child’s 

Teacher

PTA.org
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help your Child learn at home

For more information, the full standards are available at www.corestandards.org.

english language arts & literacy

■ Make time in everyone’s busy schedule for family 
discussions about things going on around the world. 
Weekends can be a chance for everyone to catch up.

■ Visit the campus of a local college with your teen. 
Begin talking about college early. What does he or 
she expect from college? What high school courses 
will your child need to pass to prepare for college?

■ Make sure to keep books and magazines around the 
house that your child will enjoy reading and learning 
from. For a list of book recommendations, visit  
www.corestandards.org/assets/Appendix_B.pdf.

mathematics

Ask your child to share with you any work he or she is 
doing in math class that strikes him or her as interesting. 
Some possibilities might include:

■ Solving interesting problems involving cylinders and 
spheres, such as figuring out how much water fits 
inside a garden hose, or how many earths would fit 
inside the sun.

■ Analyzing data with a scatterplot, for example to 
decide whether exercise and obesity are related.

■ Solving “just for fun” algebra puzzles, such as: “I’m 
thinking of two numbers. The difference between the 
numbers is 40. Twice the smaller number is 20 more 
than the larger number. What are my numbers?”

learning does not end in the classroom. Children need help and support at home to succeed 
in their studies. try to create a quiet place for your child to study, and carve out time every 
day when your child can concentrate on reading, writing, and math uninterrupted by friends, 
brothers or sisters, or other distractions.

you should also try and sit down with your child at least once a week for 15 to 30 minutes 
while he or she works on homework. this will keep you informed about what your child is 
working on, and it will help you be the first to know if your child needs help with specific 
topics. By taking these small steps, you will be helping your child become successful both in 
and outside the classroom.

Additionally, here are some activities you can do with your child to support learning at home:

help your Child learn at home
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Parents’ Guide to 

student success 
Parents’ Guide to 

student success 
this guide provides an overview of what your child 
will learn during high school in english language arts. 
it focuses on the key skills your child will learn in 
english, which will build a strong foundation for success in the other subjects he or she studies 
throughout high school. this guide is based on the new Common Core state standards, which 
have been adopted by more than 40 states. these K–12 standards are informed by the highest 
state standards from across the country. if your child is meeting the expectations outlined in these 
standards, he or she will be well prepared for success after graduation.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

hiGh sChool enGlish

this Guide inCludes

■ an overview of some of the key things your child 
will learn in english language arts in high school

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress

■ tips to help your child plan for college and 
career
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To become ready for college and career, high school students learn to evaluate 
intricate arguments and surmount the challenges posed by complex written 
materials independently and confidently. Through wide and deep reading of 
literature and literary nonfiction of steadily increasing sophistication, students 
expand their literary and cultural knowledge and better understand references 
and images. They also develop the flexibility, concentration, and fluency to 
produce high-quality, first drafts of writing under tight deadlines. And they are 
able to revisit and make improvements to a piece of writing over multiple drafts 
if needed. High school students master the essential “rules” of standard written 
and spoken English and resolve usage issues by consulting style and usage 
guides. By writing and participating in a variety of conversations, they assert 
and defend claims and show what they know about a subject using appropriate 
examples and evidence. 

english language arts & literacy

a sample of the Work your Child Will Be doing to Become 
ready for College and Career
readinG

■ Understanding more from and making fuller use of 
written materials, including using a wider range of 
evidence to support an analysis

■  Making more connections about how complex 
ideas interact and develop within a book, essay, or 
article 

■ Evaluating arguments and specific claims; 
assessing whether the reasoning is valid and the 
evidence is sufficient; and as appropriate, detecting 
inconsistencies and ambiguities 

■ Analyzing the meaning of foundational U.S. 
documents (the Declaration of Independence, the 
Preamble to the Constitution, the Bill of Rights) 

WritinG

■ Making an argument that is logical, well-reasoned, 
and supported by evidence

■ Writing a literary analysis, report, or summary that 
develops a central idea and a coherent focus and is 
well supported with relevant examples, facts, and 
details 

■ Conducting several research projects that address 
different aspects of the same topic, using more 
complex books, articles, and other sources 
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english language arts & literacy

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In high school, these include:

■ Focusing, reading deliberately and slowly, and rereading (when necessary) 
complex fiction and nonfiction materials 

■ Becoming skilled at gathering information, evaluating sources, and citing material 
accurately

■ Asserting and defending claims, conveying what he or she understands about what 
he or she has read and researched 

■ Speaking clearly and appropriately, listening attentively when discussing findings 
and evidence, and building on others’ good ideas while expressing his or her own 
ideas persuasively

■ Learning to see individual words as part of a network of other words — e.g., words 
that have similar literal meanings but different connotations (e.g., bullheaded, 
willful, firm, persistent, resolute)

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants to 
learn more about a subject, are there resources to help his or her learning outside the 
classroom?

Talking to  
Your Child’s 

Teacher

PTA.org

sPeaKinG and listeninG

■ Responding thoughtfully to diverse perspectives; 
synthesizing comments, claims, and evidence 
made on all sides of an issue; and resolving 
contradictions when possible 

■ Sharing research, findings, and evidence clearly 
and concisely

■ Making strategic use of digital media (e.g., 
animations, video, websites, podcasts) to enhance 
understanding of findings and to add interest

lanGuaGe

■ Determining or clarifying the meaning of words and 
phrases, choosing flexibly from multiple strategies, 
such as using context, Greek and Latin roots (e.g., 
bene as in benefactor or benevolent), patterns of 
words (conceive, conception, conceivable), and 
consulting specialized reference materials (e.g., 
dictionaries, glossaries, thesauruses)

■ Interpreting figures of speech (e.g., hyperbole, 
paradox) in context and analyzing their role in the 
written materials
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For more information, the full standards are available at www.corestandards.org.

This plan should include:

■ an appropriate course sequence to meet your child’s goals. For example, if your child wants to study 
biosciences in college, he or she will likely need additional or advanced math and science courses in high 
school to be prepared for college-level coursework.

■ the most appropriate extracurricular activities for your child to participate in. For example, if your child is 
interested in journalism or photography, encourage him or her to sign up for the school newspaper or yearbook. 
These activities will help your child expand his or her learning outside of school and may help foster new 
hobbies or interests. 

■ Ways you can help your child prepare for college or career. For example, if your child is interested in a particular 
field, look to see if internships exist to build his or her work experience in that subject area. Look for college fairs 
to attend, and encourage your child to visit colleges he or she might be interested in.

■ Finding ways to pay for college or advanced training. College can be expensive, but there are lots of ways to 
get financial help, such as scholarships, grants, work study programs, and student loans. You just need to make 
the time for you and your child to do the research. You can start by helping your child fill out the FAFSA (Free 
Application for Federal Student Aid) during his or her senior year. Visit www.fafsa.ed.gov for help and more 
information on FAFSA and financial aid.

at the beginning of high school, sit down with your child’s teachers, counselor, or other 
advisor to discuss what it will take for your child to graduate, your child’s goals, and his or 
her plans after high school. Create a plan together to help your child reach these goals, and 
review it every year to make sure he or she is on track.

Parent tiPs
Planning for College and Career
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Parents’ Guide to 

student success 
this guide provides an overview of what your child will 
learn during high school in mathematics. it focuses on the 
key skills your child will learn in math, which will build 
a strong foundation for success in many of the other subjects he or she studies throughout high 
school. this guide is based on the new Common Core state standards, which have been adopted 
by more than 40 states. these K–12 standards are informed by the highest state standards from 
across the country. if your child is meeting the expectations outlined in these standards, he or she 
will be well prepared for success after graduation.

Why are aCademiC standards imPortant? 

Academic standards are important because they 
help ensure that all students, no matter where 
they live, are prepared for success in college and 
the workforce. They help set clear and consistent 
expectations for students, parents, and teachers; 
build your child’s knowledge and skills; and help set 
high goals for all students. 

Of course, high standards are not the only thing 
needed for our children’s success. But standards 
provide an important first step — a clear roadmap for 
learning for teachers, parents, and students. Having 
clearly defined goals helps families and teachers 
work together to ensure that students succeed. 
Standards help parents and teachers know when 
students need extra assistance or when they need 
to be challenged even more. They also will help your 
child develop critical thinking skills that will prepare 
him or her for college and career.

hoW Can i helP my Child?

You should use this guide to help build a relationship 
with your child’s teacher. You can do this by talking to 
his or her teacher regularly about how your child is 
doing — beyond parent-teacher conferences. 

At home, you can play an important role in setting high 
expectations and supporting your child in meeting them. 
If your child needs a little extra help or wants to learn 
more about a subject, work with his or her teacher to 
identify opportunities for tutoring, to get involved in 
clubs after school, or to find other resources. 

hiGh sChool math

this Guide inCludes

■ an overview of some of the key things your child 
will learn in math in high school

■ topics of discussion for talking to your child’s 
teacher about his or her academic progress

■ tips to help your child plan for college and 
career
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To prepare for college and career, your child will study mathematics across a broad 
spectrum, from pure mathematics to real-world applications. Numerical skill and 
quantitative reasoning remain crucial even as students move forward with algebra. 
Algebra, functions, and geometry are important not only as mathematical subjects 
in themselves but also because they are the language of technical subjects and the 
sciences. And in a data-rich world, statistics and probability offer powerful ways of 
drawing conclusions from data and dealing with uncertainty. The high school standards 
also emphasize using mathematics creatively to analyze real-world situations — an 
activity sometimes called “mathematical modeling.” 

The high school standards are organized into six major content areas: Number and 
Quantity; Algebra; Functions; Modeling; Geometry; and Statistics and Probability. 

mathematics

a sample of the Work your Child Will Be doing to Become 
ready for College and Career

numBer and Quantity

■ Working with rational and irrational numbers, 
including working with rational exponents (e.g., 
rewriting (53)1/2 as 5√5)

■ Solving problems with a wide range of units and 
solving problems by thinking about units (e.g., “The 
Trans Alaska Pipeline System is 800 miles long and 
cost $8 billion to build. Divide one of these numbers 
by the other. What is the meaning of the answer?”; 
“Greenland has a population of 56,700 and a land 
area of 2,175,600 square kilometers. By what factor 
is the population density of the United States,  
80 persons per square mile, larger than the 
population density of Greenland?”)

alGeBra

■ Solving real-world and mathematical problems by 
writing and solving nonlinear equations, such as 
quadratic equations (ax2 + bx + c = 0)

■ Interpreting algebraic expressions and 
transforming them purposefully to solve problems 
(e.g., in solving a problem about a loan with interest 
rate r and principal P, seeing the expression P(1+r)n 
as a product of P with a factor not depending on P)

FunCtions

■ Analyzing functions algebraically and graphically, 
and working with functions presented in different 
forms (e.g., given a graph of one quadratic function 
and an algebraic expression for another, say which 
has the larger maximum)

■ Working with function families and understanding 
their behavior (such as linear, quadratic, and 
exponential functions)
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modelinG

■ Analyzing real-world situations using mathematics 
to understand the situation better and optimize, 
troubleshoot, or make an informed decision (e.g., 
estimating water and food needs in a disaster area, 
or using volume formulas and graphs to find an 
optimal size for an industrial package)

Geometry

■ Proving theorems about triangles and other figures 
(e.g., that the angles in a triangle add to 180º)

■ Solving applied problems involving trigonometry of 
right triangles 

■ Using coordinates and equations to describe 
geometric properties algebraically (e.g., writing 
the equation for a circle in the plane with specified 
center and radius)

statistiCs and ProBaBility

■ Making inferences and justifying conclusions from 
sample surveys, experiments, and observational 
studies

■ Working with probability and using ideas from 
probability in everyday situations (e.g., comparing 
the chance that a person who smokes will develop 
lung cancer to the chance that a person who 
develops lung cancer smokes)

mathematics

Keeping the conversation focused.  
When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In high school, these include:

■ Does my child have a strong grounding in arithmetic, including operations on 
fractions, decimals, and negative numbers?

■ Does my child take a thinking approach to algebra and work with algebraic 
symbols fluently?

■ Is my child comfortable using coordinates in algebra and geometry?

■ Can my child break a complex problem down into parts and apply the math he or 
she knows to problems outside of mathematics? 

■ Does my child use terms precisely and make logical arguments?

■ Does my child have the knowledge to learn advanced mathematics after high 
school if he or she so chooses?

Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this 
piece of work satisfactory? How could it be better? Is my child on track? How can I 
help my child improve or excel in this area? If my child needs extra support or wants to 
learn more about a subject, are there resources to help his or her learning outside the 
classroom?

Talking to  
Your Child’s 

Teacher

PTA.org
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Parent tiPs
Planning for College and Career

For more information, the full standards are available at www.corestandards.org.

This plan should include:

■ an appropriate course sequence to meet your child’s goals. For example, if your child wants to study 
biosciences in college, he or she will likely need additional or advanced math and science courses in high 
school to be prepared for college-level coursework.

■ the most appropriate extracurricular activities for your child to participate in. For example, if your child is 
interested in journalism or photography, encourage him or her to sign up for the school newspaper or yearbook. 
These activities will help your child expand his or her learning outside of school and may help foster new 
hobbies or interests. 

■ Ways you can help your child prepare for college or career. For example, if your child is interested in a particular 
field, look to see if internships exist to build his or her work experience in that subject area. Look for college fairs 
to attend, and encourage your child to visit colleges he or she might be interested in.

■ Finding ways to pay for college or advanced training. College can be expensive, but there are lots of ways to 
get financial help, such as scholarships, grants, work study programs, and student loans. You just need to make 
the time for you and your child to do the research. You can start by helping your child fill out the FAFSA (Free 
Application for Federal Student Aid) during his or her senior year of high school. Visit www.fafsa.ed.gov for help 
and more information on FAFSA and financial aid.

at the beginning of high school, sit down with your child’s teachers, counselor, or other 
advisor to discuss what it will take for your child to graduate, your child’s goals, and his or 
her plans after high school. Create a plan together to help your child reach these goals, and 
review it every year to make sure he or she is on track.
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Parents’ Guide to  

Student Success

THIS GUIDE INCLUDES

•	 An	overview	of	some	of	the	key	things	your	child	will	
learn	in	English/Literacy	and	Math	in	Kindergarten	
through	High	School

•	 Ideas	for	activities	to	help	your	child	learn	at	home

•	 Topics	of	discussion	for	talking	to	your	child’s	
teacher	about	his	or	her	academic	progress

GRADES:	KINDERGARTEN-HIGH	SCHOOL



PARENT GUIDES230    |     COMMON CORE STATE STANDARDS TOOLKIT

2

This guide provides an overview of what your child will learn by the 
end of kindergarten in mathematics and English language arts/literacy.  
This guide is based on the new Common Core State Standards, which 
have been adopted by more than 45 states. If your child is meeting the 
expectations outlined in these standards, he or she will be well prepared for 1st grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy
A Sample of What Your Child Will Be Working on in Kindergarten
■ Naming upper-and lower-case letters, matching those letters  

with their sounds, and printing them
■ Comparing the adventures and experiences of characters in  

familiar stories, such as fairy tales and folktales
■ Retelling familiar stories and talking about stories read to them 

using details from the text
■ Using a combination of drawing, dictating, and writing to  

describe an event, including his or her reaction to what  
happened

■ Stating an opinion or preference about a topic or book in  
writing (e.g., My favorite book is . . .)

■ Taking part in classroom conversations and following rules for  
discussions (e.g., learning to listen to others and taking turns  
when speaking)

■ Speaking clearly to express thoughts, feelings, and ideas,  
including descriptions of familiar people, places, things,  
and events 

■ Asking and answering questions about key details in stories  
or other information read aloud 

■ Understanding and using question words (e.g., who, what,  
where, when, why, how) in discussions

■ Learning to recognize, spell, and properly use those little  
grammatical words that hold the language together   
(e.g., a, the, to, of, from, I, is, are)

Talking to  
Your Child’s 

Teacher

Parents’ Guide to  
Student Success 

KINDERGARTEN

Keeping the conversation focused.
When you talk to the teacher, do not worry about covering everything. Instead, keep the  
conversation focused on the most important topics. In kindergarten, these include:

■ Using knowledge of letters and letter-sound correspondences to figure out how to  
spell words as they sound

■ Reading and understanding a story designed for early readers 
■ Ask to see a sample of your child’s work. Ask the teacher questions such as: Is this piece of 

work satisfactory? How could it be better? Is my child on track? How can I help my child 
improve or excel in this area? If my child needs extra support or wants to learn more about 
a subject, are there resources to help his or her learning outside the classroom?
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Mathematics

A Sample of What Your Child Will Be Working on in Kindergarten
■ Counting objects to tell how many there are
■ Comparing two groups of objects to tell which group,  

if either, has more; comparing two written numbers to tell  
which is greater

■ Acting out addition and subtraction word problems and  
drawing diagrams to represent them

■ Adding with a sum of 10 or less; subtracting from a  
number 10 or less; and solving addition and subtraction  
word problems

■ Adding and subtracting very small numbers quickly and  
accurately (e.g., 3 + 1)

■ Correctly naming shapes regardless of orientation or size  
(e.g., a square oriented as a “diamond” is still a square)

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Read with your child every day. Ask your child to explain his or  

her favorite parts of the story. Share your own ideas. To find  
more books for your child to read, visit www.corestandards.org/ 
assets/Appendix_B.pdf 

■ Encourage your child to tell you about his or her day at school 
■ Have your child describe the picture to you 

Mathematics
■ Ask your child questions that require counting as many  

as 20 things. For example, ask, “Do many children have  
more than 20 books about wild animals?” 

■ Ask your child questions that require comparing numbers.  
“Who is wearing more bracelets, you or your sister?” (Your  
child might use matching or counting to find the answer)

Keeping the conversation focused.
When you talk to the teacher, do not worry about covering everything. Instead,  
keep the conversation focused on the most important topics. In kindergarten,  
these include:

■ Counting to tell the number of objects (this will not be written work; ask the 
teacher for his or her observations of your child’s progress in this area)

■ Solving addition and subtraction word problems

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the  
end of 1st grade in mathematics and English language arts/literacy.  
This guide is based on the new Common Core State Standards, which 
have been adopted by more than 45 states. If your child is meeting the 
expectations outlined in these standards, he or she will be well prepared for 2nd grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals helps 
families and teachers work together to ensure that students succeed. They also will help your child 
develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy

A Sample of What Your Child Will Be Working on in 1st Grade

■ Using phonics (matching letters and sounds) and word  
analysis skills to figure out unfamiliar words when reading  
and writing

■ Getting facts and information from different writings 
■ Writing about a topic, supplying some facts, and providing  

some sense of opening and closing
■ Taking part in conversations about topics and texts being  

studied by responding to the comments of others and  
asking questions to clear up any confusion 

■ Producing and expanding complete simple and compound  
statements, questions, commands, and exclamations 

■ Identifying the correct meaning for a word with multiple  
meanings, based on the sentence or paragraph in which  
the word is used (e.g., deciding whether the word bat  
means a flying mammal or a club used in baseball)

■ Learning to think about finer distinctions in the meanings  
of near-synonyms (e.g., marching, prancing, strutting,  
strolling, walking)

Talking to  
Your Child’s 

Teacher

Parents’ Guide to  
Student Success 

1ST GRADE

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 1st grade, these include:

■ Reading grade-level text with understanding and fluency
■ Learning from, enjoying, and getting facts from books he or she  

reads and listens to
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Mathematics

A Sample of What Your Child Will Be Working on in 1st Grade

■ Solving addition and subtraction word problems in situations  
of adding to, taking from, putting together, taking apart, and 
comparing (e.g., a taking from situation would be: “Five apples 
were on the table. I ate some apples. Then there were three 
apples. How many apples did I eat?”)

■ Quickly and accurately adding with a sum of 10 or less, and 
quickly and accurately subtracting from a number 10 or less 
(e.g., 2 + 5, 7 – 5)

■ Understanding what the digits mean in two-digit numbers 
(place value)

■ Using understanding of place value to add and subtract  
(e.g., 38 + 5, 29 + 20, 64 + 27, 80 – 50)

■ Measuring lengths of objects by using a shorter object as  
a unit of length

■ Making composite shapes by joining shapes together,  
and dividing circles and rectangles into halves or fourths

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Encourage your child to read to you books such as Little Bear  
 by Else Holmelund Minarik. Help him or her sound out difficult  
 words. To find more books for your child to read, visit www. 
 corestandards.org/assets/Appendix_B.pdf 
■ Pick a “word of the day” each day starting with a different letter 
■ Have your child write the word and look for other things  
 beginning with the same letter 

Mathematics
Look for “word problems” in real life. Some 1st grade examples  
might include: 
■ If you open a new carton of a dozen eggs, and you use four eggs  

to cook dinner, close the carton and ask your child how many  
eggs are left 

■ Play the “I’m thinking of a number” game. For example, “I’m  
thinking of a number that makes 11 when added to 8. What is 
my number?” 

When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 1st grade, these 
include:

■ Adding with a sum of 20 or less and subtracting from a number 20 or less (this 
will not be written work; ask the teacher for his or her observations of your 
child’s progress in this area)

■ Using understanding of place value to add and subtract
■ Solving addition and subtraction word problems

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 2nd grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 3rd grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy

A Sample of What Your Child Will Be Working on in 2nd Grade

■ Paying close attention to details, including illustrations and 
graphics, in stories and books to answer who, what, where,  
when, why, and how questions 

■ Determining the lesson or moral of stories, fables, and folktales
■ Using text features (e.g., captions, bold print, indexes) to locate  

key facts or information efficiently
■ Writing an opinion about a book he or she has read, using  

important details from the materials to support that opinion
■ Writing stories that include a short sequence of events and 

include a clear beginning, middle, and end

■ Taking part in conversations by linking his or her comments to the 
remarks of others and asking and answering questions to gather 
additional information or deepen understanding of the topic

■ Retelling key information or ideas from media or books read aloud
■ Producing, expanding, and rearranging sentences (e.g., “The boy 

watched the movie”; “The little boy watched the movie”;  
“The action movie was watched by the little boy”)

■ Determining the meaning of the new word formed when a 
known prefix or suffix is added to a known word (happy/unhap-
py; pain/painful/painless)

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics. 
In 2nd grade, these include:

■ Reading grade-level books and stories with understanding and fluency 
■ Building a foundation of knowledge through reading and listening to 

books in history/social studies, science, and other subjects

Parents’ Guide to  
Student Success 

2ND GRADE



PARENT GUIDES COMMON CORE STATE STANDARDS TOOLKIT    |     235

7

Mathematics

A Sample of What Your Child Will Be Working on in 2nd Grade
■ Solving challenging addition and subtraction word problems 

with one or two steps (e.g., a “one-step” problem would be: 
“Lucy has 23 fewer apples than Julie. Julie has 47 apples.  
How many apples does Lucy have?”)

■ Quickly and accurately adding with a sum of 20 or less  
(e.g., 11 + 8); quickly and accurately subtracting from a number 
20 or less (e.g., 16 – 9); and knowing all sums of one-digit  
numbers from memory by the end of the year

■ Understanding what the digits mean in three-digit numbers 
(place value)

■ Using understanding of place value to add and subtract three-
digit numbers (e.g., 811 – 367); adding and subtracting two-digit 
numbers quickly and accurately (e.g., 77 – 28) 

■ Solving addition and subtraction word problems involving length 
(e.g., “The pen is 2 cm longer than the pencil. If the pencil is 7 cm 
long, how long is the pen?”)

■ Building, drawing, and analyzing 2-D and 3-D shapes to develop 
foundations for area, volume, and geometry in later grades

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Read at home every day and assist your child by reading every 

other paragraph. To find recommendations of books for your 
child to read, visit www.corestandards.org/assets/ 
Appendix_B.pdf 

■ Have your child write a thank you note or letter to family  
members or friends 

 

Mathematics
Look for “word problems” in real life. Some 2nd grade examples 
might include: 
■ When saving for a purchase, compare the cost of the item to the 

amount of money you have; then ask your child to determine 
how much more money he or she needs to buy the item 

■ Play “draw the shape.” For example, ask your child to draw a 
hexagon with one side longer than the others, or ask him or  
her to shade in a quarter of a rectangle.

When you talk to the teacher, do not worry about covering everything. Instead, keep 
the conversation focused on the most important topics. In 2nd grade, these include:

■ Using understanding of place value to add and subtract
■ Solving more challenging addition and subtraction word problems
■ Measuring lengths, and solving word problems involving addition and  

subtraction of lengths

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 3rd grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 4th grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy
A Sample of What Your Child Will Be Working on in 3rd Grade

■ Reading closely to find main ideas and supporting details in a 
story

■ Describing the logical connection between particular sentences 
and paragraphs in stories (e.g., first, second, third; cause and effect)

■ Comparing the most important points and key details presented 
in two books on the same topic 

■ Writing opinions or explanations that group related information 
and develop topics with facts and details 

■ Writing stories that establish a situation and include details and 
clear sequences of events that describe the actions, thoughts, 
and feelings of characters

■ Independently conducting short research projects that build 
knowledge about various topics

■ Asking and answering questions about information he or she 
hears from a speaker or while participating in classroom discus-
sions, offering appropriate elaboration and detail that build on 
what others have said

■ Reading stories and poems aloud fluently, without pausing to 
figure out what each word means 

■ Distinguishing the literal and nonliteral meanings of words, such 
as something’s fishy and cold shoulder 

■ Spelling correctly and consulting dictionaries to clarify meanings 
of words

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 3rd grade, these include:

■ Reading grade-level books, stories, poems, and articles fluently
■ Writing and speaking well, following rules of punctuation and grammar
■ Reading grade-level books and stories with understanding and fluency 
■ Building a foundation of knowledge through reading and listening  

to books in history/social studies, science, and other subjects

Parents’ Guide to  
Student Success 

3RD GRADE
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Mathematics

A Sample of What Your Child Will Be Working on in 3rd Grade
■ Multiplying and dividing up to 10 × 10 quickly and accurately, 

including knowing the times tables from memory
■ Solving word problems using addition, subtraction, multiplication, 

and division
■ Beginning to multiply numbers with more than one digit  

(e.g., multiplying 9 × 80)
■ Understanding fractions and relating them to the familiar system 

of whole numbers (e.g., recognizing that 3⁄1 and 3 are the same 
number)

■ Measuring and estimating weights and liquid volumes, and  
solving word problems involving these quantities 

■ Reasoning about shapes (e.g., all squares are rectangles but not 
all rectangles are squares)

■ Finding areas of shapes, and relating area to multiplication  
(e.g., why is the number of square feet for a 9-foot by 7-foot 
room given by the product 9 × 7?)

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Make reading for fun a part of your child’s daily routine 
■ Encourage your child to find a picture from a newspaper or 

magazine, cut it out, paste it on paper, and write a story about it 
■ Start a family vocabulary box or jar. Have everyone write down 

new words they discover, add them to the box, and use the 
words in conversation 

 

Mathematics
Look for “word problems” in real life. Some 3rd grade examples 
might include: 
■ Notice those everyday occasions when you find yourself using 

your times tables — such as to determine how many days there 
are in four weeks. Ask your child for the answer. 

■ Involve your child when you notice yourself using division to 
“work backward” in the times tables — such as determining how 
many candies each child will get if 36 candies are shared equally 
among nine children at a party

When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 3rd grade, these 
include:

■ Multiplication and division
■ Fractions 

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 4th grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 5th grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy
A Sample of What Your Child Will Be Working on in 4th Grade
■ Describing the basic elements of stories — such as characters, 

events, and settings — by drawing on specific details in the text
■ Paying close attention to key features of informational books 

and articles: these include understanding the main and supporting  
ideas; being able to compare and contrast information; and 
explaining how the author uses facts, details, and evidence to 
support particular points

■ Comparing ideas, characters, events, and settings in stories and 
myths from different cultures

■ Writing summaries or opinions about topics supported with a 
set of well-organized facts, details, and examples 

■ Independently conducting short research projects on different 
aspects of a topic using evidence from books and the Internet 

■ Paraphrasing and responding to information presented in  
discussions, such as comparing and contrasting ideas and  
analyzing evidence that speakers use to support particular points

■ Reporting orally on a topic or telling a story with enough facts 
and details

■ Writing complete sentences with correct capitalization  
and spelling

■ Relating words that are common in reading to words with  
similar meanings (synonyms) and to their opposites (antonyms)

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 4th grade, these include:

■ Comprehending a range of grade-level stories, poems, and informa-
tional texts such as biographies, articles, or guidebooks about history, 
science, or the arts

■ Building understanding of relationships between words and nuances  
in word meanings—synonyms, antonyms, idioms—and using this  
knowledge to convey ideas precisely 

Parents’ Guide to  
Student Success 

4TH GRADE
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Mathematics

A Sample of What Your Child Will Be Working on in 4th Grade
■ Using whole-number arithmetic to solve word problems, includ-

ing problems with remainders and problems with measurements 
■ Adding and subtracting whole numbers quickly and accurately 

(numbers up to 1 million)
■ Multiplying and dividing multi-digit numbers in simple cases 

(e.g., multiplying 1,638 × 7 or 24 × 17, and dividing 6,966 by 6) 
■ Understanding and applying equivalent fractions  

(e.g., recognizing that 1⁄4 is less than 3⁄8 because 2⁄8 is less than 3⁄8)

■ Adding, subtracting, and multiplying fractions in simple cases 
(such as 2 3⁄4 − 1 1⁄4 or 3 × 5⁄8), and solving related word problems 

■ Understanding simple decimals in terms of fractions  
(e.g., rewriting 0.62 as 62⁄100)

■ Measuring angles and finding unknown angles in a diagram 

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Urge your child to use logical arguments to defend his or her 

opinion. If your child wants a raise in allowance, ask him or her to 
research commonsense allowance systems and, based on that 
research, explain reasons why, supported by facts and details 

■ Talk about the news together. Pick one story in the news, read it 
together, and discuss with your child what it means 

 

 

Mathematics
■ Ask your child to compare numbers using phrases like “times  

as much.” For example, if the family cat weighs 8 lbs. and the 
family dog weighs 56 lbs., how many times as much does the 
dog weigh? 

■ Ask your child to help you compare fractional amounts — for 
example, if one recipe calls for 2⁄3 of a cup of oil, but another 
recipe calls for 3⁄4 of a cup of oil, which recipe calls for more oil? 
(In 5th grade, your child will learn ways to determine just how 
much more oil)

When you talk to the teacher, do not worry about covering everything.  
Instead, keep the conversation focused on the most important topics.  
 In 4th grade, these include:

■ Doing arithmetic and solving word problems with multi-digit numbers
■ Doing arithmetic and solving word problems with fractions

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 5th grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 6th grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy
A Sample of What Your Child Will Be Working on in 5th Grade

■ Summarizing the key details of stories, dramas, poems, and 
nonfiction materials, including their themes or main ideas 

■ Identifying and judging evidence that supports particular ideas 
in an author’s argument to change a reader’s point of view

■ Integrating information from several print and digital sources  
to answer questions and solve problems

■ Writing opinions that offer reasoned arguments and provide 
facts and examples that are logically grouped to support the 
writer’s point of view 

■ Writing stories, real or imaginary, that unfold naturally and 
developing the plot with dialogue, description, and effective 
pacing of the action

 ■ Coming to classroom discussions prepared, then engaging 
fully and thoughtfully with others (e.g., contributing accurate, 
relevant information; elaborating on the remarks of others; 
synthesizing ideas)

 ■ Reporting on a topic or presenting an opinion with his or her 
own words, a logical sequence of ideas, sufficient facts and 
details, and formal English when appropriate

 ■ Expanding, combining, and reducing sentences to improve 
meaning, interest, and style of writing

■ Building knowledge of academic words with an emphasis on 
those that signal a contrast in ideas or logical relationships,  
such as on the other hand, similarly, and therefore

■ Producing writing on the computer 

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 5th grade, these include:

■ Reading closely and drawing evidence from grade-level fiction  
and nonfiction materials, including the ability to quote accurately  
from them when answering questions

■ Adjusting communications to accomplish a particular purpose  
(e.g., providing more background information for audiences who  
do not know the topic well) 

Parents’ Guide to  
Student Success 

5TH GRADE



PARENT GUIDES COMMON CORE STATE STANDARDS TOOLKIT    |     241

13

Mathematics

A Sample of What Your Child Will Be Working on in 5th Grade
■ Adding and subtracting fractions with unlike denominators  

(e.g., 21⁄4 – 11⁄3), and solving word problems of this kind
■ Multiplying fractions; dividing fractions in simple cases; and 

solving related word problems (e.g., finding the area of a 
rectangle with fractional side lengths; determining how many 
1⁄3-cup servings are in 2 cups of raisins; determining the size of  
a share if 9 people share a 50-pound sack of rice equally or if  
3 people share 1⁄2 pound of chocolate equally)

■ Generalizing the place-value system to include decimals, and 
calculating with decimals to the hundredths place (two places 
after the decimal)

■ Multiplying whole numbers quickly and accurately, for example 
1,638 × 753, and dividing whole numbers in simple cases, such 
as dividing 6,971 by 63 

■ Understanding the concept of volume, and solving word problems 
that involve volume

■ Graphing points in the coordinate plane (two dimensions) to 
solve problems

■ Analyzing mathematical patterns and relationships

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Invite your child to read his or her writing out loud to other family 

members. Ask questions about your child’s word choices and ideas 
■ Go to a play or musical with your child. Discuss the way the  

actors bring the words to life
■ Discuss your family stories and history. Encourage your child 

to ask relatives questions about their lives. Put the information 
together in an album or brainstorm different ways to tell family 
tales, such as poems or short stories

 

Mathematics
Look for “word problems” in real life. Some 5th grade examples 
might include: 
■  Doing arithmetic with decimals, for example when balancing  

a checkbook 
■  Multiplying with fractions — for example, if you used about 2⁄3 

of a 3⁄4-cup measure of vegetable stock, then how much stock 
did you use? About how much is left? 

■  Using the length, width, and depth of a garden plot to 
 determine how many bags of garden soil to buy

When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 5th grade, these 
include:

■ Multiplying and dividing fractions, and solving related word problems 
■ Decimals (concepts and arithmetic)
■ Volume (concepts and problem-solving)

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 6th grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 7th grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy

A Sample of What Your Child Will Be Working on in 6th Grade

■ Gaining knowledge from materials that make extensive use  
of elaborate diagrams and data to convey information and  
illustrate concepts

■ Evaluating the argument and specific claims in written materials 
or a speech, and distinguishing claims that are supported by 
reasons and evidence from claims that are not

■ Presenting claims and findings to others orally, sequencing 
ideas logically, and accentuating main ideas or themes

■ Writing brief reports that examine a topic, have a clear focus, 
and include relevant facts, details, and quotations 

■ Conducting short research projects to answer a question,  
drawing on several sources and sharpening the focus based  
on the research findings

■ Reviewing and paraphrasing key ideas and multiple perspectives 
of a speaker 

■ Determining the correct meaning of a word based on the  
context in which it is used (e.g., the rest of the sentence or  
paragraph; a word’s position or function in a sentence)

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 6th grade, these include:

■ Reading closely and citing evidence from grade-level fiction and  
nonfiction to support an analysis of what the materials say

■ Developing a rich vocabulary of complex and sophisticated words  
and using them to speak and write more precisely and coherently

Parents’ Guide to  
Student Success 

6TH GRADE
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Mathematics

A Sample of What Your Child Will Be Working on in 6th Grade
■ Understanding ratios and rates, and solving problems involving 

proportional relationships (e.g., if it took 7 hours to mow 4 lawns, 
then at that rate, how many lawns could be mowed in 35 hours?)

■ Dividing fractions and solving related word problems (e.g., how 
wide is a rectangular strip of land with length 3⁄4 mile and area 
1⁄2 square mile?)

■ Using positive and negative numbers together to describe 
quantities; understanding the ordering and absolute values of 
positive and negative numbers

■ Working with variables and expressions by generalizing the way 
numbers work (e.g., when adding numbers, the order doesn’t mat-
ter, so x + y = y + x; likewise, properties of addition and multiplica-
tion can be used to rewrite 24x + 18y as 6(4x + 3y), or y + y + y as 3y)

■ Writing equations to solve word problems and describe relation-
ships between quantities (e.g., the distance D traveled by a train 
in time T might be expressed by an equation D = 85T, where D is 
in miles and T is in hours)

■ Reasoning about relationships between shapes to determine 
area, surface area, and volume

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Listen with your child to a television reporter, politician, or other 

speaker. Ask your child to tell you the speaker’s main points. Was 
the speaker trying to convince the audience of something? How? 

■ Encourage your child to learn at the library or on the Internet 
what life in your community was like 100 years ago. Have your 
child write a story, poem, or play about that time 

 

Mathematics
Look for “word problems” in real life. Some 6th grade examples 
might include: 
■ Determining the average speed of a family trip, based on the 

distance traveled and the time taken; or estimating the time  
that a trip will take, given the distance and an estimate of the 
average speed 

■ Finding the surface area of the walls and ceiling in a room to 
determine the cost of painting the room

When you talk to the teacher, do not worry about covering everything. Instead, 
keep the conversation focused on the most important topics. In 6th grade, these 
include:

■ Analyzing and solving problems using concepts of ratio and rate
■ Working with variables and expressions 
■ Analyzing and solving word problems using equations

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 7th grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for 8th grade.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. 

Standards provide an important first step — a clear roadmap for learning for teachers, parents, and 
students. Having clearly defined goals helps families and teachers work together to ensure that 
students succeed. They also will help your child develop critical thinking skills that will prepare him 
or her for college and career.

English Language Arts & Literacy

A Sample of What Your Child Will Be Working on in 7th Grade

■ Citing several sources of specific evidence from a piece when  
offering an oral or written analysis of a book, essay, article, or play

■ Organizing and focusing his or her own writing, including support-
ing statements and conclusions with evidence and showing that 
the evidence is accurate and reliable

■ Conducting research in response to a specific question by draw-
ing on evidence from several credible literary or informational 
sources to support an analysis or reflection 

■ Avoiding plagiarism and following a standard format for citations 
(e.g., footnotes, bibliography)

■ Evaluating a speaker’s key points and reasoning, asking questions, 
and stating his or her own well-supported ideas in discussions

■ Presenting claims and findings to others emphasizing main points, 
making eye contact, speaking loudly enough, pronouncing words 
clearly, and using formal English when the situation calls for it 

■ Using common, grade-appropriate Greek or Latin affixes and 
roots as clues to defining the meaning of a word (e.g., semi-, 
semiannual, semicircle)

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 7th grade, these include:

■ Reading closely and citing several sources of evidence from grade-
level fiction and nonfiction works to support an analysis of what the 
material says

■ Developing a rich vocabulary of complex and sophisticated words  
and using them to speak and write more precisely and coherently 

Parents’ Guide to  
Student Success 

7TH GRADE
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Mathematics

A Sample of What Your Child Will Be Working on in 7th Grade
■ Analyzing proportional relationships (e.g., by graphing in the 

coordinate plane), and distinguishing proportional relationships 
from other kinds of mathematical relationships (e.g., buying 10 
times as many items will cost you 10 times as much, but taking 10 
times as many aspirin will not lower your fever 10 times as much)

■ Solving percent problems (e.g., tax, tips, and markups and  
markdowns)

■ Solving word problems that have a combination of whole num-
bers, fractions, and decimals (e.g., a woman making $25 

 per hour receives a 10% raise; she will make an additional 1⁄10  
of his or her salary an hour, or $2.50, for a new salary of $27.50)

■ Solving equations such as 1⁄2 (x – 3) = 3⁄4 quickly and accurately, 
and writing equations of this kind to solve word problems

■ Solving problems involving scale drawings 
■ Using statistics to draw inferences and make comparisons  

(e.g., deciding which candidate is likely to win an election  
based on a survey)

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Visit a local art museum together. Take time to closely observe 

the details of the paintings or other art objects and talk about 
what you see there 

■ Ask your child who his or her favorite authors are. Why does 
your child like their books? What ideas does the author write 
about? Who are his or her favorite characters? Why? To find 
recommendations of books for your child to read, visit  
www.corestandards.org/assets/Appendix_B.pdf  

Mathematics
Look for “word problems” in real life. Some 7th grade examples 
might include:
■ Figuring the amount of a 15% tip or determining what percentage 

of weekly income goes to pay taxes 
■ For a long-term project, help your child choose a stock and 

follow its value on the stock market using the newspaper or the 
Internet. Have your child calculate the stock’s percent increase 
or decrease each month

When you talk to the teacher, do not worry about covering everything.  
Instead, keep the conversation focused on the most important topics.  
In 7th grade, these include:

■ Analyzing proportional relationships
■ Arithmetic with positive and negative numbers 
■ Solving equations quickly and accurately, and writing equations to  

solve word problems 

For more information, the full standards are available at www.corestandards.org
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This guide provides an overview of what your child will learn by the end 
of 8th grade in mathematics and English language arts/literacy. If your 
child is meeting the expectations outlined in these standards, he or she 
will be well prepared for high school.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy

A Sample of What Your Child Will Be Working on in 8th Grade
■ Citing the evidence that most strongly supports an analysis 

of what is explicitly stated and/or implied from a book, article, 
poem, or play   

■ Analyzing where materials on the same topic disagree on mat-
ters of fact, interpretation, or point of view

■ Building writing around strong central ideas or points of view; 
supporting the ideas with sound reasoning and evidence, 
precise word choices, smooth transitions, and different sentence 
structures

■ Planning and conducting research projects that include several 
steps and use many credible and documented print and digital 
sources

■ Analyzing the purpose of information presented in diverse  
media (e.g., print, TV, web) and evaluating its social, political,  
or commercial motives 

■ Presenting findings and claims to others, emphasizing key 
points with relevant evidence and sound reasoning, adapting 
speech to the audience and the formality of the setting, and 
responding to questions and comments with relevant  
observations and ideas 

■ Using strong, active verbs to create a clear picture for the reader 
(e.g., walk, skip, meander, lurch, limp)

■ Interpreting figures of speech (e.g., irony, puns) and developing 
a large vocabulary of general academic words and phrases

Talking to  
Your Child’s 

Teacher

Parents’ Guide to  
Student Success 

8TH GRADE

When you talk to the teacher, do not worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In 8th grade, these include:

■ Reading closely and drawing evidence from grade-level fiction and non-
fiction works that most strongly supports an analysis of the material

■ Developing a rich vocabulary of complex and sophisticated words  
and using them to speak and write more precisely and coherently  
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Mathematics

A Sample of What Your Child Will Be Working on in 8th Grade
■ Understanding slope, and relating linear equations in two vari-

ables to lines in the coordinate plane
■ Solving linear equations (e.g., –x + 5(x + 1⁄3) = 2x – 8); solving 

pairs of linear equations (e.g.,  
x + 6y = –1 and 2x – 2y = 12); and writing equations to solve 
related word problems 

■ Understanding functions as rules that assign a unique output 
number to each input number; using linear functions to model 
relationships 

■ Analyzing statistical relationships by using a best-fit line (a 
straight line that models an association between two quantities)

■ Working with positive and negative exponents, square root and 
cube root symbols, and scientific notation (e.g., evaluating Ö36 
+ 64; estimating world population as 7 x 109)

■ Understanding congruence and similarity using physical 
models, transparencies, or geometry software (e.g., given two 
congruent figures, show how to obtain one from the other by a 
sequence of rotations, translations, and/or reflections) 

Talking to  
Your Child’s 

Teacher

Help Your Child Learn at Home
Try to create a quiet place for your child to study, and carve out time every day when your child can concentrate. You should also try to sit 
down with your child at least once a week for 15 to 30 minutes while he or she works on homework. This will keep you informed about what 
your child is working on, and it will help you be the first to know if your child needs help with specific topics.  Additionally, here are some 
activities you can do with your child to support learning at home:

English Language Arts & Literacy
■ Make time in everyone’s busy schedule for family discussions 

about things going on around the world. Weekends can be a 
chance for everyone to catch up

■ Visit the campus of a local college with your teen. Begin talking 
about college early. What does he or she expect from college? 
What high school courses will your child need to pass to prepare 
for college?

Mathematics
Ask your child to share with you any work he or she is doing in 
math class that strikes him or her as interesting. Some possibilities 
might include:
■ Solving interesting problems involving cylinders and spheres, 

such as figuring out how much water fits inside a garden hose, 
or how many earths would fit inside the sun

■ Analyzing data with a scatterplot, for example to decide whether 
exercise and obesity are related

When you talk to the teacher, do not worry about covering everything.  
Instead, keep the conversation focused on the most important topics.  
In 8th grade, these include:

■ Linear equations with one and two variables
■ Functions
■ Congruence and similarity of geometric figures

For more information, the full standards are available at www.corestandards.org
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To become ready for college and career, high school students  
learn to evaluate intricate arguments and surmount the challenges 
posed by complex written materials independently and confi-
dently. Through wide and deep reading of literature and literary 
nonfiction of steadily increasing sophistication, students expand 
their literary and cultural knowledge and better understand refer-
ences and images. They also develop the flexibility, concentration, 
and fluency to produce high-quality, first drafts of writing under 

tight deadlines. And they are able to revisit and make improve-
ments to a piece of writing over multiple drafts if needed. They 
master the essential “rules” of standard written and spoken English 
and resolve usage issues by consulting style and usage guides. By 
writing and participating in a variety of conversations, they assert 
and defend claims and show what they know about a subject using 
appropriate examples and evidence. 

Reading
■ Understanding more from and making fuller use of written 

materials, including using a wider range of evidence to support 
an analysis

■ Making more connections about how complex ideas interact 
and develop within a book, essay, or article  

■ Evaluating arguments and specific claims, assessing whether the 
reasoning is valid and the evidence is sufficient, and as appropriate, 
detecting inconsistencies and ambiguities 

■ Analyzing the meaning of foundational U.S. documents (the 
Declaration of Independence, the Preamble to the Constitution, 
the Bill of Rights) 

Writing
■ Making an argument that is logical, well-reasoned, and supported 

by evidence
■ Writing a literary analysis, report, or summary that develops a 

central idea and a coherent focus and is well supported with 
relevant examples, facts, and details 

■ Conducting several research projects that address different  
aspects of the same topic, using more complex books, articles, 
and other sources 

This guide provides an overview of what your child will learn during 
high school in English language arts. This guide is based on the new 
Common Core State Standards, which have been adopted by more than 
45 states. If your child is meeting the expectations outlined in these 
standards, he or she will be well prepared for success after graduation.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where they 
live, are prepared for success in college and the workforce. Standards provide an important first step 
— a clear roadmap for learning for teachers, parents, and students. Having clearly defined goals 
helps families and teachers work together to ensure that students succeed. They also will help your 
child develop critical thinking skills that will prepare him or her for college and career.

English Language Arts & Literacy

Parents’ Guide to  
Student Success 

HIGH SCHOOL 
ENGLISH

An Overview of the Work Your Child Will Be Doing in High School 
to Become Ready for College and Career



PARENT GUIDES COMMON CORE STATE STANDARDS TOOLKIT    |     249

21

Parent Tips: Planning for College and Career

At the beginning of high school, sit down with your child’s teachers, 
counselor or other advisor to discuss what it will take for your child 
to graduate, your child’s goals, and his/her plans after high school.  
Create a plan together to help your child reach these goals. This 
plan should include:

■ An appropriate course sequence to meet your child’s goals 
■ The most appropriate extracurricular activities for your child 

  

■ Your plan to help your child prepare for college or career.  
For example, if your child is interested in a particular field, look  
to see if internships exist to build his/her work experience in  
that subject area 

 ■ Finding ways to pay for college or advanced training 

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, don’t worry about covering everything. 
Instead, keep the conversation focused on the most important topics.  
In high school, these include:

■ Becoming skilled at gathering information, evaluating sources, and  
citing material accurately

■ Asserting and defending claims, conveying what he or she understands 
about what he or she has read and researched 

■ Speaking clearly and appropriately, listening attentively when discuss-
ing findings and evidence, and building on others’ good ideas while 
expressing his or her own ideas persuasively

Speaking and Listening
■  Responding thoughtfully to diverse perspectives; synthesizing 

comments, claims, and evidence made on all sides of an issue; 
and resolving contradictions when possible 

■ Sharing research, findings, and evidence clearly and concisely
■ Making strategic use of digital media (e.g., animations, video, 

websites, podcasts) to enhance understanding of findings and 
to add interest

Language
■  Determining or clarifying the meaning of words and phrases,  
    choosing flexibly from multiple strategies, such as using context,  
    Greek and Latin roots (e.g., bene as in benefactor or benevolent),  
    patterns of words (conceive, conception, conceivable), and  
    consulting specialized reference materials.  
■  Interpreting figures of speech (e.g., hyperbole, paradox) in  
    context and analyzing their role in the written materials

For more information, the full standards are available at www.corestandards.org
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Numerical skill and quantitative reasoning remain crucial even 
as students move forward with algebra. Algebra, functions, and 
geometry are important not only as mathematical subjects in 
themselves but also because they are the language of techni-
cal subjects and the sciences. And in a data-rich world, statistics 
and probability offer powerful ways of drawing conclusions from 

data and dealing with uncertainty. The high school standards also 
emphasize using mathematics creatively to analyze real-world situ-
ations — an activity sometimes called “mathematical modeling.” 

The high school standards are organized into six major content 
areas: Number and Quantity; Algebra; Functions; Modeling; Geom-
etry; and Statistics and Probability. 

Number and Quantity
■ Working with rational and irrational numbers, including working 

with rational exponents (e.g., rewriting (53)1/2 as 5√5)
■ Solving problems with a wide range of units and solving prob-

lems by thinking about units (e.g., “The Trans Alaska Pipeline 
System is 800 miles long and cost $8 billion to build. Divide 
one of these numbers by the other. What is the meaning of the 
answer?”; “Greenland has a population of 56,700 and a land area 
of 2,175,600 square kilometers. By what factor is the population 
density of the United States, 80 persons per square mile, larger 
than the population density of Greenland?”)

Algebra
■ Solving real-world and mathematical problems by writing and 

solving nonlinear equations, such as quadratic equations (ax2 + 
bx + c = 0)

■ Interpreting algebraic expressions and transforming them 
purposefully to solve problems (e.g., in solving a problem about 
a loan with interest rate r and principal P, seeing the expression 
P(1+r)n as a product of P with a factor not depending on P)

This guide provides an overview of what your child will learn during 
high school in mathematics.  This guide is based on the new Common 
Core State Standards, which have been adopted by more than 45 states. 
If your child is meeting the expectations outlined in these standards, he 
or she will be well prepared for success after graduation.

Why Are Academic Standards Important?
Academic standards are important because they help ensure that all students, no matter where 
they live, are prepared for success in college and the workforce.  Standards provide an important 
first step — a clear roadmap for learning for teachers, parents, and students. Having clearly defined 
goals helps families and teachers work together to ensure that students succeed. They also will help 
your child develop critical thinking skills that will prepare him or her for college and career.

Mathematics

Parents’ Guide to  
Student Success 

HIGH SCHOOL 
MATH

An Overview of the Work Your Child Will Be Doing in High School 
to Become Ready for College and Career
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Parent Tips: Planning for College and Career
At the beginning of high school, sit down with your child’s teachers, 
counselor or other advisor to discuss what it will take for your child 
to graduate, your child’s goals, and his/her plans after high school.  
Create a plan together to help your child reach these goals. This 
plan should include:
■ An appropriate course sequence to meet your child’s goals 
■ The most appropriate extracurricular activities for your child 

  

■ Your plan to help your child prepare for college or career.  
For example, if your child is interested in a particular field, look 
to see if internships exist to build his/her work experience in  
that subject area 

Talking to  
Your Child’s 

Teacher

When you talk to the teacher, don’t worry about covering everything. 
Instead, keep the conversation focused on the most important things. 
Ask questions such as:

■ Is my child comfortable using coordinates in algebra and geometry?
■ Can my child break a complex problem down into parts and apply the 

math he or she knows to problems outside of mathematics? 
■ Does my child have the knowledge to learn advanced mathematics after 

high school if he/she so chooses?
■ Ask to see samples of your child’s work. Ask the teacher questions such 

as: Is this piece of work satisfactory? How could it be better? How can I 
help my child improve or excel in this area?

Functions
■ Analyzing functions algebraically and graphically, and working 

with functions presented in different forms (e.g., given a graph 
of one quadratic function and an algebraic expression for  
another, say which has the larger maximum)

■ Working with function families and understanding their behavior 
(such as linear, quadratic, and exponential functions)

Modeling
■ Analyzing real-world situations using mathematics to under-

stand the situation better and optimize, troubleshoot, or make 
an informed decision (e.g., estimating water and food needs in 
a disaster area, or using volume formulas and graphs to find an 
optimal size for an industrial package)

Geometry
■ Proving theorems about triangles and other figures (e.g., that 

the angles in a triangle add to 180o)
■ Using coordinates and equations to describe geometric properties 

algebraically (e.g., writing the equation for a circle in the plane 
with specified center and radius)

Statistics and Probability
■ Making inferences and justifying conclusions from sample  

surveys, experiments, and observational studies
■ Working with probability and using ideas from probability in  

everyday situations (e.g., comparing the chance that a person 
who smokes will develop lung cancer to the chance that a  
person who develops lung cancer smokes)

For more information, the full standards are available at www.corestandards.org
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AUGUST 2013 
 

What Every Parent Should Be Asking about Education Data 
 
Schools and districts collect a lot of information about students. Empowered parents should demand to get 
value out of these data. Here are questions you can ask of your school officials to ensure that your child is on 
track to graduate college and career ready: 
 
1. I already have my child’s grades and test scores, so what more do I need? 
 

• You may have some information about your child, but this doesn’t tell you how your child is doing 
over time, how they compare to kids in other schools, and if they’re going to be ready for college or 
a job. 

• Your child’s teacher uses your child’s data to understand your child’s learning and teach to their 
needs and strengths. Your child’s school uses data to make sure your child is on track to graduate. 

• Example: Early warning systems provide information to educators and families about whether 
students need extra help. Parents and teachers can use this information to help students improve 
their performance. 

 
Tip: When you meet with your child’s teacher for a parent-teacher conference, make sure you child’s teacher 
uses data beyond just test scores to have a productive conversation with you about your child’s strengths and 
weaknesses. 
 
2. Why does the state collect student data? Can’t my district just do it? 
 

• States can do things districts can’t, like follow children when they move across district lines and 
connect high school data to college records. 

• Also, because states provide services on a larger scale, they can better employ technical expertise 
and have more purchasing power to adopt better technology and security than most districts. 

• Example: When a child moves across district lines, the state can electronically transfer transcripts in 
real time so that the child doesn’t lose instructional time repeating lessons or trying to make up 
missed material. 

 
Tip: Request information about how your school district compares to others in the state and how children in 
your district fare in college. 
 
3. As we implement state standards aligned to the Common Core, what can I expect to change with 

regard to data collection or use? 
 

• Common Core is a set of grade-level expectations and doesn’t require states or districts to collect 
any new data. 

• With comparable expectations across states, states will be able to better use the data they have to 
make comparisons to other states and determine what programs, interventions, and pathways lead 
to success. 

• Example: With comparable expectations, state data is comparable across state lines. Your state can 
better understand how well third graders in your state are reading compared to third graders in 
other states—and what those states might be doing better. 

 
Tip: Ask your school’s leaders how they plan to use Common Core assessment data to help students. 
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What Every Parent Should Be Asking about Data Privacy 
 
Asking the questions on the previous page, families are more ready than ever to use education data to help 
their kids. However, along with the great benefits of education data come school, district, and state 
responsibilities to keep your child’s data private. Empowered parents can ensure that their child’s data are 
being protected by demanding answers to the following questions: 
 
1. How is my child’s privacy being protected? 
 

• There are many federal and state laws that protect the privacy of students. 
• Data systems use complex security processes and technology to protect student data. 
• Example: Oklahoma’s HB1989 outlines policies and processes to protect student data. 

 
Tip: Ask for an explanation of your district’s privacy and security policies. 
 
2. If my school district or state works with a vendor to keep track of things like attendance, grades, and 

test scores, will my child’s information be secure? 
 

• Districts and states almost always work with a vendor to keep the data they collect safe and make it 
easy to use. 

• Federal and state laws prevent these vendors from using the data in any way the district doesn’t 
want them to. 

• These vendors also can’t sell the data or let anyone else access it. 
• Example: A federal law called FERPA specifies that student records cannot be accessed for purposes 

not related to education or a health or safety emergency. 
 
Tip: Ask your school and district what oversight is in place to ensure that its data security policies are being 
followed. 
 
3. Who has access to this data? 
 

• Access to student data is role based, which means that only teachers and other designated local 
personnel have access to student data. 

• FERPA was designed to protect student privacy. And most states have their own privacy laws in 
addition to FERPA. 

• The federal government is forbidden by at least four federal laws from collecting student data. And 
the federal government can’t look at the data about individual students that states collect. 

• Example: Section 9531 of the Elementary and Secondary Education Act prohibits the creation of a 
federal student database. 

 
Tip: Ask for an explanation of your rights as a parent to access your child’s data. 
 

What Are Education Data? 
 
Education data means any type of information (like student attendance, demographics, or success in 
college and the workforce) that helps parents, educators, and policymakers make informed decisions 
about education. 
 
For more information on how education data can help parents, educators, and education leaders, 
please see www.dataqualitycampaign.org. 
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As the largest volunteer child advocacy association in the nation, National PTA speaks with a powerful 
voice on behalf of every child and provides the best tools for parents and communities to help their 
children become successful students. National PTA volunteers have adopted several position statements 
and resolutions, beginning in 1981, in support of voluntary, clearer, higher academic standards for all 
students. You can read our position statements on our website.  

Unfortunately, there has been a lot of misinformation circulating about the Common Core State 
Standards, so National PTA has included a CCSS section on our website to educate parents about the 
standards. It is important to note that the standards are widely supported from Governors to the 
business community.  National PTA has also compiled a PTA CCSS FAQ document for more information. 

It is important to identify the real cause of concern; many parents are finding that their concerns are not 
actually related to Common Core, but rather, issues surrounding implementation (teacher training, 
aligning curriculum, etc) and assessments (testing schedule, accountability, privacy). Each state has 
unique challenges, but it is important not to back away from demanding the highest expectations of our 
children via the new Common Core State Standards.  National PTA stands firm in its position to 
implement and assess properly. The road will be bumpy, but we cannot allow these challenges to 
undermine this strong bipartisan effort to raise the bar for our children. 

Myth: The Common Core State Standards are not internationally benchmarked, and were not approved 
by the validation committee.  Fact:  International benchmarking played a significant role in the 
creation of the standards. The criteria used for writing the standards and the list of the validation 
committee are readily available.  

Myth: States are not leading the effort. The Federal government is taking over the educational system. 
Governors were forced to sign on before the standards were written. Fact: The CCSS initiative is indeed 
led by States, with coordination from the National Governors Association Center for Best Practices 
(NGA) and the Council of Chief State School Officers (CCSSO). The federal government has not been 
involved in initiating or developing the CCSS Process.  Prior to the standards being written, 48 states 
voluntarily signed on to help create the standards, and of those, 45 eventually adopted. 

Myth: States were coerced into adopting the CCSS with Race to the Top (RTT) and other Federal funding. 
Fact: States and Districts who applied for Race to the Top funds were not required to adopt CCSS. 
States and districts who applied for Race to the Top funds were required to adopt college and career 
ready standards and assess students based on those standards. The rationale behind adopting college 
and career-ready standards is based on evidence that the United States is not adequately, or 
consistently, preparing students for either college or career. Two states received Race to the Top 
grants with standards that were not the Common Core. 

 



FAQS AND FAC TS SHEE TS256    |     COMMON CORE STATE STANDARDS TOOLKIT

 
 

Myth: A federal database is required in the Common Core State Standards. The Federal government is 
compiling personal data about my child for the purpose of data mining. Fact: Common Core is not a 
mechanism for federal data collection. Federal law, FERPA , prohibits the reporting of aggregate data 
that could identify individual students. In addition, the federal government does not have access to 
the student-level information held in state databases. States have collected student information 
through state assessments in accordance with state and federal law, and will continue these practices 
under new assessments. The confusion in this area often surrounds InBloom – a new database option 
that five states have chosen to store their data. This is, rightly, a state decision, and National PTA 
strongly supports the privacy of children and families. Common Core does not require data collection. 

Myth: Common core is expanding standardized testing. Students will be tested on information they have 
not learned.  Fact: As states implement new college and career-ready standards, they will also 
transition to new assessments designed to better measure whether our students are on track for 
college and career readiness. The new tests will replace old state testing—not add to it—and, for the 
first time, comparable achievement information will be available from state to state. PARCC and 
Smarter Balance are the two consortia that states are working with for the development of 
assessments.  National PTA is creating state specific assessment and accountability guides  so parents 
will know how their state will be handling assessments. National PTA believes that assessments 
should be used to help parents and teachers determine the specific academic needs of students and 
increase opportunities for students as outlined in our Position Statement regarding assessments.   

Myth: The Common Core State Standards are a national curriculum that will “dumb down” our kids. 
Fact: The Common Core State Standards do not dictate the details of academic curriculum; they only 
provide clear expectations for what each student must know to leave school prepared for college and 
career. Standards equal the end goal, or the WHAT …… Curriculum equals HOW …… These terms are 
not interchangeable.  
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States will develop and adopt the standards through 
a collaborative process. First, a group of leading 
academic experts, including Achieve, ACT, and the 
College Board, drafted college and career ready 
standards that detailed expectations for what students 
should know and be able to do upon high school 
graduation. The college and career ready standards 
were released for public comment in early fall 2009. 
Those standards were used to develop corresponding 
K-12 standards that set expectations by grade level. 

States are being asked to adopt the standards based 
on their own timeline and context.1 States will have a 
great deal of flexibility when adopting the standards, 
which are not connected to any federal mandate, high-
stakes assessment, or national curriculum. Rather, the 
common core standards establish clear expectations 
for what all students should know, and allow states to 
determine the best way for their students to reach these 
academic goals and achieve college and career success.

WHY COMMON CORE STANDARDS ARE 
IMPORTANT TO PARENTS
1) Consistent and clear standards prepare students 

for college, career, and citizenship. 

Currently, each state has its own set of academic 
standards for students, which has led to wide-ranging 
expectations of what students should be able to learn 
and do before they graduate from high school. Several 
researchers have found that state standards and 
assessments are neither consistent across states nor 
aligned to college and workplace demands.2 These 
inconsistencies present a challenge for parents trying to 

OVERVIEW
The Common Core State Standards Initiative (CCSSI) 
is an effort designed to improve educational outcomes 
for students by developing a set of consistent, 
voluntary, internationally-benchmarked academic 
standards in mathematics and English language arts. 

Currently, every state has its own standards, which 
has resulted in varied expectations and levels 
of academic rigor that are largely dependent on 
geography. Common core state standards are a first 
step to leveling the playing field to allow for equal 
access to an excellent education for all children. 

As the nation’s largest volunteer child advocacy 
association with over five million members who are 
parents, students, and teachers, the National Parent 
Teacher Association® (PTA®) is uniquely positioned 
to be an influential and credible voice in advancing 
the common core state standards. Since its founding 
in 1897, PTA has worked toward its vision of making 
every child’s potential a reality. Ensuring high 
academic expectations for all students, regardless 
of their zip code, is aligned with PTA’s public policy 
priority of equity and opportunity for every child. 

BACKGROUND
The CCSSI is a joint effort led by the National Governors 
Association Center for Best Practices and the Council 
of Chief State School Officers to develop a common 
core of K-12 standards in English language arts and 
mathematics. The aim of this state-led initiative is to 
develop internationally-benchmarked standards that are 
aligned with college and work expectations. 

Common Core State Standards Initiative

Issue Brief
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out rates, and improves the emotional and physical 
well-being of children.4 Common core standards help 
parents hold their schools accountable for providing 
high-quality, standards-aligned instruction. Moreover, 
if parents know and understand the academic 
material their children are learning at school, they can 
further support and reinforce learning at home.

Common core standards that are consistent across 
states allow families that move from one part of the 
country to another to have the same expectations 
for what their child will learn in another school. The 
movement of students between states presents a 
number of challenges for students, families, and 
schools. According to a study conducted by the U.S. 
Government Accountability Office, one out of six 
children has attended three or more schools by the 
end of the third grade.5 

When these students and families enter a new school, 
they must adjust to new classmates, teachers, and 
behavioral and academic expectations. In the absence 
of consistent standards, students in the same grade 
level in different states are expected to meet objectives 
of varied difficulty and content. For example, California 
mathematics standards require fourth graders to 
identify and determine prime numbers, while Arizona 
fourth grade mathematics standards do not explicitly 
require students to learn about prime numbers.6 
Through no fault of their own, students may be 
entering a new school academically unprepared, and 
teachers and parents need to spend additional time 
and resources helping students catch up. 

Common core standards provide consistency for parents 
and students during transitions and allow parents to 
continue to support student learning and hold their 
school accountable, regardless of changes in zip code.

3) Curriculum, assessments, and professional 
development aligned to clear standards will 
prepare and support teachers so that they can  
be effective in the classroom.

ensure their children are successful in college and career.

Because current state standards and curriculum 
are not aligned to college and work expectations, 
students who are now entering college often begin 
their postsecondary education unprepared. American 
college students’ need for remedial classes results 
in them not graduating from college on time and 
places an increased financial burden on parents 
and students. The Alliance for Excellent Education 
estimates that it costs $1.4 billion to provide 
remedial education to students who have recently 
completed high school, $283 million goes to the  
cost of tuition alone.3 

Common core standards will ensure that all students 
are held to consistent expectations that will prepare 
them for college and career.

2) Clear, consistent standards equip parents to 
understand and support what their children should 
learn and know. 

Because states’ standards are often overly 
complicated, vague, and inaccessible, parents may 
lack an understanding of what their children should be 
learning in school and how they can support learning 
at home. Current standards in several states are often 
hundreds of pages long, have complicated codes 
and descriptions, and lack continuity between grade 
levels—making them difficult for parents to decipher. 

Common core standards provide parents with clear 
expectations for what their children should be able 
to know and do when they graduate high school or 
advance to a particular grade-level, allowing them to 
engage more fully in the education of their children. 
Their engagement raises student achievement, 
improves behavior and attendance, decreases drop-

A recent study by ACT found that only 23 
percent of high school graduates were likely 
to earn at least a “C” or higher in first-year 
college courses.
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CODE GRADE 4 BENCHMARKS

4.1.1

Students use the concept of place 
value to read and write whole numbers 
up to 999,999 in words, standard, and 
expanded form.

4.1.2
Students compare and order whole 
numbers.

4.1.3

Students use coins and bills 
to compare the values, make 
combinations up to $10.00, and make 
change from amounts up to $5.00.

4.1.4
Students demonstrate computational 
fluency with basic facts (add to 20, 
subtract from 20, multiply by 0-10).

4.1.5
Students add and subtract to thousands 
and multiply hundreds by a single digit.

4.1.6

Students explain their choice of problem-
solving strategies and justify their 
results when performing whole number 
operations in problem-solving situations.

This is an excerpt from one state’s mathematics 
standards. The full standards are over 70 pages long 
and contain complicated explanations of each code.

Adopting common standards will help improve 
teacher effectiveness by providing clear expectations 
for what students in each grade level need to learn. 
Currently, the variation in standards across states 
makes it difficult to prepare new teachers to deliver 
standards-based instruction and create aligned 
activities and assessments. Common core standards 
will allow teachers to more easily determine if a 
curriculum would adequately prepare students 
for college and career, and also make it easier for 
teachers to design assessments that measure student 
progress in meaningful and accurate ways.

Common core standards will also help states train and 
support highly effective teachers. Once a critical mass 
of states adopts the standards, states will have the 
opportunity to develop collaborative tools, professional 
development, assessments, and curriculum. For 
example, states and institutions of higher education 

could align teacher preparation and professional 
development to the common standards so teachers 
could enter a classroom anywhere in the nation 
knowing what to teach and how to assess student 
mastery. Rather than having to adopt a different 
curriculum for different states, teachers would have 
access to a curriculum aligned to consistent standards 
that prepare students for college and the workforce. 
Moreover, while these standards outline what students 
need to learn, it would still be up to schools and 
teachers, using the additional tools provided, to decide 
how to best help students reach these standards.

4) Internationally-benchmarked standards will 
guarantee that all our nation’s students are able to 
compete in a globally competitive workforce.

The United States can no longer claim widespread 
educational success. Once the global leader in 
education, the United States has fallen behind other 
industrialized nations in both math and science.7 
Further, out of 100 students who begin 9th grade in 
U.S. schools, only 19 will graduate from high school, 
go directly to college, and graduate within six years.8

A recent report by the U.S. Department of 
Education’s National Center for Education 
Statistics revealed that the literacy scores of 
America’s fourth graders rank 11th among 
industrialized nations.

It is critical to our nation’s future success that our 
students graduate high school prepared for 
postsecondary education and the workforce. Holding 
our students to internationally-benchmarked 
standards is not only a crucial step in closing our 
nation’s achievement gap, but also an assurance that 
they will be able to compete in an increasingly global 
society and workforce.

5) Common core standards ensure that all students—
regardless of income or geography—have the 
opportunity to engage in equally challenging work
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Because standards differ from states to state, 
students are held to different academic 
expectations, largely based on geography. Student 
scores on the National Assessment of Educational 
Progress (NAEP) indicated that student proficiency 
is widely divergent from state to state. In a state-
by-state comparison of 2005 NAEP 4th grade 
reading scores, more than half of the states in 
the nation scored about one grade level below the 
highest scoring state of Massachusetts.9 A recent 
review of NAEP scores found that the states with 
the lowest NAEP proficiency rates have at least 
20% of children living in poverty.10, 11 

Over one million students drop out of high school 
every year, with a disproportional effect on 
minority students—almost half of Hispanic and 
African American students are not graduating.12 

Having consistent standards will also ensure that 
all students are held to high expectations. Without 
consistent standards, students—particularly those 
growing up in low-income communities—are less 
likely to receive creative, challenging work. The 
example below illustrates the vastly different 
expectations for students in high income and low 
income communities.

The difference in our education system’s expectations 
for these two groups of students demonstrates 
the need for higher, clearer standards that reflect 
consistent expectations for all students. 

Common core standards are a first step in leveling the 
playing field to ensure that all students, regardless of 
geography, are held to the same high expectations and 
have the opportunity to achieve their fullest potential.

High Income School

By nature, humans compare and contrast all 
elements of their world. Why? Because in the 
juxtaposition of two different things, one can  
learn more about each individual thing as well  
as something about the universal nature of the 
things being compared.

For this 2-3 page comparison/contrast paper ask 
yourself: what larger ideas do you see working in 
Homer’s The Odyssey and “O Brother Where Art 
Thou?” Do both works treat these issues in the  
same way? What do the similarities and 
differences between the works reveal about  
the underlying nature of the larger idea?

Lower income school

Divide class into 3 groups:

Group 1 designs a brochure titled “Odyssey 
Cruises.” The students listen to the story and 
write down all the places Odysseus visited in  
his adventures, and list the cost to travel from  
place to place.

Group 2 draws pictures of each adventure.

Group 3 takes the names of the characters in the 
story and gods and goddesses in the story and  
designs a crossword puzzle.

Source: Russlyn Ali, Education Trust, 2007

SAME TOPIC: ODYSSEY SAME GRADE: NINTH SAME STATE: CALIFORNIA

DIFFERENT ACADEMIC EXPECTATIONS AND ASSIGNMENTS
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(Washington, D.C., 2009), http://www.americaspromise.org/
Our-Work/Dropout-Prevention.aspx.

About National PTA®

Founded in 1897, the National Parent Teacher 
Association® (PTA) is comprised of more than five 
million members, including parents, students, 
educators, school administrators, and community 
leaders. With more than 25,000 local units, PTA 
flourishes in all 50 states, the District of Columbia, the 
U.S. Virgin Islands, and the Department of Defense 
schools in Europe and the Pacific.

As the oldest and largest volunteer child advocacy 
association in the United States, PTA’s legacy of 
influencing federal policy to protect the education, 
health, and overall well-being of children has made 
an indelible impact in the lives of millions of children 
and families. Visit PTA.org for more information.

RESOURCES AND CONTACT INFORMATION
For further information on National PTA’s 
recommendations on CCSSI refer to National PTA’s 
annual Public Policy Agenda. Available online at:  
http://www.pta.org/public_policy_agenda.asp 

If you should have any questions about National PTA and 
the CCSSI, please contact:
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2005); Partnership for 21st Century Skills, Learning for the 
21st Century: A Report and MILE Guide for 21st Century 
Skills (Tucson, 2002); Partnership for 21st Century Skills, 
21st Century Skills Standards: A Partnership for 21st 
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(Washington, D.C., 2006); Alliance for Excellent Education, 
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(Washington, D.C.: Thomas B. Fordham Foundation, 2007). 
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Talking about the Facts of Education Data with Parents 
 
Here are the answers to some questions about education data that are commonly asked by parents and other members 
of the public. 
 
QUESTION: Why do states and districts collect education data about students? 
ANSWER: States and districts collect data to help students succeed and improve schools. 
 
Teachers use education data to understand their students’ needs and strengths and ensure that each child is going to be 
ready for college or a job. State and district leaders use education data to see how their students compare to students in 
other schools and whether their high school graduates are well prepared to succeed in college. States also use education 
data to make comparisons to other states and determine what programs, interventions, and pathways lead to success. 
 
QUESTION: Is the federal government using Common Core to collect data about individual students? 
ANSWER: No. Common Core does NOT require the collection of any data about students; it is simply a set of grade-
level expectations for students. 
 
Further, the federal government is prohibited by law from collecting any personally identifiable data (e.g., name, place 
and date of birth, SSN, or any other information that could be used to distinguish an individual’s identity) about 
individual students. This means that the federal government does not collect data about individual students or have 
access to the data about individual students that states collect. 
 
QUESTION: Is the federal government collecting 400 pieces of sensitive student data, including religious preference 
and health information? 
ANSWER: No. The federal government is prohibited by law from collecting any personally identifiable data about 
individual students. 
 
The mentions of “400 points of data” reference the National Education Data Model:  a sort of dictionary for data that 
shows how data could be organized by states or districts to answer their own questions about policy and practice. This 
tool does not collect or contain any actual data. The tool is not related to Common Core or any federal initiative. Federal 
law prohibits the reporting of aggregate data (i.e., data about a large group of students) that could lead to the 
identification of individual students. In addition, the federal government does not have access to the information on 
individual students held in state databases. 
 
QUESTION: Are states selling student-level data to vendors and corporations who will use it to develop new products 
to market to students? 
ANSWER: No. States and districts CANNOT and DO NOT sell student information. 
 
Nearly every state and school district contracts with a vendor to help them store and use their data. If your state or 
school district works with a vendor, that vendor is not allowed to let anyone see or use the data in a way that your state 
or district didn’t specifically ask for. If your state or district hires another company, that company must follow all of the 
state and federal laws that protect student privacy. 
 
The limited information that states and districts do collect is used for compliance and accountability purposes, to help 
students by showing their teachers how to improve their teaching and personalize lessons for each child, and by 
showing district leaders which teachers and school programs are most effective at helping children succeed. 

For more information on the value of effective data use and on data privacy, see www.dataqualitycampaign.org. 
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Common Core State Standards (CCSS)  

Frequently Asked Questions  
 
What are the Common Core State Standards? The CCSS are a set of internationally 
benchmarked K-12 educational standards to ensure every students’ college and career 
readiness in English language arts and mathematics. These standards increase rigor in 
every school, and provide clarity and consistency for what all students need to know 
once they graduate from high school. To date, 45 states, the District of Columbia, Guam, 
American Samoan Islands, U.S. Virgin Islands and the Anchorage, AK School District 
have voluntarily adopted CCSS. 
 
What was the process for developing and writing the Standards? In 2009, 48 
states, the District of Columbia and two U.S. territories voluntarily committed to 
collaborate on the development of common English language arts and mathematics 
standards aligned with the expectations of postsecondary job training programs and 
credit-bearing, entry-level courses in two and four year colleges. The Common Core 
State Standards were written and published in 2010 by The National Governors 
Association Center for Best Practices (NGA) and the Council of Chief State School 
Officers (CCSSO), in collaboration with educational organizations, teachers, 
researchers, higher learning experts and business leaders from across the country.  
 
The Standards are divided into two categories: 

 K-12 standards that outline the grade-by-grade expectations for student learning 
and results in students prepared for college or career; and 

 College and career readiness standards, which address what students are 
expected to know when they enter college, technical school or career.  
 

The process was thoughtful and transparent, and ensured that the Standards: 
 Were based on state and international student learning standards with the best 

outcomes, and the expectations of postsecondary job training programs and 
credit-bearing, entry level courses in two and four year colleges. 

 Utilized the experience of teachers, the higher learning and business 
communities, content experts, and leading education researchers; and 

 Incorporated feedback from the public. 
 

The Standards development timeline included: 
 College and career ready graduation standards released for public comment in 

September 2009;  
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 K-12 standards released for public comment in March 2010. More than 10,000 
comments were received and reviewed by an advisory group of education, 
college and state policy administrators and experts; and 

 Final K-12 standards released in June 2010.  
 
Who is leading the initiative? The CCSS initiative is led by States, with coordination 
from the National Governors Association Center for Best Practices and the Council of 
Chief State School Officers. The federal government has not been involved in initiating 
or developing the CCSS. Other supporting partners include National PTA; the National 
Association of State Boards of Education; the Alliance for Excellent Education; the 
American Association of School Administrators; The James B. Hunt, Jr. Institute; the 
Business Roundtable, Achieve; ACT; and the College Board.  
 
How were standards set in the past? In 2002, No Child Left Behind (NCLB) 
mandated that every state implement a standards-based accountability system 
designed to ensure that all students would become proficient—as defined by the state—
in reading and English language arts and mathematics by the 2013-14 school year. 
Every state has its own method for setting standards. Some states adopt standards 
through the Department of Education, while others adopt them through the State 
Legislature. NCLB did not address specific levels of rigor, so state standards were 
vastly different across the country. This has caused a patchwork system of standards 
that has proven to be detrimental within the United States’ mobile society. As a result, 
quality education depended on zip code, prompting the development of the CCSS. 
 
Have the Standards been field-tested or are they evidence-based? The CCSS has 
a solid foundation. They were developed from the best standards in the country, the 
highest international standards, and evidence and expertise about educational 
outcomes. The Standards build on the most advanced thinking in preparing all students 
for success in college and career. This means the CCSS will take even the best state 
standards to the next level.  
 
Is this essentially a government takeover of education because of the Race to the 
Top grant requirements? No. States and Districts who applied for Race to the Top 
funds were not required to adopt CCSS. States and districts who applied for Race to the 
Top funds were required to adopt college and career-ready standards and assess 
students based on those standards. The rationale behind adopting college and career-
ready standards is based on evidence that the United States is not adequately or 
consistently preparing students for either college or career.  
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Is the federal government compiling student and family data into a federal 
database? No. Common Core is not a mechanism for federal data collection. Confusion 
over data collection likely comes from a misunderstanding of the National Education 
Data Model (NEDM), which is actually a framework describing the types of data that 
individual districts and states may choose to use to answer their own questions about 
policy. The NEDM does not contain any data, and there are no data collection 
requirements for the Standards. Federal law prohibits the reporting of aggregate data 
that could identify individual students. In addition, the federal government does not have 
access to the student-level information held in state databases.  
  
Does National PTA have a position statement or resolution that supports the 
CCSSI? Yes. National PTA volunteers have adopted several position statements and 
resolutions, beginning in 1981, in support of voluntary, clearer, higher academic 
standards for all students. You can read these documents on our website at 
PTA.org/resolutions. 
 
What Does This Mean for Students, Teachers and Schools? 
 
Why are the Standards important for students, teachers and parents? Education 
standards and level of rigor in instruction are often complicated and vary from state to 
state, which can be overwhelming for teachers to implement in the classroom. In 
addition, parents find it difficult to support their child’s learning at home. The new 
Common Core State Standards ensure that teachers and parents know the exact end 
goal and can help each student meet that goal in the classroom and at home.  
 
Prior to Common Core, students received a variable quality of education depending on 
their zip code, which is problematic given the high mobility of families, especially military 
families. College and career-ready standards are critical because, even in high-
performing states, some students are passing all required tests and graduating, yet still 
require remediation in their postsecondary work. Every student needs rigorous 
academics to ensure U.S. graduates remain globally competitive.  
 
How much will this cost my state and school district? Exact costs will vary by state 
and district. There are different costs associated with adopting, implementing and 
assessing the Common Core State Standards, as well as providing professional 
development for teachers to understand the Standards, depending on what each state 
and district is already investing in this effort. None of these costs are new—schools, 
districts and states have always spent money on updating professional development, 
curriculum and assessments. 
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The creation of curriculum may cost some schools or districts more money, however 
since states are using the same standards, the opportunity to share best practices and 
curriculum will save money over time. In addition, assessments always cost money, but 
many states are finding that the new assessments will actually be more cost-effective 
than those currently used. 
 
If the standards are raised, is it likely that students will drop out of school? This is 
a common concern of parents and educators. Data does not support this idea and 
actually shows the opposite—when more is expected of students, they rise to the 
challenge. In a survey of high school dropouts, two thirds report that they would have 
worked harder if more was demanded of them (such as higher academic standards or 
more studying and homework). When asked about what would improve their schools, 
91% of high school students reported that providing opportunities to take courses that 
are more challenging would be an improvement.  
 
Does the CCSS create unrealistically high expectations that would penalize 
students in low-performing schools? No. The goal of the CCSS is to ensure high 
expectations and an excellent education for all students, regardless of where they live. 
Too often, students in low-performing schools are held to lower expectations than their 
peers in higher performing districts. The CCSS aim to improve outcomes for students in 
low-performing schools by preparing students with the knowledge and skills they need 
to succeed in college and career, and to compete not only with their peers in the next 
state, but also with students from around the world.  
 
Are the Standards a new national curriculum? Do they remove local and state 
authority, or tell teachers what to teach? No. The Common Core State Standards do 
not dictate the details of academic curriculum; they only provide clear expectations for 
what each student must know to leave school prepared for college and career. 
Standards equal the end goal, or the WHAT …… Curriculum equals HOW …… These 
terms are not interchangeable.  
 
Curriculum is a broad term that encompasses everything a teacher uses in the 
classroom from lesson plans to activities, to reading and math units. In most school 
districts, curriculum is determined at the local level. The CCSS only set the goal; they 
do not tell teachers how to achieve the goal, but they will allow teachers to share best 
practices from state to state. 
 
Do the Standards remove fiction and literature? Why do science teachers have to 
teach reading? The Standards do not remove fiction and literature from schools. The 
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intent of the Standards is to increase the reading level of students to what they will 
experience in college and career. The 2009 NAEP findings agree that students need to 
be exposed to both literature (Charlotte’s Web) and informational text (Diary of Anne 
Frank) in order to be college and career ready. NAEP suggested the following 
breakdown for literary and informational text: 
 

Grade Literary Informational 
4 50% 50% 
8 45% 55% 

12 30% 70% 
 
English and math skills are required in all classes, not just English and math; therefore, 
teachers of all subjects play a role in the English language arts (ELA) and math 
proficiency of students. History teachers depend on students’ ability to read history 
books and science teachers need students to be able to understand basic math in order 
to learn how to navigate scientific formulas.  
 
Do the math standards cover all key math topics in the proper sequence? The 
challenge with having 50 different sets of standards is states cover different topics and 
different grade levels, especially in math. The Standards have created a coherent math 
progression that gets students to a final college and career ready point after 12th grade 
and there is flexibility to allow advanced students to study harder topics earlier, such as 
algebra in 8th grade. Implementation of the CCSS and new curriculum will adjust for 
differences among the states.  
 
What do the Standards mean for students with disabilities and English Language 
Learners (ELL)? The CCSS applies to all students in school, including students with 
disabilities and who are ELL. The Standards recognize that implementation requires 
providing these students with a range of needed supports, including: 

 Support and related services designed to meet students’ unique needs and 
enable their access to the general education curriculum;  

 Teachers and specialized instructional support staff who are prepared and 
qualified to deliver high-quality, evidence-based, individualized instruction and 
support services;  

 Assistive technology devices that enable access to the Standards; and  
 Additional time, appropriate support, and aligned assessments as ELL students 

acquire both English language proficiency and content area knowledge.  
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The CCSS Assessments 
 
Will new standards mean more testing? Will common assessments be 
developed? As states implement new college and career-ready standards, they will 
also transition to new assessments designed to better measure if students are on track 
for college and career readiness. As part of the process, two consortia of states are 
developing common assessment processes and tools—the Partnership for Assessment 
of Readiness for College and Careers (PARCC) and the Smarter Balanced Assessment 
Consortium (SBAC). The new tests will replace old state testing—not add to it—and for 
the first time, comparable achievement information will be available from state to state.  
 
Will test scores drop? This is a new system with a new way of scoring; therefore, it is 
not possible to compare the new scores directly with the old state assessment scores. 
What is important is that the higher standards are measured with better tests. Because 
the rigor is higher, it may appear that scores have temporarily dropped. If this does 
happen, it does not mean a student is performing worse on the new tests. Educators 
expect this short-term decline to improve as teachers and students become more 
familiar with the Standards and better equipped to meet the challenges they present. 
 
How will students, teachers and schools measure success and conduct 
accountability? Some states have joined Partnership for Assessment of Readiness for 
College and Careers or the Smarter Balanced Assessment Consortium to help create 
new methods to assess the Standards. Every state will develop CCSS assessment 
methods as they see fit, and to determine their own accountability models, including 
guidelines for “making scores count” for students, teachers and schools. 
 
National PTA is creating assessment and accountability guides for each state so 
parents will know how their state will be handling assessments. In the interim, parents 
are encouraged to work with teachers, administrators and school boards to determine 
what is the best method for assessing students, determining accountability and 
evaluating student growth and teacher performance. 
 
Does my school have adequate technology to conduct the new assessments? 
The biggest hurdle that some schools will face is acquiring adequate technology and 
bandwidth to accommodate the new electronic testing. States still have five years to 
make this transition, as assessments will be available in the traditional “paper and 
pencil” format for three years following implementation in the 2014-15 school year. 
According to experts, an average middle school can successfully conduct electronic 
assessments with one lab containing 30 computers. 
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I
n nearly every school d

istrict across 
the country, stud

ents, teachers, other 
school staff and

 fam
ilies are learning 

ab
out new

 K
-12 ed

ucation stand
ard

s 
in m

athem
atics and

 eng
lish lang

uag
e 

arts know
n as the c

om
m

on c
ore State 

Stand
ard

s (c
c

SS). recog
nizing

 that 
tod

ay’s elem
entary, m

id
d

le, and
 hig

h 
school stud

ents are tom
orrow

’s colleg
e 

ap
p

licants, w
orking

 p
rofessionals, 

and
 w

ell-inform
ed

 citizens, c
c

SS 
is a critical step

 to ensuring
 that all 

stud
ents – reg

ard
less of their zip

 cod
e or 

b
ackg

round
 – are p

rep
ared

 to succeed
.

d
eveloped by a coalition of teachers, 

parents, education experts, and business 
leaders, c

c
SS provides a path for w

hat 
students m

ust learn in m
ath and english 

language arts at each grade in order to be 
prepared for college, training and a career. 
B

y building understanding and know
ledge 

from
 grade to grade students w

ill truly 
understand and m

aster concepts so that 
they are ready to m

ove forw
ard. 

c
om

m
on c

ore State Standards em
phasize 

critical thinking and analysis, as w
ell as 

focusing on literacy across a variety of 
subjects.  c

onsistent standards from
 state-

to-state ensure that all students have a 
chance to excel – no m

atter w
here they 

attend school or how
 m

any tim
es they need 

to m
ove w

ith their fam
ilies. 

B
ecause the goals and expectations for 

students are higher under these standards, 
new

 assessm
ents w

ill be developed.  initial 
scores m

ay be low
er on standardized 

assessm
ents as a new

 benchm
ark for 

achievem
ent is set. B

e assured that after 
teachers and students adjust to the new

 
teaching and learning strategies, scores w

ill 
reflect the alignm

ent and, subsequently, 
increase.

Support the Standards

there are m
any players that contribute to 

the success of c
om

m
on c

ore and ultim
ately 

student achievem
ent.  a

 critical link is the   
m

utual support of fam
ilies and educators 

for students’ successful transition to new
 

educational expectations.

teachers w
ill develop new

 curriculum
, 

resources and activities during the 
transition. they, and other school staff, w

ill 
need continued professional developm

ent, 
and cooperation from

 fam
ilies at hom

e. 

fam
ilies w

ill need to pay close attention to 
w

hat is going on w
ith hom

ew
ork as w

ell as in 
the classroom

. they w
ill have to determ

ine 

w
hether or not their child needs additional 

resources and assistance at school. 

Frequent and clear com
m

unication 
betw

een school and hom
e is crucial!

Becom
e an Advocate. It’s Up to You!

a
nything w

orth having is w
orth protecting. 

that is true of c
om

m
on c

ore too, w
hich 

w
ill ensure your students get an education 

that allow
s them

 to com
pete in a global 

environm
ent and leads to success in college 

and beyond. You m
ust m

ake it clear that 
a better education for your children is a 
priority for you and your com

m
unity. 

H
ig

H
er  

expec
tatio

N
s Fo

r  
g

reater lea
rN

iN
g
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M
ore than ever before, an enhanced 
set of expectations is helping to 
increase the chances for success 

in school now
 and beyond. Parents and 

educators need to w
ork in partnership to 

m
ake success for every student a reality.

Your state, along w
ith 45 other states, 

adopted these expectations know
n as 

C
om

m
on C

ore State Standards (C
C

SS).  
D

eveloped by a coalition of educators, 
parents, education experts, and business 
leaders, C

C
SS provides a path for w

hat 
students m

ust learn in m
ath and English 

language arts at each grade level in order 
to be prepared for college, training and 
a career. B

y building understanding and 
know

ledge from
 grade to grade students 

w
ill truly understand and m

aster concepts 
readying them

 to m
ove forw

ard.

A
 Chance for A

ll Children to Excel

C
om

m
on C

ore State Standards place 
em

phasis on critical thinking and analysis. 
The standards are consistent from

 state-
to-state ensuring that all students have an 
equal chance to excel – that they w

ill never 
fall behind and that a m

ove from
 one state 

to another w
ill not threaten the success of 

any student. 

A
sk any parent or educator 

w
hat they w

ant m
ost for their 

student(s), and this is w
hat 

they’ll say:

“I w
ant them

 to be successful.”

B
ecause the goals and expectations for 

students are higher under these standards, 
new

 standardized assessm
ents w

ill be 
im

plem
ented.  Initial scores m

ay be low
er 

as a new
 benchm

ark for achievem
ent is 

set. B
e assured that after educators and 

students adjust to the new
 teaching and 

learning strategies, scores w
ill reflect the 

alignm
ent and, subsequently, increase. 

You Can H
elp …

 Becom
e a Team

H
ere is how

 educators and fam
ilies can 

w
ork together to help students succeed.

Tips for Fam
ilies

Pay close attention to w
eekly folders 

and com
m

unication from
 school.

Read frequently w
ith your child and 

encourage non-fiction, as w
ell as 

fictional reading.

Play m
ath gam

es w
ith your child to 

support developm
ent of m

ath fluency.

Review
 hom

ew
ork for accuracy and 

com
pletion. 

C
ontact the school if you need additional 

resources for your child or if you think your 
child needs additional help.

W
atch docum

entary program
s w

ith 
your child, using the closed-captioning 
features so your child is able to view

 the 
text.

O
bserve your child and stay engaged 

because there w
ill be changes in how

 
your child learns and new

 m
aterials m

ay 
be unfam

iliar.

Encourage and challenge your child to 
learn.

V
isit your state education departm

ent’s 
w

ebsite to see the standards and how
 

they are being im
plem

ented.  

A
sk your child questions about w

hat 
they are learning.



FAQS AND FAC TS SHEE TS COMMON CORE STATE STANDARDS TOOLKIT    |     275

“Sometimes when you move, your curriculum is flip-flopped so 

you’re learning the same thing over and over again without learning 

anything new which has happened a couple of times”

~student

K-12 Core
Curriculum 
Standards

Why are they the same, only different?

SPECIAL TOPIC
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ST: 2 ON THE move®

Common Core Standards:
Will it make a difference for our military-connected students?
A phrase you may hear or read about over the next few years is “Common Core” or “Common Core State 
Standards” (CCSS). CCSS represent a major education shift toward an emphasis on rigorous and consis-
tent standards throughout students’ K-12 academic careers. The adoption and implementation of CCSS 
in schools will provide consistent and clear standards of student expectations. The new standards require 
a high level of student engagement as well as a focus on both content and a depth of understanding to 
apply the knowledge. Standards are designed to be relevant to what students need 
to know in order to be prepared for college or their careers and to position our 
students to be successful in our global economy.  For our military-connected 
children, CCSS are a dramatic shift from an education experience that has 
traditionally been a patchwork of various standards and expecta-
tions as they move from state to state to one that will be as close 
to academically seamless as possible. Students will not be 
caught off-guard when they move, because CCSS outline the 
specific skills and knowledge by each grade that students need 
to have in order to be prepared for college or employment after 
high school.  

CCSS are a list of specific, grade by grade, academic 
standards that cover mathematics and English lan-
guage arts.  It is important to understand that CCSS 
are not intended to dictate everything that is taught, 
nor do they mandate how to teach. They describe 
the critical knowledge and skills our students need 
to be successful in college or the workplace. The 
example below is from seventh grade mathematics, 
under the geometry section:
 
• Draw, construct, and describe geometrical figures 

and describe the relationships between them.
• Solve real-life and mathematical problems involv-

ing angle measure, area, surface area, and volume.

What are the 
Common Core 
State Standards?

Prior to the adoption of CCSS, each state had its 
own process to develop and implement academic 
standards or expectations. This autonomy caused 
in a great deal of disparity in content, rigor, and 
standards from one state to another. For the mil-
itary-connected student, this disparity often re-
sulted in students not having pre-requisite skills or 
knowledge or having to repeat content when they 
transitioned. All students need to be prepared for 
success in college or the workplace, wherever their 
post-secondary endeavors take them. All students 
are entitled to a high quality education no matter 
where they live. All students, especially our mo-
bile military-connected students, should know that 
standards and expectations for academic excel-
lence will be consistent as they move. 

Why do we need common standards?

Artwork by Daniel, Grade 7 | Poquoson Middle School, Poquoson, Virginia | U.S. Army
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ST: 3ON THE move®www.MilitaryChild.org

The Council of Chief State School Officer (CCSSO) 
and the National Governors Association Center for 
Best Practices (NGA Center) have worked for several 
years with 48 states, two territories, and the District of 
Columbia to develop curriculum standards for English 
language arts and mathematics that reflect the skills 
students need to prepare them for post-secondary 
education or to enter the work-place (college or career 
ready). Many other groups were involved in the devel-
opment of these standards including Achieve, ACT, 
College Board, National Association of State Boards of 
Education, and State Higher Education Officers. Other 
groups like the National Council of Teachers of English 
and the National Council of Teachers of Mathematics 
provided feedback on the standards. States voluntarily 
decide whether they will or will not adopt the stan-
dards and how they will implement them.  

The adoption of CCSS is not a federal govern-
ment program or mandate. The federal govern-
ment does, however, have the ability to support 
the states’ efforts to implement CCSS through a 
range of incentives such as allowing states greater 
flexibility in the use of federal funds and in the cur-
rent accountability system. The federal govern-
ment can also revise existing federal education 
laws to support the most effective and promising 
research-proven practices in the classroom. 

To date, 45 states, the District of Columbia, U.S. Virgin Is-
lands, and the Northern Mariana Islands have voluntarily ad-
opted CCSS (see map). The states that have adopted CCSS 
are home to approximately 80% of all military-connected 
children. The remaining students are in one of the states 
that have not adopted CCSS or attend a Department of De-
fense Education Activity school. Although the adoption pro-
cess has occurred, school districts may take several years to 
implement CCSS. Implementation involves many steps, in-
cluding necessary changes in curriculum and assessments.  
States may also refer to CCSS by different names.  States that 
have adopted CCSS have planned to implement them fully no 
later than School Year 2014-2015.  Kentucky has been lead-
ing the implementation process with plans for students being 
assessed on CCSS at the end of School Year 2012.  

CCSS are based on the best and highest standards in the 
country. They are aligned with college expectations in both 
content and skills; therefore, concerns about whether CCSS 
will result in lower standards are unfounded. A 2011 study 
completed by the Education Policy Improvement Center 
(EPIC) compared CCSS to five different sets of standards 
recognized as exemplary state standards or standards that 
were written specifically for college readiness. This study 
suggests a substantial concurrence between CCSS and the 
comparative standards. (The complete study can be viewed 
on the EPIC website, www.epiconline.org/CommonCoreS-
tateStandardsStudies)

Start by learning as much as you can about your state’s 
and district’s progress toward implementing CCSS. 
A good place to begin is the CCSS website www.

corestandards.org. You can see all the standards, grade by 
grade, as well as links to information about the state that 
interests you  to get more information on the adoption and 
implementation process. You can also hear the voices of 
education leaders from around the country who support 
CCSS. In addition, The National PTA (www.PTA.org) has 
great resources that explain how parents can work with their 
children and what children are expected to know at different 
grade levels. We at the Military Child Education Coalition are 
always happy to answer your questions.  Contact us through 
our website, www.militarychild.org.

Where and when 
have CCSS been 
adopted or 
implemented? 

How do I get involved? 

The education experience for many military-connect-
ed students can be frustrating. Some students find 
themselves in a class where they do not have the ex-
pected knowledge and skills needed to do well, skills 
their classmates learned the previous year. Other 
students find themselves repeating material and are 
expected to be content to spend class time “review-
ing.” The adoption and implementation of CCSS are a 
critical step and particularly important to the mobile 
military-connected student because they provide 
consistency, continuity, and clear expectations of the 
knowledge and skills students need in each grade.

Why are CCSS so important to 
military-connected students?

Who created the standards?
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were released and the first item types, including 
performance tasks, were written. the 2012-2013 
school year will be devoted to pilot testing various 
test item types:  multiple-choice, short answer, 
new item types enhanced through technology, and 
performance tasks. Both programs are expected to 
be fully operational by the 2014-2015 school year 
following field testing in 2013-2014.

Since the states are using the same standards, 
CCSS, parents may ask will all states use the 
same tests?
this question cannot be answered with a simple 
yes or no. As we have already seen, there are two 
different consortia. the thirty-four states who have 
adopted CCSS have reported that they do plan on 
implementing the new aligned assessment. (Kober 
& Renter, 2012) Because eight states belong to both 
consortia and six do not belong to either one, both 
test programs will most likely be used.  

Current plans are for states to commit to one of 
the assessment programs at the beginning of the 
2014-2015 school year. if states have included 
additional standards, they may elect to add up 
to 15% additional items to meet their additional 
state-specific standards. they may also plan to 
test other subjects. Some states have already made 
plans to offer transitional tests prior to the 2014-
15 school year.  

one piece of good news for the mobile military-
connected student is the PARCC and SBAC already 
have committees at work to address the question of 
interpreting test results if a student moves from one 
state program to another. the committees plan to 
develop common achievement standards that will 
enable student scores to be comparable between 
the two consortia.  

if you are interesting in learning more about 
assessments, visit your state education assessment 
website. You can link to this through the 
SchoolQuest library at www.schoolquest.org/
state-education-resources/.  Both of the Consortia 
have websites and plan to release sample test items, 
tutorials, practice tests, and scoring information. 
more information can be found at www.
smarterbalanced.org/  and www.parcconline.org.

MCEC tips for parEnts
Know what your child is responsible for on the test and how well 
they have to perform on each test to pass.  Encourage your child to 
strive for more than a “basic” level of proficiency.  

As soon as you know you are moving, inquire about the required state 
tests that your child must take. You can do this the first time you meet 
with your child’s teacher. If your student did well on his tests last year 
it doesn’t guarantee he will do well on his tests this year.  For example, 
under the current system of state standards and assessment,  a student 
who was proficient in grade 4 math in one state may or may not be 
proficient in grade 4 math in another state. This student could be behind 
before the school year even starts. This is a great example of an issue 
that will be alleviated with the implementation of CCSS – the standards 
for math are the same no matter where you live.

Ask your child’s teacher(s) for information on state required assess-
ments. Inquire about family nights that introduce the state assessment 
programs. Visit the MCEC Resource Center at www.SchoolQuest.org, 
and choose your state and resource area to learn about the test 
frameworks, test performance, and proficiency provided by the state 
education agencies.  Look for released versions of the tests; just make 
sure released version are for the current assessment program. 

Parents of children who have unique learning challenges will want to 
know about accommodations and modifications for state assessments.  
When state assessments are not appropriate, know the options for 
alternative tests in order to make the best decision for your child.

Military parents must relearn the Special Needs  identification 
process and assessment for each state they live in. This knowledge may 
result in speeding up the ARD or LPAC decision process. If your child 
was scheduled to receive accommodations or modifications on state 
assessments or take an alternative assessment at a previous school, 
make sure you bring your child’s records with you and immediately 
inform your new school upon arrival. Quick decisions must still be 
correct decisions.

You can find out more about accommodations and modifications 
for assessments through the MCEC Education Resource center on 
the SchoolQuest website www.SchoolQuest.org.  Look for “Special 
Education” or “Bilingual/ESL” for English as a Second Language (English 
Language Learners). You can also address specific questions to “Ask 
Aunt Peggie” at Peggie.Watson@MilitaryChild.org

Start looking for test format information through the MCEC Education 
Resource Center located in the SchoolQuest Library www.schoolquest.
org. Once you are at the site, got to the Library, then to State Education 
Resources to find information about assessments in your state.  

Look for other words like “Exemplars” or “Sample Papers.” Also look 
for “Blueprints” which sometimes tell the number of each question 
type or objective. Don’t skip over the rubrics (a rubric tells you how 
tests are scored and what each point means to the scorer). Knowing 
why an answer is wrong instead of simply knowing the answer is wrong 
will help your student avoid repeating the same error.

Don’t rely entirely on the format from the previous year to study for 
the test. The same concept can be tested many different ways.  

1

2

3
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Informed Advocacy:
A look at some of the myths and misunderstandings 
surrounding the Common Core State Standards

the adoption and implementation of CCSS represent a major shift in education in the 
United States. As with any change, and especially one of this magnitude, many myths and 
misunderstandings often accompany the change. Here is a quick look at a few of those myths 
and the reality surrounding them.

the adoption of CCSS is critically important to our nation. CCSS set the bar high for all students so they are equipped 
to succeed in our highly competitive global economy. CCSS adoption is particularly important to our mobile military-
connected students as they move from state to state and district to district during their kindergarten through high school 
years. this effort to address the issue of common standards and emphasize high expectation is one all parents should 
welcome and support. more information about the standards and facts responding to the many myths that surround 
them can be found at www.corestandards.org 

Myth the 
Common Core 
state standard 

Initiative is a 
federal program.

ReAlity The 
Common Core State 

Standard Initiative 
is a state-led effort 
coordinated by the 
National Governors 
Association Center 

for Best Practice 
(NGA Center) 

and the Council 
of Chief State 

School Officers 
(CCSSO).  Adoption 

of the standards 
is completely 

voluntary.  A state 
may “un-adopt” the 

standards if they 
desire.  

Myth the standards are not rigorous and bring all 
states down to the lowest common denominator.

ReAlityThe standards were designed specifically to prepare all children 
for success in college or their careers. No state has lowered its academic 
standards.  The standards were informed by the best and highest standards in the 
country, the highest international standards, and evidence and expertise about 
educational outcomes. 

Myth the standards are 
the same as a national 
curriculum.
ReAlity  The standards are NOT 
curriculum. The standards are statements 
that clearly describe the goals and 
expectations for learning. They describe 
the skills and knowledge students 
need to be successful in college or the 
workplace. Decisions about curriculum 
are at the local levels – the schools, 
principals, and superintendents. Teachers 
will continue to devise lesson plans 
and tailor instruction to the needs of 
students in their classrooms.  

Myth the 
federal government 
will take over the 
Common Core state 
standard Initiative.

ReAlity 
The Initiative is and 
will remain a state-
led effort. The 
NGA and CCSSO 
are committed to 
developing a long-term 
governance structure 
with leadership from 
governors, chief state 
school officers, and 
other state policy 
makers
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perspectivesAndrew ParryA Student’s Perspective

I spent my whole childhood as a military child, so moving around was a pretty 
common occurrence. In fact, I moved 12 times by my 18th birthday, which included 
attending four different high schools. While my situation is certainly not unique, it 
was not without its challenges. Because of the frequent moves and school changes 
I had to take frequent assessments to determine where I “belonged” in my new 
classes. The “advanced” reading group in one school may have been the equivalent 
of the “average” group in the next school I attended.  In high school the challenges 
were even greater.  Although I excelled in academics I found myself “out of sync” 

“For the sake of all children, it is imperative that the knowledge and 
skills taught from kindergarten through high school be both consistent 
from state to state as well as challenging.”

“Although I excelled in academics I found myself 
‘out of sync’ with my classes.”

Does It Add Up 
     for Military Families?

  1 military family
+1 change of duty station

A change of address, change of school and 

teachers,

Change of friends, change of place of worship, 

change of weather, change of scenery

Change of schedules, change of neighborhood, 

change of sports, and change of routine 

with my classes. In English I found myself re-reading books in the 10th and 11th grade 
that I had read in 9th grade. Additionally, there were books my senior year that, 
according to my teacher, I SHOULD have read, but didn’t because they weren’t part 
of the curriculum at my past schools. Math proved to be even more difficult. I never 
took a class in geometry but was expected to know it my sophomore year. This 
required extra effort on my part to “catch up” with the rest of the class or risk falling 
further behind. My senior year I found myself in a freshman geography class that 
was required for graduation.   

I am confident there are other military children who experience the same issues 
I faced. That is why the implementation of Common Core State Standards is 
beneficial to families that must relocate frequently. No longer will kids risk falling 
behind because of a parent’s reassignment. The curriculum, while challenging, is 
also uniform from state to state, ensuring that military children are afforded the 
same opportunities as their peers and that, regardless of where they graduate 
from high school, they are prepared for either college or the workforce. With the 
support of the Military Child Education Coalition, this issue and its importance 
to military-connected students can get the necessary attention of state 
governments and school systems.  More importantly, the effort will help ensure 
that all children leave high school ready for the next phase in their life whether 
that is college, working, or both.  

Although I succeeded in school without Common Core Standards in place, 
I had a fair number of challenges. Fellow students not well-equipped to 
handle the frequent changes struggled more.  For the sake of all children, it 
is imperative that the knowledge and skills taught from kindergarten through 
high school be both consistent from state to state as well as challenging. 

For our nation’s 2 million military connected children these chang-
es happen an average of 6-9 times over the course of their school 
years. But what if, just what if, the impact of one of these changes 
is lessened for every move? That possibility is very real and at-
tainable with passage of the Common Core State Standards. 
The Common Core Standards Initiative’s mission is to “provide a 
consistent, clear understanding of what students are expected 
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perspectives
As a parent of military-connected children and a veteran of 12 global 
and interstate relocations, our family navigated its share of turbulent 
waters when it came to changing schools. Research tells me that my 
children were typical among their peers. They were in a group of nearly 
1.1 million military-connected students with parents who are Active 
Duty, National Guard or Reserves, 80% of whom attend public school 
systems in the United States. They also move 3 times more frequently 
than their civilian classmates and change schools an average of 6 to 9 
times before graduation. For the most part, my children embraced each 
transition – although my son had to work hard at putting a good face on 
his third high school in four years.  

That is why it is with a grateful heart that I follow the progress of a grant 
from The Bill & Melinda Gates Foundation to the Military Child Education 
Coalition (MCEC). Through this partnership, the MCEC will be a champion 
for the implementation of the Common Core State Standards (CCSS) that 
will help ensure that all students are receiving a high quality education 

Zoe Trautman

consistently, from school to school and state to state, as preparation 
for future success at work or in higher education.  CCSS are designed 
to provide a clear, rigorous set of shared goals and expectations for the 
knowledge and skills that will help all students. 

This predictability is singularly critical for our military-connected 
students who currently are challenged with adapting and flexing as 
they move through each state’s unique curriculum, specific materials, 
requirements, and assessment formats. Often this means repeating 
courses or missing concepts altogether, given that the scope and 
sequence of core subjects differs from state to state.  Math, in 
particular, can present these challenges at all grade levels.  

So while our military families negotiate the choppy seas of change that 
characterize their lives, changes resulting from military assignments, or 
a parent’s deployment, they need the reassurance that their children’s 
educational progress will not suffer – no matter where they are.

to learn, so teachers and parents know that 
they need to do to help them. The standards 
are designed to be robust and relevant to the 
real work, reflecting the knowledge and skills 
that our young people need for success in col-
lege and careers. With American students fully 
prepared for the future, our communities will 
be best positioned to compete successfully in 
the global economy.” So for every child across 
the United States, these rigorous expectations 
for learning provide consistent and predictable 
learning goals. Schools and teachers continue to 
make decisions about how lessons are present-
ed, keeping intact the art of teaching.

From my experience as a former principal of an 
elementary school situated on a large military 
installation, military families hold their children’s 
education in high regard, keeping that one item 

at the center of their most critical decisions. 
Decisions such as keeping the family together 
at the same duty station, or separating the 
family while the service member moves to the 
next duty station, or whether or not to remain 
in the military. Hundreds of our conversations 
centered on the differences they experienced 
in school expectations, curriculums, textbooks, 
etc. and the dramatic effect these fluctuations 
placed on their children.

“Like the Interstate Compact on Educational 
Opportunity for Military Children that pro-
vides common guidelines for states to fol-
low in handling issues that impact children of 
military families as they transition between 
schools, the rigor of the proposed academic 
Common Core Standards will be a benefit to 
military dependent students everywhere,” said 

USAAC Commanding General, LT. Gen. Benja-
min C. Freakley. “Moreover, I fully agree with 
Secretary of Education Duncan when he says 
there is no more important work than pre-
paring our students to success in the global 
economy. Our national security as well as our 
national economy hinge upon education and 
our ability to adapt to global changes. Nation-
al standards will raise the bar in education, 
and ultimately, serve our Nation by producing 
high school graduates fully prepared for high-
er education, the military, or the workforce.”

As our service members continually sacrifice 
for the freedoms we enjoy, passage of Com-
mon Core State Standards afford military 
families one less change to face in their tran-
sitions and add one more item of familiarity 
to their world.

A Parent’s Perspective

An Administrator’s Perspective Karol Carlisle
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ASk 10 fifTH-grAdE TEACHErS how they teach fractions, and you’ll probably get 10 
different answers. That’s the beauty of teaching: part art, part science, all creativity.

Will Common Core State Standards change that? Will we suddenly have a nation of 
automatons at the front of our classrooms, delivering identical lessons?

As a teacher, I think not. To me, the Common Core represents an empowering opportunity for 
teachers to collaborate, exchange best practices, and share differing curricula — because a common 
set of standards is not the same thing as a common curriculum.

There are no miracles, but there are teachers:
An educator’s view on the Common Core

Fifth-grade teachers across the country will 
determine what set of classroom experiences 
will allow students to fully master this 
standard. How many ways could 5.NF.1 be 
experienced?

Well… a teacher could organize students in 
rows and directly instruct them on how to 
add and subtract fractions by filling the board 
with examples and having students complete 
worksheets at their desks.

Or a teacher could provide a pair of students 
with fraction manipulatives and ask them to 
create equivalent fractions for a half, a third, 
a fourth, and a fifth. After this, students could 
be asked to add fractions with different 
denominators using the manipulatives.

A teacher could ask students to reflect on how 
they spent their time over the weekend and 
then to determine what fraction they spent 
sleeping, eating, playing, gaming, or texting. 
What fraction of the time was spent eating 
and sleeping? How did you figure that out? 
How did you get your common denominator? 
How could you add 2/3 + 5/4?

Or a teacher could have students rotate 
through stations where they look up different 
words from the standard and make flashcards, 
listen to a short lesson online, and interact 
with a virtual applet that explores the topic. 
This set of independent experiences could 
fuel a classroom discussion that formalizes the 
process of adding and subtracting fractions 
with unlike denominators.

Not one of these lessons looks alike, and the 
student experiences would be quite distinct. 
But because as teachers, we are designing 
lesson plans to teach the same standard, we 
have an unprecedented opportunity to share 
our experiences about what’s working, how it’s 
working, with whom it’s working, and which 
areas of growth still need support.

By Darren Burris

Darren Burris (Photo by Kate Goldenheim)

A report recently released by the Brookings Institution, The 2012 Brown Center Report 
on American Education, would have us believe otherwise. The report begins with this 
oversimplification (unfortunately perpetuated in a blog post by Peter Wood on The Chronicle of 
Higher Education) and repeats it throughout: “The push for common education standards argues 
that all American students should study a common curriculum…”

Curriculum is informed by standards, not determined by them. By equating a set of standards with 
the curricular experiences created by teachers for their students, you immediately undercut the craft 
of teaching. This flawed approach to understanding the Common Core amounts to an elimination 
of the power of the classroom.

Consider this Common Core State Standard from fifth-grade mathematics:

5.Nf.1 Add and subtract fractions with unlike denominators (including mixed numbers) 
by replacing given fractions with equivalent fractions in such a way as to produce an 
equivalent sum or difference of fractions with like denominators. For example, 2/3 + 5/4 = 
8/12 + 15/12 = 23/12. (In general, a/b + c/d = (ad + bc)/bd).
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The Brookings Institution report misses the significant difference 
between the old standards and the new: the Common Core State 
Standards are shared in common. True collaboration among teachers 
could be the single most important result of common standards—if we 
seize the opportunity.

As we craft our curricula from these common standards, we can connect 
with the best ideas from around the country to inform how we bring 
the standards to life in our classrooms. We should feel empowered 
to use evolving technologies to go beyond our classrooms, schools, 
districts, and even states and to start crafting and sharing curricula and 
experiences in order to serve all students and families well.

The Brookings report’s headline-grabbing finding—that standards will 
not, on their own, improve student achievement—is nothing new. It 
only confirms what teachers have known since the standards movement 
gained steam in the 90s: standards will not in and of themselves improve 
achievement. Well-led collections of committed and effective teachers, 
not standards, transform schools.

By Darren Burris

As Kathleen Porter-Magee states in her critique of the Brookings 
report, “[S]etting standards alone does very little, but… thoughtfully 
and faithfully implemented rigorous curricula can move the 
achievement needle, sometimes dramatically.”

So the report should not be taken as evidence that standards are 
useless, or that the Common Core State Standards are a step in the 
wrong direction. In fact, I find its message ultimately empowering for 
teachers if we write ourselves into it — empowering if:

1. We marshal the experiences and lessons learned from 
the classroom and bring them to bear on the national 
conversation about education reform.

2. We see this as an unprecedented opportunity for 
collaboration and the sharing of best practices.

3. We turn the conversation toward enabling and supporting 
quality teaching in our schools.

4. We connect the K-12 conversation to the demands of college 
and the workforce.

The Brookings report reminded me that 
there are no miracles in the hard task of 
closing the achievement gap, graduating 

college- and career-ready students, 
and preparing the next generation to 
be engaged citizens in a fast-changing, 

information-saturated world. I hope the 
national conversation now moves toward 

recognizing the power of holding basic 
standards in common; that curricula and classrooms will remain 

as varied as the people teaching and learning in them; and that 
attracting, supporting, developing and retaining quality teachers 

would be the closest thing to 
a miracle that our schools can 
and should hope for.

Darren Burris is a middle-school instructional coach and a high-school math teacher at a charter school in Boston. He is a former Teach Plus 
Teaching Policy Fellow. This article appears courtesy of The Hechinger Report.

a/b c/d

Artwork by Sara Noemi, Grade 7 | Ramey School, Aguadilla, Puerto Rico | DoDEA
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Common Core Standards:

One Step on the Road to on the Road to Smooth School TransitionsSmooth School Transitions

The adoption of Common Core State Standards (CCSS) is a huge step toward 

addressing academic transition issues for military-connected children; 

however, they do not address many of the issues that students will still encounter 

when they transition. Parents, students, and educators must work together to 

make sure the transition is as smooth as possible.  Challenges that students 

may encounter could include:

Artwork by Sarah, Grade 8 | Holloman Middle School, Holloman AFB, New Mexico | U.S. Air Force



FAQS AND FAC TS SHEE TS COMMON CORE STATE STANDARDS TOOLKIT    |     287

ST: 15ON THE move®www.MilitaryChild.org

Common Core Standards:

One Step on the Road to on the Road to Smooth School TransitionsSmooth School Transitions

CalendarS
Even though schools may teach the same content, the school 
calendar may still look very different.  The adoption of CCSS 
does not mean schools will have the same calendar. School 
calendars are inconsistent. Start dates, end dates, and mid-year 
break dates can vary considerably between different school 
districts and even within a district in the instances of different 
schedules or schools of choice. Start dates can range from 
early August to after Labor Day in September. If the school is 
on a year round calendar, this creates another range of dates, 
usually with school starting and ending in July. The semester 
break can also be a stumbling block, especially for high school 
students who take a final exam or end of course test for a 
class that is only one semester. The first semester may end 
prior to the winter holiday break or as late as mid-January. 
Military Families who move over the summer need to pay close 
attention to starting dates to ensure their children arrive, enroll, 
and are ready to start when the school year begins. Districts 
typically post the calendar for the upcoming school year as 
soon as it is available on their website. If the calendar is not 
available, call the district or campus office and ask for the start 
date.  Do this early so you have this information when you start 
planning your move.  

SCheduleS
The difference between a block schedule and traditional 
schedule1 will always create transitioning challenges; these 
challenges are exacerbated if a student moves during a 
semester. Moving a student between a traditional and block 
schedule and vice versa can cause loss of credit. Even though 
this loss may be mitigated by credit recovery classes, it still 
contributes to a bumpy transition, particularly for the secondary 
student. If possible, plan your moving date to coincide with the 
end of a semester.  If you have a high school student, make sure 
you have course descriptions or a syllabus for his classes to 
assist the receiving school counselor with placing your student. 
Make an appointment with the new school counselor as soon 
as you have moving dates in place.

InTerpreTaTIon 
of GradeS
CCSS do not address how students are graded or what type of 
grading system is used. When a student moves, the receiving 
school will need to interpret a student’s grades in a manner 
that is comparable to its system. “Weighted” grades, a higher 
grade given for an advanced course, may present challenges. 
Take, for example, a student who earns a “B” in an advanced 
placement course where grades are not weighted and this “B” 
is worth three points on a four point system grading system. 
The student then moves to a school where advanced courses 
are weighted, and a “B” in an advanced placement course is 
worth four points on the same four point system.  This student 
may or may not receive the extra point toward his grade point 
average when he moves to the new school. A percentage 
grade is usually easier to interpret, but a 90% may be an “A” 
in one school and a “B” in another school.  Make sure you 
have a copy of the sending school’s grading scale and policy.   

opporTunITIeS to parTICIpaTe in

SpeCIal proGramS or 
exTraCurrICular 
aCTIvITIeS
Mobile students frequently miss cut-off dates for applying 
for special programs or do not have the necessary pre-
requisite coursework to take advantage of special academic 
opportunities. Mobility may also impact a student’s ability 
to participate in extracurricular activities. Although many 
districts have policies in place to accommodate the military-
connected student, access to these types of programs 
may be limited. Students who may participate in special 
programs, like gifted and talented programs, may have to 
be retested and meet a new set of qualifications to continue 
participation in these programs. Parents who are proactive 
in researching programs as soon as they know they are 
moving will have a better chance of getting their children 
access to these opportunities.
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MCEC Special TopicST: 16 ON THE move®

Military Child Education Coalition
909 Mountain Lion Circle

Harker Heights, TX 76548

(254) 953-1923

www.MilitaryChild.org

SoCIal-emoTIonal ImplICaTIonS of TranSITIon 
Moving is always difficult. Finding a way to fit in and make new social connections will always be the greatest challenge for some 
military-connected children. Find out if your child’s new school has an MCEC Student 2 Student (S2S) or Junior Student 2 Student 
(JS2S) program. These programs are designed to help your students get connected and assimilate quickly at their new school.  

The implementation of CCSS will certainly address many of the academic issues that mobile students have encountered in 
the past, but there are still educational barriers for mobile students. The implementation of CCSS does not address policies 
for placement in special programs, access to services for a student with special needs, or the ability to participate in an 
extracurricular activity when a student moves after a deadline to qualify for programs, services, or activities. Kids are kids, and 
some of them will always struggle and need extra support finding a way to fit in at a new location. The implementation of CCSS 
mitigates some of the transition issues related to academics such as not having learned a specific skill that is a building block for 
another skill, repeating material, and finding disparity in standards and expectations. CCSS create an academic environment in 
which students know what to expect and allow them to feel more prepared to handle the academic challenges no matter where 
they go, alleviating that stress and allowing students an opportunity to focus on finding their niche in their new school.  

The adoption and implementation of CCSS are positive steps in the right direction to easing academic transitions for the military-
connected child, but there is still work to be done to support the 1.2 million military-connected students as they face the 
uncertainty of school transitions. 

1 Scheduling at high school may be block, alternating block, or traditional. Block schedules are sometimes referred to as accelerated 
or four-by-four block schedule in which students take four, 90-minute classes a day, every day, for one semester.  the alternating, 
or alternative block, is where students have an extended time in each class, usually 90 minutes, and go to four classes on one day 
and four additional classes on the alternating day. the days are frequently identified as A/B days or two colors such as Black/gold 
days.  in a traditional schedule, students take six to eight classes for the entire year.

resources
www.SchoolQuest.org

SchoolQuest is an educational resource tool from the Military Child 

Education Coalition. Although our primary audience includes military 

students and their parents, SchoolQuest is well-suited to anyone 

who is “questing” information about schools, college and workplace 

readiness, transition, etc.

www.parcconline.org

www.smarterbalanced.org

www.epiconline.org/files/pdf/LiningUp-FullReport.pdf

www.corestandards.org

Aunt Peggie

Do you have questions about military-connected students and edu-

cation? Aunt Peggie has the answers! She and her team would like to 

hear from you! www.militarychild.org/ask-aunt-peggie

Peggie Watson – Aunt Peggie - is an expert researcher for the MCEC 

and serves as a trusted resource for families and educators around 

the world. She has answered thousands of e-mails over the years.

This publication was made possible 
through a generous grant from the 
Bill and Melinda Gates Foundation.

Contributing authors 
and researchers:

Stacye Parry • Avlyn Bolton • Peggie Watson

 @MilitaryChild Military Child VoicefortheMilitaryChild.org
   Education Coalition 

YouTube.com/
MilitaryChild

MilitaryChild.org/
flickr.com
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ty

 o
f 

co
n

te
n

t 
ar

ea
s,

 s
o

 t
o

o
 m

u
st

 t
h

e 
S

ta
n

d
ar

d
s 

sp
ec

if
y 

th
e 

lit
er

ac
y 

sk
ill

s 
an

d
 u

n
d

er
st

an
d

in
g

s 
re

q
u

ir
ed

 f
o

r 
co

lle
g

e 
an

d
 c

ar
ee

r 
re

ad
in

es
s 

in
 m

u
lt

ip
le

 d
is

ci
p

lin
es

. L
it

er
ac

y 
st

an
d

ar
d

s 
fo

r 
g

ra
d

e 
6

 a
n

d
 a

b
o

ve
 

ar
e 

p
re

d
ic

at
ed

 o
n

 t
ea

ch
er

s 
o

f 
E

L
A

, h
is

to
ry

/s
o

ci
al

 s
tu

d
ie

s,
 s

ci
en

ce
, a

n
d

 
te

ch
n

ic
al

 s
u

b
je

ct
s 

u
si

n
g

 t
h

ei
r 

co
n

te
n

t 
ar

ea
 e

xp
er

ti
se

 t
o

 h
el

p
 s

tu
d

en
ts

 m
ee

t 
th

e 
p

ar
ti

cu
la

r 
ch

al
le

n
g

es
 o

f 
re

ad
in

g
, w

ri
ti

n
g

, s
p

ea
ki

n
g

, l
is

te
n

in
g

, a
n

d
 la

n
g

u
ag

e 
in

 t
h

ei
r 

re
sp

ec
ti

ve
 fi

el
d

s.
 I

t 
is

 im
p

o
rt

an
t 

to
 n

o
te

 t
h

at
 t

h
e 

6
–1

2 
lit

er
ac

y 
st

an
d

ar
d

s 
in

 h
is

to
ry

/s
o

ci
al

 s
tu

d
ie

s,
 s

ci
en

ce
, a

n
d

 t
ec

h
n

ic
al

 s
u

b
je

ct
s 

ar
e 

n
o

t 
m

ea
n

t 
to

 r
ep

la
ce

 c
o

n
te

n
t 

st
an

d
ar

d
s 

in
 t

h
o

se
 a

re
as

 b
u

t 
ra

th
er

 t
o

 s
u

p
p

le
m

en
t 

th
em

. S
ta

te
s 

m
ay

 in
co

rp
o

ra
te

 t
h

es
e 

st
an

d
ar

d
s 

in
to

 t
h

ei
r 

st
an

d
ar

d
s 

fo
r 

th
o

se
 

su
b

je
ct

s 
o

r 
ad

o
p

t 
th

em
 a

s 
co

n
te

n
t 

ar
ea

 li
te

ra
cy

 s
ta

n
d

ar
d

s.

A
s 

a 
n

at
u

ra
l o

u
tg

ro
w

th
 o

f 
m

ee
ti

n
g

 t
h

e 
ch

ar
g

e 
to

 d
efi

n
e 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s,
 t

h
e 

S
ta

n
d

ar
d

s 
al

so
 la

y 
o

u
t 

a 
vi

si
o

n
 o

f 
w

h
at

 it
 m

ea
n

s 
to

 b
e 

a 
lit

er
at

e 
p

er
so

n
 in

 t
h

e 
tw

en
ty

-fi
rs

t 
ce

n
tu

ry
. I

n
d

ee
d

, t
h

e 
sk

ill
s 

an
d

 u
n

d
er

st
an

d
in

g
s 

st
u

d
en

ts
 a

re
 e

xp
ec

te
d

 t
o

 d
em

o
n

st
ra

te
 h

av
e 

w
id

e 
ap

p
lic

ab
ili

ty
 o

u
ts

id
e 

th
e 

cl
as

sr
o

o
m

 o
r 

w
o

rk
p

la
ce

. S
tu

d
en

ts
 w

h
o

 m
ee

t 
th

e 
S

ta
n

d
ar

d
s 

re
ad

ily
 u

n
d

er
ta

ke
 

th
e 

cl
o

se
, a

tt
en

ti
ve

 r
ea

d
in

g
 t

h
at

 is
 a

t 
th

e 
h

ea
rt

 o
f 

u
n

d
er

st
an

d
in

g
 a

n
d

 e
n

jo
yi

n
g

 
co

m
p

le
x 

w
o

rk
s 

o
f 

lit
er

at
u

re
. T

h
ey

 h
ab

it
u

al
ly

 p
er

fo
rm

 t
h

e 
cr

it
ic

al
 r

ea
d

in
g

 
n

ec
es

sa
ry

 t
o

 p
ic

k 
ca

re
fu

lly
 t

h
ro

u
g

h
 t

h
e 

st
ag

g
er

in
g

 a
m

o
u

n
t 

o
f 

in
fo

rm
at

io
n 

av
ai

la
b

le
 t

o
d

ay
 in

 p
ri

n
t 

an
d

 d
ig

it
al

ly
. T

h
ey

 a
ct

iv
el

y 
se

ek
 t

h
e 

w
id

e,
 d

ee
p

, a
n

d
 

th
o

u
g

h
tf

u
l e

n
g

ag
em

en
t 

w
it

h
 h

ig
h

-q
u

al
it

y 
lit

er
ar

y 
an

d
 in

fo
rm

at
io

n
al

 t
ex

ts
 

th
at

 b
u

ild
s 

kn
o

w
le

d
g

e,
 e

n
la

rg
es

 e
xp

er
ie

n
ce

, a
n

d
 b

ro
ad

en
s 

w
o

rl
d

vi
ew

s.
 

T
h

ey
 r

efl
ex

iv
el

y 
d

em
o

n
st

ra
te

 t
h

e 
co

g
en

t 
re

as
o

n
in

g
 a

n
d

 u
se

 o
f 

ev
id

en
ce

 
th

at
 is

 e
ss

en
ti

al
 t

o
 b

o
th

 p
ri

va
te

 d
el

ib
er

at
io

n
 a

n
d

 r
es

p
o

n
si

b
le

 c
it

iz
en

sh
ip

 in
 a

 
d

em
o

cr
at

ic
 r

ep
u

b
lic

. I
n

 s
h

o
rt

, s
tu

d
en

ts
 w

h
o

 m
ee

t 
th

e 
S

ta
n

d
ar

d
s 

d
ev

el
o

p
 t

h
e 

sk
ill

s 
in

 r
ea

d
in

g
, w

ri
ti

n
g

, s
p

ea
ki

n
g

, a
n

d
 li

st
en

in
g

 t
h

at
 a

re
 t

h
e 

fo
u

n
d

at
io

n
 f

o
r 

an
y 

cr
ea

ti
ve

 a
n

d
 p

u
rp

o
se

fu
l e

xp
re

ss
io

n
 in

 la
n

g
u

ag
e.

 

Ju
ne

 2
, 2

0
10

In
tr

o
d

uc
ti

o
n
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
C

r
 and

 g
rad

e-sp
ecifi

c stand
ard

s

T
he C

C
R

 stand
ard

s ancho
r the d

o
cum

ent and
 d

efi
ne g

eneral, cro
ss-d

iscip
linary 

literacy exp
ectatio

ns that m
ust b

e m
et fo

r stud
ents to

 b
e p

rep
ared

 to
 

enter co
lleg

e and
 w

o
rkfo

rce training
 p

ro
g

ram
s read

y to
 succeed

. T
he K

–12 
g

rad
e-sp

ecifi
c stand

ard
s d

efi
ne end

-o
f-year exp

ectatio
ns and

 a cum
ulative 

p
ro

g
ressio

n d
esig

ned
 to

 enab
le stud

ents to
 m

eet co
lleg

e and
 career read

iness 
exp

ectatio
ns no

 later than the end
 o

f hig
h scho

o
l. T

he C
C

R
 and

 hig
h scho

o
l 

(g
rad

es 9
–12) stand

ard
s w

o
rk in tand

em
 to

 d
efi

ne the co
lleg

e and
 career 

read
iness line—

the fo
rm

er p
rovid

ing
 b

ro
ad

 stand
ard

s, the latter p
rovid

ing
 

ad
d

itio
nal sp

ecifi
city. H

ence, b
o

th sho
uld

 b
e co

nsid
ered

 w
hen d

evelo
p

ing
 

co
lleg

e and
 career read

iness assessm
ents.

S
tud

ents ad
vancing

 thro
ug

h the g
rad

es are exp
ected

 to
 m

eet each year’s g
rad

e-
sp

ecifi
c stand

ard
s, retain o

r further d
evelo

p
 skills and

 und
erstand

ing
s m

astered
 

in p
reced

ing
 g

rad
es, and

 w
o

rk stead
ily tow

ard
 m

eeting
 the m

o
re g

eneral 
exp

ectatio
ns d

escrib
ed

 b
y the C

C
R

 stand
ard

s.

G
rad

e levels fo
r K

–8; g
rad

e b
and

s fo
r 9

–10
 and

 11–12

T
he S

tand
ard

s use ind
ivid

ual g
rad

e levels in kind
erg

arten thro
ug

h g
rad

e 8
 to

 
p

rovid
e useful sp

ecifi
city; the S

tand
ard

s use tw
o

-year b
and

s in g
rad

es 9
–12 to

 
allo

w
 scho

o
ls, d

istricts, and
 states fl

exib
ility in hig

h scho
o

l co
urse d

esig
n.

a
 fo

cus o
n results rather than m

eans

B
y em

p
hasizing

 req
uired

 achievem
ents, the S

tand
ard

s leave ro
o

m
 fo

r teachers, 
curriculum

 d
evelo

p
ers, and

 states to
 d

eterm
ine ho

w
 tho

se g
o

als sho
uld

 b
e 

reached
 and

 w
hat ad

d
itio

nal to
p

ics sho
uld

 b
e ad

d
ressed

. T
hus, the S

tand
ard

s 
d

o
 no

t m
and

ate such thing
s as a p

articular w
riting

 p
ro

cess o
r the full rang

e o
f 

m
etaco

g
nitive strateg

ies that stud
ents m

ay need
 to

 m
o

nito
r and

 d
irect their 

thinking
 and

 learning
. Teachers are thus free to

 p
rovid

e stud
ents w

ith w
hatever 

to
o

ls and
 kno

w
led

g
e their p

ro
fessio

nal jud
g

m
ent and

 exp
erience id

entify as 
m

o
st help

ful fo
r m

eeting
 the g

o
als set o

ut in the S
tand

ard
s.

a
n integ

rated
 m

o
d

el o
f literacy

A
ltho

ug
h the S

tand
ard

s are d
ivid

ed
 into

 R
ead

ing
, W

riting
, S

p
eaking

 and
 

Listening
, and

 Lang
uag

e strand
s fo

r co
ncep

tual clarity, the p
ro

cesses o
f 

co
m

m
unicatio

n are clo
sely co

nnected
, as refl

ected
 thro

ug
ho

ut this d
o

cum
ent. 

F
o

r exam
p

le, W
riting

 stand
ard

 9
 req

uires that stud
ents b

e ab
le to

 w
rite 

ab
o

ut w
hat they read

. Likew
ise, S

p
eaking

 and
 Listening

 stand
ard

 4
 sets the 

exp
ectatio

n that stud
ents w

ill share fi
nd

ing
s fro

m
 their research.

r
esearch and

 m
ed

ia skills b
lend

ed
 into

 the Stand
ard

s as a w
ho

le

To
 b

e read
y fo

r co
lleg

e, w
o

rkfo
rce training

, and
 life in a techno

lo
g

ical so
ciety, 

stud
ents need

 the ab
ility to

 g
ather, co

m
p

rehend
, evaluate, synthesize, and

 
rep

o
rt o

n info
rm

atio
n and

 id
eas, to

 co
nd

uct o
rig

inal research in o
rd

er to
 answ

er 
q

uestio
ns o

r so
lve p

ro
b

lem
s, and

 to
 analyze and

 create a hig
h vo

lum
e and

 
extensive rang

e o
f p

rint and
 no

np
rint texts in m

ed
ia fo

rm
s o

ld
 and

 new
. T

he 
need

 to
 co

nd
uct research and

 to
 p

ro
d

uce and
 co

nsum
e m

ed
ia is em

b
ed

d
ed

 
into

 every asp
ect o

f to
d

ay’s curriculum
. In like fashio

n, research and
 m

ed
ia 

skills and
 und

erstand
ing

s are em
b

ed
d

ed
 thro

ug
ho

ut the S
tand

ard
s rather than 

treated
 in a sep

arate sectio
n.

Shared
 resp

o
nsib

ility fo
r stud

ents’ literacy d
evelo

p
m

ent

T
he S

tand
ard

s insist that instructio
n in read

ing
, w

riting
, sp

eaking
, listening

, 
and

 lang
uag

e b
e a shared

 resp
o

nsib
ility w

ithin the scho
o

l. T
he K

–5 stand
ard

s 
includ

e exp
ectatio

ns fo
r read

ing
, w

riting
, sp

eaking
, listening

, and
 lang

uag
e 

ap
p

licab
le to

 a rang
e o

f sub
jects, includ

ing
 b

ut no
t lim

ited
 to

 E
L

A
. T

he g
rad

es 
6

–12 stand
ard

s are d
ivid

ed
 into

 tw
o

 sectio
ns, o

ne fo
r E

LA
 and

 the o
ther fo

r 
histo

ry/so
cial stud

ies, science, and
 technical sub

jects. T
his d

ivisio
n refl

ects the 
uniq

ue, tim
e-ho

no
red

 p
lace o

f E
LA

 teachers in d
evelo

p
ing

 stud
ents’ literacy 

skills w
hile at the sam

e tim
e reco

g
nizing

 that teachers in o
ther areas m

ust have 
a ro

le in this d
evelo

p
m

ent as w
ell.

P
art o

f the m
o

tivatio
n b

ehind
 the interd

iscip
linary ap

p
ro

ach to
 literacy 

p
ro

m
ulg

ated
 b

y the S
tand

ard
s is extensive research estab

lishing
 the need

 
fo

r co
lleg

e and
 career read

y stud
ents to

 b
e p

ro
fi

cient in read
ing

 co
m

p
lex 

info
rm

atio
nal text ind

ep
end

ently in a variety o
f co

ntent areas. M
o

st o
f the 

req
uired

 read
ing

 in co
lleg

e and
 w

o
rkfo

rce training
 p

ro
g

ram
s is info

rm
atio

nal 
in structure and

 challeng
ing

 in co
ntent; p

o
stseco

nd
ary ed

ucatio
n p

ro
g

ram
s 

typ
ically p

rovid
e stud

ents w
ith b

o
th a hig

her vo
lum

e o
f such read

ing
 than is 

g
enerally req

uired
 in K

–12 scho
o

ls and
 co

m
p

aratively little scaff
o

ld
ing

.

T
he S

tand
ard

s are no
t alo

ne in calling
 fo

r a sp
ecial em

p
hasis o

n info
rm

atio
nal 

text. T
he 20

0
9

 read
ing

 fram
ew

o
rk o

f the N
atio

nal A
ssessm

ent o
f E

d
ucatio

nal 
P

ro
g

ress (N
A

E
P

) req
uires a hig

h and
 increasing

 p
ro

p
o

rtio
n o

f info
rm

atio
nal text 

o
n its assessm

ent as stud
ents ad

vance thro
ug

h the g
rad

es.

K
ey d

esig
n C

o
nsid

eratio
ns
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

d
is

tr
ib

ut
io

n 
o

f 
Li

te
ra

ry
 a

nd
 In

fo
rm

at
io

na
l P

as
sa

g
es

 b
y 

G
ra

d
e 

in
 

th
e 

20
0

9
 n

a
e

P
 r

ea
d

in
g

 f
ra

m
ew

o
rk

G
ra

d
e

Li
te

ra
ry

 
 In

fo
rm

at
io

na
l

4
50

%
50

%

8
4

5%
55

%

12
30

%
70

%

S
o

ur
ce

: N
at

io
na

l A
ss

es
sm

en
t 

G
ov

er
ni

ng
 B

o
ar

d
. (

20
0

8
).

 R
ea

d
in

g
 f

ra
m

ew
o

rk
 f

o
r 

th
e 

20
0

9
 N

at
io

na
l A

ss
es

s-
m

en
t 

o
f 

E
d

uc
at

io
na

l P
ro

g
re

ss
. W

as
hi

ng
to

n,
 D

C
: U

.S
. G

ov
er

nm
en

t 
P

ri
nt

in
g

 O
ffi

ce
.

T
he

 S
ta

nd
ar

d
s 

ai
m

 t
o

 a
lig

n 
in

st
ru

ct
io

n 
w

it
h 

th
is

 f
ra

m
ew

o
rk

 s
o

 t
ha

t 
m

an
y 

m
o

re
 

st
ud

en
ts

 t
ha

n 
at

 p
re

se
nt

 c
an

 m
ee

t 
th

e 
re

q
ui

re
m

en
ts

 o
f 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s.
 In

 K
–5

, t
he

 S
ta

nd
ar

d
s 

fo
llo

w
 N

A
E

P
’s

 le
ad

 in
 b

al
an

ci
ng

 t
he

 r
ea

d
in

g
 

o
f 

lit
er

at
ur

e 
w

it
h 

th
e 

re
ad

in
g

 o
f 

in
fo

rm
at

io
na

l t
ex

ts
, i

nc
lu

d
in

g
 t

ex
ts

 in
 h

is
to

ry
/

so
ci

al
 s

tu
d

ie
s,

 s
ci

en
ce

, a
nd

 t
ec

hn
ic

al
 s

ub
je

ct
s.

 In
 a

cc
o

rd
 w

it
h 

N
A

E
P

’s
 g

ro
w

in
g

 
em

p
ha

si
s 

o
n 

in
fo

rm
at

io
na

l t
ex

ts
 in

 t
he

 h
ig

he
r 

g
ra

d
es

, t
he

 S
ta

nd
ar

d
s 

d
em

an
d

 
th

at
 a

 s
ig

ni
fi

ca
nt

 a
m

o
un

t 
o

f 
re

ad
in

g
 o

f 
in

fo
rm

at
io

na
l t

ex
ts

 t
ak

e 
p

la
ce

 in
 a

nd
 

o
ut

si
d

e 
th

e 
E

LA
 c

la
ss

ro
o

m
. F

ul
fi

lli
ng

 t
he

 S
ta

nd
ar

d
s 

fo
r 

6
–1

2 
E

LA
 r

eq
ui

re
s 

m
uc

h 
g

re
at

er
 a

tt
en

ti
o

n 
to

 a
 s

p
ec

ifi
c 

ca
te

g
o

ry
 o

f 
in

fo
rm

at
io

na
l t

ex
t—

lit
er

ar
y 

no
nfi

ct
io

n—
th

an
 h

as
 b

ee
n 

tr
ad

it
io

na
l. 

B
ec

au
se

 t
he

 E
LA

 c
la

ss
ro

o
m

 m
us

t 
fo

cu
s 

o
n 

lit
er

at
ur

e 
(s

to
ri

es
, d

ra
m

a,
 a

nd
 p

o
et

ry
) 

as
 w

el
l a

s 
lit

er
ar

y 
no

nfi
ct

io
n,

 a
 g

re
at

 
d

ea
l o

f 
in

fo
rm

at
io

na
l r

ea
d

in
g

 in
 g

ra
d

es
 6

–1
2 

m
us

t 
ta

ke
 p

la
ce

 in
 o

th
er

 c
la

ss
es

 if
 

th
e 

N
A

E
P

 a
ss

es
sm

en
t 

fr
am

ew
o

rk
 is

 t
o

 b
e 

m
at

ch
ed

 in
st

ru
ct

io
na

lly
.1  T

o
 m

ea
su

re
 

st
ud

en
ts

’ g
ro

w
th

 t
o

w
ar

d
 c

o
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s,
 a

ss
es

sm
en

ts
 a

lig
ne

d
 w

it
h 

th
e 

S
ta

nd
ar

d
s 

sh
o

ul
d

 a
d

he
re

 t
o

 t
he

 d
is

tr
ib

ut
io

n 
o

f 
te

xt
s 

ac
ro

ss
 g

ra
d

es
 c

it
ed

 in
 

th
e 

N
A

E
P

 f
ra

m
ew

o
rk

.

N
A

E
P

 li
ke

w
is

e 
o

ut
lin

es
 a

 d
is

tr
ib

ut
io

n 
ac

ro
ss

 t
he

 g
ra

d
es

 o
f 

th
e 

co
re

 p
ur

p
o

se
s 

an
d

 t
yp

es
 o

f 
st

ud
en

t 
w

ri
ti

ng
. T

he
 2

0
11

 N
A

E
P

 f
ra

m
ew

o
rk

, l
ik

e 
th

e 
S

ta
nd

ar
d

s,
 

cu
lt

iv
at

es
 t

he
 d

ev
el

o
p

m
en

t 
o

f 
th

re
e 

m
ut

ua
lly

 r
ei

nf
o

rc
in

g
 w

ri
ti

ng
 c

ap
ac

it
ie

s:
 

w
ri

ti
ng

 t
o

 p
er

su
ad

e,
 t

o
 e

xp
la

in
, a

nd
 t

o
 c

o
nv

ey
 r

ea
l o

r 
im

ag
in

ed
 e

xp
er

ie
nc

e.
 

E
vi

d
en

ce
 c

o
nc

er
ni

ng
 t

he
 d

em
an

d
s 

o
f 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s 
g

at
he

re
d

 
d

ur
in

g
 d

ev
el

o
p

m
en

t 
o

f 
th

e 
S

ta
nd

ar
d

s 
co

nc
ur

s 
w

it
h 

N
A

E
P

’s
 s

hi
ft

in
g

 e
m

p
ha

se
s:

 
st

an
d

ar
d

s 
fo

r 
g

ra
d

es
 9

–1
2 

d
es

cr
ib

e 
w

ri
ti

ng
 in

 a
ll 

th
re

e 
fo

rm
s,

 b
ut

, c
o

ns
is

te
nt

 
w

it
h 

N
A

E
P,

 t
he

 o
ve

rw
he

lm
in

g
 f

o
cu

s 
o

f 
w

ri
ti

ng
 t

hr
o

ug
ho

ut
 h

ig
h 

sc
ho

o
l s

ho
ul

d
 

b
e 

o
n 

ar
g

um
en

ts
 a

nd
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

.2

     1 T
he

 p
er

ce
nt

ag
es

 o
n 

th
e 

ta
b

le
 r

efl
ec

t 
th

e 
su

m
 o

f 
st

ud
en

t 
re

ad
in

g
, n

o
t 

ju
st

 r
ea

d
in

g
 in

 E
LA

 
se

tt
in

g
s.

 T
ea

ch
er

s 
o

f 
se

ni
o

r 
E

ng
lis

h 
cl

as
se

s,
 f

o
r 

ex
am

p
le

, a
re

 n
o

t 
re

q
ui

re
d

 t
o

 d
ev

o
te

 7
0

 
p

er
ce

nt
 o

f 
re

ad
in

g
 t

o
 in

fo
rm

at
io

na
l t

ex
ts

. R
at

he
r, 

70
 p

er
ce

nt
 o

f 
st

ud
en

t 
re

ad
in

g
 a

cr
o

ss
 t

he
 

g
ra

d
e 

sh
o

ul
d

 b
e 

in
fo

rm
at

io
na

l.
2 A

s 
w

it
h 

re
ad

in
g

, t
he

 p
er

ce
nt

ag
es

 in
 t

he
 t

ab
le

 r
efl

ec
t 

th
e 

su
m

 o
f 

st
ud

en
t 

w
ri

ti
ng

, n
o

t 
ju

st
 

w
ri

ti
ng

 in
 E

LA
 s

et
ti

ng
s.

d
is

tr
ib

ut
io

n 
o

f 
C

o
m

m
un

ic
at

iv
e 

P
ur

p
o

se
s 

b
y 

G
ra

d
e 

in
 t

he
 2

0
11

 n
a

e
P

 W
ri

ti
ng

 f
ra

m
ew

o
rk

G
ra

d
e

To
 P

er
su

ad
e 

To
 E

xp
la

in
To

 C
on

ve
y 

E
xp

er
ie

nc
e

4
30

%
35

%
35

%

8
35

%
35

%
30

%

12
4

0
%

4
0

%
20

%

S
o

ur
ce

: N
at

io
na

l A
ss

es
sm

en
t 

G
ov

er
ni

ng
 B

o
ar

d
. (

20
0

7)
. W

ri
ti

ng
 f

ra
m

ew
o

rk
 f

o
r 

th
e 

20
11

 N
at

io
na

l 
A

ss
es

sm
en

t 
o

f 
E

d
uc

at
io

na
l P

ro
g

re
ss

, p
re

-p
ub

lic
at

io
n 

ed
it

io
n.

 Io
w

a 
C

it
y,

 IA
: A

C
T,

 In
c.

It
 f

o
llo

w
s 

th
at

 w
ri

ti
ng

 a
ss

es
sm

en
ts

 a
lig

ne
d

 w
it

h 
th

e 
S

ta
nd

ar
d

s 
sh

o
ul

d
 a

d
he

re
 t

o
 

th
e 

d
is

tr
ib

ut
io

n 
o

f 
w

ri
ti

ng
 p

ur
p

o
se

s 
ac

ro
ss

 g
ra

d
es

 o
ut

lin
ed

 b
y 

N
A

E
P.

fo
cu

s 
an

d
 c

o
he

re
nc

e 
in

 in
st

ru
ct

io
n 

an
d

 a
ss

es
sm

en
t

W
hi

le
 t

he
 S

ta
nd

ar
d

s 
d

el
in

ea
te

 s
p

ec
ifi

c 
ex

p
ec

ta
ti

o
ns

 in
 r

ea
d

in
g

, w
ri

ti
ng

, 
sp

ea
ki

ng
, l

is
te

ni
ng

, a
nd

 la
ng

ua
g

e,
 e

ac
h 

st
an

d
ar

d
 n

ee
d

 n
o

t 
b

e 
a 

se
p

ar
at

e 
fo

cu
s 

fo
r 

in
st

ru
ct

io
n 

an
d

 a
ss

es
sm

en
t.

 O
ft

en
, s

ev
er

al
 s

ta
nd

ar
d

s 
ca

n 
b

e 
ad

d
re

ss
ed

 b
y 

a 
si

ng
le

 r
ic

h 
ta

sk
. F

o
r 

ex
am

p
le

, w
he

n 
ed

it
in

g
 w

ri
ti

ng
, s

tu
d

en
ts

 a
d

d
re

ss
 W

ri
ti

ng
 

st
an

d
ar

d
 5

 (
“D

ev
el

o
p

 a
nd

 s
tr

en
g

th
en

 w
ri

ti
ng

 a
s 

ne
ed

ed
 b

y 
p

la
nn

in
g

, r
ev

is
in

g
, 

ed
it

in
g

, r
ew

ri
ti

ng
, o

r 
tr

yi
ng

 a
 n

ew
 a

p
p

ro
ac

h”
) 

as
 w

el
l a

s 
La

ng
ua

g
e 

st
an

d
ar

d
s 

1–
3 

(w
hi

ch
 d

ea
l w

it
h 

co
nv

en
ti

o
ns

 o
f 

st
an

d
ar

d
 E

ng
lis

h 
an

d
 k

no
w

le
d

g
e 

o
f 

la
ng

ua
g

e)
. 

W
he

n 
d

ra
w

in
g

 e
vi

d
en

ce
 f

ro
m

 li
te

ra
ry

 a
nd

 in
fo

rm
at

io
na

l t
ex

ts
 p

er
 W

ri
ti

ng
 

st
an

d
ar

d
 9

, s
tu

d
en

ts
 a

re
 a

ls
o

 d
em

o
ns

tr
at

in
g

 t
he

ir
 c

o
m

p
re

he
ns

io
n 

sk
ill

 in
 r

el
at

io
n 

to
 s

p
ec

ifi
c 

st
an

d
ar

d
s 

in
 R

ea
d

in
g

.  
W

he
n 

d
is

cu
ss

in
g

 s
o

m
et

hi
ng

 t
he

y 
ha

ve
 

re
ad

 o
r 

w
ri

tt
en

, s
tu

d
en

ts
 a

re
 a

ls
o

 d
em

o
ns

tr
at

in
g

 t
he

ir
 s

p
ea

ki
ng

 a
nd

 li
st

en
in

g
 

sk
ill

s.
 T

he
 C

C
R

 a
nc

ho
r 

st
an

d
ar

d
s 

th
em

se
lv

es
 p

ro
vi

d
e 

an
o

th
er

 s
o

ur
ce

 o
f 

fo
cu

s 
an

d
 c

o
he

re
nc

e.
 

T
he

 s
am

e 
te

n 
C

C
R

 a
nc

ho
r 

st
an

d
ar

d
s 

fo
r 

R
ea

d
in

g
 a

p
p

ly
 t

o
 b

o
th

 li
te

ra
ry

 a
nd

 
in

fo
rm

at
io

na
l t

ex
ts

, i
nc

lu
d

in
g

 t
ex

ts
 in

 h
is

to
ry

/s
o

ci
al

 s
tu

d
ie

s,
 s

ci
en

ce
, a

nd
 

te
ch

ni
ca

l s
ub

je
ct

s.
 T

he
 t

en
 C

C
R

 a
nc

ho
r 

st
an

d
ar

d
s 

fo
r 

W
ri

ti
ng

 c
ov

er
 n

um
er

o
us

 
te

xt
 t

yp
es

 a
nd

 s
ub

je
ct

 a
re

as
. T

hi
s 

m
ea

ns
 t

ha
t 

st
ud

en
ts

 c
an

 d
ev

el
o

p
 m

ut
ua

lly
 

re
in

fo
rc

in
g

 s
ki

lls
 a

nd
 e

xh
ib

it
 m

as
te

ry
 o

f 
st

an
d

ar
d

s 
fo

r 
re

ad
in

g
 a

nd
 w

ri
ti

ng
 a

cr
o

ss
 

a 
ra

ng
e 

o
f 

te
xt

s 
an

d
 c

la
ss

ro
o

m
s.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

1. 
T

he S
tand

ard
s d

efi
ne w

hat all stud
ents are exp

ected
 to

 kno
w

 and
 b

e 
ab

le to
 d

o
, no

t ho
w

 teachers sho
uld

 teach. F
o

r instance, the use o
f 

p
lay w

ith yo
ung

 child
ren is no

t sp
ecifi

ed
 b

y the S
tand

ard
s, b

ut it is 
w

elco
m

e as a valuab
le activity in its o

w
n rig

ht and
 as a w

ay to
 help

 
stud

ents m
eet the exp

ectatio
ns in this d

o
cum

ent. F
urtherm

o
re, w

hile 
the S

tand
ard

s m
ake references to

 so
m

e p
articular fo

rm
s o

f co
ntent, 

includ
ing

 m
ytho

lo
g

y, fo
und

atio
nal U

.S
. d

o
cum

ents, and
 S

hakesp
eare, 

they d
o

 no
t—

ind
eed

, canno
t—

enum
erate all o

r even m
o

st o
f the 

co
ntent that stud

ents sho
uld

 learn. T
he S

tand
ard

s m
ust therefo

re 
b

e co
m

p
lem

ented
 b

y a w
ell-d

evelo
p

ed
, co

ntent-rich curriculum
 

co
nsistent w

ith the exp
ectatio

ns laid
 o

ut in this d
o

cum
ent.

2. 
W

hile the S
tand

ard
s fo

cus o
n w

hat is m
o

st essential, they d
o

 no
t 

d
escrib

e all that can o
r sho

uld
 b

e taug
ht. A

 g
reat d

eal is left to
 

the d
iscretio

n o
f teachers and

 curriculum
 d

evelo
p

ers. T
he aim

 o
f 

the S
tand

ard
s is to

 articulate the fund
am

entals, no
t to

 set o
ut an 

exhaustive list o
r a set o

f restrictio
ns that lim

its w
hat can b

e taug
ht 

b
eyo

nd
 w

hat is sp
ecifi

ed
 herein.

3. 
The S

tand
ard

s d
o

 no
t d

efine the nature o
f ad

vanced
 w

o
rk fo

r stud
ents 

w
ho

 m
eet the S

tand
ard

s p
rio

r to
 the end

 o
f hig

h scho
o

l. F
o

r tho
se 

stud
ents, ad

vanced
 w

o
rk in such areas as literature, co

m
p

o
sitio

n, 
lang

uag
e, and

 jo
urnalism

 sho
uld

 b
e availab

le. This w
o

rk sho
uld

 p
rovid

e 
the next lo

g
ical step

 up
 fro

m
 the co

lleg
e and

 career read
iness b

aseline 
estab

lished
 here.

4
. 

T
he S

tand
ard

s set g
rad

e-sp
ecifi

c stand
ard

s b
ut d

o
 no

t d
efi

ne the 
interventio

n m
etho

d
s o

r m
aterials necessary to

 sup
p

o
rt stud

ents 
w

ho
 are w

ell b
elo

w
 o

r w
ell ab

ove g
rad

e-level exp
ectatio

ns. N
o

 set o
f 

g
rad

e-sp
ecifi

c stand
ard

s can fully refl
ect the g

reat variety in ab
ilities, 

need
s, learning

 rates, and
 achievem

ent levels o
f stud

ents in any g
iven 

classro
o

m
. H

o
w

ever, the S
tand

ard
s d

o
 p

rovid
e clear sig

np
o

sts alo
ng

 
the w

ay to
 the g

o
al o

f co
lleg

e and
 career read

iness fo
r all stud

ents. 
    

5. 
It is also

 b
eyo

nd
 the sco

p
e o

f the S
tand

ard
s to

 d
efi

ne the full rang
e o

f 
sup

p
o

rts ap
p

ro
p

riate fo
r E

ng
lish lang

uag
e learners and

 fo
r stud

ents 
w

ith sp
ecial need

s. A
t the sam

e tim
e, all stud

ents m
ust have the 

o
p

p
o

rtunity to
 learn and

 m
eet the sam

e hig
h stand

ard
s if they are to

 
access the kno

w
led

g
e and

 skills necessary in their p
o

st–hig
h scho

o
l 

lives.  
 E

ach g
rad

e w
ill includ

e stud
ents w

ho
 are still acq

uiring
 E

ng
lish. 

F
o

r tho
se stud

ents, it is p
o

ssib
le to

 m
eet the stand

ard
s in read

ing
, 

w
riting

, sp
eaking

, and
 listening

 w
itho

ut d
isp

laying
 native-like co

ntro
l 

o
f co

nventio
ns and

 vo
cab

ulary. 
 T

he S
tand

ard
s sho

uld
 also

 b
e read

 as allo
w

ing
 fo

r the w
id

est 
p

o
ssib

le rang
e o

f stud
ents to

 p
articip

ate fully fro
m

 the o
utset and

 
as p

erm
itting

 ap
p

ro
p

riate acco
m

m
o

d
atio

ns to
 ensure m

axim
um

 
p

articip
atio

n o
f stud

ents w
ith sp

ecial ed
ucatio

n need
s. F

o
r exam

p
le, 

fo
r stud

ents w
ith d

isab
ilities read

ing
 sho

uld
 allo

w
 fo

r the use o
f 

B
raille, screen-read

er techno
lo

g
y, o

r o
ther assistive d

evices, w
hile 

w
riting

 sho
uld

 includ
e the use o

f a scrib
e, co

m
p

uter, o
r sp

eech-to
-

text techno
lo

g
y. In a sim

ilar vein, sp
eaking

 and
 listening

 sho
uld

 b
e 

interp
reted

 b
ro

ad
ly to

 includ
e sig

n lang
uag

e.

6
. 

W
hile the E

LA
 and

 co
ntent area literacy co

m
p

o
nents d

escrib
ed

 
herein are critical to

 co
lleg

e and
 career read

iness, they d
o

 no
t 

d
efi

ne the w
ho

le o
f such read

iness. S
tud

ents req
uire a w

id
e-

rang
ing

, rig
o

ro
us acad

em
ic p

rep
aratio

n and
, p

articularly in the early 
g

rad
es, attentio

n to
 such m

atters as so
cial, em

o
tio

nal, and
 p

hysical 
d

evelo
p

m
ent and

 ap
p

ro
aches to

 learning
. S

im
ilarly, the S

tand
ard

s 
d

efi
ne literacy exp

ectatio
ns in histo

ry/so
cial stud

ies, science, and
 

technical sub
jects, b

ut literacy stand
ard

s in o
ther areas, such 

as m
athem

atics and
 health ed

ucatio
n, m

o
d

eled
 o

n tho
se in this 

d
o

cum
ent are stro

ng
ly enco

urag
ed

 to
 facilitate a co

m
p

rehensive, 
scho

o
lw

id
e literacy p

ro
g

ram
.

W
hat is n

o
t C

overed
 b

y the Stand
ard

s
T

he S
tand

ard
s sho

uld
 b

e reco
g

nized
 fo

r w
hat they are no

t as w
ell as w

hat they are. T
he m

o
st im

p
o

rtant intentio
nal d

esig
n lim

itatio
ns are as fo

llo
w

s:
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

th
ey

 d
em

o
ns

tr
at

e 
in

d
ep

en
d

en
ce

.

S
tu

d
en

ts
 c

an
, w

it
ho

ut
 s

ig
ni

fi
ca

nt
 s

ca
ff

o
ld

in
g

, c
o

m
p

re
he

nd
 a

nd
 e

va
lu

at
e 

co
m

p
le

x 
te

xt
s 

ac
ro

ss
 a

 r
an

g
e 

o
f 

ty
p

es
 a

nd
 d

is
ci

p
lin

es
, a

nd
 t

he
y 

ca
n 

co
ns

tr
uc

t 
eff

ec
ti

ve
 a

rg
um

en
ts

 a
nd

 c
o

nv
ey

 in
tr

ic
at

e 
o

r 
m

ul
ti

fa
ce

te
d

 in
fo

rm
at

io
n.

 L
ik

ew
is

e,
 

st
ud

en
ts

 a
re

 a
b

le
 in

d
ep

en
d

en
tl

y 
to

 d
is

ce
rn

 a
 s

p
ea

ke
r’

s 
ke

y 
p

o
in

ts
, r

eq
ue

st
 

cl
ar

ifi
ca

ti
o

n,
 a

nd
 a

sk
 r

el
ev

an
t 

q
ue

st
io

ns
. T

he
y 

b
ui

ld
 o

n 
o

th
er

s’
 id

ea
s,

 a
rt

ic
ul

at
e 

th
ei

r 
o

w
n 

id
ea

s,
 a

nd
 c

o
nfi

rm
 t

he
y 

ha
ve

 b
ee

n 
un

d
er

st
o

o
d

. W
it

ho
ut

 p
ro

m
p

ti
ng

, 
th

ey
 d

em
o

ns
tr

at
e 

co
m

m
an

d
 o

f 
st

an
d

ar
d

 E
ng

lis
h 

an
d

 a
cq

ui
re

 a
nd

 u
se

 a
 

w
id

e-
ra

ng
in

g
 v

o
ca

b
ul

ar
y.

 M
o

re
 b

ro
ad

ly
, t

he
y 

b
ec

o
m

e 
se

lf
-d

ir
ec

te
d

 le
ar

ne
rs

, 
eff

ec
ti

ve
ly

 s
ee

ki
ng

 o
ut

 a
nd

 u
si

ng
 r

es
o

ur
ce

s 
to

 a
ss

is
t 

th
em

, i
nc

lu
d

in
g

 t
ea

ch
er

s,
 

p
ee

rs
, a

nd
 p

ri
nt

 a
nd

 d
ig

it
al

 r
ef

er
en

ce
 m

at
er

ia
ls

.

th
ey

 b
ui

ld
 s

tr
o

ng
 c

o
nt

en
t 

kn
ow

le
d

g
e.

S
tu

d
en

ts
 e

st
ab

lis
h 

a 
b

as
e 

o
f 

kn
o

w
le

d
g

e 
ac

ro
ss

 a
 w

id
e 

ra
ng

e 
o

f 
su

b
je

ct
 m

at
te

r 
b

y 
en

g
ag

in
g

 w
it

h 
w

o
rk

s 
o

f 
q

ua
lit

y 
an

d
 s

ub
st

an
ce

. T
he

y 
b

ec
o

m
e 

p
ro

fi
ci

en
t 

in
 n

ew
 a

re
as

 t
hr

o
ug

h 
re

se
ar

ch
 a

nd
 s

tu
d

y.
 T

he
y 

re
ad

 p
ur

p
o

se
fu

lly
 a

nd
 li

st
en

 
at

te
nt

iv
el

y 
to

 g
ai

n 
b

o
th

 g
en

er
al

 k
no

w
le

d
g

e 
an

d
 d

is
ci

p
lin

e-
sp

ec
ifi

c 
ex

p
er

ti
se

. 
T

he
y 

re
fi

ne
 a

nd
 s

ha
re

 t
he

ir
 k

no
w

le
d

g
e 

th
ro

ug
h 

w
ri

ti
ng

 a
nd

 s
p

ea
ki

ng
.

th
ey

 r
es

p
o

nd
 t

o
 t

he
 v

ar
yi

ng
 d

em
an

d
s 

o
f 

au
d

ie
nc

e,
 t

as
k,

 p
ur

p
o

se
, 

an
d

 d
is

ci
p

lin
e.

S
tu

d
en

ts
 a

d
ap

t 
th

ei
r 

co
m

m
un

ic
at

io
n 

in
 r

el
at

io
n 

to
 a

ud
ie

nc
e,

 t
as

k,
 p

ur
p

o
se

, a
nd

 
d

is
ci

p
lin

e.
 T

he
y 

se
t 

an
d

 a
d

ju
st

 p
ur

p
o

se
 f

o
r 

re
ad

in
g

, w
ri

ti
ng

, s
p

ea
ki

ng
, l

is
te

ni
ng

, 
an

d
 la

ng
ua

g
e 

us
e 

as
 w

ar
ra

nt
ed

 b
y 

th
e 

ta
sk

. T
he

y 
ap

p
re

ci
at

e 
nu

an
ce

s,
 s

uc
h 

as
 

ho
w

 t
he

 c
o

m
p

o
si

ti
o

n 
o

f 
an

 a
ud

ie
nc

e 
sh

o
ul

d
 a

ff
ec

t 
to

ne
 w

he
n 

sp
ea

ki
ng

 a
nd

 
ho

w
 t

he
 c

o
nn

o
ta

ti
o

ns
 o

f 
w

o
rd

s 
aff

ec
t 

m
ea

ni
ng

. T
he

y 
al

so
 k

no
w

 t
ha

t 
d

iff
er

en
t 

d
is

ci
p

lin
es

 c
al

l f
o

r 
d

iff
er

en
t 

ty
p

es
 o

f 
ev

id
en

ce
 (

e.
g

., 
d

o
cu

m
en

ta
ry

 e
vi

d
en

ce
 in

 
hi

st
o

ry
, e

xp
er

im
en

ta
l e

vi
d

en
ce

 in
 s

ci
en

ce
).

 
 

th
ey

 c
o

m
p

re
he

nd
 a

s 
w

el
l a

s 
cr

it
iq

ue
.

S
tu

d
en

ts
 a

re
 e

ng
ag

ed
 a

nd
 o

p
en

-m
in

d
ed

—
b

ut
 d

is
ce

rn
in

g
—

re
ad

er
s 

an
d

 li
st

en
er

s.
 

T
he

y 
w

o
rk

 d
ili

g
en

tl
y 

to
 u

nd
er

st
an

d
 p

re
ci

se
ly

 w
ha

t 
an

 a
ut

ho
r 

o
r 

sp
ea

ke
r 

is
 

sa
yi

ng
, b

ut
 t

he
y 

al
so

 q
ue

st
io

n 
an

 a
ut

ho
r’

s 
o

r 
sp

ea
ke

r’
s 

as
su

m
p

ti
o

ns
 a

nd
 

p
re

m
is

es
 a

nd
 a

ss
es

s 
th

e 
ve

ra
ci

ty
 o

f 
cl

ai
m

s 
an

d
 t

he
 s

o
un

d
ne

ss
 o

f 
re

as
o

ni
ng

.

th
ey

 v
al

ue
 e

vi
d

en
ce

.

S
tu

d
en

ts
 c

it
e 

sp
ec

ifi
c 

ev
id

en
ce

 w
he

n 
o

ff
er

in
g

 a
n 

o
ra

l o
r 

w
ri

tt
en

 in
te

rp
re

ta
ti

o
n 

o
f 

a 
te

xt
. T

he
y 

us
e 

re
le

va
nt

 e
vi

d
en

ce
 w

he
n 

su
p

p
o

rt
in

g
 t

he
ir

 o
w

n 
p

o
in

ts
 in

 
w

ri
ti

ng
 a

nd
 s

p
ea

ki
ng

, m
ak

in
g

 t
he

ir
 r

ea
so

ni
ng

 c
le

ar
 t

o
 t

he
 r

ea
d

er
 o

r 
lis

te
ne

r, 
an

d
 

th
ey

 c
o

ns
tr

uc
ti

ve
ly

 e
va

lu
at

e 
o

th
er

s’
 u

se
 o

f 
ev

id
en

ce
.

th
ey

 u
se

 t
ec

hn
o

lo
g

y 
an

d
 d

ig
it

al
 m

ed
ia

 s
tr

at
eg

ic
al

ly
 a

nd
 c

ap
ab

ly
.

S
tu

d
en

ts
 e

m
p

lo
y 

te
ch

no
lo

g
y 

th
o

ug
ht

fu
lly

 t
o

 e
nh

an
ce

 t
he

ir
 r

ea
d

in
g

, w
ri

ti
ng

, 
sp

ea
ki

ng
, l

is
te

ni
ng

, a
nd

 la
ng

ua
g

e 
us

e.
 T

he
y 

ta
ilo

r 
th

ei
r 

se
ar

ch
es

 o
nl

in
e 

to
 

ac
q

ui
re

 u
se

fu
l i

nf
o

rm
at

io
n 

effi
ci

en
tl

y,
 a

nd
 t

he
y 

in
te

g
ra

te
 w

ha
t 

th
ey

 le
ar

n 
us

in
g

 
te

ch
no

lo
g

y 
w

it
h 

w
ha

t 
th

ey
 le

ar
n 

o
ffl

in
e.

 T
he

y 
ar

e 
fa

m
ili

ar
 w

it
h 

th
e 

st
re

ng
th

s 
an

d
 

lim
it

at
io

ns
 o

f 
va

ri
o

us
 t

ec
hn

o
lo

g
ic

al
 t

o
o

ls
 a

nd
 m

ed
iu

m
s 

an
d

 c
an

 s
el

ec
t 

an
d

 u
se

 
th

o
se

 b
es

t 
su

it
ed

 t
o

 t
he

ir
 c

o
m

m
un

ic
at

io
n 

g
o

al
s.

th
ey

 c
o

m
e 

to
 u

nd
er

st
an

d
 o

th
er

 p
er

sp
ec

ti
ve

s 
an

d
 c

ul
tu

re
s.

S
tu

d
en

ts
 a

p
p

re
ci

at
e 

th
at

 t
he

 t
w

en
ty

-fi
rs

t-
ce

nt
ur

y 
cl

as
sr

o
o

m
 a

nd
 w

o
rk

p
la

ce
 

ar
e 

se
tt

in
g

s 
in

 w
hi

ch
 p

eo
p

le
 f

ro
m

 o
ft

en
 w

id
el

y 
d

iv
er

g
en

t 
cu

lt
ur

es
 a

nd
 w

ho
 

re
p

re
se

nt
 d

iv
er

se
 e

xp
er

ie
nc

es
 a

nd
 p

er
sp

ec
ti

ve
s 

m
us

t 
le

ar
n 

an
d

 w
o

rk
 t

o
g

et
he

r. 
S

tu
d

en
ts

 a
ct

iv
el

y 
se

ek
 t

o
 u

nd
er

st
an

d
 o

th
er

 p
er

sp
ec

ti
ve

s 
an

d
 c

ul
tu

re
s 

th
ro

ug
h 

re
ad

in
g

 a
nd

 li
st

en
in

g
, a

nd
 t

he
y 

ar
e 

ab
le

 t
o

 c
o

m
m

un
ic

at
e 

eff
ec

ti
ve

ly
 w

it
h 

p
eo

p
le

 o
f 

va
ri

ed
 b

ac
kg

ro
un

d
s.

 T
he

y 
ev

al
ua

te
 o

th
er

 p
o

in
ts

 o
f 

vi
ew

 c
ri

ti
ca

lly
 

an
d

 c
o

ns
tr

uc
ti

ve
ly

. T
hr

o
ug

h 
re

ad
in

g
 g

re
at

 c
la

ss
ic

 a
nd

 c
o

nt
em

p
o

ra
ry

 w
o

rk
s 

o
f 

lit
er

at
ur

e 
re

p
re

se
nt

at
iv

e 
o

f 
a 

va
ri

et
y 

o
f 

p
er

io
d

s,
 c

ul
tu

re
s,

 a
nd

 w
o

rl
d

vi
ew

s,
 

st
ud

en
ts

 c
an

 v
ic

ar
io

us
ly

 in
ha

b
it

 w
o

rl
d

s 
an

d
 h

av
e 

ex
p

er
ie

nc
es

 m
uc

h 
d

iff
er

en
t 

th
an

 t
he

ir
 o

w
n.

St
ud

en
ts

 W
ho

 a
re

 C
o

lle
g

e 
an

d
 C

ar
ee

r 
r

ea
d

y 
in

 r
ea

d
in

g
, W

ri
ti

ng
, S

p
ea

ki
ng

, L
is

te
ni

ng
, a

nd
 L

an
g

ua
g

e
T

he
 d

es
cr

ip
ti

o
ns

 t
ha

t 
fo

llo
w

 a
re

 n
o

t 
st

an
d

ar
d

s 
th

em
se

lv
es

 b
ut

 in
st

ea
d

 o
ff

er
 a

 p
o

rt
ra

it
 o

f 
st

ud
en

ts
 w

ho
 m

ee
t 

th
e 

st
an

d
ar

d
s 

se
t 

o
ut

 in
 t

hi
s 

d
o

cu
m

en
t.

 A
s 

st
ud

en
ts

 
ad

va
nc

e 
th

ro
ug

h 
th

e 
g

ra
d

es
 a

nd
 m

as
te

r 
th

e 
st

an
d

ar
d

s 
in

 r
ea

d
in

g
, w

ri
ti

ng
, s

p
ea

ki
ng

, l
is

te
ni

ng
, a

nd
 la

ng
ua

g
e,

 t
he

y 
ar

e 
ab

le
 t

o
 e

xh
ib

it
 w

it
h 

in
cr

ea
si

ng
 f

ul
ln

es
s 

an
d

 
re

g
ul

ar
it

y 
th

es
e 

ca
p

ac
it

ie
s 

o
f 

th
e 

lit
er

at
e 

in
d

iv
id

ua
l.
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8    |   iNTrOduCTiON C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

H
ow

 to
 r

ead
 this d

o
cum

ent

o
verall d

o
cum

ent o
rg

anizatio
n

T
he S

tand
ard

s co
m

p
rise three m

ain sectio
ns: a co

m
p

rehensive K
–5 sectio

n 
and

 tw
o

 co
ntent area–sp

ecifi
c sectio

ns fo
r g

rad
es 6

–12, o
ne fo

r E
LA

 and
 o

ne 
fo

r histo
ry/so

cial stud
ies, science, and

 technical sub
jects. T

hree ap
p

end
ices 

acco
m

p
any the m

ain d
o

cum
ent.

E
ach sectio

n is d
ivid

ed
 into

 strand
s. K

–5 and
 6

–12 E
LA

 have R
ead

ing
, W

riting
, 

S
p

eaking
 and

 Listening
, and

 Lang
uag

e strand
s; the 6

–12 histo
ry/ so

cial stud
ies, 

science, and
 technical sub

jects sectio
n fo

cuses o
n R

ead
ing

 and
 W

riting
. E

ach 
strand

 is head
ed

 b
y a strand

-sp
ecifi

c set o
f C

o
lleg

e and
 C

areer R
ead

iness 
A

ncho
r S

tand
ard

s that is id
entical acro

ss all g
rad

es and
 co

ntent areas.

S
tand

ard
s fo

r each g
rad

e w
ithin K

–8
 and

 fo
r g

rad
es 9

–10
 and

 11–12 fo
llo

w
 the 

C
C

R
 ancho

r stand
ard

s in each strand
. E

ach g
rad

e-sp
ecifi

c stand
ard

 (as these 
stand

ard
s are co

llectively referred
 to) co

rresp
o

nd
s to

 the sam
e-num

b
ered

 
C

C
R

 ancho
r stand

ard
. P

ut ano
ther w

ay, each C
C

R
 ancho

r stand
ard

 has an 
acco

m
p

anying
 g

rad
e-sp

ecifi
c stand

ard
 translating

 the b
ro

ad
er C

C
R

 statem
ent 

into
 g

rad
e-ap

p
ro

p
riate end

-o
f-year exp

ectatio
ns.

Ind
ivid

ual C
C

R
 ancho

r stand
ard

s can b
e id

entifi
ed

 b
y their strand

, C
C

R
 status, 

and
 num

b
er (R

.C
C

R
.6

, fo
r exam

p
le). Ind

ivid
ual g

rad
e-sp

ecifi
c stand

ard
s can 

b
e id

entifi
ed

 b
y their strand

, g
rad

e, and
 num

b
er (o

r num
b

er and
 letter, w

here 
ap

p
licab

le), so
 that R

I.4
.3, fo

r exam
p

le, stand
s fo

r R
ead

ing
, Info

rm
atio

nal Text, 
g

rad
e 4

, stand
ard

 3 and
 W

.5.1a stand
s fo

r W
riting

, g
rad

e 5, stand
ard

 1a. S
trand

 
d

esig
natio

ns can b
e fo

und
 in b

rackets alo
ng

sid
e the full strand

 title.

W
ho

 is resp
o

nsib
le fo

r w
hich p

o
rtio

n o
f the Stand

ard
s

A
 sing

le K
–5 sectio

n lists stand
ard

s fo
r read

ing
, w

riting
, sp

eaking
, listening

, 
and

 lang
uag

e acro
ss the curriculum

, refl
ecting

 the fact that m
o

st o
r all o

f the 
instructio

n stud
ents in these g

rad
es receive co

m
es fro

m
 o

ne teacher. G
rad

es 
6

–12 are covered
 in tw

o
 co

ntent area–sp
ecifi

c sectio
ns, the fi

rst fo
r the E

ng
lish 

lang
uag

e arts teacher and
 the seco

nd
 fo

r teachers o
f histo

ry/so
cial stud

ies, 
science, and

 technical sub
jects. E

ach sectio
n uses the sam

e C
C

R
 ancho

r 
stand

ard
s b

ut also
 includ

es g
rad

e-sp
ecifi

c stand
ard

s tuned
 to

 the literacy 
req

uirem
ents o

f the p
articular d

iscip
line(s).

K
ey features o

f the Stand
ard

s

r
ead

ing
: text co

m
p

lexity and
 the g

row
th o

f co
m

p
rehensio

n

T
he R

ead
ing

 stand
ard

s p
lace eq

ual em
p

hasis o
n the so

p
histicatio

n o
f w

hat 
stud

ents read
 and

 the skill w
ith w

hich they read
. S

tand
ard

 10
 d

efi
nes a g

rad
e-b

y-
g

rad
e “staircase” o

f increasing
 text co

m
p

lexity that rises fro
m

 b
eg

inning
 read

ing
 

to
 the co

lleg
e and

 career read
iness level. W

hatever they are read
ing

, stud
ents 

m
ust also

 show
 a stead

ily g
row

ing
 ab

ility to
 d

iscern m
o

re fro
m

 and
 m

ake fuller 
use o

f text, includ
ing

 m
aking

 an increasing
 num

b
er o

f co
nnectio

ns am
o

ng
 id

eas 
and

 b
etw

een texts, co
nsid

ering
 a w

id
er rang

e o
f textual evid

ence, and
 b

eco
m

ing
 

m
o

re sensitive to
 inco

nsistencies, am
b

ig
uities, and

 p
o

o
r reaso

ning
 in texts.

W
riting

: text typ
es, resp

o
nd

ing
 to

 read
ing

, and
 research

T
he S

tand
ard

s ackno
w

led
g

e the fact that w
hereas so

m
e w

riting
 skills, such 

as the ab
ility to

 p
lan, revise, ed

it, and
 p

ub
lish, are ap

p
licab

le to
 m

any typ
es o

f 
w

riting
, o

ther skills are m
o

re p
ro

p
erly d

efi
ned

 in term
s o

f sp
ecifi

c w
riting

 typ
es: 

arg
um

ents, info
rm

ative/exp
lanato

ry texts, and
 narratives. S

tand
ard

 9
 stresses 

the im
p

o
rtance o

f the w
riting

-read
ing

 co
nnectio

n b
y req

uiring
 stud

ents to
 d

raw
 

up
o

n and
 w

rite ab
o

ut evid
ence fro

m
 literary and

 info
rm

atio
nal texts. B

ecause 
o

f the centrality o
f w

riting
 to

 m
o

st fo
rm

s o
f inq

uiry, research stand
ard

s are 
p

ro
m

inently includ
ed

 in this strand
, tho

ug
h skills im

p
o

rtant to
 research are 

infused
 thro

ug
ho

ut the d
o

cum
ent.

Sp
eaking

 and
 Listening

: f
lexib

le co
m

m
unicatio

n and
 co

llab
o

ratio
n

Includ
ing

 b
ut no

t lim
ited

 to
 skills necessary fo

r fo
rm

al p
resentatio

ns, the 
S

p
eaking

 and
 Listening

 stand
ard

s req
uire stud

ents to
 d

evelo
p

 a rang
e o

f 
b

ro
ad

ly useful o
ral co

m
m

unicatio
n and

 interp
erso

nal skills. S
tud

ents m
ust learn 

to
 w

o
rk to

g
ether, exp

ress and
 listen carefully to

 id
eas, integ

rate info
rm

atio
n 

fro
m

 o
ral, visual, q

uantitative, and
 m

ed
ia so

urces, evaluate w
hat they hear, use 

m
ed

ia and
 visual d

isp
lays strateg

ically to
 help

 achieve co
m

m
unicative p

urp
o

ses, 
and

 ad
ap

t sp
eech to

 co
ntext and

 task.

Lang
uag

e: C
o

nventio
ns, eff

ective use, and
 vo

cab
ulary

T
he Lang

uag
e stand

ard
s includ

e the essential “rules” o
f stand

ard
 w

ritten 
and

 sp
o

ken E
ng

lish, b
ut they also

 ap
p

ro
ach lang

uag
e as a m

atter o
f craft 

and
 info

rm
ed

 cho
ice am

o
ng

 alternatives. T
he vo

cab
ulary stand

ard
s fo

cus o
n 

und
erstand

ing
 w

o
rd

s and
 p

hrases, their relatio
nship

s, and
 their nuances and

 o
n 

acq
uiring

 new
 vo

cab
ulary, p

articularly g
eneral acad

em
ic and

 d
o

m
ain-sp

ecifi
c 

w
o

rd
s and

 p
hrases.

a
p

p
end

ices a
, B

, and
 C

A
p

p
end

ix A
 co

ntains sup
p

lem
entary m

aterial o
n read

ing
, w

riting
, sp

eaking
 and

 
listening

, and
 lang

uag
e as w

ell as a g
lo

ssary o
f key term

s. A
p

p
end

ix B
 co

nsists o
f 

text exem
p

lars illustrating
 the co

m
p

lexity, q
uality, and

 rang
e o

f read
ing

 ap
p

ro
p

riate 
fo

r vario
us g

rad
e levels w

ith acco
m

p
anying

 sam
p

le p
erfo

rm
ance tasks. A

p
p

end
ix 

C
 includ

es anno
tated

 sam
p

les d
em

o
nstrating

 at least ad
eq

uate p
erfo

rm
ance in 

stud
ent w

riting
 at vario

us g
rad

e levels.
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C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

S
ta

n
d

a
r

d
S

 f
o

r
  

e
ng

lis
h 

La
ng

ua
g

e 
a

rt
s 

 
&

  
Li

te
ra

cy
 in

 H
is

to
ry

/S
oc

ia
l S

tu
d

ie
s,

  
Sc

ie
nc

e,
 a

nd
 t

ec
hn

ic
al

 S
ub

je
ct

s

K
–5
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C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

10 | K-5 | rEAdiNg

C
o

lleg
e and

 C
areer r

ead
iness a

ncho
r Stand

ard
s fo

r r
ead

ing
T

he K
–5 stand

ard
s o

n the fo
llo

w
ing

 p
ag

es d
efi

ne w
hat stud

ents sho
uld

 und
erstand

 and
 b

e ab
le to

 d
o

 b
y 

the end
 o

f each g
rad

e. T
hey co

rresp
o

nd
 to

 the C
o

lleg
e and

 C
areer R

ead
iness (C

C
R

) ancho
r stand

ard
s 

b
elo

w
 b

y num
b

er. T
he C

C
R

 and
 g

rad
e-sp

ecifi
c stand

ard
s are necessary co

m
p

lem
ents—

the fo
rm

er 
p

rovid
ing

 b
ro

ad
 stand

ard
s, the latter p

rovid
ing

 ad
d

itio
nal sp

ecifi
city—

that to
g

ether d
efi

ne the skills and
 

und
erstand

ing
s that all stud

ents m
ust d

em
o

nstrate.

K
ey Id

eas and
 d

etails

1. 
R

ead
 clo

sely to
 d

eterm
ine w

hat the text says exp
licitly and

 to
 m

ake lo
g

ical inferences fro
m

 it; cite sp
ecifi

c 
textual evid

ence w
hen w

riting
 o

r sp
eaking

 to
 sup

p
o

rt co
nclusio

ns d
raw

n fro
m

 the text.

2. 
D

eterm
ine central id

eas o
r them

es o
f a text and

 analyze their d
evelo

p
m

ent; sum
m

arize the key sup
p

o
rting

 
d

etails and
 id

eas.

3. 
A

nalyze ho
w

 and
 w

hy ind
ivid

uals, events, and
 id

eas d
evelo

p
 and

 interact over the co
urse o

f a text.

C
raft and

 Structure

4
. 

Interp
ret w

o
rd

s and
 p

hrases as they are used
 in a text, includ

ing
 d

eterm
ining

 technical, co
nno

tative, and
 

fi
g

urative m
eaning

s, and
 analyze ho

w
 sp

ecifi
c w

o
rd

 cho
ices shap

e m
eaning

 o
r to

ne.

5. 
A

nalyze the structure o
f texts, includ

ing
 ho

w
 sp

ecifi
c sentences, p

arag
rap

hs, and
 larg

er p
o

rtio
ns o

f the text (e.g
., 

a sectio
n, chap

ter, scene, o
r stanza) relate to

 each o
ther and

 the w
ho

le.

6
. 

A
ssess ho

w
 p

o
int o

f view
 o

r p
urp

o
se shap

es the co
ntent and

 style o
f a text.

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7. 
Integ

rate and
 evaluate co

ntent p
resented

 in d
iverse m

ed
ia and

 fo
rm

ats, includ
ing

 visually and
 q

uantitatively, as 
w

ell as in w
o

rd
s.*

8
. 

D
elineate and

 evaluate the arg
um

ent and
 sp

ecifi
c claim

s in a text, includ
ing

 the valid
ity o

f the reaso
ning

 as w
ell 

as the relevance and
 suffi

ciency o
f the evid

ence.

9
. 

A
nalyze ho

w
 tw

o
 o

r m
o

re texts ad
d

ress sim
ilar them

es o
r to

p
ics in o

rd
er to

 b
uild

 kno
w

led
g

e o
r to

 co
m

p
are the 

ap
p

ro
aches the autho

rs take.

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
. 

R
ead

 and
 co

m
p

rehend
 co

m
p

lex literary and
 info

rm
atio

nal texts ind
ep

end
ently and

 p
ro

fi
ciently.

*P
lease see “R

esearch to
 B

uild
 and

 P
resent K

no
w

led
g

e” in W
riting

 and
 “C

o
m

p
rehensio

n and
 C

o
llab

o
ratio

n” in S
p

eaking
 and

 Listening
 fo

r 
ad

d
itio

nal stand
ard

s relevant to
 g

athering
, assessing

, and
 ap

p
lying

 info
rm

atio
n fro

m
 p

rint and
 d

ig
ital so

urces.

N
o

te o
n rang

e and
 co

ntent 
o

f stud
ent read

ing

To
 b

u
ild

 a fo
u

n
d

atio
n

 fo
r co

lleg
e 

an
d

 career read
in

ess, stu
d

en
ts 

m
u

st read
 w

id
ely an

d
 d

eep
ly fro

m
 

am
o

n
g

 a b
ro

ad
 ran

g
e o

f h
ig

h
-q

u
ality, 

in
creasin

g
ly ch

allen
g

in
g

 literary an
d

 
in

fo
rm

atio
n

al texts. Th
ro

u
g

h
 exten

sive 
read

in
g

 o
f sto

ries, d
ram

as, p
o

em
s, 

an
d

 m
yth

s fro
m

 d
iverse cu

ltu
res an

d
 

d
iff

eren
t tim

e p
erio

d
s, stu

d
en

ts g
ain

 
literary an

d
 cu

ltu
ral kn

o
w

led
g

e as 
w

ell as fam
iliarity w

ith
 vario

u
s text 

stru
ctu

res an
d

 elem
en

ts. B
y read

in
g

 
texts in

 h
isto

ry/so
cial stu

d
ies, scien

ce, 
an

d
 o

th
er d

iscip
lin

es, stu
d

en
ts b

u
ild

 
a fo

u
n

d
atio

n
 o

f kn
o

w
led

g
e in

 th
ese 

fi
eld

s th
at w

ill also
 g

ive th
em

 th
e 

b
ackg

ro
u

n
d

 to
 b

e b
etter read

ers in
 all 

co
n

ten
t areas. S

tu
d

en
ts can

 o
n

ly g
ain

 
th

is fo
u

n
d

atio
n

 w
h

en
 th

e cu
rricu

lu
m

 is 
in

ten
tio

n
ally an

d
 co

h
eren

tly stru
ctu

red
 

to
 d

evelo
p

 rich
 co

n
ten

t kn
o

w
led

g
e 

w
ith

in
 an

d
 acro

ss g
rad

es. S
tu

d
en

ts 
also

 acq
u

ire th
e h

ab
its o

f read
in

g
 

in
d

ep
en

d
en

tly an
d

 clo
sely, w

h
ich

 are 
essen

tial to
 th

eir fu
tu

re su
ccess.
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11    |   K-5 | rEAdiNg: LiTErATurEC
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
L

 Read
in

g
 S

ta
nd

ar
d

s 
fo

r 
Li

te
ra

tu
re

 K
–5

 
 

 
 

 
 

 
 

 
 

 R
L

T
he

 f
o

llo
w

in
g

 s
ta

nd
ar

d
s 

o
ff

er
 a

 f
o

cu
s 

fo
r 

in
st

ru
ct

io
n 

ea
ch

 y
ea

r 
an

d
 h

el
p

 e
ns

ur
e 

th
at

 s
tu

d
en

ts
 g

ai
n 

ad
eq

ua
te

 e
xp

o
su

re
 t

o
 a

 r
an

g
e 

o
f 

te
xt

s 
an

d
 t

as
ks

. R
ig

o
r 

is
 a

ls
o

 
in

fu
se

d
 t

hr
o

ug
h 

th
e 

re
q

ui
re

m
en

t 
th

at
 s

tu
d

en
ts

 r
ea

d
 in

cr
ea

si
ng

ly
 c

o
m

p
le

x 
te

xt
s 

th
ro

ug
h 

th
e 

g
ra

d
es

. S
tu

d
en

ts
 a

d
va

nc
in

g
 t

hr
o

ug
h 

th
e 

g
ra

d
es

 a
re

 e
xp

ec
te

d
 t

o
 m

ee
t 

ea
ch

 y
ea

r’
s 

g
ra

d
e-

sp
ec

ifi
c 

st
an

d
ar

d
s 

an
d

 r
et

ai
n 

o
r 

fu
rt

he
r 

d
ev

el
o

p
 s

ki
lls

 a
nd

 u
nd

er
st

an
d

in
g

s 
m

as
te

re
d

 in
 p

re
ce

d
in

g
 g

ra
d

es
.

K
in

d
er

g
ar

tn
er

s:
G

ra
d

e 
1 

st
ud

en
ts

:
G

ra
d

e 
2 

st
ud

en
ts

:
K

ey
 Id

ea
s 

an
d

 d
et

ai
ls

1.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, a

sk
 a

nd
 a

ns
w

er
 

q
ue

st
io

ns
 a

b
o

ut
 k

ey
 d

et
ai

ls
 in

 a
 t

ex
t.

1.
A

sk
 a

nd
 a

ns
w

er
 q

ue
st

io
ns

 a
b

o
ut

 k
ey

 d
et

ai
ls

 in
 a

 
te

xt
.

1.
A

sk
 a

nd
 a

ns
w

er
 s

uc
h 

q
ue

st
io

ns
 a

s 
w

ho
, w

ha
t,

 
w

he
re

, w
he

n,
 w

hy
, a

nd
 h

ow
 t

o
 d

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

ke
y 

d
et

ai
ls

 in
 a

 t
ex

t.

2.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, r

et
el

l f
am

ili
ar

 
st

o
ri

es
, i

nc
lu

d
in

g
 k

ey
 d

et
ai

ls
.

2.
R

et
el

l s
to

ri
es

, i
nc

lu
d

in
g

 k
ey

 d
et

ai
ls

, a
nd

 
d

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

th
ei

r 
ce

nt
ra

l 
m

es
sa

g
e 

o
r 

le
ss

o
n.

2.
R

ec
o

un
t 

st
o

ri
es

, i
nc

lu
d

in
g

 f
ab

le
s 

an
d

 f
o

lk
ta

le
s 

fr
o

m
 d

iv
er

se
 c

ul
tu

re
s,

 a
nd

 d
et

er
m

in
e 

th
ei

r 
ce

nt
ra

l 
m

es
sa

g
e,

 le
ss

o
n,

 o
r 

m
o

ra
l.

3.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, i

d
en

ti
fy

 c
ha

ra
ct

er
s,

 
se

tt
in

g
s,

 a
nd

 m
aj

o
r 

ev
en

ts
 in

 a
 s

to
ry

.
3.

D
es

cr
ib

e 
ch

ar
ac

te
rs

, s
et

ti
ng

s,
 a

nd
 m

aj
o

r 
ev

en
ts

 in
 

a 
st

o
ry

, u
si

ng
 k

ey
 d

et
ai

ls
.

3.
D

es
cr

ib
e 

ho
w

 c
ha

ra
ct

er
s 

in
 a

 s
to

ry
 r

es
p

o
nd

 t
o

 
m

aj
o

r 
ev

en
ts

 a
nd

 c
ha

lle
ng

es
.

C
ra

ft
 a

nd
 S

tr
uc

tu
re

4
.

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 a

b
o

ut
 u

nk
no

w
n 

w
o

rd
s 

in
 a

 t
ex

t.
4

.
Id

en
ti

fy
 w

o
rd

s 
an

d
 p

hr
as

es
 in

 s
to

ri
es

 o
r 

p
o

em
s 

th
at

 s
ug

g
es

t 
fe

el
in

g
s 

o
r 

ap
p

ea
l t

o
 t

he
 s

en
se

s.
4

.
D

es
cr

ib
e 

ho
w

 w
o

rd
s 

an
d

 p
hr

as
es

 (
e.

g
., 

re
g

ul
ar

 
b

ea
ts

, a
lli

te
ra

ti
o

n,
 r

hy
m

es
, r

ep
ea

te
d

 li
ne

s)
 s

up
p

ly
 

rh
yt

hm
 a

nd
 m

ea
ni

ng
 in

 a
 s

to
ry

, p
o

em
, o

r 
so

ng
.

5.
R

ec
o

g
ni

ze
 c

o
m

m
o

n 
ty

p
es

 o
f 

te
xt

s 
(e

.g
., 

st
o

ry
b

o
o

ks
, p

o
em

s)
.

5.
E

xp
la

in
 m

aj
o

r 
d

iff
er

en
ce

s 
b

et
w

ee
n 

b
o

o
ks

 t
ha

t 
te

ll 
st

o
ri

es
 a

nd
 b

o
o

ks
 t

ha
t 

g
iv

e 
in

fo
rm

at
io

n,
 d

ra
w

in
g

 
o

n 
a 

w
id

e 
re

ad
in

g
 o

f 
a 

ra
ng

e 
o

f 
te

xt
 t

yp
es

.

5.
D

es
cr

ib
e 

th
e 

ov
er

al
l s

tr
uc

tu
re

 o
f 

a 
st

o
ry

, i
nc

lu
d

in
g

 
d

es
cr

ib
in

g
 h

ow
 t

he
 b

eg
in

ni
ng

 in
tr

o
d

uc
es

 t
he

 
st

o
ry

 a
nd

 t
he

 e
nd

in
g

 c
o

nc
lu

d
es

 t
he

 a
ct

io
n.

6
.

W
it

h 
p

ro
m

p
ti

ng
 a

nd
 s

up
p

o
rt

, n
am

e 
th

e 
au

th
o

r 
an

d
 il

lu
st

ra
to

r 
o

f 
a 

st
o

ry
 a

nd
 d

efi
ne

 t
he

 r
o

le
 o

f 
ea

ch
 in

 t
el

lin
g

 t
he

 s
to

ry
.

6
.

Id
en

ti
fy

 w
ho

 is
 t

el
lin

g
 t

he
 s

to
ry

 a
t 

va
ri

o
us

 p
o

in
ts

 
in

 a
 t

ex
t.

6
.

A
ck

no
w

le
d

g
e 

d
iff

er
en

ce
s 

in
 t

he
 p

o
in

ts
 o

f 
vi

ew
 o

f 
ch

ar
ac

te
rs

, i
nc

lu
d

in
g

 b
y 

sp
ea

ki
ng

 in
 a

 d
iff

er
en

t 
vo

ic
e 

fo
r 

ea
ch

 c
ha

ra
ct

er
 w

he
n 

re
ad

in
g

 d
ia

lo
g

ue
 

al
o

ud
.

In
te

g
ra

ti
o

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

7.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, d

es
cr

ib
e 

th
e 

re
la

ti
o

ns
hi

p
 b

et
w

ee
n 

ill
us

tr
at

io
ns

 a
nd

 t
he

 s
to

ry
 in

 
w

hi
ch

 t
he

y 
ap

p
ea

r 
(e

.g
., 

w
ha

t 
m

o
m

en
t 

in
 a

 s
to

ry
 

an
 il

lu
st

ra
ti

o
n 

d
ep

ic
ts

).

7.
U

se
 il

lu
st

ra
ti

o
ns

 a
nd

 d
et

ai
ls

 in
 a

 s
to

ry
 t

o
 d

es
cr

ib
e 

it
s 

ch
ar

ac
te

rs
, s

et
ti

ng
, o

r 
ev

en
ts

.
7.

U
se

 in
fo

rm
at

io
n 

g
ai

ne
d

 f
ro

m
 t

he
 il

lu
st

ra
ti

o
ns

 a
nd

 
w

o
rd

s 
in

 a
 p

ri
nt

 o
r 

d
ig

it
al

 t
ex

t 
to

 d
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
it

s 
ch

ar
ac

te
rs

, s
et

ti
ng

, o
r 

p
lo

t.

8
.

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

8
.

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

8
.

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

9
.

W
it

h 
p

ro
m

p
ti

ng
 a

nd
 s

up
p

o
rt

, c
o

m
p

ar
e 

an
d

 
co

nt
ra

st
 t

he
 a

d
ve

nt
ur

es
 a

nd
 e

xp
er

ie
nc

es
 o

f 
ch

ar
ac

te
rs

 in
 f

am
ili

ar
 s

to
ri

es
.

9
.

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 t

he
 a

d
ve

nt
ur

es
 a

nd
 

ex
p

er
ie

nc
es

 o
f 

ch
ar

ac
te

rs
 in

 s
to

ri
es

.
9

.
C

o
m

p
ar

e 
an

d
 c

o
nt

ra
st

 t
w

o
 o

r 
m

o
re

 v
er

si
o

ns
 

o
f 

th
e 

sa
m

e 
st

o
ry

 (
e.

g
., 

C
in

d
er

el
la

 s
to

ri
es

) 
b

y 
d

iff
er

en
t 

au
th

o
rs

 o
r 

fr
o

m
 d

iff
er

en
t 

cu
lt

ur
es

. 

r
an

g
e 

o
f 

r
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

te
xt

 C
o

m
p

le
xi

ty

10
.

A
ct

iv
el

y 
en

g
ag

e 
in

 g
ro

up
 r

ea
d

in
g

 a
ct

iv
it

ie
s 

w
it

h 
p

ur
p

o
se

 a
nd

 u
nd

er
st

an
d

in
g

.
10

.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, r

ea
d

 p
ro

se
 a

nd
 

p
o

et
ry

 o
f 

ap
p

ro
p

ri
at

e 
co

m
p

le
xi

ty
 f

o
r 

g
ra

d
e 

1.
10

.
B

y 
th

e 
en

d
 o

f 
th

e 
ye

ar
, r

ea
d

 a
nd

 c
o

m
p

re
he

nd
 

lit
er

at
ur

e,
 in

cl
ud

in
g

 s
to

ri
es

 a
nd

 p
o

et
ry

, i
n 

th
e 

g
ra

d
es

 2
–3

 t
ex

t 
co

m
p

le
xi

ty
 b

an
d

 p
ro

fi
ci

en
tl

y,
 

w
it

h 
sc

aff
o

ld
in

g
 a

s 
ne

ed
ed

 a
t 

th
e 

hi
g

h 
en

d
 o

f 
th

e 
ra

ng
e.
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m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
L

R
ead

ing
 S

tand
ard

s fo
r Literature K

–5 
 

 
 

 
 

 
G

rad
e 3 stud

ents:
G

rad
e 4

 stud
ents:

G
rad

e 5 stud
ents:

K
ey Id

eas and
 d

etails
1.

A
sk and

 answ
er q

uestio
ns to

 d
em

o
nstrate 

und
erstand

ing
 o

f a text, referring
 exp

licitly to
 the 

text as the b
asis fo

r the answ
ers.

1.
R

efer to
 d

etails and
 exam

p
les in a text w

hen 
exp

laining
 w

hat the text says exp
licitly and

 w
hen 

d
raw

ing
 inferences fro

m
 the text.

1.
Q

uo
te accurately fro

m
 a text w

hen exp
laining

 
w

hat the text says exp
licitly and

 w
hen d

raw
ing

 
inferences fro

m
 the text.

2.
R

eco
unt sto

ries, includ
ing

 fab
les, fo

lktales, and
 

m
yths fro

m
 d

iverse cultures; d
eterm

ine the 
central m

essag
e, lesso

n, o
r m

o
ral and

 exp
lain 

how
 it is co

nveyed
 thro

ug
h key d

etails in the text.

2.
D

eterm
ine a them

e o
f a sto

ry, d
ram

a, o
r p

o
em

 
fro

m
 d

etails in the text; sum
m

arize the text.
2.

D
eterm

ine a them
e o

f a sto
ry, d

ram
a, o

r p
o

em
 

fro
m

 d
etails in the text, includ

ing
 how

 characters 
in a sto

ry o
r d

ram
a resp

o
nd

 to
 challeng

es o
r 

how
 the sp

eaker in a p
o

em
 refl

ects up
o

n a to
p

ic; 
sum

m
arize the text.

3.
D

escrib
e characters in a sto

ry (e.g
., their traits, 

m
o

tivatio
ns, o

r feeling
s) and

 exp
lain how

 their 
actio

ns co
ntrib

ute to
 the seq

uence o
f events.

3.
D

escrib
e in d

ep
th a character, setting

, o
r event 

in a sto
ry o

r d
ram

a, d
raw

ing
 o

n sp
ecifi

c d
etails 

in the text (e.g
., a character’s tho

ug
hts, w

o
rd

s, o
r 

actio
ns).

3.
C

o
m

p
are and

 co
ntrast tw

o
 o

r m
o

re characters, 
setting

s, o
r events in a sto

ry o
r d

ram
a, d

raw
ing

 
o

n sp
ecifi

c d
etails in the text (e.g

., how
 

characters interact).

C
raft and

 Structure
4

.
D

eterm
ine the m

eaning
 o

f w
o

rd
s and

 p
hrases as 

they are used
 in a text, d

isting
uishing

 literal fro
m

 
no

nliteral lang
uag

e.

4
.

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases 
as they are used

 in a text, includ
ing

 tho
se 

that allud
e to

 sig
nifi

cant characters fo
und

 in 
m

ytho
lo

g
y (e.g

., H
erculean).

4
.

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases 
as they are used

 in a text, includ
ing

 fi
g

urative 
lang

uag
e such as m

etap
ho

rs and
 sim

iles.

5.
R

efer to
 p

arts o
f sto

ries, d
ram

as, and
 p

o
em

s 
w

hen w
riting

 o
r sp

eaking
 ab

o
ut a text, using

 
term

s such as chap
ter, scene, and

 stanza; 
d

escrib
e how

 each successive p
art b

uild
s o

n 
earlier sectio

ns.

5.
E

xp
lain m

ajo
r d

iff
erences b

etw
een p

o
em

s, 
d

ram
a, and

 p
ro

se, and
 refer to

 the structural 
elem

ents o
f p

o
em

s (e.g
., verse, rhythm

, m
eter) 

and
 d

ram
a (e.g

., casts o
f characters, setting

s, 
d

escrip
tio

ns, d
ialo

g
ue, stag

e d
irectio

ns) w
hen 

w
riting

 o
r sp

eaking
 ab

o
ut a text.

5.
E

xp
lain how

 a series o
f chap

ters, scenes, o
r 

stanzas fi
ts to

g
ether to

 p
rovid

e the overall 
structure o

f a p
articular sto

ry, d
ram

a, o
r p

o
em

.

6
.

D
isting

uish their ow
n p

o
int o

f view
 fro

m
 that o

f 
the narrato

r o
r tho

se o
f the characters.

6
.

C
om

p
are and

 contrast the p
oint of view

 from
 w

hich 
d

iff
erent stories are narrated

, includ
ing

 the d
iff

erence 
b

etw
een first- and

 third
-p

erson narrations.

6
.

D
escrib

e how
 a narrato

r’s o
r sp

eaker’s p
o

int o
f 

view
 infl

uences how
 events are d

escrib
ed

.

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7.
E

xp
lain how

 sp
ecifi

c asp
ects o

f a text’s 
illustratio

ns co
ntrib

ute to
 w

hat is co
nveyed

 
b

y the w
o

rd
s in a sto

ry (e.g
., create m

o
o

d
, 

em
p

hasize asp
ects o

f a character o
r setting

).

7.
M

ake co
nnectio

ns b
etw

een the text o
f a sto

ry 
o

r d
ram

a and
 a visual o

r o
ral p

resentatio
n o

f 
the text, id

entifying
 w

here each versio
n reflects 

sp
ecific d

escrip
tio

ns and
 d

irectio
ns in the text.

7.
A

nalyze how
 visual and

 m
ultim

ed
ia elem

ents 
co

ntrib
ute to

 the m
eaning

, to
ne, o

r b
eauty o

f a 
text (e.g

., g
rap

hic novel, m
ultim

ed
ia p

resentatio
n 

o
f fi

ctio
n, fo

lktale, m
yth, p

o
em

).

8
.

(N
o

t ap
p

licab
le to

 literature)
8

.
(N

o
t ap

p
licab

le to
 literature)

8
.

 (N
o

t ap
p

licab
le to

 literature)

9
.

C
o

m
p

are and
 co

ntrast the them
es, setting

s, and
 

p
lo

ts o
f sto

ries w
ritten b

y the sam
e autho

r ab
o

ut 
the sam

e o
r sim

ilar characters (e.g
., in b

o
o

ks 
fro

m
 a series).

9
.

C
o

m
p

are and
 co

ntrast the treatm
ent o

f sim
ilar 

them
es and

 to
p

ics (e.g
., o

p
p

o
sitio

n o
f g

o
o

d
 and

 
evil) and

 p
atterns o

f events (e.g
., the q

uest) in 
sto

ries, m
yths, and

 trad
itio

nal literature fro
m

 
d

iff
erent cultures.

9
.

 C
o

m
p

are and
 co

ntrast sto
ries in the sam

e g
enre 

(e.g
., m

ysteries and
 ad

venture sto
ries) o

n their 
ap

p
ro

aches to
 sim

ilar them
es and

 to
p

ics.

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
.

B
y the end

 o
f the year, read

 and
 co

m
p

rehend
 

literature, includ
ing

 sto
ries, d

ram
as, and

 p
o

etry, 
at the hig

h end
 o

f the g
rad

es 2–3 text co
m

p
lexity 

b
and

 ind
ep

end
ently and

 p
ro

fi
ciently.

10
.

B
y the end

 o
f the year, read

 and
 co

m
p

rehend
 

literature, includ
ing

 sto
ries, d

ram
as, and

 p
o

etry, in 
the g

rad
es 4

–5 text co
m

p
lexity b

and
 p

ro
fi

ciently, 
w

ith scaff
o

ld
ing

 as need
ed

 at the hig
h end

 o
f the 

rang
e.

10
.

B
y the end

 o
f the year, read

 and
 co

m
p

rehend
 

literature, includ
ing

 sto
ries, d

ram
as, and

 p
o

etry, 
at the hig

h end
 o

f the g
rad

es 4
–5 text co

m
p

lexity 
b

and
 ind

ep
end

ently and
 p

ro
fi

ciently.
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R
I

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
I

R
ea

d
in

g
 S

ta
nd

ar
d

s 
fo

r 
In

fo
rm

at
io

na
l T

ex
t 

K
–5

 
K

in
d

er
g

ar
tn

er
s:

G
ra

d
e 

1 
st

ud
en

ts
:

G
ra

d
e 

2 
st

ud
en

ts
:

K
ey

 Id
ea

s 
an

d
 d

et
ai

ls

1.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, a

sk
 a

nd
 a

ns
w

er
 

q
ue

st
io

ns
 a

b
o

ut
 k

ey
 d

et
ai

ls
 in

 a
 t

ex
t.

1.
A

sk
 a

nd
 a

ns
w

er
 q

ue
st

io
ns

 a
b

o
ut

 k
ey

 d
et

ai
ls

 in
 a

 
te

xt
.

1.
A

sk
 a

nd
 a

ns
w

er
 s

uc
h 

q
ue

st
io

ns
 a

s 
w

ho
, w

ha
t,

 
w

he
re

, w
he

n,
 w

hy
, a

nd
 h

ow
 t

o
 d

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

ke
y 

d
et

ai
ls

 in
 a

 t
ex

t.

2.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, i

d
en

ti
fy

 t
he

 m
ai

n 
to

p
ic

 a
nd

 r
et

el
l k

ey
 d

et
ai

ls
 o

f 
a 

te
xt

.
2.

Id
en

ti
fy

 t
he

 m
ai

n 
to

p
ic

 a
nd

 r
et

el
l k

ey
 d

et
ai

ls
 o

f 
a 

te
xt

.
2.

Id
en

ti
fy

 t
he

 m
ai

n 
to

p
ic

 o
f 

a 
m

ul
ti

p
ar

ag
ra

p
h 

te
xt

 
as

 w
el

l a
s 

th
e 

fo
cu

s 
o

f 
sp

ec
ifi

c 
p

ar
ag

ra
p

hs
 w

it
hi

n 
th

e 
te

xt
.

3.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, d

es
cr

ib
e 

th
e 

co
nn

ec
ti

o
n 

b
et

w
ee

n 
tw

o
 in

d
iv

id
ua

ls
, e

ve
nt

s,
 

id
ea

s,
 o

r 
p

ie
ce

s 
o

f 
in

fo
rm

at
io

n 
in

 a
 t

ex
t.

3.
D

es
cr

ib
e 

th
e 

co
nn

ec
ti

o
n 

b
et

w
ee

n 
tw

o
 

in
d

iv
id

ua
ls

, e
ve

nt
s,

 id
ea

s,
 o

r 
p

ie
ce

s 
o

f 
in

fo
rm

at
io

n 
in

 a
 t

ex
t.

3.
D

es
cr

ib
e 

th
e 

co
nn

ec
ti

o
n 

b
et

w
ee

n 
a 

se
ri

es
 o

f 
hi

st
o

ri
ca

l e
ve

nt
s,

 s
ci

en
ti

fi
c 

id
ea

s 
o

r 
co

nc
ep

ts
, o

r 
st

ep
s 

in
 t

ec
hn

ic
al

 p
ro

ce
d

ur
es

 in
 a

 t
ex

t.

C
ra

ft
 a

nd
 S

tr
uc

tu
re

4
.

W
it

h 
p

ro
m

p
ti

ng
 a

nd
 s

up
p

o
rt

, a
sk

 a
nd

 a
ns

w
er

 
q

ue
st

io
ns

 a
b

o
ut

 u
nk

no
w

n 
w

o
rd

s 
in

 a
 t

ex
t.

4
.

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 t

o
 h

el
p

 d
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 in
 a

 
te

xt
.

4
.

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 in
 a

 
te

xt
 r

el
ev

an
t 

to
 a

 g
ra

d
e 

2 
to

p
ic

 o
r 

su
b

je
ct

 a
re

a.

5.
Id

en
ti

fy
 t

he
 f

ro
nt

 c
ov

er
, b

ac
k 

co
ve

r, 
an

d
 t

it
le

 
p

ag
e 

o
f 

a 
b

o
o

k.
5.

K
no

w
 a

nd
 u

se
 v

ar
io

us
 t

ex
t 

fe
at

ur
es

 (
e.

g
., 

he
ad

in
g

s,
 t

ab
le

s 
o

f 
co

nt
en

ts
, g

lo
ss

ar
ie

s,
 

el
ec

tr
o

ni
c 

m
en

us
, i

co
ns

) 
to

 lo
ca

te
 k

ey
 f

ac
ts

 o
r 

in
fo

rm
at

io
n 

in
 a

 t
ex

t.

5.
K

no
w

 a
nd

 u
se

 v
ar

io
us

 t
ex

t 
fe

at
ur

es
 (

e.
g

., 
ca

p
ti

o
ns

, b
o

ld
 p

ri
nt

, s
ub

he
ad

in
g

s,
 g

lo
ss

ar
ie

s,
 

in
d

ex
es

, e
le

ct
ro

ni
c 

m
en

us
, i

co
ns

) 
to

 lo
ca

te
 k

ey
 

fa
ct

s 
o

r 
in

fo
rm

at
io

n 
in

 a
 t

ex
t 

effi
ci

en
tl

y.

6
.

N
am

e 
th

e 
au

th
o

r 
an

d
 il

lu
st

ra
to

r 
o

f 
a 

te
xt

 a
nd

 
d

efi
ne

 t
he

 r
o

le
 o

f 
ea

ch
 in

 p
re

se
nt

in
g

 t
he

 id
ea

s 
o

r 
in

fo
rm

at
io

n 
in

 a
 t

ex
t.

6
.

D
is

ti
ng

ui
sh

 b
et

w
ee

n 
in

fo
rm

at
io

n 
p

ro
vi

d
ed

 b
y 

p
ic

tu
re

s 
o

r 
o

th
er

 il
lu

st
ra

ti
o

ns
 a

nd
 in

fo
rm

at
io

n 
p

ro
vi

d
ed

 b
y 

th
e 

w
o

rd
s 

in
 a

 t
ex

t.

6
.

Id
en

ti
fy

 t
he

 m
ai

n 
p

ur
p

o
se

 o
f 

a 
te

xt
, i

nc
lu

d
in

g
 

w
ha

t 
th

e 
au

th
o

r 
w

an
ts

 t
o

 a
ns

w
er

, e
xp

la
in

, o
r 

d
es

cr
ib

e.

In
te

g
ra

ti
o

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

7.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, d

es
cr

ib
e 

th
e 

re
la

ti
o

ns
hi

p
 b

et
w

ee
n 

ill
us

tr
at

io
ns

 a
nd

 t
he

 t
ex

t 
in

 w
hi

ch
 t

he
y 

ap
p

ea
r 

(e
.g

., 
w

ha
t 

p
er

so
n,

 p
la

ce
, 

th
in

g
, o

r 
id

ea
 in

 t
he

 t
ex

t 
an

 il
lu

st
ra

ti
o

n 
d

ep
ic

ts
).

7.
U

se
 t

he
 il

lu
st

ra
ti

o
ns

 a
nd

 d
et

ai
ls

 in
 a

 t
ex

t 
to

 
d

es
cr

ib
e 

it
s 

ke
y 

id
ea

s.
7.

E
xp

la
in

 h
ow

 s
p

ec
ifi

c 
im

ag
es

 (
e.

g
., 

a 
d

ia
g

ra
m

 
sh

ow
in

g
 h

ow
 a

 m
ac

hi
ne

 w
o

rk
s)

 c
o

nt
ri

b
ut

e 
to

 a
nd

 
cl

ar
if

y 
a 

te
xt

.

8
.

W
it

h 
p

ro
m

p
ti

ng
 a

nd
 s

up
p

o
rt

, i
d

en
ti

fy
 t

he
 

re
as

o
ns

 a
n 

au
th

o
r 

g
iv

es
 t

o
 s

up
p

o
rt

 p
o

in
ts

 in
 a

 
te

xt
.

8
.

Id
en

ti
fy

 t
he

 r
ea

so
ns

 a
n 

au
th

o
r 

g
iv

es
 t

o
 s

up
p

o
rt

 
p

o
in

ts
 in

 a
 t

ex
t.

8
.

D
es

cr
ib

e 
ho

w
 r

ea
so

ns
 s

up
p

o
rt

 s
p

ec
ifi

c 
p

o
in

ts
 t

he
 

au
th

o
r 

m
ak

es
 in

 a
 t

ex
t.

9
.

W
it

h 
p

ro
m

p
ti

ng
 a

nd
 s

up
p

o
rt

, i
d

en
ti

fy
 b

as
ic

 
si

m
ila

ri
ti

es
 in

 a
nd

 d
iff

er
en

ce
s 

b
et

w
ee

n 
tw

o
 

te
xt

s 
o

n 
th

e 
sa

m
e 

to
p

ic
 (

e.
g

., 
in

 il
lu

st
ra

ti
o

ns
, 

d
es

cr
ip

ti
o

ns
, o

r 
p

ro
ce

d
ur

es
).

9
.

Id
en

ti
fy

 b
as

ic
 s

im
ila

ri
ti

es
 in

 a
nd

 d
iff

er
en

ce
s 

b
et

w
ee

n 
tw

o
 t

ex
ts

 o
n 

th
e 

sa
m

e 
to

p
ic

 (
e.

g
., 

in
 

ill
us

tr
at

io
ns

, d
es

cr
ip

ti
o

ns
, o

r 
p

ro
ce

d
ur

es
).

9
.

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 t

he
 m

o
st

 im
p

o
rt

an
t 

p
o

in
ts

 
p

re
se

nt
ed

 b
y 

tw
o

 t
ex

ts
 o

n 
th

e 
sa

m
e 

to
p

ic
.

r
an

g
e 

o
f 

r
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

te
xt

 C
o

m
p

le
xi

ty

10
.

A
ct

iv
el

y 
en

g
ag

e 
in

 g
ro

up
 r

ea
d

in
g

 a
ct

iv
it

ie
s 

w
it

h 
p

ur
p

o
se

 a
nd

 u
nd

er
st

an
d

in
g

.
10

.
W

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, r

ea
d

 in
fo

rm
at

io
na

l 
te

xt
s 

ap
p

ro
p

ri
at

el
y 

co
m

p
le

x 
fo

r 
g

ra
d

e 
1.

10
.

B
y 

th
e 

en
d

 o
f 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
in

fo
rm

at
io

na
l t

ex
ts

, i
nc

lu
d

in
g

 h
is

to
ry

/s
o

ci
al

 
st

ud
ie

s,
 s

ci
en

ce
, a

nd
 t

ec
hn

ic
al

 t
ex

ts
, i

n 
th

e 
g

ra
d

es
 2

–3
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 p

ro
fi

ci
en

tl
y,

 
w

it
h 

sc
aff

o
ld

in
g

 a
s 

ne
ed

ed
 a

t 
th

e 
hi

g
h 

en
d

 o
f 

th
e 

ra
ng

e.
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R
I

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ead

ing
 S

tand
ard

s fo
r Info

rm
atio

nal Text K
–5 

G
rad

e 3 stud
ents:

G
rad

e 4
 stud

ents:
G

rad
e 5 stud

ents:
K

ey Id
eas and

 d
etails

1.
A

sk and
 answ

er q
uestio

ns to
 d

em
o

nstrate 
und

erstand
ing

 o
f a text, referring

 exp
licitly to

 the 
text as the b

asis fo
r the answ

ers.

1.
R

efer to
 d

etails and
 exam

p
les in a text w

hen 
exp

laining
 w

hat the text says exp
licitly and

 w
hen 

d
raw

ing
 inferences fro

m
 the text.

1.
Q

uo
te accurately fro

m
 a text w

hen exp
laining

 
w

hat the text says exp
licitly and

 w
hen d

raw
ing

 
inferences fro

m
 the text.

2.
D

eterm
ine the m

ain id
ea o

f a text; reco
unt the 

key d
etails and

 exp
lain how

 they sup
p

o
rt the 

m
ain id

ea.

2.
D

eterm
ine the m

ain id
ea o

f a text and
 exp

lain 
how

 it is sup
p

o
rted

 b
y key d

etails; sum
m

arize the 
text.

2.
D

eterm
ine tw

o
 o

r m
o

re m
ain id

eas o
f a text and

 
exp

lain how
 they are sup

p
o

rted
 b

y key d
etails; 

sum
m

arize the text.

3.
D

escrib
e the relatio

nship
 b

etw
een a series o

f 
histo

rical events, scientifi
c id

eas o
r co

ncep
ts, 

o
r step

s in technical p
ro

ced
ures in a text, using

 
lang

uag
e that p

ertains to
 tim

e, seq
uence, and

 
cause/eff

ect.

3.
E

xp
lain events, p

ro
ced

ures, id
eas, o

r co
ncep

ts in 
a histo

rical, scientifi
c, o

r technical text, includ
ing

 
w

hat hap
p

ened
 and

 w
hy, b

ased
 o

n sp
ecifi

c 
info

rm
atio

n in the text.

3.
E

xp
lain the relatio

nship
s o

r interactio
ns b

etw
een 

tw
o

 o
r m

o
re ind

ivid
uals, events, id

eas, o
r 

co
ncep

ts in a histo
rical, scientifi

c, o
r technical 

text b
ased

 o
n sp

ecifi
c info

rm
atio

n in the text.

C
raft and

 Structure
4

.
D

eterm
ine the m

eaning
 o

f g
eneral acad

em
ic 

and
 d

o
m

ain-sp
ecifi

c w
o

rd
s and

 p
hrases in a text 

relevant to
 a g

rad
e 3 to

p
ic o

r sub
ject area.

4
.

D
eterm

ine the m
eaning

 o
f g

eneral acad
em

ic 
and

 d
o

m
ain-sp

ecifi
c w

o
rd

s o
r p

hrases in a text 
relevant to

 a g
rad

e 4
 to

p
ic o

r sub
ject area.

4
.

D
eterm

ine the m
eaning

 o
f g

eneral acad
em

ic 
and

 d
o

m
ain-sp

ecifi
c w

o
rd

s and
 p

hrases in a text 
relevant to

 a g
rad

e 5 to
p

ic o
r sub

ject area.

5.
U

se text features and
 search to

o
ls (e.g

., key 
w

o
rd

s, sid
eb

ars, hyp
erlinks) to

 lo
cate info

rm
atio

n 
relevant to

 a g
iven to

p
ic effi

ciently.

5.
D

escrib
e the overall structure (e.g

., chro
no

lo
g

y, 
co

m
p

ariso
n, cause/eff

ect, p
ro

b
lem

/so
lutio

n) o
f 

events, id
eas, co

ncep
ts, o

r info
rm

atio
n in a text 

o
r p

art o
f a text.

5.
C

o
m

p
are and

 co
ntrast the overall structure 

(e.g
., chro

no
lo

g
y, co

m
p

ariso
n, cause/eff

ect, 
p

ro
b

lem
/so

lutio
n) o

f events, id
eas, co

ncep
ts, o

r 
info

rm
atio

n in tw
o

 o
r m

o
re texts.

6
.

D
isting

uish their ow
n p

o
int o

f view
 fro

m
 that o

f 
the autho

r o
f a text.

6
.

C
o

m
p

are and
 co

ntrast a fi
rsthand

 and
 

seco
nd

hand
 acco

unt o
f the sam

e event o
r 

to
p

ic; d
escrib

e the d
iff

erences in fo
cus and

 the 
info

rm
atio

n p
rovid

ed
.

6
.

A
nalyze m

ultip
le acco

unts o
f the sam

e event 
o

r to
p

ic, no
ting

 im
p

o
rtant sim

ilarities and
 

d
iff

erences in the p
o

int o
f view

 they rep
resent.

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7.
U

se info
rm

atio
n g

ained
 fro

m
 illustratio

ns (e.g
., 

m
ap

s, p
ho

to
g

rap
hs) and

 the w
o

rd
s in a text to

 
d

em
o

nstrate und
erstand

ing
 o

f the text (e.g
., 

w
here, w

hen, w
hy, and

 how
 key events o

ccur).

7.
Interp

ret info
rm

atio
n p

resented
 visually, o

rally, o
r 

q
uantitatively (e.g

., in charts, g
rap

hs, d
iag

ram
s, 

tim
e lines, anim

atio
ns, o

r interactive elem
ents 

o
n W

eb
 p

ag
es) and

 exp
lain how

 the info
rm

atio
n 

co
ntrib

utes to
 an und

erstand
ing

 o
f the text in 

w
hich it ap

p
ears.

7.
D

raw
 o

n info
rm

atio
n fro

m
 m

ultip
le p

rint o
r d

ig
ital 

so
urces, d

em
o

nstrating
 the ab

ility to
 lo

cate 
an answ

er to
 a q

uestio
n q

uickly o
r to

 so
lve a 

p
ro

b
lem

 effi
ciently.

8
.

D
escrib

e the lo
g

ical co
nnectio

n b
etw

een 
p

articular sentences and
 p

arag
rap

hs in a text 
(e.g

., co
m

p
ariso

n, cause/eff
ect, fi

rst/seco
nd

/third
 

in a seq
uence).

8
.

E
xp

lain how
 an autho

r uses reaso
ns and

 evid
ence 

to
 sup

p
o

rt p
articular p

o
ints in a text.

8
.

E
xp

lain how
 an autho

r uses reaso
ns and

 evid
ence 

to
 sup

p
o

rt p
articular p

o
ints in a text, id

entifying
 

w
hich reaso

ns and
 evid

ence sup
p

o
rt w

hich 
p

o
int(s).

9
.

C
o

m
p

are and
 co

ntrast the m
o

st im
p

o
rtant p

o
ints 

and
 key d

etails p
resented

 in tw
o

 texts o
n the 

sam
e to

p
ic.

9
.

Integ
rate info

rm
atio

n fro
m

 tw
o

 texts o
n the sam

e 
to

p
ic in o

rd
er to

 w
rite o

r sp
eak ab

o
ut the sub

ject 
know

led
g

eab
ly. 

9
.

Integ
rate info

rm
atio

n fro
m

 several texts o
n the 

sam
e to

p
ic in o

rd
er to

 w
rite o

r sp
eak ab

o
ut the 

sub
ject know

led
g

eab
ly. 

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
.

B
y the end

 o
f the year, read

 and
 co

m
p

rehend
 

info
rm

atio
nal texts, includ

ing
 histo

ry/so
cial 

stud
ies, science, and

 technical texts, at the hig
h 

end
 o

f the g
rad

es 2–3 text co
m

p
lexity b

and
 

ind
ep

end
ently and

 p
ro

fi
ciently.

10
.

B
y the end

 o
f year, read

 and
 co

m
p

rehend
 

info
rm

atio
nal texts, includ

ing
 histo

ry/so
cial stud

ies, 
science, and

 technical texts, in the g
rad

es 4
–5 text 

co
m

p
lexity b

and
 p

ro
ficiently, w

ith scaff
o

ld
ing

 as 
need

ed
 at the hig

h end
 o

f the rang
e.

10
.

B
y the end

 o
f the year, read

 and
 co

m
p

rehend
 

info
rm

atio
nal texts, includ

ing
 histo

ry/so
cial 

stud
ies, science, and

 technical texts, at the hig
h 

end
 o

f the g
rad

es 4
–5 text co

m
p

lexity b
and

 
ind

ep
end

ently and
 p

ro
fi

ciently.
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R
F

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ea

d
in

g
 S

ta
nd

ar
d

s:
 F

o
un

d
at

io
na

l S
ki

lls
 (

K
–5

) 
T

he
se

 s
ta

nd
ar

d
s 

ar
e 

d
ir

ec
te

d
 t

o
w

ar
d

 f
o

st
er

in
g

 s
tu

d
en

ts
’ u

nd
er

st
an

d
in

g
 a

nd
 w

o
rk

in
g

 k
no

w
le

d
g

e 
o

f 
co

nc
ep

ts
 o

f 
p

ri
nt

, t
he

 a
lp

ha
b

et
ic

 p
ri

nc
ip

le
, a

nd
 o

th
er

 b
as

ic
 

co
nv

en
ti

o
ns

 o
f 

th
e 

E
ng

lis
h 

w
ri

ti
ng

 s
ys

te
m

. T
he

se
 f

o
un

d
at

io
na

l s
ki

lls
 a

re
 n

o
t 

an
 e

nd
 in

 a
nd

 o
f 

th
em

se
lv

es
; r

at
he

r, 
th

ey
 a

re
 n

ec
es

sa
ry

 a
nd

 im
p

o
rt

an
t 

co
m

p
o

ne
nt

s 
o

f 
an

 e
ff

ec
ti

ve
, c

o
m

p
re

he
ns

iv
e 

re
ad

in
g

 p
ro

g
ra

m
 d

es
ig

ne
d

 t
o

 d
ev

el
o

p
 p

ro
fi

ci
en

t 
re

ad
er

s 
w

it
h 

th
e 

ca
p

ac
it

y 
to

 c
o

m
p

re
he

nd
 t

ex
ts

 a
cr

o
ss

 a
 r

an
g

e 
o

f 
ty

p
es

 a
nd

 
d

is
ci

p
lin

es
. I

ns
tr

uc
ti

o
n 

sh
o

ul
d

 b
e 

d
iff

er
en

ti
at

ed
: g

o
o

d
 r

ea
d

er
s 

w
ill

 n
ee

d
 m

uc
h 

le
ss

 p
ra

ct
ic

e 
w

it
h 

th
es

e 
co

nc
ep

ts
 t

ha
n 

st
ru

g
g

lin
g

 r
ea

d
er

s 
w

ill
. T

he
 p

o
in

t 
is

 t
o

 t
ea

ch
 

st
ud

en
ts

 w
ha

t 
th

ey
 n

ee
d

 t
o

 le
ar

n 
an

d
 n

o
t 

w
ha

t 
th

ey
 a

lr
ea

d
y 

kn
o

w
—

to
 d

is
ce

rn
 w

he
n 

p
ar

ti
cu

la
r 

ch
ild

re
n 

o
r 

ac
ti

vi
ti

es
 w

ar
ra

nt
 m

o
re

 o
r 

le
ss

 a
tt

en
ti

o
n.

N
ot

e:
 In

 k
in

d
er

g
ar

te
n,

 c
hi

ld
re

n 
ar

e 
ex

p
ec

te
d

 t
o 

d
em

on
st

ra
te

 in
cr

ea
si

ng
 a

w
ar

en
es

s 
an

d
 c

om
p

et
en

ce
 in

 t
he

 a
re

as
 t

ha
t 

fo
llo

w
.

K
in

d
er

g
ar

tn
er

s:
G

ra
d

e 
1 

st
ud

en
ts

:
P

ri
nt

 C
o

nc
ep

ts
1. 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
th

e 
o

rg
an

iz
at

io
n 

an
d

 b
as

ic
 f

ea
tu

re
s 

o
f 

p
ri

nt
.

a.
 

F
o

llo
w

 w
o

rd
s 

fr
o

m
 le

ft
 t

o
 r

ig
ht

, t
o

p
 t

o
 b

o
tt

o
m

, a
nd

 p
ag

e 
b

y 
p

ag
e.

b
. 

R
ec

o
g

ni
ze

 t
ha

t 
sp

o
ke

n 
w

o
rd

s 
ar

e 
re

p
re

se
nt

ed
 in

 w
ri

tt
en

 la
ng

ua
g

e 
b

y 
sp

ec
ifi

c 
se

q
ue

nc
es

 o
f 

le
tt

er
s.

c.
 

U
nd

er
st

an
d

 t
ha

t 
w

o
rd

s 
ar

e 
se

p
ar

at
ed

 b
y 

sp
ac

es
 in

 p
ri

nt
.

d
. 

R
ec

o
g

ni
ze

 a
nd

 n
am

e 
al

l u
p

p
er

- 
an

d
 lo

w
er

ca
se

 le
tt

er
s 

o
f 

th
e 

al
p

ha
b

et
.

1. 
D

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

th
e 

o
rg

an
iz

at
io

n 
an

d
 b

as
ic

 f
ea

tu
re

s 
o

f 
p

ri
nt

.
a.

 
R

ec
o

g
ni

ze
 t

he
 d

is
ti

ng
ui

sh
in

g
 f

ea
tu

re
s 

o
f 

a 
se

nt
en

ce
 (

e.
g

., 
fi

rs
t 

w
o

rd
, 

ca
p

it
al

iz
at

io
n,

 e
nd

in
g

 p
un

ct
ua

ti
o

n)
.

P
ho

no
lo

g
ic

al
 a

w
ar

en
es

s

2.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
sp

o
ke

n 
w

o
rd

s,
 s

yl
la

b
le

s,
 a

nd
 s

o
un

d
s 

(p
ho

ne
m

es
).

a.
 

R
ec

o
g

ni
ze

 a
nd

 p
ro

d
uc

e 
rh

ym
in

g
 w

o
rd

s.
b

. 
C

o
un

t,
 p

ro
no

un
ce

, b
le

nd
, a

nd
 s

eg
m

en
t 

sy
lla

b
le

s 
in

 s
p

o
ke

n 
w

o
rd

s.
c.

 
B

le
nd

 a
nd

 s
eg

m
en

t 
o

ns
et

s 
an

d
 r

im
es

 o
f 

si
ng

le
-s

yl
la

b
le

 s
p

o
ke

n 
w

o
rd

s.
d

. 
Is

o
la

te
 a

nd
 p

ro
no

un
ce

 t
he

 in
it

ia
l, 

m
ed

ia
l v

ow
el

, a
nd

 fi
na

l s
o

un
d

s 
(p

ho
ne

m
es

) 
in

 t
hr

ee
-p

ho
ne

m
e 

(c
o

ns
o

na
nt

-v
ow

el
-c

o
ns

o
na

nt
, o

r 
C

V
C

) 
w

o
rd

s.
* 

(T
hi

s 
d

o
es

 
no

t 
in

cl
ud

e 
C

V
C

s 
en

d
in

g
 w

it
h 

/l
/,

 /
r/

, o
r 

/x
/.

)
e.

 
A

d
d

 o
r 

su
b

st
it

ut
e 

in
d

iv
id

ua
l s

o
un

d
s 

(p
ho

ne
m

es
) 

in
 s

im
p

le
, o

ne
-s

yl
la

b
le

 
w

o
rd

s 
to

 m
ak

e 
ne

w
 w

o
rd

s.

2.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
sp

o
ke

n 
w

o
rd

s,
 s

yl
la

b
le

s,
 a

nd
 s

o
un

d
s 

(p
ho

ne
m

es
).

a.
 

D
is

ti
ng

ui
sh

 lo
ng

 f
ro

m
 s

ho
rt

 v
ow

el
 s

o
un

d
s 

in
 s

p
o

ke
n 

si
ng

le
-s

yl
la

b
le

 w
o

rd
s.

b
. 

O
ra

lly
 p

ro
d

uc
e 

si
ng

le
-s

yl
la

b
le

 w
o

rd
s 

b
y 

b
le

nd
in

g
 s

o
un

d
s 

(p
ho

ne
m

es
),

 
in

cl
ud

in
g

 c
o

ns
o

na
nt

 b
le

nd
s.

c.
 

Is
o

la
te

 a
nd

 p
ro

no
un

ce
 in

it
ia

l, 
m

ed
ia

l v
ow

el
, a

nd
 fi

na
l s

o
un

d
s 

(p
ho

ne
m

es
) 

in
 

sp
o

ke
n 

si
ng

le
-s

yl
la

b
le

 w
o

rd
s.

d
. 

S
eg

m
en

t 
sp

o
ke

n 
si

ng
le

-s
yl

la
b

le
 w

o
rd

s 
in

to
 t

he
ir

 c
o

m
p

le
te

 s
eq

ue
nc

e 
o

f 
in

d
iv

id
ua

l s
o

un
d

s 
(p

ho
ne

m
es

).

* W
o

rd
s,

 s
yl

la
b

le
s,

 o
r 

p
ho

ne
m

es
 w

ri
tt

en
 in

 /
sl

as
he

s/
re

fe
r 

to
 t

he
ir

 p
ro

nu
nc

ia
ti

o
n 

o
r 

p
ho

no
lo

g
y.

  
T

hu
s,

 /
C

V
C

/ 
is

 a
 w

o
rd

 w
it

h 
th

re
e 

p
ho

ne
m

es
 r

eg
ar

d
le

ss
 o

f 
th

e 
nu

m
b

er
 o

f 
le

tt
er

s 
in

 t
he

 s
p

el
lin

g
 o

f 
th

e 
w

o
rd

.
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R
F

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ead

ing
 S

tand
ard

s: F
o

und
atio

nal S
kills (K

–5) 
N

ote: In kind
erg

arten child
ren are exp

ected
 to d

em
onstrate increasing

 aw
areness and

 com
p

etence in the areas that follow
.

K
ind

erg
artners:

G
rad

e 1 stud
ents:

G
rad

e 2 stud
ents:

P
ho

nics and
 W

o
rd

 R
eco

g
nitio

n
3. 

K
now

 and
 ap

p
ly g

rad
e-level p

ho
nics and

 w
o

rd
 

analysis skills in d
eco

d
ing

 w
o

rd
s.

a. 
D

em
o

nstrate b
asic know

led
g

e o
f o

ne-to
-o

ne 
letter-so

und
 co

rresp
o

nd
ences b

y p
ro

d
ucing

 
the p

rim
ary so

und
 o

r m
any o

f the m
o

st 
freq

uent so
und

s fo
r each co

nso
nant.

b
. 

A
sso

ciate the lo
ng

 and
 sho

rt so
und

s w
ith 

co
m

m
o

n sp
elling

s (g
rap

hem
es) fo

r the fi
ve 

m
ajo

r vow
els.

c. 
R

ead
 co

m
m

o
n hig

h-freq
uency w

o
rd

s b
y sig

ht 
(e.g

., the, o
f, to

, yo
u, she, m

y, is, are, d
o

, d
o

es).
d

. 
D

isting
uish b

etw
een sim

ilarly sp
elled

 w
o

rd
s b

y 
id

entifying
 the so

und
s o

f the letters that d
iff

er.

3. 
K

now
 and

 ap
p

ly g
rad

e-level p
ho

nics and
 w

o
rd

 
analysis skills in d

eco
d

ing
 w

o
rd

s.
a. 

K
now

 the sp
elling

-so
und

 co
rresp

o
nd

ences fo
r 

co
m

m
o

n co
nso

nant d
ig

rap
hs.

b
. 

D
eco

d
e reg

ularly sp
elled

 o
ne-syllab

le w
o

rd
s.

c. 
K

now
 fi

nal -e and
 co

m
m

o
n vow

el team
 

co
nventio

ns fo
r rep

resenting
 lo

ng
 vow

el 
so

und
s.

d
. 

U
se know

led
g

e that every syllab
le m

ust have 
a vow

el so
und

 to
 d

eterm
ine the num

b
er o

f 
syllab

les in a p
rinted

 w
o

rd
.

e. 
D

eco
d

e tw
o

-syllab
le w

o
rd

s fo
llow

ing
 b

asic 
p

atterns b
y b

reaking
 the w

o
rd

s into
 syllab

les.
f. 

R
ead

 w
o

rd
s w

ith infl
ectio

nal end
ing

s.
g

. 
R

eco
g

nize and
 read

 g
rad

e-ap
p

ro
p

riate 
irreg

ularly sp
elled

 w
o

rd
s.

3. 
K

now
 and

 ap
p

ly g
rad

e-level p
ho

nics and
 w

o
rd

 
analysis skills in d

eco
d

ing
 w

o
rd

s.
a. 

D
isting

uish lo
ng

 and
 sho

rt vow
els w

hen 
read

ing
 reg

ularly sp
elled

 o
ne-syllab

le w
o

rd
s.

b
. 

K
now

 sp
elling

-so
und

 co
rresp

o
nd

ences fo
r 

ad
d

itio
nal co

m
m

o
n vow

el team
s.

c. 
D

eco
d

e reg
ularly sp

elled
 tw

o
-syllab

le w
o

rd
s 

w
ith lo

ng
 vow

els.
d

. 
D

eco
d

e w
o

rd
s w

ith co
m

m
o

n p
refi

xes and
 

suffi
xes.

e. 
Id

entify w
o

rd
s w

ith inco
nsistent b

ut co
m

m
o

n 
sp

elling
-so

und
 co

rresp
o

nd
ences.

f. 
R

eco
g

nize and
 read

 g
rad

e-ap
p

ro
p

riate 
irreg

ularly sp
elled

 w
o

rd
s.

F
luency

4
. 

R
ead

 em
erg

ent-read
er texts w

ith p
urp

o
se and

 
und

erstand
ing

.
4

. 
R

ead
 w

ith suffi
cient accuracy and

 fl
uency to

 
sup

p
o

rt co
m

p
rehensio

n.
a. 

R
ead

 g
rad

e-level text w
ith p

urp
o

se and
 

und
erstand

ing
.

b
. 

R
ead

 g
rad

e-level text o
rally w

ith accuracy, 
ap

p
ro

p
riate rate, and

 exp
ressio

n o
n successive 

read
ing

s.
c. 

U
se co

ntext to
 co

nfi
rm

 o
r self-co

rrect w
o

rd
 

reco
g

nitio
n and

 und
erstand

ing
, reread

ing
 as 

necessary.

4
. 

R
ead

 w
ith suffi

cient accuracy and
 fl

uency to
 

sup
p

o
rt co

m
p

rehensio
n.

a. 
R

ead
 g

rad
e-level text w

ith p
urp

o
se and

 
und

erstand
ing

.
b

. 
R

ead
 g

rad
e-level text o

rally w
ith accuracy, 

ap
p

ro
p

riate rate, and
 exp

ressio
n o

n successive 
read

ing
s.

c. 
U

se co
ntext to

 co
nfi

rm
 o

r self-co
rrect w

o
rd

 
reco

g
nitio

n and
 und

erstand
ing

, reread
ing

 as 
necessary.
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R
F

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ea

d
in

g
 S

ta
nd

ar
d

s:
 F

o
un

d
at

io
na

l S
ki

lls
 (

K
–5

) 

G
ra

d
e 

3 
st

ud
en

ts
:

G
ra

d
e 

4
 s

tu
d

en
ts

:
G

ra
d

e 
5 

st
ud

en
ts

:
P

ho
ni

cs
 a

nd
 W

o
rd

 R
ec

o
g

ni
ti

o
n

3.
 

K
no

w
 a

nd
 a

p
p

ly
 g

ra
d

e-
le

ve
l p

ho
ni

cs
 a

nd
 w

o
rd

 
an

al
ys

is
 s

ki
lls

 in
 d

ec
o

d
in

g
 w

o
rd

s.

a.
 

Id
en

ti
fy

 a
nd

 k
no

w
 t

he
 m

ea
ni

ng
 o

f 
th

e 
m

o
st

 
co

m
m

o
n 

p
re

fi
xe

s 
an

d
 d

er
iv

at
io

na
l s

uffi
xe

s.
b

. 
D

ec
o

d
e 

w
o

rd
s 

w
it

h 
co

m
m

o
n 

La
ti

n 
su

ffi
xe

s.
c.

 
D

ec
o

d
e 

m
ul

ti
sy

lla
b

le
 w

o
rd

s.
d

. 
R

ea
d

 g
ra

d
e-

ap
p

ro
p

ri
at

e 
ir

re
g

ul
ar

ly
 s

p
el

le
d

 
w

o
rd

s.

3.
 

K
no

w
 a

nd
 a

p
p

ly
 g

ra
d

e-
le

ve
l p

ho
ni

cs
 a

nd
 w

o
rd

 
an

al
ys

is
 s

ki
lls

 in
 d

ec
o

d
in

g
 w

o
rd

s.
a.

 
U

se
 c

o
m

b
in

ed
 k

no
w

le
d

g
e 

o
f 

al
l l

et
te

r-
so

un
d

 
co

rr
es

p
o

nd
en

ce
s,

 s
yl

la
b

ic
at

io
n 

p
at

te
rn

s,
 a

nd
 

m
o

rp
ho

lo
g

y 
(e

.g
., 

ro
o

ts
 a

nd
 a

ffi
xe

s)
 t

o
 r

ea
d

 
ac

cu
ra

te
ly

 u
nf

am
ili

ar
 m

ul
ti

sy
lla

b
ic

 w
o

rd
s 

in
 

co
nt

ex
t 

an
d

 o
ut

 o
f 

co
nt

ex
t.

 

3.
 

K
no

w
 a

nd
 a

p
p

ly
 g

ra
d

e-
le

ve
l p

ho
ni

cs
 a

nd
 w

o
rd

 
an

al
ys

is
 s

ki
lls

 in
 d

ec
o

d
in

g
 w

o
rd

s.
a.

 
U

se
 c

o
m

b
in

ed
 k

no
w

le
d

g
e 

o
f 

al
l l

et
te

r-
so

un
d

 
co

rr
es

p
o

nd
en

ce
s,

 s
yl

la
b

ic
at

io
n 

p
at

te
rn

s,
 a

nd
 

m
o

rp
ho

lo
g

y 
(e

.g
., 

ro
o

ts
 a

nd
 a

ffi
xe

s)
 t

o
 r

ea
d

 
ac

cu
ra

te
ly

 u
nf

am
ili

ar
 m

ul
ti

sy
lla

b
ic

 w
o

rd
s 

in
 

co
nt

ex
t 

an
d

 o
ut

 o
f 

co
nt

ex
t.

 

F
lu

en
cy

4
. 

R
ea

d
 w

it
h 

su
ffi

ci
en

t 
ac

cu
ra

cy
 a

nd
 fl

ue
nc

y 
to

 
su

p
p

o
rt

 c
o

m
p

re
he

ns
io

n.
a.

 
R

ea
d

 g
ra

d
e-

le
ve

l t
ex

t 
w

it
h 

p
ur

p
o

se
 a

nd
 

un
d

er
st

an
d

in
g

.
b

. 
R

ea
d

 g
ra

d
e-

le
ve

l p
ro

se
 a

nd
 p

o
et

ry
 o

ra
lly

 w
it

h 
ac

cu
ra

cy
, a

p
p

ro
p

ri
at

e 
ra

te
, a

nd
 e

xp
re

ss
io

n 
o

n 
su

cc
es

si
ve

 r
ea

d
in

g
s 

c.
 

U
se

 c
o

nt
ex

t 
to

 c
o

nfi
rm

 o
r 

se
lf

-c
o

rr
ec

t 
w

o
rd

 
re

co
g

ni
ti

o
n 

an
d

 u
nd

er
st

an
d

in
g

, r
er

ea
d

in
g

 a
s 

ne
ce

ss
ar

y.

4
. 

R
ea

d
 w

it
h 

su
ffi

ci
en

t 
ac

cu
ra

cy
 a

nd
 fl

ue
nc

y 
to

 
su

p
p

o
rt

 c
o

m
p

re
he

ns
io

n.
a.

 
R

ea
d

 g
ra

d
e-

le
ve

l t
ex

t 
w

it
h 

p
ur

p
o

se
 a

nd
 

un
d

er
st

an
d

in
g

.
b

. 
R

ea
d

 g
ra

d
e-

le
ve

l p
ro

se
 a

nd
 p

o
et

ry
 o

ra
lly

 w
it

h 
ac

cu
ra

cy
, a

p
p

ro
p

ri
at

e 
ra

te
, a

nd
 e

xp
re

ss
io

n 
o

n 
su

cc
es

si
ve

 r
ea

d
in

g
s.

c.
 

U
se

 c
o

nt
ex

t 
to

 c
o

nfi
rm

 o
r 

se
lf

-c
o

rr
ec

t 
w

o
rd

 
re

co
g

ni
ti

o
n 

an
d

 u
nd

er
st

an
d

in
g

, r
er

ea
d

in
g

 a
s 

ne
ce

ss
ar

y.

4
. 

R
ea

d
 w

it
h 

su
ffi

ci
en

t 
ac

cu
ra

cy
 a

nd
 fl

ue
nc

y 
to

 
su

p
p

o
rt

 c
o

m
p

re
he

ns
io

n.

a.
 

R
ea

d
 g

ra
d

e-
le

ve
l t

ex
t 

w
it

h 
p

ur
p

o
se

 a
nd

 
un

d
er

st
an

d
in

g
.

b
. 

R
ea

d
 g

ra
d

e-
le

ve
l p

ro
se

 a
nd

 p
o

et
ry

 o
ra

lly
 w

it
h 

ac
cu

ra
cy

, a
p

p
ro

p
ri

at
e 

ra
te

, a
nd

 e
xp

re
ss

io
n 

o
n 

su
cc

es
si

ve
 r

ea
d

in
g

s.
c.

 
U

se
 c

o
nt

ex
t 

to
 c

o
nfi

rm
 o

r 
se

lf
-c

o
rr

ec
t 

w
o

rd
 

re
co

g
ni

ti
o

n 
an

d
 u

nd
er

st
an

d
in

g
, r

er
ea

d
in

g
 a

s 
ne

ce
ss

ar
y.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
o

lleg
e and

 C
areer r

ead
iness a

ncho
r Stand

ard
s fo

r W
riting

T
he K

–5 stand
ard

s o
n the fo

llo
w

ing
 p

ag
es d

efi
ne w

hat stud
ents sho

uld
 und

erstand
 and

 b
e ab

le to
 d

o
 b

y the end
 o

f 
each g

rad
e. T

hey co
rresp

o
nd

 to
 the C

o
lleg

e and
 C

areer R
ead

iness (C
C

R
) ancho

r stand
ard

s b
elo

w
 b

y num
b

er. T
he 

C
C

R
 and

 g
rad

e-sp
ecifi

c stand
ard

s are necessary co
m

p
lem

ents—
the fo

rm
er p

rovid
ing

 b
ro

ad
 stand

ard
s, the latter 

p
rovid

ing
 ad

d
itio

nal sp
ecifi

city—
that to

g
ether d

efi
ne the skills and

 und
erstand

ing
s that all stud

ents m
ust d

em
o

nstrate.

text typ
es and

 P
urp

o
ses*

1. 
W

rite arg
um

ents to
 sup

p
o

rt claim
s in an analysis o

f sub
stantive to

p
ics o

r texts, using
 valid

 reaso
ning

 and
 relevant 

and
 suffi

cient evid
ence.

2. 
W

rite info
rm

ative/exp
lanato

ry texts to
 exam

ine and
 co

nvey co
m

p
lex id

eas and
 info

rm
atio

n clearly and
 accurately 

thro
ug

h the eff
ective selectio

n, o
rg

anizatio
n, and

 analysis o
f co

ntent.

3. 
W

rite narratives to
 d

evelo
p

 real o
r im

ag
ined

 exp
eriences o

r events using
 eff

ective techniq
ue, w

ell-cho
sen d

etails, 
and

 w
ell-structured

 event seq
uences.

P
ro

d
uctio

n and
 d

istrib
utio

n o
f W

riting

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich the d
evelo

p
m

ent, o
rg

anizatio
n, and

 style are ap
p

ro
p

riate to
 task, 

p
urp

o
se, and

 aud
ience.

5. 
D

evelo
p

 and
 streng

then w
riting

 as need
ed

 b
y p

lanning
, revising

, ed
iting

, rew
riting

, o
r trying

 a new
 ap

p
ro

ach.

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce and
 p

ub
lish w

riting
 and

 to
 interact and

 co
llab

o
rate w

ith o
thers.

r
esearch to

 B
uild

 and
 P

resent K
now

led
g

e

7. 
C

o
nd

uct sho
rt as w

ell as m
o

re sustained
 research p

ro
jects b

ased
 o

n fo
cused

 q
uestio

ns, d
em

o
nstrating

 
und

erstand
ing

 o
f the sub

ject und
er investig

atio
n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le p
rint and

 d
ig

ital so
urces, assess the cred

ib
ility and

 accuracy o
f each 

so
urce, and

 integ
rate the info

rm
atio

n w
hile avo

id
ing

 p
lag

iarism
.

9
. 

D
raw

 evid
ence fro

m
 literary o

r info
rm

atio
nal texts to

 sup
p

o
rt analysis, refl

ectio
n, and

 research.

r
ang

e o
f W

riting

10
. 

W
rite ro

utinely over extend
ed

 tim
e fram

es (tim
e fo

r research, refl
ectio

n, and
 revisio

n) and
 sho

rter tim
e fram

es (a 
sing

le sitting
 o

r a d
ay o

r tw
o) fo

r a rang
e o

f tasks, p
urp

o
ses, and

 aud
iences. 

*T
hese b

ro
ad

 typ
es o

f w
riting

 includ
e m

any sub
g

enres. S
ee A

p
p

end
ix A

 fo
r d

efi
nitio

ns o
f key w

riting
 typ

es.

N
o

te o
n rang

e and
 co

ntent 
o

f stud
ent w

riting

To
 b

u
ild

 a fo
u

n
d

atio
n

 fo
r co

lleg
e 

an
d

 career read
in

ess, stu
d

en
ts n

eed
 

to
 learn

 to
 u

se w
ritin

g
 as a w

ay o
f 

o
ff

erin
g

 an
d

 su
p

p
o

rtin
g

 o
p

in
io

n
s, 

d
em

o
n

stratin
g

 u
n

d
erstan

d
in

g
 o

f 
th

e su
b

jects th
ey are stu

d
yin

g
, 

an
d

 co
nveyin

g
 real an

d
 im

ag
in

ed
 

exp
erien

ces an
d

 even
ts. Th

ey learn
 

to
 ap

p
reciate th

at a key p
u

rp
o

se o
f 

w
ritin

g
 is to

 co
m

m
u

n
icate clearly to

 
an

 extern
al, so

m
etim

es u
n

fam
iliar 

au
d

ien
ce, an

d
 th

ey b
eg

in
 to

 ad
ap

t 
th

e fo
rm

 an
d

 co
n

ten
t o

f th
eir w

ritin
g

 
to

 acco
m

p
lish

 a p
articu

lar task an
d

 
p

u
rp

o
se. Th

ey d
evelo

p
 th

e cap
acity 

to
 b

u
ild

 kn
o

w
led

g
e o

n
 a su

b
ject 

th
ro

u
g

h
 research

 p
ro

jects an
d

 to
 

resp
o

n
d

 an
alytically to

 literary an
d

 
in

fo
rm

atio
n

al so
u

rces. To
 m

eet th
ese 

g
o

als, stu
d

en
ts m

u
st d

evo
te sig

n
ifi

can
t 

tim
e an

d
 eff

o
rt to

 w
ritin

g
, p

ro
d

u
cin

g
 

n
u

m
ero

u
s p

ieces over sh
o

rt an
d

 
exten

d
ed

 tim
e fram

es th
ro

u
g

h
o

u
t th

e 
year.
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 S
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n
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n
G

L
IS

H
 L
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n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
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 H
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to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
ri

ti
ng

 S
ta

nd
ar

d
s 

K
–5

 
T

he
 f

o
llo

w
in

g
 s

ta
nd

ar
d

s 
fo

r 
K

–5
 o

ff
er

 a
 f

o
cu

s 
fo

r 
in

st
ru

ct
io

n 
ea

ch
 y

ea
r 

to
 h

el
p

 e
ns

ur
e 

th
at

 s
tu

d
en

ts
 g

ai
n 

ad
eq

ua
te

 m
as

te
ry

 o
f 

a 
ra

ng
e 

o
f 

sk
ill

s 
an

d
 a

p
p

lic
at

io
ns

. 
E

ac
h 

ye
ar

 in
 t

he
ir

 w
ri

ti
ng

, s
tu

d
en

ts
 s

ho
ul

d
 d

em
o

ns
tr

at
e 

in
cr

ea
si

ng
 s

o
p

hi
st

ic
at

io
n 

in
 a

ll 
as

p
ec

ts
 o

f 
la

ng
ua

g
e 

us
e,

 f
ro

m
 v

o
ca

b
ul

ar
y 

an
d

 s
yn

ta
x 

to
 t

he
 d

ev
el

o
p

m
en

t 
an

d
 o

rg
an

iz
at

io
n 

o
f 

id
ea

s,
 a

nd
 t

he
y 

sh
o

ul
d

 a
d

d
re

ss
 in

cr
ea

si
ng

ly
 d

em
an

d
in

g
 c

o
nt

en
t 

an
d

 s
o

ur
ce

s.
 S

tu
d

en
ts

 a
d

va
nc

in
g

 t
hr

o
ug

h 
th

e 
g

ra
d

es
 a

re
 e

xp
ec

te
d

 t
o

 m
ee

t 
ea

ch
 y

ea
r’

s 
g

ra
d

e-
sp

ec
ifi

c 
st

an
d

ar
d

s 
an

d
 r

et
ai

n 
o

r 
fu

rt
he

r 
d

ev
el

o
p

 s
ki

lls
 a

nd
 u

nd
er

st
an

d
in

g
s 

m
as

te
re

d
 in

 p
re

ce
d

in
g

 g
ra

d
es

. T
he

 e
xp

ec
te

d
 g

ro
w

th
 in

 s
tu

d
en

t 
w

ri
ti

ng
 

ab
ili

ty
 is

 r
efl

ec
te

d
 b

o
th

 in
 t

he
 s

ta
nd

ar
d

s 
th

em
se

lv
es

 a
nd

 in
 t

he
 c

o
lle

ct
io

n 
o

f 
an

no
ta

te
d

 s
tu

d
en

t 
w

ri
ti

ng
 s

am
p

le
s 

in
 A

p
p

en
d

ix
 C

.

K
in

d
er

g
ar

tn
er

s:
G

ra
d

e 
1 

st
ud

en
ts

:
G

ra
d

e 
2 

st
ud

en
ts

:
te

xt
 t

yp
es

 a
nd

 P
ur

p
o

se
s

1.
U

se
 a

 c
o

m
b

in
at

io
n 

o
f 

d
ra

w
in

g
, d

ic
ta

ti
ng

, a
nd

 
w

ri
ti

ng
 t

o
 c

o
m

p
o

se
 o

p
in

io
n 

p
ie

ce
s 

in
 w

hi
ch

 t
he

y 
te

ll 
a 

re
ad

er
 t

he
 t

o
p

ic
 o

r 
th

e 
na

m
e 

o
f 

th
e 

b
o

o
k 

th
ey

 a
re

 w
ri

ti
ng

 a
b

o
ut

 a
nd

 s
ta

te
 a

n 
o

p
in

io
n 

o
r 

p
re

fe
re

nc
e 

ab
o

ut
 t

he
 t

o
p

ic
 o

r 
b

o
o

k 
(e

.g
., 

M
y 

fa
vo

ri
te

 b
o

o
k 

is
 . 

. .
).

1.
W

ri
te

 o
p

in
io

n 
p

ie
ce

s 
in

 w
hi

ch
 t

he
y 

in
tr

o
d

uc
e 

th
e 

to
p

ic
 o

r 
na

m
e 

th
e 

b
o

o
k 

th
ey

 a
re

 w
ri

ti
ng

 a
b

o
ut

, 
st

at
e 

an
 o

p
in

io
n,

 s
up

p
ly

 a
 r

ea
so

n 
fo

r 
th

e 
o

p
in

io
n,

 
an

d
 p

ro
vi

d
e 

so
m

e 
se

ns
e 

o
f 

cl
o

su
re

.

1.
W

ri
te

 o
p

in
io

n 
p

ie
ce

s 
in

 w
hi

ch
 t

he
y 

in
tr

o
d

uc
e 

th
e 

to
p

ic
 o

r 
b

o
o

k 
th

ey
 a

re
 w

ri
ti

ng
 a

b
o

ut
, s

ta
te

 a
n 

o
p

in
io

n,
 s

up
p

ly
 r

ea
so

ns
 t

ha
t 

su
p

p
o

rt
 t

he
 o

p
in

io
n,

 
us

e 
lin

ki
ng

 w
o

rd
s 

(e
.g

., 
b

ec
au

se
, a

nd
, a

ls
o

) 
to

 
co

nn
ec

t 
o

p
in

io
n 

an
d

 r
ea

so
ns

, a
nd

 p
ro

vi
d

e 
a 

co
nc

lu
d

in
g

 s
ta

te
m

en
t 

o
r 

se
ct

io
n.

2.
U

se
 a

 c
o

m
b

in
at

io
n 

o
f 

d
ra

w
in

g
, d

ic
ta

ti
ng

, a
nd

 
w

ri
ti

ng
 t

o
 c

o
m

p
o

se
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 

te
xt

s 
in

 w
hi

ch
 t

he
y 

na
m

e 
w

ha
t 

th
ey

 a
re

 w
ri

ti
ng

 
ab

o
ut

 a
nd

 s
up

p
ly

 s
o

m
e 

in
fo

rm
at

io
n 

ab
o

ut
 t

he
 

to
p

ic
.

2.
W

ri
te

 in
fo

rm
at

iv
e/

ex
p

la
na

to
ry

 t
ex

ts
 in

 w
hi

ch
 t

he
y 

na
m

e 
a 

to
p

ic
, s

up
p

ly
 s

o
m

e 
fa

ct
s 

ab
o

ut
 t

he
 t

o
p

ic
, 

an
d

 p
ro

vi
d

e 
so

m
e 

se
ns

e 
o

f 
cl

o
su

re
.

2.
W

ri
te

 in
fo

rm
at

iv
e/

ex
p

la
na

to
ry

 t
ex

ts
 in

 w
hi

ch
 

th
ey

 in
tr

o
d

uc
e 

a 
to

p
ic

, u
se

 f
ac

ts
 a

nd
 d

efi
ni

ti
o

ns
 

to
 d

ev
el

o
p

 p
o

in
ts

, a
nd

 p
ro

vi
d

e 
a 

co
nc

lu
d

in
g

 
st

at
em

en
t 

o
r 

se
ct

io
n.

3.
U

se
 a

 c
o

m
b

in
at

io
n 

o
f 

d
ra

w
in

g
, d

ic
ta

ti
ng

, a
nd

 
w

ri
ti

ng
 t

o
 n

ar
ra

te
 a

 s
in

g
le

 e
ve

nt
 o

r 
se

ve
ra

l 
lo

o
se

ly
 li

nk
ed

 e
ve

nt
s,

 t
el

l a
b

o
ut

 t
he

 e
ve

nt
s 

in
 

th
e 

o
rd

er
 in

 w
hi

ch
 t

he
y 

o
cc

ur
re

d
, a

nd
 p

ro
vi

d
e 

a 
re

ac
ti

o
n 

to
 w

ha
t 

ha
p

p
en

ed
.

3.
W

ri
te

 n
ar

ra
ti

ve
s 

in
 w

hi
ch

 t
he

y 
re

co
un

t 
tw

o
 o

r 
m

o
re

 a
p

p
ro

p
ri

at
el

y 
se

q
ue

nc
ed

 e
ve

nt
s,

 in
cl

ud
e 

so
m

e 
d

et
ai

ls
 r

eg
ar

d
in

g
 w

ha
t 

ha
p

p
en

ed
, u

se
 

te
m

p
o

ra
l w

o
rd

s 
to

 s
ig

na
l e

ve
nt

 o
rd

er
, a

nd
 

p
ro

vi
d

e 
so

m
e 

se
ns

e 
o

f 
cl

o
su

re
.

3.
W

ri
te

 n
ar

ra
ti

ve
s 

in
 w

hi
ch

 t
he

y 
re

co
un

t 
a 

w
el

l-
el

ab
o

ra
te

d
 e

ve
nt

 o
r 

sh
o

rt
 s

eq
ue

nc
e 

o
f 

ev
en

ts
, 

in
cl

ud
e 

d
et

ai
ls

 t
o

 d
es

cr
ib

e 
ac

ti
o

ns
, t

ho
ug

ht
s,

 
an

d
 f

ee
lin

g
s,

 u
se

 t
em

p
o

ra
l w

o
rd

s 
to

 s
ig

na
l e

ve
nt

 
o

rd
er

, a
nd

 p
ro

vi
d

e 
a 

se
ns

e 
o

f 
cl

o
su

re
.

P
ro

d
uc

ti
o

n 
an

d
 d

is
tr

ib
ut

io
n 

o
f 

W
ri

ti
ng

4
.

(B
eg

in
s 

in
 g

ra
d

e 
3)

4
.

(B
eg

in
s 

in
 g

ra
d

e 
3)

4
.

(B
eg

in
s 

in
 g

ra
d

e 
3)

5.
W

it
h 

g
ui

d
an

ce
 a

nd
 s

up
p

o
rt

 f
ro

m
 a

d
ul

ts
, r

es
p

o
nd

 
to

 q
ue

st
io

ns
 a

nd
 s

ug
g

es
ti

o
ns

 f
ro

m
 p

ee
rs

 a
nd

 
ad

d
 d

et
ai

ls
 t

o
 s

tr
en

g
th

en
 w

ri
ti

ng
 a

s 
ne

ed
ed

.

5.
W

it
h 

g
ui

d
an

ce
 a

nd
 s

up
p

o
rt

 f
ro

m
 a

d
ul

ts
, f

o
cu

s 
o

n 
a 

to
p

ic
, r

es
p

o
nd

 t
o

 q
ue

st
io

ns
 a

nd
 s

ug
g

es
ti

o
ns

 
fr

o
m

 p
ee

rs
, a

nd
 a

d
d

 d
et

ai
ls

 t
o

 s
tr

en
g

th
en

 w
ri

ti
ng

 
as

 n
ee

d
ed

.

5.
W

it
h 

g
ui

d
an

ce
 a

nd
 s

up
p

o
rt

 f
ro

m
 a

d
ul

ts
 a

nd
 

p
ee

rs
, f

o
cu

s 
o

n 
a 

to
p

ic
 a

nd
 s

tr
en

g
th

en
 w

ri
ti

ng
 a

s 
ne

ed
ed

 b
y 

re
vi

si
ng

 a
nd

 e
d

it
in

g
. 

6
.

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f
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m

 a
d

ul
ts

, e
xp

lo
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a 

va
ri
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o
f 

d
ig

it
al
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o

o
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 p
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d
uc

e 
an

d
 p
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w
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ng
, i
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lu
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in
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o
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w
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6
.

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f
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m

 a
d

ul
ts

, u
se

 a
 

va
ri

et
y 

o
f 

d
ig

it
al

 t
o

o
ls

 t
o

 p
ro

d
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e 
an

d
 p

ub
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h 
w

ri
ti

ng
, i
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d
in

g
 in

 c
o
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b

o
ra

ti
o

n 
w

it
h 

p
ee

rs
. 

6
.

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f

ro
m

 a
d

ul
ts

, u
se

 a
 

va
ri

et
y 

o
f 

d
ig

it
al

 t
o

o
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 t
o

 p
ro

d
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e 
an

d
 p
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h 
w

ri
ti

ng
, i
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lu

d
in

g
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 c
o
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b

o
ra

ti
o

n 
w

it
h 

p
ee

rs
.

r
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 P
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g
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P
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at
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(e
.g
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ex
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7.
P

ar
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b

o
o

ks
 o

n 
a 

g
iv

en
 t

o
p

ic
 a

nd
 u

se
 t

he
m

 t
o

 w
ri

te
 a

 
se

q
ue

nc
e 

o
f 

in
st

ru
ct

io
ns

).

7.
P

ar
ti

ci
p

at
e 

in
 s

ha
re

d
 r

es
ea

rc
h 

an
d

 w
ri

ti
ng

 
p

ro
je

ct
s 

(e
.g

., 
re

ad
 a

 n
um

b
er

 o
f 

b
o

o
ks

 o
n 

a 
si

ng
le

 t
o

p
ic

 t
o

 p
ro

d
uc

e 
a 

re
p

o
rt

; r
ec

o
rd

 s
ci

en
ce

 
o

b
se

rv
at

io
ns

).

8
.

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f

ro
m

 a
d

ul
ts

, 
re

ca
ll 

in
fo

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
in

fo
rm

at
io

n 
fr

o
m

 p
ro

vi
d

ed
 s

o
ur

ce
s 

to
 a

ns
w

er
 a

 
q

ue
st

io
n.

8
.

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f

ro
m

 a
d

ul
ts

, 
re

ca
ll 

in
fo

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
in

fo
rm

at
io

n 
fr

o
m

 p
ro

vi
d

ed
 s

o
ur

ce
s 

to
 a

ns
w

er
 a

 
q

ue
st

io
n.

8
.

R
ec

al
l i

nf
o

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
in

fo
rm

at
io

n 
fr

o
m

 p
ro

vi
d

ed
 s

o
ur

ce
s 

to
 a

ns
w

er
 a

 
q

ue
st

io
n.

9
.

(B
eg

in
s 

in
 g

ra
d

e 
4

)
9

.
(B

eg
in

s 
in

 g
ra

d
e 

4
)

9
.

(B
eg

in
s 

in
 g

ra
d

e 
4

)

r
an

g
e 

o
f 

W
ri

ti
ng

10
.

(B
eg

in
s 

in
 g

ra
d

e 
3)

10
.

(B
eg

in
s 

in
 g

ra
d

e 
3)

10
.

(B
eg

in
s 

in
 g

ra
d

e 
3)



COMMON CORE STATE STANDARDS (CCSS)308    |     COMMON CORE STATE STANDARDS TOOLKIT

20    |   K-5 | wriTiNg

W

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
riting

 S
tand

ard
s K

–5 

G
rad

e 3 stud
ents:

G
rad

e 4
 stud

ents:
G

rad
e 5 stud

ents:
text typ

es and
 P

urp
o

ses

1. 
W

rite o
p

inio
n p

ieces o
n to

p
ics o

r texts, sup
p

o
rting

 
a p

o
int o

f view
 w

ith reaso
ns.

a. 
Intro

d
uce the to

p
ic o

r text they are w
riting

 
ab

o
ut, state an o

p
inio

n, and
 create an 

o
rg

anizatio
nal structure that lists reaso

ns.
b

. 
P

rovid
e reaso

ns that sup
p

o
rt the o

p
inio

n.
c. 

U
se linking

 w
o

rd
s and

 p
hrases (e.g

., b
ecause, 

therefo
re, since, fo

r exam
p

le) to
 co

nnect 
o

p
inio

n and
 reaso

ns.
d

. 
P

rovid
e a co

nclud
ing

 statem
ent o

r sectio
n.

1. 
W

rite o
p

inio
n p

ieces o
n to

p
ics o

r texts, sup
p

o
rting

 a 
p

o
int o

f view
 w

ith reaso
ns and

 info
rm

atio
n.

a. 
Intro

d
uce a to

p
ic o

r text clearly, state an 
o

p
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tr

at
e 

su
ffi

ci
en

t 
co

m
m

an
d

 o
f 

ke
yb

o
ar

d
in

g
 s

ki
lls

 t
o

 t
yp

e 
a 

m
in

im
um

 o
f 

o
ne

 p
ag

e 
in

 a
 s

in
g

le
 s

it
ti

ng
.

6
.

W
it

h 
so

m
e 

g
ui

d
an

ce
 a

nd
 s

up
p

o
rt

 f
ro

m
 a

d
ul

ts
, 

us
e 

te
ch

no
lo

g
y,

 in
cl

ud
in

g
 t

he
 In

te
rn

et
, t

o
 

p
ro

d
uc

e 
an

d
 p

ub
lis

h 
w

ri
ti

ng
 a

s 
w

el
l a

s 
to

 in
te

ra
ct

 
an

d
 c

o
lla

b
o

ra
te

 w
it

h 
o

th
er

s;
 d

em
o

ns
tr

at
e 

su
ffi

ci
en

t 
co

m
m

an
d

 o
f 

ke
yb

o
ar

d
in

g
 s

ki
lls

 t
o

 t
yp

e 
a 

m
in

im
um

 o
f 

tw
o

 p
ag

es
 in

 a
 s

in
g

le
 s

it
ti

ng
.

R
es

ea
rc

h 
to

 B
ui

ld
 a

nd
 P

re
se

nt
 K

no
w

le
d

g
e

7.
C

o
nd

uc
t 

sh
o

rt
 r

es
ea

rc
h 

p
ro

je
ct

s 
th

at
 b

ui
ld

 
kn

ow
le

d
g

e 
ab

o
ut

 a
 t

o
p

ic
.

7.
C

o
nd

uc
t 

sh
o

rt
 r

es
ea

rc
h 

p
ro

je
ct

s 
th

at
 b

ui
ld

 
kn

ow
le

d
g

e 
th

ro
ug

h 
in

ve
st

ig
at

io
n 

o
f 

d
iff

er
en

t 
as

p
ec

ts
 o

f 
a 

to
p

ic
.

7.
C

o
nd

uc
t 

sh
o

rt
 r

es
ea

rc
h 

p
ro

je
ct

s 
th

at
 u

se
 s

ev
er

al
 

so
ur

ce
s 

to
 b

ui
ld

 k
no

w
le

d
g

e 
th

ro
ug

h 
in

ve
st

ig
at

io
n 

o
f 

d
iff

er
en

t 
as

p
ec

ts
 o

f 
a 

to
p

ic
.

8
.

R
ec

al
l i

nf
o

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
in

fo
rm

at
io

n 
fr

o
m

 p
ri

nt
 a

nd
 d

ig
it

al
 s

o
ur

ce
s;

 t
ak

e 
b

ri
ef

 n
o

te
s 

o
n 

so
ur

ce
s 

an
d

 s
o

rt
 e

vi
d

en
ce

 in
to

 
p

ro
vi

d
ed

 c
at

eg
o

ri
es

.

8
.

R
ec

al
l r

el
ev

an
t 

in
fo

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
re

le
va

nt
 in

fo
rm

at
io

n 
fr

o
m

 p
ri

nt
 a

nd
 d

ig
it

al
 

so
ur

ce
s;

 t
ak

e 
no

te
s 

an
d

 c
at

eg
o

ri
ze

 in
fo

rm
at

io
n,

 
an

d
 p

ro
vi

d
e 

a 
lis

t 
o

f 
so

ur
ce

s.

8
.

R
ec

al
l r

el
ev

an
t 

in
fo

rm
at

io
n 

fr
o

m
 e

xp
er

ie
nc

es
 o

r 
g

at
he

r 
re

le
va

nt
 in

fo
rm

at
io

n 
fr

o
m

 p
ri

nt
 a

nd
 d

ig
it

al
 

so
ur

ce
s;

 s
um

m
ar

iz
e 

o
r 

p
ar

ap
hr

as
e 

in
fo

rm
at

io
n 

in
 n

o
te

s 
an

d
 fi

ni
sh

ed
 w

o
rk

, a
nd

 p
ro

vi
d

e 
a 

lis
t 

o
f 

so
ur

ce
s.

9
.

(B
eg

in
s 

in
 g

ra
d

e 
4

)
9

.
D

ra
w

 e
vi

d
en

ce
 f

ro
m

 li
te

ra
ry

 o
r 

in
fo

rm
at

io
na

l 
te

xt
s 

to
 s

up
p

o
rt

 a
na

ly
si

s,
 r

efl
ec

ti
o

n,
 a

nd
 r

es
ea

rc
h.

a.
 

A
p

p
ly

 g
ra

d
e 

4
 R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 li

te
ra

tu
re

 
(e

.g
., 

“D
es

cr
ib

e 
in

 d
ep

th
 a

 c
ha

ra
ct

er
, s

et
ti

ng
, 

o
r 

ev
en

t 
in

 a
 s

to
ry

 o
r 

d
ra

m
a,

 d
ra

w
in

g
 o

n 
sp

ec
ifi

c 
d

et
ai

ls
 in

 t
he

 t
ex

t 
[e

.g
., 

a 
ch

ar
ac

te
r’

s 
th

o
ug

ht
s,

 w
o

rd
s,

 o
r 

ac
ti

o
ns

].
”)

.
b

. 
A

p
p

ly
 g

ra
d

e 
4

 R
ea

d
in

g
 s

ta
nd

ar
d

s 
to

 
in

fo
rm

at
io

na
l t

ex
ts

 (
e.

g
., 

“E
xp

la
in

 h
ow

 a
n 

au
th

o
r 

us
es

 r
ea

so
ns

 a
nd

 e
vi

d
en

ce
 t

o
 s

up
p

o
rt

 
p

ar
ti

cu
la

r 
p

o
in

ts
 in

 a
 t

ex
t”

).

9
.

D
ra

w
 e

vi
d

en
ce

 f
ro

m
 li

te
ra

ry
 o

r 
in

fo
rm

at
io

na
l t

ex
ts

 
to

 s
up

p
o

rt
 a

na
ly

si
s,

 r
efl

ec
ti

o
n,

 a
nd

 r
es

ea
rc

h.
a.

 
A

p
p

ly
 g

ra
d

e 
5 

R
ea

d
in

g
 s

ta
nd

ar
d

s 
to

 li
te

ra
tu

re
 

(e
.g

., 
“C

o
m

p
ar

e 
an

d
 c

o
nt

ra
st

 t
w

o
 o

r 
m

o
re

 
ch

ar
ac

te
rs

, s
et

ti
ng

s,
 o

r 
ev

en
ts

 in
 a

 s
to

ry
 o

r 
a 

d
ra

m
a,

 d
ra

w
in

g
 o

n 
sp

ec
ifi

c 
d

et
ai

ls
 in

 t
he

 t
ex

t 
[e

.g
., 

ho
w

 c
ha

ra
ct

er
s 

in
te

ra
ct

]”
).

b
. 

A
p

p
ly

 g
ra

d
e 

5 
R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 

in
fo

rm
at

io
na

l t
ex

ts
 (

e.
g

., 
“E

xp
la

in
 h

ow
 

an
 a

ut
ho

r 
us

es
 r

ea
so

ns
 a

nd
 e

vi
d

en
ce

 t
o

 
su

p
p

o
rt

 p
ar

ti
cu

la
r 

p
o

in
ts

 in
 a

 t
ex

t,
 id

en
ti

fy
in

g
 

w
hi

ch
 r

ea
so

ns
 a

nd
 e

vi
d

en
ce

 s
up

p
o

rt
 w

hi
ch

 
p

o
in

t[
s]

”)
.

R
an

g
e 

o
f 

W
ri

ti
ng

10
.

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 r
ev

is
io

n)
 a

nd
 s

ho
rt

er
 

ti
m

e 
fr

am
es

 (
a 

si
ng

le
 s

it
ti

ng
 o

r 
a 

d
ay

 o
r 

tw
o)

 f
o

r 
a 

ra
ng

e 
o

f 
d

is
ci

p
lin

e-
sp

ec
ifi

c 
ta

sk
s,

 p
ur

p
o

se
s,

 a
nd

 
au

d
ie

nc
es

.

10
.

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 r
ev

is
io

n)
 a

nd
 s

ho
rt

er
 

ti
m

e 
fr

am
es

 (
a 

si
ng

le
 s

it
ti

ng
 o

r 
a 

d
ay

 o
r 

tw
o)

 f
o

r 
a 

ra
ng

e 
o

f 
d

is
ci

p
lin

e-
sp

ec
ifi

c 
ta

sk
s,

 p
ur

p
o

se
s,

 a
nd

 
au

d
ie

nc
es

.

10
.

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 r
ev

is
io

n)
 a

nd
 s

ho
rt

er
 

ti
m

e 
fr

am
es

 (
a 

si
ng

le
 s

it
ti

ng
 o

r 
a 

d
ay

 o
r 

tw
o)

 f
o

r 
a 

ra
ng

e 
o

f 
d

is
ci

p
lin

e-
sp

ec
ifi

c 
ta

sk
s,

 p
ur

p
o

se
s,

 a
nd

 
au

d
ie

nc
es

.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

N
o

te o
n rang

e and
 co

ntent 
o

f stud
ent sp

eaking
 and

  
listening

To
 b

uild
 a fo

und
atio

n fo
r co

lleg
e 

and
 career read

iness, stud
ents m

ust 
have am

p
le o

p
p

o
rtunities to

 take 
p

art in a variety o
f rich, structured

 
co

nversatio
ns—

as p
art o

f a w
ho

le 
class, in sm

all g
ro

up
s, and

 w
ith a 

p
artner. B

eing
 p

ro
d

uctive m
em

b
ers 

o
f these co

nversatio
ns req

uires 
that stud

ents co
ntrib

ute accurate, 
relevant info

rm
atio

n; resp
o

nd
 to

 
and

 d
evelo

p
 w

hat o
thers have said

; 
m

ake co
m

p
ariso

ns and
 co

ntrasts; and
 

analyze and
 synthesize a m

ultitud
e o

f 
id

eas in vario
us d

o
m

ains.

N
ew

 techno
lo

g
ies have b

ro
ad

ened
 

and
 exp

and
ed

 the ro
le that sp

eaking
 

and
 listening

 p
lay in acq

uiring
 

and
 sharing

 know
led

g
e and

 have 
tig

htened
 their link to

 o
ther fo

rm
s 

o
f co

m
m

unicatio
n. D

ig
ital texts 

co
nfro

nt stud
ents w

ith the p
o

tential 
fo

r co
ntinually up

d
ated

 co
ntent and

 
d

ynam
ically chang

ing
 co

m
b

inatio
ns o

f 
w

o
rd

s, g
rap

hics, im
ag

es, hyp
erlinks, 

and
 em

b
ed

d
ed

 vid
eo

 and
 aud

io.

C
o

lleg
e and

 C
areer r

ead
iness a

ncho
r Stand

ard
s  

fo
r Sp

eaking
 and

 Listening
 

T
he K

–5 stand
ard

s o
n the fo

llo
w

ing
 p

ag
es d

efi
ne w

hat stud
ents sho

uld
 und

erstand
 and

 b
e ab

le to
 d

o
 b

y the end
 o

f 
each g

rad
e. T

hey co
rresp

o
nd

 to
 the C

o
lleg

e and
 C

areer R
ead

iness (C
C

R
) ancho

r stand
ard

s b
elo

w
 b

y num
b

er. T
he 

C
C

R
 and

 g
rad

e-sp
ecifi

c stand
ard

s are necessary co
m

p
lem

ents—
the fo

rm
er p

rovid
ing

 b
ro

ad
 stand

ard
s, the latter 

p
rovid

ing
 ad

d
itio

nal sp
ecifi

city—
that to

g
ether d

efi
ne the skills and

 und
erstand

ing
s that all stud

ents m
ust d

em
o

nstrate. 

C
o

m
p

rehensio
n and

 C
o

llab
o

ratio
n

1. 
P

rep
are fo

r and
 p

articip
ate eff

ectively in a rang
e o

f co
nversatio

ns and
 co

llab
o

ratio
ns w

ith d
iverse p

artners, 
b

uild
ing

 o
n o

thers’ id
eas and

 exp
ressing

 their o
w

n clearly and
 p

ersuasively.

2. 
Integ

rate and
 evaluate info

rm
atio

n p
resented

 in d
iverse m

ed
ia and

 fo
rm

ats, includ
ing

 visually, q
uantitatively, and

 
o

rally. 

3. 
E

valuate a sp
eaker’s p

o
int o

f view
, reaso

ning
, and

 use o
f evid

ence and
 rheto

ric.

P
resentatio

n o
f K

now
led

g
e and

 Id
eas

4
. 

P
resent info

rm
atio

n, fi
nd

ing
s, and

 sup
p

o
rting

 evid
ence such that listeners can fo

llo
w

 the line o
f reaso

ning
 and

 the 
o

rg
anizatio

n, d
evelo

p
m

ent, and
 style are ap

p
ro

p
riate to

 task, p
urp

o
se, and

 aud
ience.

5. 
M

ake strateg
ic use o

f d
ig

ital m
ed

ia and
 visual d

isp
lays o

f d
ata to

 exp
ress info

rm
atio

n and
 enhance und

erstand
ing

 
o

f p
resentatio

ns.

6
. 

A
d

ap
t sp

eech to
 a variety o

f co
ntexts and

 co
m

m
unicative tasks, d

em
o

nstrating
 co

m
m

and
 o

f fo
rm

al E
ng

lish w
hen 

ind
icated

 o
r ap

p
ro

p
riate.
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s
l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

S
p

ea
ki

ng
 a

nd
 L

is
te

ni
ng

 S
ta

nd
ar

d
s 

K
–5

 
T

he
 f

o
llo

w
in

g
 s

ta
nd

ar
d

s 
fo

r 
K

–5
 o

ff
er

 a
 f

o
cu

s 
fo

r 
in

st
ru

ct
io

n 
ea

ch
 y

ea
r 

to
 h

el
p

 e
ns

ur
e 

th
at

 s
tu

d
en

ts
 g

ai
n 

ad
eq

ua
te

 m
as

te
ry

 o
f 

a 
ra

ng
e 

o
f 

sk
ill

s 
an

d
 a

p
p

lic
at

io
ns

. 
S

tu
d

en
ts

 a
d

va
nc

in
g

 t
hr

o
ug

h 
th

e 
g

ra
d

es
 a

re
 e

xp
ec

te
d

 t
o

 m
ee

t 
ea

ch
 y

ea
r’

s 
g

ra
d

e-
sp

ec
ifi

c 
st

an
d

ar
d

s 
an

d
 r

et
ai

n 
o

r 
fu

rt
he

r 
d

ev
el

o
p

 s
ki

lls
 a

nd
 u

nd
er

st
an

d
in

g
s 

m
as

te
re

d
 

in
 p

re
ce

d
in

g
 g

ra
d

es
.

K
in

d
er

g
ar

tn
er

s:
G

ra
d

e 
1 

st
ud

en
ts

:
G

ra
d

e 
2 

st
ud

en
ts

:
C

o
m

p
re

he
ns

io
n 

an
d

 C
o

lla
b

o
ra

ti
o

n

1. 
P

ar
ti

ci
p

at
e 

in
 c

o
lla

b
o

ra
ti

ve
 c

o
nv

er
sa

ti
o

ns
 w

it
h 

d
iv

er
se

 p
ar

tn
er

s 
ab

o
ut

 k
in

d
er

g
ar

te
n 

to
p

ic
s 

an
d

 
te

xt
s 

w
it

h 
p

ee
rs

 a
nd

 a
d

ul
ts

 in
 s

m
al

l a
nd

 la
rg

er
 

g
ro

up
s.

a.
 

F
o

llo
w

 a
g

re
ed

-u
p

o
n 

ru
le

s 
fo

r 
d

is
cu

ss
io

ns
 (

e.
g

., 
lis

te
ni

ng
 t

o
 o

th
er

s 
an

d
 t

ak
in

g
 t

ur
ns

 s
p

ea
ki

ng
 

ab
o

ut
 t

he
 t

o
p

ic
s 

an
d

 t
ex

ts
 u

nd
er

 d
is

cu
ss

io
n)

.
b

. 
C

o
nt

in
ue

 a
 c

o
nv

er
sa

ti
o

n 
th

ro
ug

h 
m

ul
ti

p
le

 
ex

ch
an

g
es

.

1. 
P

ar
ti

ci
p

at
e 

in
 c

o
lla

b
o

ra
ti

ve
 c

o
nv

er
sa

ti
o

ns
 w

it
h 

d
iv

er
se

 p
ar

tn
er

s 
ab

o
ut

 g
ra

d
e 

1 
to

p
ic

s 
an

d
 t

ex
ts

 
w

it
h 

p
ee

rs
 a

nd
 a

d
ul

ts
 in

 s
m

al
l a

nd
 la

rg
er

 g
ro

up
s.

a.
 

F
o

llo
w

 a
g

re
ed

-u
p

o
n 

ru
le

s 
fo

r 
d

is
cu

ss
io

ns
 (

e.
g

., 
lis

te
ni

ng
 t

o
 o

th
er

s 
w

it
h 

ca
re

, s
p

ea
ki

ng
 o

ne
 

at
 a

 t
im

e 
ab

o
ut

 t
he

 t
o

p
ic

s 
an

d
 t

ex
ts

 u
nd

er
 

d
is

cu
ss

io
n)

.
b

. 
B

ui
ld

 o
n 

o
th

er
s’

 t
al

k 
in

 c
o

nv
er

sa
ti

o
ns

 b
y 

re
sp

o
nd

in
g

 t
o

 t
he

 c
o

m
m

en
ts

 o
f 

o
th

er
s 

th
ro

ug
h 

m
ul

ti
p

le
 e

xc
ha

ng
es

.
c.

 
A

sk
 q

ue
st

io
ns

 t
o

 c
le

ar
 u

p
 a

ny
 c

o
nf

us
io

n 
ab

o
ut

 
th

e 
to

p
ic

s 
an

d
 t

ex
ts

 u
nd

er
 d

is
cu

ss
io

n.

1. 
P

ar
ti

ci
p

at
e 

in
 c

o
lla

b
o

ra
ti

ve
 c

o
nv

er
sa

ti
o

ns
 w

it
h 

d
iv

er
se

 p
ar

tn
er

s 
ab

o
ut

 g
ra

d
e 

2 
to

p
ic

s 
an

d
 t

ex
ts

 
w

it
h 

p
ee

rs
 a

nd
 a

d
ul

ts
 in

 s
m

al
l a

nd
 la

rg
er

 g
ro

up
s.

a.
 

F
o

llo
w

 a
g

re
ed

-u
p

o
n 

ru
le

s 
fo

r 
d

is
cu

ss
io

ns
 (

e.
g

., 
g

ai
ni

ng
 t

he
 fl

o
o

r 
in

 r
es

p
ec

tf
ul

 w
ay

s,
 li

st
en

in
g

 t
o

 
o

th
er

s 
w

it
h 

ca
re

, s
p

ea
ki

ng
 o

ne
 a

t 
a 

ti
m

e 
ab

o
ut

 
th

e 
to

p
ic

s 
an

d
 t

ex
ts

 u
nd

er
 d

is
cu

ss
io

n)
.

b
. 

B
ui

ld
 o

n 
o

th
er

s’
 t

al
k 

in
 c

o
nv

er
sa

ti
o

ns
 b

y 
lin

ki
ng

 
th

ei
r 

co
m

m
en

ts
 t

o
 t

he
 r

em
ar

ks
 o

f 
o

th
er

s.
c.

 
A

sk
 f

o
r 

cl
ar

ifi
ca

ti
o

n 
an

d
 f

ur
th

er
 e

xp
la

na
ti

o
n 

as
 n

ee
d

ed
 a

b
o

ut
 t

he
 t

o
p

ic
s 

an
d

 t
ex

ts
 u

nd
er

 
d

is
cu

ss
io

n.

2.
 

C
o

nfi
rm

 u
nd

er
st

an
d

in
g

 o
f 

a 
te

xt
 r

ea
d

 a
lo

ud
 o

r 
in

fo
rm

at
io

n 
p

re
se

nt
ed

 o
ra

lly
 o

r 
th

ro
ug

h 
o

th
er

 
m

ed
ia

 b
y 

as
ki

ng
 a

nd
 a

ns
w

er
in

g
 q

ue
st

io
ns

 
ab

o
ut

 k
ey

 d
et

ai
ls

 a
nd

 r
eq

ue
st

in
g

 c
la

ri
fi

ca
ti

o
n 

if
 

so
m

et
hi

ng
 is

 n
o

t 
un

d
er

st
o

o
d

.

2.
 

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 a

b
o

ut
 k

ey
 d

et
ai

ls
 in

 a
 

te
xt

 r
ea

d
 a

lo
ud

 o
r 

in
fo

rm
at

io
n 

p
re

se
nt

ed
 o

ra
lly

 o
r 

th
ro

ug
h 

o
th

er
 m

ed
ia

.

2.
 

R
ec

o
un

t 
o

r 
d

es
cr

ib
e 

ke
y 

id
ea

s 
o

r 
d

et
ai

ls
 f

ro
m

 a
 

te
xt

 r
ea

d
 a

lo
ud

 o
r 

in
fo

rm
at

io
n 

p
re

se
nt

ed
 o

ra
lly

 o
r 

th
ro

ug
h 

o
th

er
 m

ed
ia

.

3.
 

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 in

 o
rd

er
 t

o
 s

ee
k 

he
lp

, 
g

et
 in

fo
rm

at
io

n,
 o

r 
cl

ar
if

y 
so

m
et

hi
ng

 t
ha

t 
is

 n
o

t 
un

d
er

st
o

o
d

.

3.
 

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 a

b
o

ut
 w

ha
t 

a 
sp

ea
ke

r 
sa

ys
 in

 o
rd

er
 t

o
 g

at
he

r 
ad

d
it

io
na

l i
nf

o
rm

at
io

n 
o

r 
cl

ar
if

y 
so

m
et

hi
ng

 t
ha

t 
is

 n
o

t 
un

d
er

st
o

o
d

.

3.
 

A
sk

 a
nd

 a
ns

w
er

 q
ue

st
io

ns
 a

b
o

ut
 w

ha
t 

a 
sp

ea
ke

r 
sa

ys
 in

 o
rd

er
 t

o
 c

la
ri

fy
 c

o
m

p
re

he
ns

io
n,

 g
at

he
r 

ad
d

it
io

na
l i

nf
o

rm
at

io
n,

 o
r 

d
ee

p
en

 u
nd

er
st

an
d

in
g

 
o

f 
a 

to
p

ic
 o

r 
is

su
e.

P
re

se
nt

at
io

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

4
. 

D
es

cr
ib

e 
fa

m
ili

ar
 p

eo
p

le
, p

la
ce

s,
 t

hi
ng

s,
 a

nd
 

ev
en

ts
 a

nd
, w

it
h 

p
ro

m
p

ti
ng

 a
nd

 s
up

p
o

rt
, p

ro
vi

d
e 

ad
d

it
io

na
l d

et
ai

l.

4
. 

D
es

cr
ib

e 
p

eo
p

le
, p

la
ce

s,
 t

hi
ng

s,
 a

nd
 e

ve
nt

s 
w

it
h 

re
le

va
nt

 d
et

ai
ls

, e
xp

re
ss

in
g

 id
ea

s 
an

d
 f

ee
lin

g
s 

cl
ea

rl
y.

4
. 

Te
ll 

a 
st

o
ry

 o
r 

re
co

un
t 

an
 e

xp
er

ie
nc

e 
w

it
h 

ap
p

ro
p

ri
at

e 
fa

ct
s 

an
d

 r
el

ev
an

t,
 d

es
cr

ip
ti

ve
 d

et
ai

ls
, 

sp
ea

ki
ng

 a
ud

ib
ly

 in
 c

o
he

re
nt

 s
en

te
nc

es
.

5.
 

A
d

d
 d

ra
w

in
g

s 
o

r 
o

th
er

 v
is

ua
l d

is
p

la
ys

 t
o

 
d

es
cr

ip
ti

o
ns

 a
s 

d
es

ir
ed

 t
o

 p
ro

vi
d

e 
ad

d
it

io
na

l 
d

et
ai

l.

5.
 

A
d

d
 d

ra
w

in
g

s 
o

r 
o

th
er

 v
is

ua
l d

is
p

la
ys

 t
o

 
d

es
cr

ip
ti

o
ns

 w
he

n 
ap

p
ro

p
ri

at
e 

to
 c

la
ri

fy
 id

ea
s,

 
th

o
ug

ht
s,

 a
nd

 f
ee

lin
g

s.

5.
 

C
re

at
e 

au
d

io
 r

ec
o

rd
in

g
s 

o
f 

st
o

ri
es

 o
r 

p
o

em
s;

 
ad

d
 d

ra
w

in
g

s 
o

r 
o

th
er

 v
is

ua
l d

is
p

la
ys

 t
o

 s
to

ri
es

 
o

r 
re

co
un

ts
 o

f 
ex

p
er

ie
nc

es
 w

he
n 

ap
p

ro
p

ri
at

e 
to

 
cl

ar
if

y 
id

ea
s,

 t
ho

ug
ht

s,
 a

nd
 f

ee
lin

g
s.

 

6
. 

S
p

ea
k 

au
d

ib
ly

 a
nd

 e
xp

re
ss

 t
ho

ug
ht

s,
 f

ee
lin

g
s,

 a
nd

 
id

ea
s 

cl
ea

rl
y.

 
6

. 
P

ro
d

uc
e 

co
m

p
le

te
 s

en
te

nc
es

 w
he

n 
ap

p
ro

p
ri

at
e 

to
 t

as
k 

an
d

 s
it

ua
ti

o
n.

 (
S

ee
 g

ra
d

e 
1 

La
ng

ua
g

e 
st

an
d

ar
d

s 
1 

an
d

 3
 o

n 
p

ag
e 

26
 f

o
r 

sp
ec

ifi
c 

ex
p

ec
ta

ti
o

ns
.)

6
. 

P
ro

d
uc

e 
co

m
p

le
te

 s
en

te
nc

es
 w

he
n 

ap
p

ro
p

ri
at

e 
to

 
ta

sk
 a

nd
 s

it
ua

ti
o

n 
in

 o
rd

er
 t

o
 p

ro
vi

d
e 

re
q

ue
st

ed
 

d
et

ai
l o

r 
cl

ar
ifi

ca
ti

o
n.

 (
S

ee
 g

ra
d

e 
2 

La
ng

ua
g

e 
st

an
d

ar
d

s 
1 

an
d

 3
 o

n 
p

ag
e 

26
 f

o
r 

sp
ec

ifi
c 

ex
p

ec
ta

ti
o

ns
.)
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s
l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

S
p

eaking
 and

 L
istening

 S
tand

ard
s K

–5 
G

rad
e 3 stud

ents:
G

rad
e 4

 stud
ents:

G
rad

e 5 stud
ents:

C
o

m
p

rehensio
n and

 C
o

llab
o

ratio
n

1. 
E

ng
ag

e eff
ectively in a rang

e o
f co

llab
o

rative 
d

iscussio
ns (o

ne-o
n-o

ne, in g
ro

up
s, and

 teacher-
led

) w
ith d

iverse p
artners o

n g
rad

e 3 to
p

ics and
 

texts, b
uild

ing
 o

n o
thers’ id

eas and
 exp

ressing
 

their ow
n clearly.

a. 
C

o
m

e to
 d

iscussio
ns p

rep
ared

, having
 read

 
o

r stud
ied

 req
uired

 m
aterial; exp

licitly d
raw

 
o

n that p
rep

aratio
n and

 o
ther info

rm
atio

n 
know

n ab
o

ut the to
p

ic to
 exp

lo
re id

eas und
er 

d
iscussio

n.
b

. 
F

o
llow

 ag
reed

-up
o

n rules fo
r d

iscussio
ns (e.g

., 
g

aining
 the fl

o
o

r in resp
ectful w

ays, listening
 to

 
o

thers w
ith care, sp

eaking
 o

ne at a tim
e ab

o
ut 

the to
p

ics and
 texts und

er d
iscussio

n).
c. 

A
sk q

uestio
ns to

 check und
erstand

ing
 o

f 
info

rm
atio

n p
resented

, stay o
n to

p
ic, and

 link 
their co

m
m

ents to
 the rem

arks o
f o

thers.
d

. 
E

xp
lain their ow

n id
eas and

 und
erstand

ing
 in 

lig
ht o

f the d
iscussio

n.

1. 
E

ng
ag

e eff
ectively in a rang

e o
f co

llab
o

rative 
d

iscussio
ns (o

ne-o
n-o

ne, in g
ro

up
s, and

 teacher-
led

) w
ith d

iverse p
artners o

n g
rad

e 4
 to

p
ics and

 
texts, b

uild
ing

 o
n o

thers’ id
eas and

 exp
ressing

 
their ow

n clearly.
a. 

C
o

m
e to

 d
iscussio

ns p
rep

ared
, having

 read
 

o
r stud

ied
 req

uired
 m

aterial; exp
licitly d

raw
 

o
n that p

rep
aratio

n and
 o

ther info
rm

atio
n 

know
n ab

o
ut the to

p
ic to

 exp
lo

re id
eas und

er 
d

iscussio
n.

b
. 

F
o

llow
 ag

reed
-up

o
n rules fo

r d
iscussio

ns and
 

carry o
ut assig

ned
 ro

les.
c. 

P
o

se and
 resp

o
nd

 to
 sp

ecifi
c q

uestio
ns to

 
clarify o

r fo
llow

 up
 o

n info
rm

atio
n, and

 m
ake 

co
m

m
ents that co

ntrib
ute to

 the d
iscussio

n 
and

 link to
 the rem

arks o
f o

thers.
d

. 
R

eview
 the key id

eas exp
ressed

 and
 exp

lain 
their ow

n id
eas and

 und
erstand

ing
 in lig

ht o
f 

the d
iscussio

n.

1. 
E

ng
ag

e eff
ectively in a rang

e o
f co

llab
o

rative 
d

iscussio
ns (o

ne-o
n-o

ne, in g
ro

up
s, and

 teacher-
led

) w
ith d

iverse p
artners o

n g
rad

e 5 to
p

ics and
 

texts, b
uild

ing
 o

n o
thers’ id

eas and
 exp

ressing
 

their ow
n clearly.

a. 
C

o
m

e to
 d

iscussio
ns p

rep
ared

, having
 read

 
o

r stud
ied

 req
uired

 m
aterial; exp

licitly d
raw

 
o

n that p
rep

aratio
n and

 o
ther info

rm
atio

n 
know

n ab
o

ut the to
p

ic to
 exp

lo
re id

eas und
er 

d
iscussio

n.
b

. 
F

o
llow

 ag
reed

-up
o

n rules fo
r d

iscussio
ns and

 
carry o

ut assig
ned

 ro
les.

c. 
P

o
se and

 resp
o

nd
 to

 sp
ecifi

c q
uestio

ns b
y 

m
aking

 co
m

m
ents that co

ntrib
ute to

 the 
d

iscussio
n and

 elab
o

rate o
n the rem

arks o
f 

o
thers.

d
. 

R
eview

 the key id
eas exp

ressed
 and

 d
raw

 
co

nclusio
ns in lig

ht o
f info

rm
atio

n and
 

know
led

g
e g

ained
 fro

m
 the d

iscussio
ns.

2. 
D

eterm
ine the m

ain id
eas and

 sup
p

o
rting

 d
etails 

o
f a text read

 alo
ud

 o
r info

rm
atio

n p
resented

 in 
d

iverse m
ed

ia and
 fo

rm
ats, includ

ing
 visually, 

q
uantitatively, and

 o
rally.

2. 
P

arap
hrase p

o
rtio

ns o
f a text read

 alo
ud

 o
r 

info
rm

atio
n p

resented
 in d

iverse m
ed

ia and
 

fo
rm

ats, includ
ing

 visually, q
uantitatively, and

 
o

rally.

2. 
S

um
m

arize a w
ritten text read

 alo
ud

 o
r 

info
rm

atio
n p

resented
 in d

iverse m
ed

ia and
 

fo
rm

ats, includ
ing

 visually, q
uantitatively, and

 
o

rally.

3. 
A

sk and
 answ

er q
uestio

ns ab
o

ut info
rm

atio
n fro

m
 

a sp
eaker, o

ff
ering

 ap
p

ro
p

riate elab
o

ratio
n and

 
d

etail.

3. 
Id

entify the reaso
ns and

 evid
ence a sp

eaker 
p

rovid
es to

 sup
p

o
rt p

articular p
o

ints.
3. 

S
um

m
arize the p

o
ints a sp

eaker m
akes and

 
exp

lain how
 each claim

 is sup
p

o
rted

 b
y reaso

ns 
and

 evid
ence.

P
resentatio

n o
f K

now
led

g
e and

 Id
eas

4
. 

R
ep

o
rt o

n a to
p

ic o
r text, tell a sto

ry, o
r reco

unt 
an exp

erience w
ith ap

p
ro

p
riate facts and

 relevant, 
d

escrip
tive d

etails, sp
eaking

 clearly at an 
und

erstand
ab

le p
ace.

4
. 

R
ep

o
rt o

n a to
p

ic o
r text, tell a sto

ry, o
r reco

unt 
an exp

erience in an o
rg

anized
 m

anner, using
 

ap
p

ro
p

riate facts and
 relevant, d

escrip
tive d

etails 
to

 sup
p

o
rt m

ain id
eas o

r them
es; sp

eak clearly at 
an und

erstand
ab

le p
ace.

4
. 

R
ep

o
rt o

n a to
p

ic o
r text o

r p
resent an o

p
inio

n, 
seq

uencing
 id

eas lo
g

ically and
 using

 ap
p

ro
p

riate 
facts and

 relevant, d
escrip

tive d
etails to

 sup
p

o
rt 

m
ain id

eas o
r them

es; sp
eak clearly at an 

und
erstand

ab
le p

ace.

5. 
C

reate eng
ag

ing
 aud

io
 reco

rd
ing

s o
f sto

ries 
o

r p
o

em
s that d

em
o

nstrate fl
uid

 read
ing

 at an 
und

erstand
ab

le p
ace; ad

d
 visual d

isp
lays w

hen 
ap

p
ro

p
riate to

 em
p

hasize o
r enhance certain facts 

o
r d

etails.

5. 
A

d
d

 aud
io

 reco
rd

ing
s and

 visual d
isp

lays to
 

p
resentatio

ns w
hen ap

p
ro

p
riate to

 enhance the 
d

evelo
p

m
ent o

f m
ain id

eas o
r them

es.

5. 
Includ

e m
ultim

ed
ia co

m
p

o
nents (e.g

., g
rap

hics, 
so

und
) and

 visual d
isp

lays in p
resentatio

ns w
hen 

ap
p

ro
p

riate to
 enhance the d

evelo
p

m
ent o

f m
ain 

id
eas o

r them
es.

6
. 

S
p

eak in co
m

p
lete sentences w

hen ap
p

ro
p

riate to
 

task and
 situatio

n in o
rd

er to
 p

rovid
e req

uested
 

d
etail o

r clarifi
catio

n. (S
ee g

rad
e 3 Lang

uag
e 

stand
ard

s 1 and
 3 o

n p
ag

e 28
 fo

r sp
ecifi

c 
exp

ectatio
ns.)

6
. 

D
iff

erentiate b
etw

een co
ntexts that call fo

r fo
rm

al 
E

ng
lish (e.g

., p
resenting

 id
eas) and

 situatio
ns 

w
here info

rm
al d

isco
urse is ap

p
ro

p
riate (e.g

., 
sm

all-g
ro

up
 d

iscussio
n); use fo

rm
al E

ng
lish w

hen 
ap

p
ro

p
riate to

 task and
 situatio

n. (S
ee g

rad
e 4

 
Lang

uag
e stand

ard
s 1 o

n p
ag

e 28
 fo

r sp
ecifi

c 
exp

ectatio
ns.)

6
. 

A
d

ap
t sp

eech to
 a variety o

f co
ntexts and

 tasks, 
using

 fo
rm

al E
ng

lish w
hen ap

p
ro

p
riate to

 task and
 

situatio
n. (S

ee g
rad

e 5 Lang
uag

e stand
ard

s 1 and
 

3 o
n p

ag
e 28

 fo
r sp

ecifi
c exp

ectatio
ns.)
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
o

lle
g

e 
an

d
 C

ar
ee

r 
r

ea
d

in
es

s 
a

nc
ho

r 
St

an
d

ar
d

s 
fo

r 
La

ng
ua

g
e 

T
he

 K
–5

 s
ta

nd
ar

d
s 

o
n 

th
e 

fo
llo

w
in

g
 p

ag
es

 d
efi

ne
 w

ha
t 

st
ud

en
ts

 s
ho

ul
d

 u
nd

er
st

an
d

 a
nd

 b
e 

ab
le

 t
o

 d
o

 b
y 

th
e 

en
d

 o
f 

ea
ch

 g
ra

d
e.

 T
he

y 
co

rr
es

p
o

nd
 t

o
 t

he
 C

o
lle

g
e 

an
d

 C
ar

ee
r 

R
ea

d
in

es
s 

(C
C

R
) 

an
ch

o
r 

st
an

d
ar

d
s 

b
el

o
w

 b
y 

nu
m

b
er

. T
he

 
C

C
R

 a
nd

 g
ra

d
e-

sp
ec

ifi
c 

st
an

d
ar

d
s 

ar
e 

ne
ce

ss
ar

y 
co

m
p

le
m

en
ts

—
th

e 
fo

rm
er

 p
ro

vi
d

in
g

 b
ro

ad
 s

ta
nd

ar
d

s,
 t

he
 la

tt
er

 
p

ro
vi

d
in

g
 a

d
d

it
io

na
l s

p
ec

ifi
ci

ty
—

th
at

 t
o

g
et

he
r 

d
efi

ne
 t

he
 s

ki
lls

 a
nd

 u
nd

er
st

an
d

in
g

s 
th

at
 a

ll 
st

ud
en

ts
 m

us
t 

d
em

o
ns

tr
at

e.

C
o

nv
en

ti
o

ns
 o

f 
St

an
d

ar
d

 e
ng

lis
h

1. 
D

em
o

ns
tr

at
e 

co
m

m
an

d
 o

f 
th

e 
co

nv
en

ti
o

ns
 o

f 
st

an
d

ar
d

 E
ng

lis
h 

g
ra

m
m

ar
 a

nd
 u

sa
g

e 
w

he
n 

w
ri

ti
ng

 o
r 

sp
ea

ki
ng

.

2.
 

D
em

o
ns

tr
at

e 
co

m
m

an
d

 o
f 

th
e 

co
nv

en
ti

o
ns

 o
f 

st
an

d
ar

d
 E

ng
lis

h 
ca

p
it

al
iz

at
io

n,
 p

un
ct

ua
ti

o
n,

 a
nd

 s
p

el
lin

g
 w

he
n 

w
ri

ti
ng

.

K
no

w
le

d
g

e 
o

f 
La

ng
ua

g
e

3.
 

A
p

p
ly

 k
no

w
le

d
g

e 
o

f 
la

ng
ua

g
e 

to
 u

nd
er

st
an

d
 h

o
w

 la
ng

ua
g

e 
fu

nc
ti

o
ns

 in
 d

iff
er

en
t 

co
nt

ex
ts

, t
o

 m
ak

e 
eff

ec
ti

ve
 

ch
o

ic
es

 f
o

r 
m

ea
ni

ng
 o

r 
st

yl
e,

 a
nd

 t
o

 c
o

m
p

re
he

nd
 m

o
re

 f
ul

ly
 w

he
n 

re
ad

in
g

 o
r 

lis
te

ni
ng

. 

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

o
w

n 
an

d
 m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
y 

us
in

g
 c

o
nt

ex
t 

cl
ue

s,
 

an
al

yz
in

g
 m

ea
ni

ng
fu

l w
o

rd
 p

ar
ts

, a
nd

 c
o

ns
ul

ti
ng

 g
en

er
al

 a
nd

 s
p

ec
ia

liz
ed

 r
ef

er
en

ce
 m

at
er

ia
ls

, a
s 

ap
p

ro
p

ri
at

e.

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 n

ua
nc

es
 in

 w
o

rd
 m

ea
ni

ng
s.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

a 
ra

ng
e 

o
f 

g
en

er
al

 a
ca

d
em

ic
 a

nd
 d

o
m

ai
n-

sp
ec

ifi
c 

w
o

rd
s 

an
d

 p
hr

as
es

 s
uffi

ci
en

t 
fo

r 
re

ad
in

g
, w

ri
ti

ng
, s

p
ea

ki
ng

, a
nd

 li
st

en
in

g
 a

t 
th

e 
co

lle
g

e 
an

d
 c

ar
ee

r 
re

ad
in

es
s 

le
ve

l; 
d

em
o

ns
tr

at
e 

in
d

ep
en

d
en

ce
 in

 
g

at
he

ri
ng

 v
o

ca
b

ul
ar

y 
kn

o
w

le
d

g
e 

w
he

n 
en

co
un

te
ri

ng
 a

n 
un

kn
o

w
n 

te
rm

 im
p

o
rt

an
t 

to
 c

o
m

p
re

he
ns

io
n 

o
r 

ex
p

re
ss

io
n.

N
o

te
 o

n 
ra

ng
e 

an
d

 c
o

nt
en

t 
o

f 
st

ud
en

t 
la

ng
ua

g
e 

us
e

To
 b

ui
ld

 a
 f

o
un

d
at

io
n 

fo
r 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s 
in

 la
ng

ua
g

e,
 

st
ud

en
ts

 m
us

t 
g

ai
n 

co
nt

ro
l o

ve
r 

m
an

y 
co

nv
en

ti
o

ns
 o

f 
st

an
d

ar
d

 E
ng

lis
h 

g
ra

m
m

ar
, u

sa
g

e,
 a

nd
 m

ec
ha

ni
cs

 
as

 w
el

l a
s 

le
ar

n 
o

th
er

 w
ay

s 
to

 
us

e 
la

ng
ua

g
e 

to
 c

o
nv

ey
 m

ea
ni

ng
 

eff
ec

ti
ve

ly
. T

he
y 

m
us

t 
al

so
 b

e 
ab

le
 t

o
 

d
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

g
ra

d
e-

ap
p

ro
p

ri
at

e 
w

o
rd

s 
en

co
un

te
re

d
 

th
ro

ug
h 

lis
te

ni
ng

, r
ea

d
in

g
, a

nd
 m

ed
ia

 
us

e;
 c

o
m

e 
to

 a
p

p
re

ci
at

e 
th

at
 w

o
rd

s 
ha

ve
 n

o
nl

it
er

al
 m

ea
ni

ng
s,

 s
ha

d
in

g
s 

o
f 

m
ea

ni
ng

, a
nd

 r
el

at
io

ns
hi

p
s 

to
 o

th
er

 
w

o
rd

s;
 a

nd
 e

xp
an

d
 t

he
ir

 v
o

ca
b

ul
ar

y 
in

 t
he

 c
o

ur
se

 o
f 

st
ud

yi
ng

 c
o

nt
en

t.
 T

he
 

in
cl

us
io

n 
o

f 
La

ng
ua

g
e 

st
an

d
ar

d
s 

in
 

th
ei

r 
ow

n 
st

ra
nd

 s
ho

ul
d

 n
o

t 
b

e 
ta

ke
n 

as
 a

n 
in

d
ic

at
io

n 
th

at
 s

ki
lls

 r
el

at
ed

 
to

 c
o

nv
en

ti
o

ns
, e

ff
ec

ti
ve

 la
ng

ua
g

e 
us

e,
 a

nd
 v

o
ca

b
ul

ar
y 

ar
e 

un
im

p
o

rt
an

t 
to

 r
ea

d
in

g
, w

ri
ti

ng
, s

p
ea

ki
ng

, a
nd

 
lis

te
ni

ng
; i

nd
ee

d
, t

he
y 

ar
e 

in
se

p
ar

ab
le

 
fr

o
m

 s
uc

h 
co

nt
ex

ts
.
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l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e S

tand
ard

s K
–5 

T
he fo

llo
w

ing
 stand

ard
s fo

r g
rad

es K
–5 o

ff
er a fo

cus fo
r instructio

n each year to
 help

 ensure that stud
ents g

ain ad
eq

uate m
astery o

f a rang
e o

f skills and
 

ap
p

licatio
ns. S

tud
ents ad

vancing
 thro

ug
h the g

rad
es are exp

ected
 to

 m
eet each year’s g

rad
e-sp

ecifi
c stand

ard
s and

 retain o
r further d

evelo
p

 skills and
 

und
erstand

ing
s m

astered
 in p

reced
ing

 g
rad

es. B
eg

inning
 in g

rad
e 3, skills and

 und
erstand

ing
s that are p

articularly likely to
 req

uire co
ntinued

 attentio
n in hig

her 
g

rad
es as they are ap

p
lied

 to
 increasing

ly so
p

histicated
 w

riting
 and

 sp
eaking

 are m
arked

 w
ith an asterisk (*). S

ee the tab
le o

n p
ag

e 30
 fo

r a co
m

p
lete list and

 
A

p
p

end
ix A

 fo
r an exam

p
le o

f ho
w

 these skills d
evelo

p
 in so

p
histicatio

n.

K
ind

erg
artners:

G
rad

e 1 stud
ents:

G
rad

e 2 stud
ents:

C
o

nventio
ns o

f Stand
ard

 e
ng

lish

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
P

rint m
any up

p
er- and

 low
ercase letters.

b
. 

U
se freq

uently o
ccurring

 no
uns and

 verb
s.

c. 
F

o
rm

 reg
ular p

lural no
uns o

rally b
y ad

d
ing

 /s/ 
o

r /es/ (e.g
., d

o
g

, d
o

g
s; w

ish, w
ishes).

d
. 

U
nd

erstand
 and

 use q
uestio

n w
o

rd
s 

(interro
g

atives) (e.g
., w

ho, w
hat, w

here, w
hen, 

w
hy, how

).
e. 

U
se the m

o
st freq

uently o
ccurring

 
p

rep
o

sitio
ns (e.g

., to, fro
m

, in, o
ut, o

n, o
ff

, fo
r, 

o
f, b

y, w
ith).

f. 
P

ro
d

uce and
 exp

and
 co

m
p

lete sentences in 
shared

 lang
uag

e activities.

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
P

rint all up
p

er- and
 low

ercase letters.
b

. 
U

se co
m

m
o

n, p
ro

p
er, and

 p
o

ssessive no
uns.

c. 
U

se sing
ular and

 p
lural no

uns w
ith m

atching
 

verb
s in b

asic sentences (e.g
., H

e ho
p

s; W
e 

ho
p

).
d

. 
U

se p
erso

nal, p
o

ssessive, and
 ind

efi
nite 

p
ro

no
uns (e.g

., I, m
e, m

y; they, them
, their; 

anyo
ne, everything

).
e. 

U
se verb

s to
 co

nvey a sense o
f p

ast, p
resent, 

and
 future (e.g

., Y
esterd

ay I w
alked

 ho
m

e; 
To

d
ay I w

alk ho
m

e; To
m

o
rrow

 I w
ill w

alk 
ho

m
e).

f. 
U

se freq
uently o

ccurring
 ad

jectives.
g

. 
U

se freq
uently o

ccurring
 co

njunctio
ns (e.g

., 
and

, b
ut, o

r, so, b
ecause).

h. 
U

se d
eterm

iners (e.g
., articles, 

d
em

o
nstratives).

i. 
U

se freq
uently o

ccurring
 p

rep
o

sitio
ns (e.g

., 
d

uring
, b

eyo
nd

, tow
ard

).
j. 

P
ro

d
uce and

 exp
and

 co
m

p
lete sim

p
le 

and
 co

m
p

o
und

 d
eclarative, interro

g
ative, 

im
p

erative, and
 exclam

ato
ry sentences in 

resp
o

nse to
 p

ro
m

p
ts.

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen w

riting
 

o
r sp

eaking
.

a. 
U

se co
llective no

uns (e.g
., g

ro
up

).
b

. 
F

o
rm

 and
 use freq

uently o
ccurring

 irreg
ular 

p
lural no

uns (e.g
., feet, child

ren, teeth, m
ice, 

fi
sh).

c. 
U

se refl
exive p

ro
no

uns (e.g
., m

yself, o
urselves).

d
. 

F
o

rm
 and

 use the p
ast tense o

f freq
uently 

o
ccurring

 irreg
ular verb

s (e.g
., sat, hid

, to
ld

).
e. 

U
se ad

jectives and
 ad

verb
s, and

 cho
o

se 
b

etw
een them

 d
ep

end
ing

 o
n w

hat is to
 b

e 
m

o
d

ifi
ed

.
f. 

P
ro

d
uce, exp

and
, and

 rearrang
e co

m
p

lete 
sim

p
le and

 co
m

p
o

und
 sentences (e.g

., The b
oy 

w
atched

 the m
ovie; The little b

oy w
atched

 the 
m

ovie; The actio
n m

ovie w
as w

atched
 b

y the 
little b

oy).

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

C
ap

italize the fi
rst w

o
rd

 in a sentence and
 the 

p
ro

no
un I.

b
. 

R
eco

g
nize and

 nam
e end

 p
unctuatio

n.
c. 

W
rite a letter o

r letters fo
r m

o
st co

nso
nant 

and
 sho

rt-vow
el so

und
s (p

ho
nem

es).
d

. 
S

p
ell sim

p
le w

o
rd

s p
ho

netically, d
raw

ing
 o

n 
know

led
g

e o
f so

und
-letter relatio

nship
s.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

C
ap

italize d
ates and

 nam
es o

f p
eo

p
le.

b
. 

U
se end

 p
unctuatio

n fo
r sentences.

c. 
U

se co
m

m
as in d

ates and
 to

 sep
arate sing

le 
w

o
rd

s in a series.
d

. 
U

se co
nventio

nal sp
elling

 fo
r w

o
rd

s w
ith 

co
m

m
o

n sp
elling

 p
atterns and

 fo
r freq

uently 
o

ccurring
 irreg

ular w
o

rd
s.

e. 
S

p
ell untaug

ht w
o

rd
s p

ho
netically, d

raw
ing

 o
n 

p
ho

nem
ic aw

areness and
 sp

elling
 co

nventio
ns.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

C
ap

italize ho
lid

ays, p
ro

d
uct nam

es, and
 

g
eo

g
rap

hic nam
es.

b
. 

U
se co

m
m

as in g
reeting

s and
 clo

sing
s o

f 
letters.

c. 
U

se an ap
o

stro
p

he to
 fo

rm
 co

ntractio
ns and

 
freq

uently o
ccurring

 p
o

ssessives.
d

. 
G

eneralize learned
 sp

elling
 p

atterns w
hen 

w
riting

 w
o

rd
s (e.g

., cag
e →

 b
ad

g
e; b

oy →
 b

o
il).

e. 
C

o
nsult reference m

aterials, includ
ing

 
b

eg
inning

 d
ictio

naries, as need
ed

 to
 check and

 
co

rrect sp
elling

s.
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l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

La
ng

ua
g

e 
S

ta
nd

ar
d

s 
K

–5
K

in
d

er
g

ar
tn

er
s:

G
ra

d
e 

1 
st

ud
en

ts
:

G
ra

d
e 

2 
st

ud
en

ts
:

K
no

w
le

d
g

e 
o

f 
La

ng
ua

g
e

3.
 

(B
eg

in
s 

in
 g

ra
d

e 
2)

3.
 

(B
eg

in
s 

in
 g

ra
d

e 
2)

3.
 

U
se

 k
no

w
le

d
g

e 
o

f 
la

ng
ua

g
e 

an
d

 it
s 

co
nv

en
ti

o
ns

 
w

he
n 

w
ri

ti
ng

, s
p

ea
ki

ng
, r

ea
d

in
g

, o
r 

lis
te

ni
ng

.
a.

 
C

o
m

p
ar

e 
fo

rm
al

 a
nd

 in
fo

rm
al

 u
se

s 
o

f 
E

ng
lis

h.

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
ki

nd
er

g
ar

te
n 

re
ad

in
g

 a
nd

 c
o

nt
en

t.
a.

 
Id

en
ti

fy
 n

ew
 m

ea
ni

ng
s 

fo
r 

fa
m

ili
ar

 w
o

rd
s 

an
d

 
ap

p
ly

 t
he

m
 a

cc
ur

at
el

y 
(e

.g
., 

kn
ow

in
g

 d
uc

k 
is

 a
 

b
ir

d
 a

nd
 le

ar
ni

ng
 t

he
 v

er
b

 t
o

 d
uc

k)
.

b
. 

U
se

 t
he

 m
o

st
 f

re
q

ue
nt

ly
 o

cc
ur

ri
ng

 in
fl

ec
ti

o
ns

 
an

d
 a

ffi
xe

s 
(e

.g
., 

-e
d

, -
s,

 r
e-

, u
n-

, p
re

-,
 -

fu
l, 

-l
es

s)
 a

s 
a 

cl
ue

 t
o

 t
he

 m
ea

ni
ng

 o
f 

an
 u

nk
no

w
n 

w
o

rd
.

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 m
ul

ti
p

le
-m

ea
ni

ng
 w

o
rd

s 
an

d
 p

hr
as

es
 b

as
ed

 
o

n 
g

ra
d

e 
1 

re
ad

in
g

 a
nd

 c
o

nt
en

t,
 c

ho
o

si
ng

 fl
ex

ib
ly

 
fr

o
m

 a
n 

ar
ra

y 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 s

en
te

nc
e-

le
ve

l c
o

nt
ex

t 
as

 a
 c

lu
e 

to
 t

he
 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e.

b
. 

U
se

 f
re

q
ue

nt
ly

 o
cc

ur
ri

ng
 a

ffi
xe

s 
as

 a
 c

lu
e 

to
 

th
e 

m
ea

ni
ng

 o
f 

a 
w

o
rd

.
c.

 
Id

en
ti

fy
 f

re
q

ue
nt

ly
 o

cc
ur

ri
ng

 r
o

o
t 

w
o

rd
s 

(e
.g

., 
lo

o
k)

 a
nd

 t
he

ir
 in

fl
ec

ti
o

na
l f

o
rm

s 
(e

.g
., 

lo
o

ks
, 

lo
o

ke
d

, l
o

o
ki

ng
).

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
2 

re
ad

in
g

 a
nd

 c
o

nt
en

t,
 c

ho
o

si
ng

 fl
ex

ib
ly

 
fr

o
m

 a
n 

ar
ra

y 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 s

en
te

nc
e-

le
ve

l c
o

nt
ex

t 
as

 a
 c

lu
e 

to
 t

he
 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e.

b
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

th
e 

ne
w

 w
o

rd
 

fo
rm

ed
 w

he
n 

a 
kn

ow
n 

p
re

fi
x 

is
 a

d
d

ed
 t

o
 a

 
kn

ow
n 

w
o

rd
 (

e.
g

., 
ha

p
p

y/
un

ha
p

p
y,

 t
el

l/
re

te
ll)

.
c.

 
U

se
 a

 k
no

w
n 

ro
o

t 
w

o
rd

 a
s 

a 
cl

ue
 t

o
 t

he
 

m
ea

ni
ng

 o
f 

an
 u

nk
no

w
n 

w
o

rd
 w

it
h 

th
e 

sa
m

e 
ro

o
t 

(e
.g

., 
ad

d
it

io
n,

 a
d

d
it

io
na

l)
.

d
. 

U
se

 k
no

w
le

d
g

e 
o

f 
th

e 
m

ea
ni

ng
 o

f 
in

d
iv

id
ua

l 
w

o
rd

s 
to

 p
re

d
ic

t 
th

e 
m

ea
ni

ng
 o

f 
co

m
p

o
un

d
 

w
o

rd
s 

(e
.g

., 
b

ir
d

ho
us

e,
 li

g
ht

ho
us

e,
 h

o
us

efl
y;

 
b

o
o

ks
he

lf,
 n

o
te

b
o

o
k,

 b
o

o
km

ar
k)

.
e.

 
U

se
 g

lo
ss

ar
ie

s 
an

d
 b

eg
in

ni
ng

 d
ic

ti
o

na
ri

es
, b

o
th

 
p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 d
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

.

5.
 

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f

ro
m

 a
d

ul
ts

, e
xp

lo
re

 
w

o
rd

 r
el

at
io

ns
hi

p
s 

an
d

 n
ua

nc
es

 in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
S

o
rt

 c
o

m
m

o
n 

o
b

je
ct

s 
in

to
 c

at
eg

o
ri

es
 (

e.
g

., 
sh

ap
es

, f
o

o
d

s)
 t

o
 g

ai
n 

a 
se

ns
e 

o
f 

th
e 

co
nc

ep
ts

 
th

e 
ca

te
g

o
ri

es
 r

ep
re

se
nt

.
b

. 
D

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

fr
eq

ue
nt

ly
 

o
cc

ur
ri

ng
 v

er
b

s 
an

d
 a

d
je

ct
iv

es
 b

y 
re

la
ti

ng
 

th
em

 t
o

 t
he

ir
 o

p
p

o
si

te
s 

(a
nt

o
ny

m
s)

.
c.

 
Id

en
ti

fy
 r

ea
l-

lif
e 

co
nn

ec
ti

o
ns

 b
et

w
ee

n 
w

o
rd

s 
an

d
 t

he
ir

 u
se

 (
e.

g
., 

no
te

 p
la

ce
s 

at
 s

ch
o

o
l t

ha
t 

ar
e 

co
lo

rf
ul

).
d

. 
D

is
ti

ng
ui

sh
 s

ha
d

es
 o

f 
m

ea
ni

ng
 a

m
o

ng
 v

er
b

s 
d

es
cr

ib
in

g
 t

he
 s

am
e 

g
en

er
al

 a
ct

io
n 

(e
.g

., 
w

al
k,

 m
ar

ch
, s

tr
ut

, p
ra

nc
e)

 b
y 

ac
ti

ng
 o

ut
 t

he
 

m
ea

ni
ng

s.

5.
 

W
it

h 
g

ui
d

an
ce

 a
nd

 s
up

p
o

rt
 f

ro
m

 a
d

ul
ts

, 
d

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

w
o

rd
 r

el
at

io
ns

hi
p

s 
an

d
 n

ua
nc

es
 in

 w
o

rd
 m

ea
ni

ng
s.

a.
 

S
o

rt
 w

o
rd

s 
in

to
 c

at
eg

o
ri

es
 (

e.
g

., 
co

lo
rs

, 
cl

o
th

in
g

) 
to

 g
ai

n 
a 

se
ns

e 
o

f 
th

e 
co

nc
ep

ts
 t

he
 

ca
te

g
o

ri
es

 r
ep

re
se

nt
.

b
. 

D
efi

ne
 w

o
rd

s 
b

y 
ca

te
g

o
ry

 a
nd

 b
y 

o
ne

 o
r 

m
o

re
 

ke
y 

at
tr

ib
ut

es
 (

e.
g

., 
a 

d
uc

k 
is

 a
 b

ir
d

 t
ha

t 
sw

im
s;

 
a 

ti
g

er
 is

 a
 la

rg
e 

ca
t 

w
it

h 
st

ri
p

es
).

c.
 

Id
en

ti
fy

 r
ea

l-
lif

e 
co

nn
ec

ti
o

ns
 b

et
w

ee
n 

w
o

rd
s 

an
d

 t
he

ir
 u

se
 (

e.
g

., 
no

te
 p

la
ce

s 
at

 h
o

m
e 

th
at

 
ar

e 
co

zy
).

d
. 

D
is

ti
ng

ui
sh

 s
ha

d
es

 o
f 

m
ea

ni
ng

 a
m

o
ng

 v
er

b
s 

d
iff

er
in

g
 in

 m
an

ne
r 

(e
.g

., 
lo

o
k,

 p
ee

k,
 g

la
nc

e,
 

st
ar

e,
 g

la
re

, s
co

w
l)

 a
nd

 a
d

je
ct

iv
es

 d
iff

er
in

g
 in

 
in

te
ns

it
y 

(e
.g

., 
la

rg
e,

 g
ig

an
ti

c)
 b

y 
d

efi
ni

ng
 o

r 
ch

o
o

si
ng

 t
he

m
 o

r 
b

y 
ac

ti
ng

 o
ut

 t
he

 m
ea

ni
ng

s.

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
w

o
rd

 r
el

at
io

ns
hi

p
s 

an
d

 n
ua

nc
es

 in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
Id

en
ti

fy
 r

ea
l-

lif
e 

co
nn

ec
ti

o
ns

 b
et

w
ee

n 
w

o
rd

s 
an

d
 t

he
ir

 u
se

 (
e.

g
., 

d
es

cr
ib

e 
fo

o
d

s 
th

at
 a

re
 

sp
ic

y 
o

r 
ju

ic
y)

.
b

. 
D

is
ti

ng
ui

sh
 s

ha
d

es
 o

f 
m

ea
ni

ng
 a

m
o

ng
 c

lo
se

ly
 

re
la

te
d

 v
er

b
s 

(e
.g

., 
to

ss
, t

hr
ow

, h
ur

l)
 a

nd
 c

lo
se

ly
 

re
la

te
d

 a
d

je
ct

iv
es

 (
e.

g
., 

th
in

, s
le

nd
er

, s
ki

nn
y,

 
sc

ra
w

ny
).

6
. 

U
se

 w
o

rd
s 

an
d

 p
hr

as
es

 a
cq

ui
re

d
 t

hr
o

ug
h 

co
nv

er
sa

ti
o

ns
, r

ea
d

in
g

 a
nd

 b
ei

ng
 r

ea
d

 t
o

, a
nd

 
re

sp
o

nd
in

g
 t

o
 t

ex
ts

.

6
. 

U
se

 w
o

rd
s 

an
d

 p
hr

as
es

 a
cq

ui
re

d
 t

hr
o

ug
h 

co
nv

er
sa

ti
o

ns
, r

ea
d

in
g

 a
nd

 b
ei

ng
 r

ea
d

 t
o

, a
nd

 
re

sp
o

nd
in

g
 t

o
 t

ex
ts

, i
nc

lu
d

in
g

 u
si

ng
 f

re
q

ue
nt

ly
 

o
cc

ur
ri

ng
 c

o
nj

un
ct

io
ns

 t
o

 s
ig

na
l s

im
p

le
 

re
la

ti
o

ns
hi

p
s 

(e
.g

., 
b

ec
au

se
).

6
. 

U
se

 w
o

rd
s 

an
d

 p
hr

as
es

 a
cq

ui
re

d
 t

hr
o

ug
h 

co
nv

er
sa

ti
o

ns
, r

ea
d

in
g

 a
nd

 b
ei

ng
 r

ea
d

 t
o

, a
nd

 
re

sp
o

nd
in

g
 t

o
 t

ex
ts

, i
nc

lu
d

in
g

 u
si

ng
 a

d
je

ct
iv

es
 

an
d

 a
d

ve
rb

s 
to

 d
es

cr
ib

e 
(e

.g
., 

W
he

n 
o

th
er

 k
id

s 
ar

e 
ha

p
p

y 
th

at
 m

ak
es

 m
e 

ha
p

p
y)

.
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l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e S

tand
ard

s K
–5 

G
rad

e 3 stud
ents:

G
rad

e 4
 stud

ents:
G

rad
e 5 stud

ents:
C

o
nventio

ns o
f Stand

ard
 e

ng
lish

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
E

xp
lain the functio

n o
f no

uns, p
ro

no
uns, verb

s, 
ad

jectives, and
 ad

verb
s in g

eneral and
 their 

functio
ns in p

articular sentences.
b

. 
F

o
rm

 and
 use reg

ular and
 irreg

ular p
lural 

no
uns.

c. 
U

se ab
stract no

uns (e.g
., child

ho
o

d
).

d
. 

F
o

rm
 and

 use reg
ular and

 irreg
ular verb

s.
e. 

F
o

rm
 and

 use the sim
p

le (e.g
., I w

alked
; I w

alk; 
I w

ill w
alk) verb

 tenses.
f. 

E
nsure sub

ject-verb
 and

 p
ro

no
un-anteced

ent 
ag

reem
ent.*

g
. 

F
o

rm
 and

 use co
m

p
arative and

 sup
erlative 

ad
jectives and

 ad
verb

s, and
 cho

o
se b

etw
een 

them
 d

ep
end

ing
 o

n w
hat is to

 b
e m

o
d

ifi
ed

.
h. 

U
se co

o
rd

inating
 and

 sub
o

rd
inating

 
co

njunctio
ns.

i. 
P

ro
d

uce sim
p

le, co
m

p
o

und
, and

 co
m

p
lex 

sentences.

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
U

se relative p
ro

no
uns (w

ho, w
ho

se, w
ho

m
, 

w
hich, that) and

 relative ad
verb

s (w
here, 

w
hen, w

hy).
b

. 
F

o
rm

 and
 use the p

ro
g

ressive (e.g
., I w

as 
w

alking
; I am

 w
alking

; I w
ill b

e w
alking

) verb
 

tenses.
c. 

U
se m

o
d

al auxiliaries (e.g
., can, m

ay, m
ust) to

 
co

nvey vario
us co

nd
itio

ns.
d

. 
O

rd
er ad

jectives w
ithin sentences acco

rd
ing

 
to

 co
nventio

nal p
atterns (e.g

., a sm
all red

 b
ag

 
rather than a red

 sm
all b

ag
).

e. 
F

o
rm

 and
 use p

rep
o

sitio
nal p

hrases.
f. 

P
ro

d
uce co

m
p

lete sentences, reco
g

nizing
 

and
 co

rrecting
 inap

p
ro

p
riate frag

m
ents and

 
run-o

ns.*
g

. 
C

o
rrectly use freq

uently co
nfused

 w
o

rd
s (e.g

., 
to, to

o, tw
o

; there, their).*

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen w

riting
 

o
r sp

eaking
.

a. 
E

xp
lain the functio

n o
f co

njunctio
ns, 

p
rep

o
sitio

ns, and
 interjectio

ns in g
eneral and

 
their functio

n in p
articular sentences.

b
. 

F
o

rm
 and

 use the p
erfect (e.g

., I had
 w

alked
; I 

have w
alked

; I w
ill have w

alked
) verb

 tenses.
c. 

U
se verb

 tense to
 co

nvey vario
us tim

es, 
seq

uences, states, and
 co

nd
itio

ns.
d

. 
R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in 
verb

 tense.*
e. 

U
se co

rrelative co
njunctio

ns (e.g
., either/o

r, 
neither/no

r).

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

C
ap

italize ap
p

ro
p

riate w
o

rd
s in titles.

b
. 

U
se co

m
m

as in ad
d

resses.
c. 

U
se co

m
m

as and
 q

uo
tatio

n m
arks in d

ialo
g

ue.
d

. 
F

o
rm

 and
 use p

o
ssessives.

e. 
U

se co
nventio

nal sp
elling

 fo
r hig

h-freq
uency 

and
 o

ther stud
ied

 w
o

rd
s and

 fo
r ad

d
ing

 
suffi

xes to
 b

ase w
o

rd
s (e.g

., sitting
, sm

iled
, 

cries, hap
p

iness).
f. 

U
se sp

elling
 p

atterns and
 g

eneralizatio
ns 

(e.g
., w

o
rd

 fam
ilies, p

o
sitio

n-b
ased

 sp
elling

s, 
syllab

le p
atterns, end

ing
 rules, m

eaning
ful 

w
o

rd
 p

arts) in w
riting

 w
o

rd
s.

g
. 

C
o

nsult reference m
aterials, includ

ing
 

b
eg

inning
 d

ictio
naries, as need

ed
 to

 check 
and

 co
rrect sp

elling
s.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

U
se co

rrect cap
italizatio

n.
b

. 
U

se co
m

m
as and

 q
uo

tatio
n m

arks to
 m

ark 
d

irect sp
eech and

 q
uo

tatio
ns fro

m
 a text.

c. 
U

se a co
m

m
a b

efo
re a co

o
rd

inating
 

co
njunctio

n in a co
m

p
o

und
 sentence.

d
. 

S
p

ell g
rad

e-ap
p

ro
p

riate w
o

rd
s co

rrectly, 
co

nsulting
 references as need

ed
.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

U
se p

unctuatio
n to

 sep
arate item

s in a series.*
b

. 
U

se a co
m

m
a to

 sep
arate an intro

d
ucto

ry 
elem

ent fro
m

 the rest o
f the sentence.

c. 
U

se a co
m

m
a to

 set o
ff

 the w
o

rd
s yes and

 no
 

(e.g
., Yes, thank yo

u), to
 set o

ff
 a tag

 q
uestio

n 
fro

m
 the rest o

f the sentence (e.g
., It’s true, isn’t 

it?), and
 to

 ind
icate d

irect ad
d

ress (e.g
., Is that 

yo
u, S

teve?).
d

. 
U

se und
erlining

, q
uo

tatio
n m

arks, o
r italics to

 
ind

icate titles o
f w

o
rks.

e. 
S

p
ell g

rad
e-ap

p
ro

p
riate w

o
rd

s co
rrectly, 

co
nsulting

 references as need
ed

.
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l

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

La
ng

ua
g

e 
S

ta
nd

ar
d

s 
K

–5

G
ra

d
e 

3 
st

ud
en

ts
:

G
ra

d
e 

4
 s

tu
d

en
ts

:
G

ra
d

e 
5 

st
ud

en
ts

:
K

no
w

le
d

g
e 

o
f 

La
ng

ua
g

e
3.

 
U

se
 k

no
w

le
d

g
e 

o
f 

la
ng

ua
g

e 
an

d
 it

s 
co

nv
en

ti
o

ns
 

w
he

n 
w

ri
ti

ng
, s

p
ea

ki
ng

, r
ea

d
in

g
, o

r 
lis

te
ni

ng
.

a.
 

C
ho

o
se

 w
o

rd
s 

an
d

 p
hr

as
es

 f
o

r 
eff

ec
t.

*
b

. 
R

ec
o

g
ni

ze
 a

nd
 o

b
se

rv
e 

d
iff

er
en

ce
s 

b
et

w
ee

n 
th

e 
co

nv
en

ti
o

ns
 o

f 
sp

o
ke

n 
an

d
 w

ri
tt

en
 

st
an

d
ar

d
 E

ng
lis

h.

3.
 

U
se

 k
no

w
le

d
g

e 
o

f 
la

ng
ua

g
e 

an
d

 it
s 

co
nv

en
ti

o
ns

 
w

he
n 

w
ri

ti
ng

, s
p

ea
ki

ng
, r

ea
d

in
g

, o
r 

lis
te

ni
ng

.
a.

 
C

ho
o

se
 w

o
rd

s 
an

d
 p

hr
as

es
 t

o
 c

o
nv

ey
 id

ea
s 

p
re

ci
se

ly
.*

b
. 

C
ho

o
se

 p
un

ct
ua

ti
o

n 
fo

r 
eff

ec
t.

*
c.

 
D

iff
er

en
ti

at
e 

b
et

w
ee

n 
co

nt
ex

ts
 t

ha
t 

ca
ll 

fo
r 

fo
rm

al
 E

ng
lis

h 
(e

.g
., 

p
re

se
nt

in
g

 id
ea

s)
 

an
d

 s
it

ua
ti

o
ns

 w
he

re
 in

fo
rm

al
 d

is
co

ur
se

 is
 

ap
p

ro
p

ri
at

e 
(e

.g
., 

sm
al

l-
g

ro
up

 d
is

cu
ss

io
n)

. 

3.
 

U
se

 k
no

w
le

d
g

e 
o

f 
la

ng
ua

g
e 

an
d

 it
s 

co
nv

en
ti

o
ns

 
w

he
n 

w
ri

ti
ng

, s
p

ea
ki

ng
, r

ea
d

in
g

, o
r 

lis
te

ni
ng

.
a.

 
E

xp
an

d
, c

o
m

b
in

e,
 a

nd
 r

ed
uc

e 
se

nt
en

ce
s 

fo
r 

m
ea

ni
ng

, r
ea

d
er

/l
is

te
ne

r 
in

te
re

st
, a

nd
 s

ty
le

.
b

. 
C

o
m

p
ar

e 
an

d
 c

o
nt

ra
st

 t
he

 v
ar

ie
ti

es
 o

f 
E

ng
lis

h 
(e

.g
., 

d
ia

le
ct

s,
 r

eg
is

te
rs

) 
us

ed
 in

 s
to

ri
es

, d
ra

m
as

, 
o

r 
p

o
em

s.

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 m
ul

ti
p

le
-m

ea
ni

ng
 w

o
rd

 a
nd

 p
hr

as
es

 b
as

ed
 

o
n 

g
ra

d
e 

3 
re

ad
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 

fr
o

m
 a

 r
an

g
e 

o
f 

st
ra

te
g

ie
s.

a.
 

U
se

 s
en

te
nc

e-
le

ve
l c

o
nt

ex
t 

as
 a

 c
lu

e 
to

 t
he

 
m

ea
ni

ng
 o

f 
a 

w
o

rd
 o

r 
p

hr
as

e.
b

. 
D

et
er

m
in

e 
th

e 
m

ea
ni

ng
 o

f 
th

e 
ne

w
 w

o
rd

 
fo

rm
ed

 w
he

n 
a 

kn
ow

n 
affi

x 
is

 a
d

d
ed

 t
o

 a
 

kn
ow

n 
w

o
rd

 (
e.

g
., 

ag
re

ea
b

le
/d

is
ag

re
ea

b
le

, 
co

m
fo

rt
ab

le
/u

nc
o

m
fo

rt
ab

le
, c

ar
e/

ca
re

le
ss

, 
he

at
/p

re
he

at
).

c.
 

U
se

 a
 k

no
w

n 
ro

o
t 

w
o

rd
 a

s 
a 

cl
ue

 t
o

 t
he

 
m

ea
ni

ng
 o

f 
an

 u
nk

no
w

n 
w

o
rd

 w
it

h 
th

e 
sa

m
e 

ro
o

t 
(e

.g
., 

co
m

p
an

y,
 c

o
m

p
an

io
n)

.
d

. 
U

se
 g

lo
ss

ar
ie

s 
o

r 
b

eg
in

ni
ng

 d
ic

ti
o

na
ri

es
, b

o
th

 
p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 d
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

p
re

ci
se

 m
ea

ni
ng

 o
f 

ke
y 

w
o

rd
s 

an
d

 p
hr

as
es

.

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
4

 r
ea

d
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 

fr
o

m
 a

 r
an

g
e 

o
f 

st
ra

te
g

ie
s.

a.
 

U
se

 c
o

nt
ex

t 
(e

.g
., 

d
efi

ni
ti

o
ns

, e
xa

m
p

le
s,

 o
r 

re
st

at
em

en
ts

 in
 t

ex
t)

 a
s 

a 
cl

ue
 t

o
 t

he
 m

ea
ni

ng
 

o
f 

a 
w

o
rd

 o
r 

p
hr

as
e.

b
. 

U
se

 c
o

m
m

o
n,

 g
ra

d
e-

ap
p

ro
p

ri
at

e 
G

re
ek

 a
nd

 
La

ti
n 

affi
xe

s 
an

d
 r

o
o

ts
 a

s 
cl

ue
s 

to
 t

he
 m

ea
ni

ng
 

o
f 

a 
w

o
rd

 (
e.

g
., 

te
le

g
ra

p
h,

 p
ho

to
g

ra
p

h,
 

au
to

g
ra

p
h)

.
c.

 
C

o
ns

ul
t 

re
fe

re
nc

e 
m

at
er

ia
ls

 (
e.

g
., 

d
ic

ti
o

na
ri

es
, 

g
lo

ss
ar

ie
s,

 t
he

sa
ur

us
es

),
 b

o
th

 p
ri

nt
 a

nd
 d

ig
it

al
, 

to
 fi

nd
 t

he
 p

ro
nu

nc
ia

ti
o

n 
an

d
 d

et
er

m
in

e 
o

r 
cl

ar
if

y 
th

e 
p

re
ci

se
 m

ea
ni

ng
 o

f 
ke

y 
w

o
rd

s 
an

d
 

p
hr

as
es

.

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
5 

re
ad

in
g

 a
nd

 c
o

nt
en

t,
 c

ho
o

si
ng

 fl
ex

ib
ly

 
fr

o
m

 a
 r

an
g

e 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 c

o
nt

ex
t 

(e
.g

., 
ca

us
e/

eff
ec

t 
re

la
ti

o
ns

hi
p

s 
an

d
 c

o
m

p
ar

is
o

ns
 in

 t
ex

t)
 a

s 
a 

cl
ue

 t
o

 t
he

 
m

ea
ni

ng
 o

f 
a 

w
o

rd
 o

r 
p

hr
as

e.
b

. 
U

se
 c

o
m

m
o

n,
 g

ra
d

e-
ap

p
ro

p
ri

at
e 

G
re

ek
 a

nd
 

La
ti

n 
affi

xe
s 

an
d

 r
o

o
ts

 a
s 

cl
ue

s 
to

 t
he

 m
ea

ni
ng

 
o

f 
a 

w
o

rd
 (

e.
g

., 
p

ho
to

g
ra

p
h,

 p
ho

to
sy

nt
he

si
s)

.
c.

 
C

o
ns

ul
t 

re
fe

re
nc

e 
m

at
er

ia
ls

 (
e.

g
., 

d
ic

ti
o

na
ri

es
, 

g
lo

ss
ar

ie
s,

 t
he

sa
ur

us
es

),
 b

o
th

 p
ri

nt
 a

nd
 d

ig
it

al
, 

to
 fi

nd
 t

he
 p

ro
nu

nc
ia

ti
o

n 
an

d
 d

et
er

m
in

e 
o

r 
cl

ar
if

y 
th

e 
p

re
ci

se
 m

ea
ni

ng
 o

f 
ke

y 
w

o
rd

s 
an

d
 

p
hr

as
es

.

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
w

o
rd

 r
el

at
io

ns
hi

p
s 

an
d

 n
ua

nc
es

 in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
D

is
ti

ng
ui

sh
 t

he
 li

te
ra

l a
nd

 n
o

nl
it

er
al

 m
ea

ni
ng

s 
o

f 
w

o
rd

s 
an

d
 p

hr
as

es
 in

 c
o

nt
ex

t 
(e

.g
., 

ta
ke

 
st

ep
s)

.
b

. 
Id

en
ti

fy
 r

ea
l-

lif
e 

co
nn

ec
ti

o
ns

 b
et

w
ee

n 
w

o
rd

s 
an

d
 t

he
ir

 u
se

 (
e.

g
., 

d
es

cr
ib

e 
p

eo
p

le
 w

ho
 a

re
 

fr
ie

nd
ly

 o
r 

he
lp

fu
l)

.
c.

 
D

is
ti

ng
ui

sh
 s

ha
d

es
 o

f 
m

ea
ni

ng
 a

m
o

ng
 r

el
at

ed
 

w
o

rd
s 

th
at

 d
es

cr
ib

e 
st

at
es

 o
f 

m
in

d
 o

r 
d

eg
re

es
 

o
f 

ce
rt

ai
nt

y 
(e

.g
., 

kn
ew

, b
el

ie
ve

d
, s

us
p

ec
te

d
, 

he
ar

d
, w

o
nd

er
ed

).

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 n

ua
nc

es
 in

 w
o

rd
 

m
ea

ni
ng

s.
a.

 
E

xp
la

in
 t

he
 m

ea
ni

ng
 o

f 
si

m
p

le
 s

im
ile

s 
an

d
 

m
et

ap
ho

rs
 (

e.
g

., 
as

 p
re

tt
y 

as
 a

 p
ic

tu
re

) 
in

 
co

nt
ex

t.
b

. 
R

ec
o

g
ni

ze
 a

nd
 e

xp
la

in
 t

he
 m

ea
ni

ng
 o

f 
co

m
m

o
n 

id
io

m
s,

 a
d

ag
es

, a
nd

 p
ro

ve
rb

s.
c.

 
D

em
o

ns
tr

at
e 

un
d

er
st

an
d

in
g

 o
f 

w
o

rd
s 

b
y 

re
la

ti
ng

 t
he

m
 t

o
 t

he
ir

 o
p

p
o

si
te

s 
(a

nt
o

ny
m

s)
 

an
d

 t
o

 w
o

rd
s 

w
it

h 
si

m
ila

r 
b

ut
 n

o
t 

id
en

ti
ca

l 
m

ea
ni

ng
s 

(s
yn

o
ny

m
s)

. 

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 
w

o
rd

 r
el

at
io

ns
hi

p
s,

 a
nd

 n
ua

nc
es

 in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
In

te
rp

re
t 

fi
g

ur
at

iv
e 

la
ng

ua
g

e,
 in

cl
ud

in
g

 s
im

ile
s 

an
d

 m
et

ap
ho

rs
, i

n 
co

nt
ex

t.
b

. 
R

ec
o

g
ni

ze
 a

nd
 e

xp
la

in
 t

he
 m

ea
ni

ng
 o

f 
co

m
m

o
n 

id
io

m
s,

 a
d

ag
es

, a
nd

 p
ro

ve
rb

s.
c.

 
U

se
 t

he
 r

el
at

io
ns

hi
p

 b
et

w
ee

n 
p

ar
ti

cu
la

r 
w

o
rd

s 
(e

.g
., 

sy
no

ny
m

s,
 a

nt
o

ny
m

s,
 h

o
m

o
g

ra
p

hs
) 

to
 

b
et

te
r 

un
d

er
st

an
d

 e
ac

h 
o

f 
th

e 
w

o
rd

s.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
ra

d
e-

ap
p

ro
p

ri
at

e 
co

nv
er

sa
ti

o
na

l, 
g

en
er

al
 a

ca
d

em
ic

, a
nd

 d
o

m
ai

n-
sp

ec
ifi

c 
w

o
rd

s 
an

d
 p

hr
as

es
, i

nc
lu

d
in

g
 t

ho
se

 t
ha

t 
si

g
na

l s
p

at
ia

l a
nd

 t
em

p
o

ra
l r

el
at

io
ns

hi
p

s 
(e

.g
., 

A
ft

er
 d

in
ne

r 
th

at
 n

ig
ht

 w
e 

w
en

t 
lo

o
ki

ng
 f

o
r 

th
em

).

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
ra

d
e-

ap
p

ro
p

ri
at

e 
g

en
er

al
 a

ca
d

em
ic

 a
nd

 d
o

m
ai

n-
sp

ec
ifi

c 
w

o
rd

s 
an

d
 p

hr
as

es
, i

nc
lu

d
in

g
 t

ho
se

 t
ha

t 
si

g
na

l p
re

ci
se

 
ac

ti
o

ns
, e

m
o

ti
o

ns
, o

r 
st

at
es

 o
f 

b
ei

ng
 (

e.
g

., 
q

ui
zz

ed
, 

w
hi

ne
d

, s
ta

m
m

er
ed

) 
an

d
 t

ha
t 

ar
e 

b
as

ic
 t

o
 a

 
p

ar
ti

cu
la

r 
to

p
ic

 (
e.

g
., 

w
ild

lif
e,

 c
o

ns
er

va
ti

o
n,

 a
nd

 
en

d
an

g
er

ed
 w

he
n 

d
is

cu
ss

in
g

 a
ni

m
al

 p
re

se
rv

at
io

n)
.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
ra

d
e-

ap
p

ro
p

ri
at

e 
g

en
er

al
 a

ca
d

em
ic

 a
nd

 d
o

m
ai

n-
sp

ec
ifi

c 
w

o
rd

s 
an

d
 p

hr
as

es
, i

nc
lu

d
in

g
 t

ho
se

 t
ha

t 
si

g
na

l c
o

nt
ra

st
, 

ad
d

it
io

n,
 a

nd
 o

th
er

 lo
g

ic
al

 r
el

at
io

ns
hi

p
s 

(e
.g

., 
ho

w
ev

er
, a

lt
ho

ug
h,

 n
ev

er
th

el
es

s,
 s

im
ila

rl
y,

 
m

o
re

ov
er

, i
n 

ad
d

it
io

n)
.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e P

ro
g

ressive S
kills, b

y G
rad

e
T

he fo
llo

w
ing

 skills, m
arked

 w
ith an asterisk (*) in Lang

uag
e stand

ard
s 1–3, are p

articularly likely to
 req

uire co
ntinued

 attentio
n in hig

her g
rad

es as they are 
ap

p
lied

 to
 increasing

ly so
p

histicated
 w

riting
 and

 sp
eaking

.

Stand
ard

G
rad

e(s)
3

4
5

6
7

8
9

–10
11–12

L.3.1f. E
nsure sub

ject-verb
 and

 p
ro

no
un-anteced

ent ag
reem

ent.

L.3.3a. C
ho

o
se w

o
rd

s and
 p

hrases fo
r eff

ect.

L.4
.1f. P

ro
d

uce co
m

p
lete sentences, reco

g
nizing

 and
 co

rrecting
 inap

p
ro

p
riate frag

m
ents and

 run-o
ns.

L.4
.1g

. C
o

rrectly use freq
uently co

nfused
 w

o
rd

s (e.g
., to

/to
o

/tw
o

; there/their).

L.4
.3a. C

ho
o

se w
o

rd
s and

 p
hrases to

 co
nvey id

eas p
recisely. *

L.4
.3b

. C
ho

o
se p

unctuatio
n fo

r eff
ect.

L.5.1d
. R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in verb
 tense.

L.5.2a. U
se p

unctuatio
n to

 sep
arate item

s in a series. †

L.6.1c. R
eco

g
nize and

 co
rrect inap

p
ro

p
riate shifts in p

ro
no

un num
b

er and
 p

erso
n.

L.6.1d
. R

eco
g

nize and
 co

rrect vag
ue p

ro
no

uns (i.e., o
nes w

ith unclear o
r am

b
ig

uo
us anteced

ents).

L.6.1e. R
eco

g
nize variatio

ns fro
m

 stand
ard

 E
ng

lish in their ow
n and

 o
thers’ w

riting
 and

 sp
eaking

, and
 id

entify and
 

use strateg
ies to

 im
p

rove exp
ressio

n in co
nventio

nal lang
uag

e.

L.6.2a. U
se p

unctuatio
n (co

m
m

as, p
arentheses, d

ashes) to
 set o

ff
 no

nrestrictive/p
arenthetical elem

ents.

L.6.3a. V
ary sentence p

atterns fo
r m

eaning
, read

er/listener interest, and
 style. ‡

L.6.3b
. M

aintain co
nsistency in style and

 to
ne.

L.7.1c. P
lace p

hrases and
 clauses w

ithin a sentence, reco
g

nizing
 and

 co
rrecting

 m
isp

laced
 and

 d
ang

ling
 m

o
d

ifi
ers.

L.7.3a. C
ho

o
se lang

uag
e that exp

resses id
eas p

recisely and
 co

ncisely, reco
g

nizing
 and

 elim
inating

 w
o

rd
iness and

 
red

und
ancy.

L.8.1d
. R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in verb
 vo

ice and
 m

o
o

d
.

L.9–10
.1a. U

se p
arallel structure.

*S
ub

sum
ed

 b
y L.7.3a 

†S
ub

sum
ed

 b
y L.9

–10
.1a 

‡S
ub

sum
ed

 b
y L.11–12.3a
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M
ea

su
ri

ng
 T

ex
t 

C
o

m
p

le
xi

ty
: T

hr
ee

 F
ac

to
rs

Q
ua

lit
at

iv
e 

ev
al

ua
ti

o
n 

o
f 

th
e 

te
xt

: 
Le

ve
ls

 o
f 

m
ea

ni
ng

, s
tr

uc
tu

re
, l

an
g

ua
g

e 
co

nv
en

ti
o

na
lit

y 
an

d
 c

la
ri

ty
, a

nd
 k

no
w

le
d

g
e 

d
em

an
d

s

Q
ua

nt
it

at
iv

e 
ev

al
ua

ti
o

n 
o

f 
th

e 
te

xt
: R

ea
d

ab
ili

ty
 m

ea
su

re
s 

an
d

 o
th

er
 s

co
re

s 
o

f 
te

xt
 c

o
m

p
le

xi
ty

M
at

ch
in

g
 r

ea
d

er
 t

o
 t

ex
t 

an
d

 t
as

k:
 

R
ea

d
er

 v
ar

ia
b

le
s 

(s
uc

h 
as

 m
o

ti
va

ti
o

n,
 k

no
w

le
d

g
e,

 a
nd

 
ex

p
er

ie
nc

es
) 

an
d

 t
as

k 
va

ri
ab

le
s 

(s
uc

h 
as

 p
ur

p
o

se
 a

nd
 t

he
 

co
m

p
le

xi
ty

 g
en

er
at

ed
 b

y 
th

e 
ta

sk
 a

ss
ig

ne
d

 a
nd

 t
he

 q
ue

s-
ti

o
ns

 p
o

se
d

)

N
o

te
: M

o
re

 d
et

ai
le

d
 in

fo
rm

at
io

n 
o

n 
te

xt
 c

o
m

p
le

xi
ty

 a
nd

 h
o

w
 it

 is
 m

ea
su

re
d

 is
 c

o
nt

ai
ne

d
 in

 
A

p
p

en
d

ix
 A

.

R
an

g
e 

o
f 

Te
xt

 T
yp

es
 f

o
r 

K
–5

S
tu

d
en

ts
 in

 K
–5

 a
p

p
ly

 t
he

 R
ea

d
in

g
 s

ta
nd

ar
d

s 
to

 t
he

 f
o

llo
w

in
g

 r
an

g
e 

o
f 

te
xt

 t
yp

es
, w

it
h 

te
xt

s 
se

le
ct

ed
 f

ro
m

 a
 b

ro
ad

 r
an

g
e 

o
f 

cu
lt

ur
es

 a
nd

 p
er

io
d

s.

Li
te

ra
tu

re
In

fo
rm

at
io

na
l T

ex
t

St
o

ri
es

d
ra

m
as

P
o

et
ry

Li
te

ra
ry

 n
o

nfi
ct

io
n 

an
d

 H
is

to
ri

ca
l, 

Sc
ie

nt
ifi

c,
 a

nd
 t

ec
hn

ic
al

 t
ex

ts

In
cl

ud
es

 c
hi

ld
re

n’
s 

ad
ve

nt
ur

e 
st

o
ri

es
, f

o
lk

ta
le

s,
 le

g
en

d
s,

 
fa

b
le

s,
 f

an
ta

sy
, r

ea
lis

ti
c 

fi
ct

io
n,

 
an

d
 m

yt
h

In
cl

ud
es

 s
ta

g
ed

 d
ia

lo
g

ue
 a

nd
 

b
ri

ef
 f

am
ili

ar
 s

ce
ne

s
In

cl
ud

es
 n

ur
se

ry
 r

hy
m

es
 a

nd
 

th
e 

su
b

g
en

re
s 

o
f 

th
e 

na
rr

at
iv

e 
p

o
em

, l
im

er
ic

k,
 a

nd
 f

re
e 

ve
rs

e 
p

o
em

In
cl

ud
es

 b
io

g
ra

p
hi

es
 a

nd
 a

ut
o

b
io

g
ra

p
hi

es
; b

o
o

ks
 a

b
o

ut
 h

is
to

ry
, s

o
ci

al
 

st
ud

ie
s,

 s
ci

en
ce

, a
nd

 t
he

 a
rt

s;
 t

ec
hn

ic
al

 t
ex

ts
, i

nc
lu

d
in

g
 d

ir
ec

ti
o

ns
, 

fo
rm

s,
 a

nd
 in

fo
rm

at
io

n 
d

is
p

la
ye

d
 in

 g
ra

p
hs

, c
ha

rt
s,

 o
r 

m
ap

s;
 a

nd
 d

ig
it

al
 

so
ur

ce
s 

o
n 

a 
ra

ng
e 

o
f 

to
p

ic
s

S
ta

nd
ar

d
 1

0
: R

an
g

e,
 Q

ua
lit

y,
 a

nd
 C

o
m

p
le

xi
ty

 o
f 

S
tu

d
en

t 
R

ea
d

in
g

 K
–5
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Literature: Sto
ries, d

ram
a, P

o
etry

Info
rm

atio
nal texts: Literary n

o
nfi

ctio
n and

 H
isto

rical, Scientifi
c, and

 technical texts

K
*

	
O

ver in the M
ead

ow
 b

y Jo
hn Lang

staff
 (trad

itio
nal) (c18

0
0

)*

	
A

 B
oy, a D

o
g

, and
 a F

ro
g

 b
y M

ercer M
ayer (19

6
7)

	
P

ancakes fo
r B

reakfast b
y To

m
ie D

eP
ao

la (19
78

) 

	
A

 S
to

ry, A
 S

to
ry b

y G
ail E

. H
aley (19

70
)*

	
K

itten’s F
irst F

ull M
o

o
n b

y K
evin H

enkes (20
0

4
)*

	
M

y F
ive S

enses b
y A

liki (19
6

2)**

	
Truck b

y D
o

nald
 C

rew
s (19

8
0

)

	
I R

ead
 S

ig
ns b

y Tana H
o

b
an (19

8
7)

	
W

hat D
o

 Yo
u D

o
 W

ith a Tail Like This? b
y S

teve Jenkins and
 R

o
b

in P
ag

e (20
0

3)*

	
A

m
azing

 W
hales! b

y S
arah L. T

ho
m

so
n (20

0
5)*

1*

	
“M

ix a P
ancake” b

y C
hristina G

. R
o

ssetti (18
9

3)**

	
M

r. P
o

p
p

er’s P
eng

uins b
y R

ichard
 A

tw
ater (19

38
)*

	
Little B

ear b
y E

lse H
o

lm
elund

 M
inarik, illustrated

 b
y M

aurice S
end

ak (19
57)**

	
F

ro
g

 and
 To

ad
 To

g
ether b

y A
rno

ld
 Lo

b
el (19

71)**

	
H

i! F
ly G

uy b
y Ted

d
 A

rno
ld

 (20
0

6
)

	
A

 Tree Is a P
lant b

y C
lyd

e R
o

b
ert B

ulla, illustrated
 b

y S
tacey S

chuett (19
6

0
)**

	
S

tarfi
sh b

y E
d

ith T
hacher H

urd
 (19

6
2)

	
F

o
llow

 the W
ater fro

m
 B

ro
o

k to
 O

cean b
y A

rthur D
o

rro
s (19

9
1)**

	
F

ro
m

 S
eed

 to
 P

um
p

kin b
y W

end
y P

feff
er, illustrated

 b
y Jam

es G
raham

 H
ale (20

0
4

)*

	
H

ow
 P

eo
p

le Learned
 to

 F
ly b

y F
ran H

o
d

g
kins and

 True K
elley (20

0
7)*

2–3

	
“W

ho
 H

as S
een the W

ind
?” b

y C
hristina G

. R
o

ssetti (18
9

3)

	
C

harlo
tte’s W

eb
 b

y E
. B

. W
hite (19

52)*

	
S

arah, P
lain and

 Tall b
y P

atricia M
acLachlan (19

8
5)

	
To

p
s and

 B
o

tto
m

s b
y Janet S

tevens (19
9

5)

	
P

o
p

p
leto

n in W
inter b

y C
ynthia R

ylant, illustrated
 b

y M
ark Teag

ue (20
0

1)

	
A

 M
ed

ieval F
east b

y A
liki (19

8
3)

	
F

ro
m

 S
eed

 to
 P

lant b
y G

ail G
ib

b
o

ns (19
9

1)

	
The S

to
ry o

f R
ub

y B
rid

g
es b

y R
o

b
ert C

o
les (19

9
5)*

	
A

 D
ro

p
 o

f W
ater: A

 B
o

o
k o

f S
cience and

 W
o

nd
er b

y W
alter W

ick (19
9

7)

	
M

o
o

nsho
t: The F

lig
ht o

f A
p

o
llo

 11 b
y B

rian F
lo

ca (20
0

9
)

4
–5

	
A

lice’s A
d

ventures in W
o

nd
erland

 b
y Lew

is C
arro

ll (18
6

5)

	
“C

asey at the B
at” b

y E
rnest Law

rence T
hayer (18

8
8

)

	
The B

lack S
tallio

n b
y W

alter F
arley (19

4
1) 

	
“Z

lateh the G
o

at” b
y Isaac B

ashevis S
ing

er (19
8

4
)

	
W

here the M
o

untain M
eets the M

o
o

n b
y G

race Lin (20
0

9
)

	
D

iscovering
 M

ars: The A
m

azing
 S

to
ry o

f the R
ed

 P
lanet b

y M
elvin B

erg
er (19

9
2)

	
H

urricanes: E
arth’s M

ig
htiest S

to
rm

s b
y P

atricia L
aub

er (19
9

6
)

	
A

 H
isto

ry o
f U

S
 b

y Joy H
akim

 (20
0

5)

	
H

o
rses b

y S
eym

o
ur S

im
o

n (20
0

6
)

	
Q

uest fo
r the Tree K

ang
aro

o
: A

n E
xp

ed
itio

n to
 the C

lo
ud

 F
o

rest o
f N

ew
 G

uinea b
y 

S
y M

o
ntg

o
m

ery (20
0

6
)

N
o

te:  
G

iven sp
ace lim

itatio
ns, the illustrative texts listed

 ab
ove are m

eant o
nly to

 sho
w

 ind
ivid

ual titles that are rep
resentative o

f a w
id

e rang
e o

f to
p

ics and
 g

enres. (S
ee A

p
p

end
ix 

B
 fo

r excerp
ts o

f these and
 o

ther texts illustrative o
f K

–5 text co
m

p
lexity, q

uality, and
 rang

e.) A
t a curricular o

r instructio
nal level, w

ithin and
 acro

ss g
rad

e levels, texts need
 to

 
b

e selected
 aro

und
 to

p
ics o

r them
es that g

enerate kno
w

led
g

e and
 allo

w
 stud

ents to
 stud

y tho
se to

p
ics o

r them
es in d

ep
th. O

n the next p
ag

e is an exam
p

le o
f p

ro
g

ressio
ns o

f 
texts b

uild
ing

 kno
w

led
g

e acro
ss g

rad
e levels.

*C
hild

ren at the kind
erg

arten and
 g

rad
e 1 levels sho

uld
 b

e exp
ected

 to
 read

 texts ind
ep

end
ently that have b

een sp
ecifi

cally w
ritten to

 co
rrelate to

 their read
ing

 level and
 their w

o
rd

 kno
w

l-
ed

g
e. M

any o
f the titles listed

 ab
ove are m

eant to
 sup

p
lem

ent carefully structured
 ind

ep
end

ent read
ing

 w
ith b

o
o

ks to
 read

 alo
ng

 w
ith a teacher o

r that are read
 alo

ud
 to

 stud
ents to

 b
uild

 
kno

w
led

g
e and

 cultivate a joy in read
ing

.

 
*  R

ead
-alo

ud
 ** R

ead
-alo

ng

Texts Illustrating
 the C

o
m

p
lexity, Q

uality, and
 R

ang
e o

f S
tud

ent R
ead

ing
 K

–5
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S
ta

yi
ng

 o
n 

To
p

ic
 W

it
hi

n 
a 

G
ra

d
e 

an
d

 A
cr

o
ss

 G
ra

d
es

:
H

o
w

 t
o

 B
ui

ld
 K

no
w

le
d

g
e 

S
ys

te
m

at
ic

al
ly

 in
 E

ng
lis

h 
La

ng
ua

g
e 

A
rt

s 
K

–5
B

ui
ld

in
g

 k
no

w
le

d
g

e 
sy

st
em

at
ic

al
ly

 in
 E

ng
lis

h 
la

ng
ua

g
e 

ar
ts

 is
 li

ke
 g

iv
in

g
 c

hi
ld

re
n 

va
ri

o
us

 p
ie

ce
s 

o
f 

a 
p

uz
zl

e 
in

 e
ac

h 
g

ra
d

e 
th

at
, o

ve
r 

ti
m

e,
 w

ill
 f

o
rm

 o
ne

 b
ig

 p
ic

tu
re

. 
A

t 
a 

cu
rr

ic
ul

ar
 o

r 
in

st
ru

ct
io

na
l l

ev
el

, t
ex

ts
—

w
it

hi
n 

an
d

 a
cr

o
ss

 g
ra

d
e 

le
ve

ls
—

ne
ed

 t
o

 b
e 

se
le

ct
ed

 a
ro

un
d

 t
o

p
ic

s 
o

r 
th

em
es

 t
ha

t 
sy

st
em

at
ic

al
ly

 d
ev

el
o

p
 t

he
 k

no
w

le
d

g
e 

b
as

e 
o

f 
st

ud
en

ts
. W

it
hi

n 
a 

g
ra

d
e 

le
ve

l, 
th

er
e 

sh
o

ul
d

 b
e 

an
 a

d
eq

ua
te

 n
um

b
er

 o
f 

ti
tl

es
 o

n 
a 

si
ng

le
 t

o
p

ic
 t

ha
t 

w
o

ul
d

 a
llo

w
 c

hi
ld

re
n 

to
 s

tu
d

y 
th

at
 t

o
p

ic
 f

o
r 

a 
su

st
ai

ne
d

 
p

er
io

d
. T

he
 k

no
w

le
d

g
e 

ch
ild

re
n 

ha
ve

 le
ar

ne
d

 a
b

o
ut

 p
ar

ti
cu

la
r 

to
p

ic
s 

in
 e

ar
ly

 g
ra

d
e 

le
ve

ls
 s

ho
ul

d
 t

he
n 

b
e 

ex
p

an
d

ed
 a

nd
 d

ev
el

o
p

ed
 in

 s
ub

se
q

ue
nt

 g
ra

d
e 

le
ve

ls
 t

o
 

en
su

re
 a

n 
in

cr
ea

si
ng

ly
 d

ee
p

er
 u

nd
er

st
an

d
in

g
 o

f 
th

es
e 

to
p

ic
s.

 C
hi

ld
re

n 
in

 t
he

 u
p

p
er

 e
le

m
en

ta
ry

 g
ra

d
es

 w
ill

 g
en

er
al

ly
 b

e 
ex

p
ec

te
d

 t
o

 r
ea

d
 t

he
se

 t
ex

ts
 in

d
ep

en
d

en
tl

y 
an

d
 r

efl
ec

t 
o

n 
th

em
 in

 w
ri

ti
ng

. H
o

w
ev

er
, c

hi
ld

re
n 

in
 t

he
 e

ar
ly

 g
ra

d
es

 (
p

ar
ti
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ce

. 

9
. 

A
na

ly
ze

 h
o

w
 t

w
o

 o
r 

m
o

re
 t

ex
ts

 a
d

d
re

ss
 s

im
ila

r 
th

em
es

 o
r 

to
p

ic
s 

in
 o

rd
er

 t
o

 b
ui

ld
 k

no
w

le
d

g
e 

o
r 

to
 c

o
m

p
ar

e 
th

e 
ap

p
ro

ac
he

s 
th

e 
au

th
o

rs
 t

ak
e.

 

r
an

g
e 

o
f 

r
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

te
xt

 C
o

m
p

le
xi

ty
 

10
. 

R
ea

d
 a

nd
 c

o
m

p
re

he
nd

 c
o

m
p

le
x 

lit
er

ar
y 

an
d

 in
fo

rm
at

io
na

l t
ex

ts
 in

d
ep

en
d

en
tl

y 
an

d
 p

ro
fi

ci
en

tl
y.

* P
le

as
e 

se
e 

“R
es

ea
rc

h 
to

 B
ui

ld
 K

no
w

le
d

g
e”

 in
 W

ri
ti

ng
 a

nd
 “

C
o

m
p

re
he

ns
io

n 
an

d
 C

o
lla

b
o

ra
ti

o
n”

 in
 S

p
ea

ki
ng

 a
nd

 L
is

te
ni

ng
 f

o
r 

ad
d

it
io

na
l s

ta
nd

ar
d

s 
re

le
va

nt
 t

o
 g

at
he

ri
ng

, a
ss

es
si

ng
, a

nd
 a

p
p

ly
in

g
 in

fo
rm

at
io

n 
fr

o
m

 p
ri

nt
 a

nd
 d

ig
it

al
 s

o
ur

ce
s.

N
o

te
 o

n 
ra

ng
e 

an
d

 c
o

nt
en

t 
o

f 
st

ud
en

t 
re

ad
in

g

To
 b

ec
o

m
e 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

y,
 

st
ud

en
ts

 m
us

t 
g

ra
p

p
le

 w
it

h 
w

o
rk

s 
o

f 
ex

ce
p

ti
o

na
l c

ra
ft

 a
nd

 t
ho

ug
ht

 
w

ho
se

 r
an

g
e 

ex
te

nd
s 

ac
ro

ss
 g

en
re

s,
 

cu
lt

ur
es

, a
nd

 c
en

tu
ri

es
. S

uc
h 

w
o

rk
s 

o
ff

er
 p

ro
fo

un
d

 in
si

g
ht

s 
in

to
 t

he
 h

um
an

 
co

nd
it

io
n 

an
d

 s
er

ve
 a

s 
m

o
d

el
s 

fo
r 

st
ud

en
ts

’ o
w

n 
th

in
ki

ng
 a

nd
 w

ri
ti

ng
. 

A
lo

ng
 w

it
h 

hi
g

h-
q

ua
lit

y 
co

nt
em

p
o

ra
ry

 
w

o
rk

s,
 t

he
se

 t
ex

ts
 s

ho
ul

d
 b

e 
ch

o
se

n 
fr

o
m

 a
m

o
ng

 s
em

in
al

 U
.S

. d
o

cu
m

en
ts

, 
th

e 
cl

as
si

cs
 o

f 
A

m
er

ic
an

 li
te

ra
tu

re
, a

nd
 

th
e 

ti
m

el
es

s 
d

ra
m

as
 o

f 
S

ha
ke

sp
ea

re
. 

Th
ro

ug
h 

w
id

e 
an

d
 d

ee
p

 r
ea

d
in

g
 o

f 
lit

er
at

ur
e 

an
d

 li
te

ra
ry

 n
o

nfi
ct

io
n 

o
f 

st
ea

d
ily

 in
cr

ea
si

ng
 s

o
p

hi
st

ic
at

io
n,

 
st

ud
en

ts
 g

ai
n 

a 
re

se
rv

o
ir

 o
f 

lit
er

ar
y 

an
d

 c
ul

tu
ra

l k
no

w
le

d
g

e,
 r

ef
er

en
ce

s,
 

an
d

 im
ag

es
; t

he
 a

b
ili

ty
 t

o
 e

va
lu

at
e 

in
tr

ic
at

e 
ar

g
um

en
ts

; a
nd

 t
he

 c
ap

ac
it

y 
to

 s
ur

m
o

un
t 

th
e 

ch
al

le
ng

es
 p

o
se

d
 b

y 
co

m
p

le
x 

te
xt

s.
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S

 f
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G

L
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 L
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G
U

a
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S
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r

a
C

y
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r

y
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o
C

Ia
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 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
L

G
rad

e 6
 stud

ents:
G

rad
e 7 stud

ents:
G

rad
e 8 stud

ents:
K

ey Id
eas and

 d
etails

1. 
C

ite textual evid
ence to

 sup
p

o
rt analysis o

f w
hat 

the text says exp
licitly as w

ell as inferences d
raw

n 
fro

m
 the text.

1. 
C

ite several p
ieces o

f textual evid
ence to

 sup
p

o
rt 

analysis o
f w

hat the text says exp
licitly as w

ell as 
inferences d

raw
n fro

m
 the text.

1. 
C

ite the textual evid
ence that m

o
st stro

ng
ly 

sup
p

o
rts an analysis o

f w
hat the text says exp

licitly 
as w

ell as inferences d
raw

n fro
m

 the text.

2. 
D

eterm
ine a them

e o
r central id

ea o
f a text and

 
how

 it is co
nveyed

 thro
ug

h p
articular d

etails; 
p

rovid
e a sum

m
ary o

f the text d
istinct fro

m
 

p
erso

nal o
p

inio
ns o

r jud
g

m
ents.

2. 
D

eterm
ine a them

e o
r central id

ea o
f a text and

 
analyze its d

evelo
p

m
ent over the co

urse o
f the 

text; p
rovid

e an o
b

jective sum
m

ary o
f the text.

2. 
D

eterm
ine a them

e o
r central id

ea o
f a text and

 
analyze its d

evelo
p

m
ent over the co

urse o
f the text, 

includ
ing

 its relatio
nship

 to
 the characters, setting

, 
and

 p
lo

t; p
rovid

e an o
b

jective sum
m

ary o
f the text.

3. 
D

escrib
e how

 a p
articular sto

ry’s o
r d

ram
a’s p

lo
t 

unfo
ld

s in a series o
f ep

iso
d

es as w
ell as how

 the 
characters resp

o
nd

 o
r chang

e as the p
lo

t m
oves 

tow
ard

 a reso
lutio

n.

3. 
A

nalyze how
 p

articular elem
ents o

f a sto
ry o

r 
d

ram
a interact (e.g

., how
 setting

 shap
es the 

characters o
r p

lo
t).

3. 
A

nalyze how
 p

articular lines o
f d

ialo
g

ue o
r 

incid
ents in a sto

ry o
r d

ram
a p

ro
p

el the actio
n, 

reveal asp
ects o

f a character, o
r p

rovo
ke a d

ecisio
n.

C
raft and

 Structure

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases as 
they are used

 in a text, includ
ing

 fi
g

urative and
 

co
nno

tative m
eaning

s; analyze the im
p

act o
f a 

sp
ecifi

c w
o

rd
 cho

ice o
n m

eaning
 and

 to
ne.

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases 
as they are used

 in a text, includ
ing

 fi
g

urative 
and

 co
nno

tative m
eaning

s; analyze the im
p

act 
o

f rhym
es and

 o
ther rep

etitio
ns o

f so
und

s (e.g
., 

alliteratio
n) o

n a sp
ecifi

c verse o
r stanza o

f a 
p

o
em

 o
r sectio

n o
f a sto

ry o
r d

ram
a. 

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases 
as they are used

 in a text, includ
ing

 fi
g

urative 
and

 co
nno

tative m
eaning

s; analyze the im
p

act 
o

f sp
ecifi

c w
o

rd
 cho

ices o
n m

eaning
 and

 to
ne, 

includ
ing

 analo
g

ies o
r allusio

ns to
 o

ther texts.

5. 
A

nalyze how
 a p

articular sentence, chap
ter, 

scene, o
r stanza fi

ts into
 the overall structure o

f 
a text and

 co
ntrib

utes to
 the d

evelo
p

m
ent o

f the 
them

e, setting
, o

r p
lo

t.

5. 
A

nalyze how
 a d

ram
a’s o

r p
o

em
’s fo

rm
 o

r 
structure (e.g

., so
lilo

q
uy, so

nnet) co
ntrib

utes to
 

its m
eaning

.

5. 
C

o
m

p
are and

 co
ntrast the structure o

f tw
o

 o
r m

o
re 

texts and
 analyze how

 the d
iff

ering
 structure o

f 
each text co

ntrib
utes to

 its m
eaning

 and
 style.

6
. 

E
xp

lain how
 an autho

r d
evelo

p
s the p

o
int o

f view
 

o
f the narrato

r o
r sp

eaker in a text.
6

. 
A

nalyze how
 an autho

r d
evelo

p
s and

 co
ntrasts 

the p
o

ints o
f view

 o
f d

iff
erent characters o

r 
narrato

rs in a text.

6
. 

A
nalyze how

 d
iff

erences in the p
o

ints o
f view

 o
f the 

characters and
 the aud

ience o
r read

er (e.g
., created

 
thro

ug
h the use o

f d
ram

atic iro
ny) create such 

eff
ects as susp

ense o
r hum

o
r.

R
ead

ing
 S

tand
ard

s fo
r Literature 6

–12 
T

he fo
llo

w
ing

 stand
ard

s o
ff

er a fo
cus fo

r instructio
n each year and

 help
 ensure that stud

ents g
ain ad

eq
uate exp

o
sure to

 a rang
e o

f texts and
 tasks. R

ig
o

r is also
 

infused
 thro

ug
h the req

uirem
ent that stud

ents read
 increasing

ly co
m

p
lex texts thro

ug
h the g

rad
es. S

tud
ents ad

vancing
 thro

ug
h the g

rad
es are exp

ected
 to

 m
eet 

each year’s g
rad

e-sp
ecifi

c stand
ard

s and
 retain o

r further d
evelo

p
 skills and

 und
erstand

ing
s m

astered
 in p

reced
ing

 g
rad

es.
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U
b
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S

R
ea

d
in

g
 S

ta
nd

ar
d

s 
fo

r 
Li

te
ra

tu
re

 6
–1

2 
G

ra
d

e 
6

 s
tu

d
en

ts
:

G
ra

d
e 

7 
st

ud
en

ts
:

G
ra

d
e 

8 
st

ud
en

ts
:

In
te

g
ra

ti
o

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

7.
 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 t

he
 e

xp
er

ie
nc

e 
o

f 
re

ad
in

g
 

a 
st

o
ry

, d
ra

m
a,

 o
r 

p
o

em
 t

o
 li

st
en

in
g

 t
o

 o
r 

vi
ew

in
g

 
an

 a
ud

io
, v

id
eo

, o
r 

liv
e 

ve
rs

io
n 

o
f 

th
e 

te
xt

, 
in

cl
ud

in
g

 c
o

nt
ra

st
in

g
 w

ha
t 

th
ey

 “
se

e”
 a

nd
 “

he
ar

” 
w

he
n 

re
ad

in
g

 t
he

 t
ex

t 
to

 w
ha

t 
th

ey
 p

er
ce

iv
e 

w
he

n 
th

ey
 li

st
en

 o
r 

w
at

ch
.

7.
 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 a

 w
ri

tt
en

 s
to

ry
, d

ra
m

a,
 o

r 
p

o
em

 t
o

 it
s 

au
d

io
, fi

lm
ed

, s
ta

g
ed

, o
r 

m
ul

ti
m

ed
ia

 
ve

rs
io

n,
 a

na
ly

zi
ng

 t
he

 e
ff

ec
ts

 o
f 

te
ch

ni
q

ue
s 

un
iq

ue
 

to
 e

ac
h 

m
ed

iu
m

 (
e.

g
., 

lig
ht

in
g

, s
o

un
d

, c
o

lo
r, 

o
r 

ca
m

er
a 

fo
cu

s 
an

d
 a

ng
le

s 
in

 a
 fi

lm
).

 

7.
 

A
na

ly
ze

 t
he

 e
xt

en
t 

to
 w

hi
ch

 a
 fi

lm
ed

 o
r 

liv
e 

p
ro

d
uc

ti
o

n 
o

f 
a 

st
o

ry
 o

r 
d

ra
m

a 
st

ay
s 

fa
it

hf
ul

 t
o

 
o

r 
d

ep
ar

ts
 f

ro
m

 t
he

 t
ex

t 
o

r 
sc

ri
p

t,
 e

va
lu

at
in

g
 t

he
 

ch
o

ic
es

 m
ad

e 
b

y 
th

e 
d

ir
ec

to
r 

o
r 

ac
to

rs
.

8
. 

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

8
. 

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

8
. 

(N
o

t 
ap

p
lic

ab
le

 t
o

 li
te

ra
tu

re
)

9
. 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 t

ex
ts

 in
 d

iff
er

en
t 

fo
rm

s 
o

r 
g

en
re

s 
(e

.g
., 

st
o

ri
es

 a
nd

 p
o

em
s;

 h
is

to
ri

ca
l n

ov
el

s 
an

d
 f

an
ta

sy
 s

to
ri

es
) 

in
 t

er
m

s 
o

f 
th

ei
r 

ap
p

ro
ac

he
s 

to
 s

im
ila

r 
th

em
es

 a
nd

 t
o

p
ic

s.

9
. 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 a

 fi
ct

io
na

l p
o

rt
ra

ya
l o

f 
a 

ti
m

e,
 p

la
ce

, o
r 

ch
ar

ac
te

r 
an

d
 a

 h
is

to
ri

ca
l a

cc
o

un
t 

o
f 

th
e 

sa
m

e 
p

er
io

d
 a

s 
a 

m
ea

ns
 o

f 
un

d
er

st
an

d
in

g
 

ho
w

 a
ut

ho
rs

 o
f 

fi
ct

io
n 

us
e 

o
r 

al
te

r 
hi

st
o

ry
.

9
. 

A
na

ly
ze

 h
ow

 a
 m

o
d

er
n 

w
o

rk
 o

f 
fi

ct
io

n 
d

ra
w

s 
o

n 
th

em
es

, p
at

te
rn

s 
o

f 
ev

en
ts

, o
r 

ch
ar

ac
te

r 
ty

p
es

 f
ro

m
 

m
yt

hs
, t

ra
d

it
io

na
l s

to
ri

es
, o

r 
re

lig
io

us
 w

o
rk

s 
su

ch
 a

s 
th

e 
B

ib
le

, i
nc

lu
d

in
g

 d
es

cr
ib

in
g

 h
ow

 t
he

 m
at

er
ia

l i
s 

re
nd

er
ed

 n
ew

. 

r
an

g
e 

o
f 

r
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

te
xt

 C
o

m
p

le
xi

ty

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
lit

er
at

ur
e,

 in
cl

ud
in

g
 s

to
ri

es
, d

ra
m

as
, a

nd
 p

o
em

s,
 in

 
th

e 
g

ra
d

es
 6

–8
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 p

ro
fi

ci
en

tl
y,

 
w

it
h 

sc
aff

o
ld

in
g

 a
s 

ne
ed

ed
 a

t 
th

e 
hi

g
h 

en
d

 o
f 

th
e 

ra
ng

e.

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
lit

er
at

ur
e,

 in
cl

ud
in

g
 s

to
ri

es
, d

ra
m

as
, a

nd
 p

o
em

s,
 in

 
th

e 
g

ra
d

es
 6

–8
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 p

ro
fi

ci
en

tl
y,

 
w

it
h 

sc
aff

o
ld

in
g

 a
s 

ne
ed

ed
 a

t 
th

e 
hi

g
h 

en
d

 o
f 

th
e 

ra
ng

e.

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
lit

er
at

ur
e,

 in
cl

ud
in

g
 s

to
ri

es
, d

ra
m

as
, a

nd
 p

o
em

s,
 a

t 
th

e 
hi

g
h 

en
d

 o
f 

g
ra

d
es

 6
–8

 t
ex

t 
co

m
p

le
xi

ty
 b

an
d

 
in

d
ep

en
d

en
tl

y 
an

d
 p

ro
fi

ci
en

tl
y.
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R
ead

ing
 S

tand
ard

s fo
r Literature 6

–12 
T

he C
C

R
 ancho

r stand
ard

s and
 hig

h scho
o

l g
rad

e-sp
ecifi

c stand
ard

s w
o

rk in tand
em

 to
 d

efi
ne co

lleg
e and

 career read
iness exp

ectatio
ns—

the fo
rm

er p
rovid

ing
 

b
ro

ad
 stand

ard
s, the latter p

rovid
ing

 ad
d

itio
nal sp

ecifi
city.

G
rad

es 9
–10

 stud
ents:

G
rad

es 11–12 stud
ents:

K
ey Id

eas and
 d

etails

1. 
C

ite stro
ng

 and
 tho

ro
ug

h textual evid
ence to

 sup
p

o
rt analysis o

f w
hat the text 

says exp
licitly as w

ell as inferences d
raw

n fro
m

 the text. 
1. 

C
ite stro

ng
 and

 tho
ro

ug
h textual evid

ence to
 sup

p
o

rt analysis o
f w

hat the text 
says exp

licitly as w
ell as inferences d

raw
n fro

m
 the text, includ

ing
 d

eterm
ining

 
w

here the text leaves m
atters uncertain.

2. 
D

eterm
ine a them

e o
r central id

ea o
f a text and

 analyze in d
etail its 

d
evelo

p
m

ent over the co
urse o

f the text, includ
ing

 how
 it em

erg
es and

 is 
shap

ed
 and

 refi
ned

 b
y sp

ecifi
c d

etails; p
rovid

e an o
b

jective sum
m

ary o
f the 

text.

2. 
D

eterm
ine tw

o
 o

r m
o

re them
es o

r central id
eas o

f a text and
 analyze their 

d
evelo

p
m

ent over the co
urse o

f the text, includ
ing

 how
 they interact and

 b
uild

 
o

n o
ne ano

ther to
 p

ro
d

uce a co
m

p
lex acco

unt; p
rovid

e an o
b

jective sum
m

ary o
f 

the text. 

3. 
A

nalyze how
 co

m
p

lex characters (e.g
., tho

se w
ith m

ultip
le o

r co
nfl

icting
 

m
o

tivatio
ns) d

evelo
p

 over the co
urse o

f a text, interact w
ith o

ther characters, 
and

 ad
vance the p

lo
t o

r d
evelo

p
 the them

e.

3. 
A

nalyze the im
p

act o
f the autho

r’s cho
ices reg

ard
ing

 how
 to

 d
evelo

p
 and

 
relate elem

ents o
f a sto

ry o
r d

ram
a (e.g

., w
here a sto

ry is set, how
 the actio

n is 
o

rd
ered

, how
 the characters are intro

d
uced

 and
 d

evelo
p

ed
).

C
raft and

 Structure

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases as they are used
 in the text, 

includ
ing

 fi
g

urative and
 co

nno
tative m

eaning
s; analyze the cum

ulative im
p

act 
o

f sp
ecifi

c w
o

rd
 cho

ices o
n m

eaning
 and

 to
ne (e.g

., how
 the lang

uag
e evo

kes 
a sense o

f tim
e and

 p
lace; how

 it sets a fo
rm

al o
r info

rm
al to

ne).

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases as they are used
 in the text, 

includ
ing

 fi
g

urative and
 co

nno
tative m

eaning
s; analyze the im

p
act o

f sp
ecifi

c 
w

o
rd

 cho
ices o

n m
eaning

 and
 to

ne, includ
ing

 w
o

rd
s w

ith m
ultip

le m
eaning

s o
r 

lang
uag

e that is p
articularly fresh, eng

ag
ing

, o
r b

eautiful. (Includ
e S

hakesp
eare 

as w
ell as o

ther autho
rs.)

5. 
A

nalyze how
 an autho

r’s cho
ices co

ncerning
 how

 to
 structure a text, o

rd
er 

events w
ithin it (e.g

., p
arallel p

lo
ts), and

 m
anip

ulate tim
e (e.g

., p
acing

, 
fl

ashb
acks) create such eff

ects as m
ystery, tensio

n, o
r surp

rise.

5. 
A

nalyze how
 an autho

r’s cho
ices co

ncerning
 how

 to
 structure sp

ecifi
c p

arts o
f 

a text (e.g
., the cho

ice o
f w

here to
 b

eg
in o

r end
 a sto

ry, the cho
ice to

 p
rovid

e a 
co

m
ed

ic o
r trag

ic reso
lutio

n) co
ntrib

ute to
 its overall structure and

 m
eaning

 as 
w

ell as its aesthetic im
p

act. 

6
. 

A
nalyze a p

articular p
o

int o
f view

 o
r cultural exp

erience refl
ected

 in a w
o

rk o
f 

literature fro
m

 o
utsid

e the U
nited

 S
tates, d

raw
ing

 o
n a w

id
e read

ing
 o

f w
o

rld
 

literature. 

6
. 

A
nalyze a case in w

hich g
rasp

ing
 p

o
int o

f view
 req

uires d
isting

uishing
 w

hat is 
d

irectly stated
 in a text fro

m
 w

hat is really m
eant (e.g

., satire, sarcasm
, iro

ny, o
r 

und
erstatem

ent). 

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7. 
A

nalyze the rep
resentatio

n o
f a sub

ject o
r a key scene in tw

o
 d

iff
erent artistic 

m
ed

ium
s, includ

ing
 w

hat is em
p

hasized
 o

r ab
sent in each treatm

ent (e.g
., 

A
ud

en’s “M
usée d

es B
eaux A

rts” and
 B

reug
hel’s Land

scap
e w

ith the Fall o
f 

Icarus).

7. 
A

nalyze m
ultip

le interp
retatio

ns o
f a sto

ry, d
ram

a, o
r p

o
em

 (e.g
., reco

rd
ed

 o
r live 

p
ro

d
uctio

n o
f a p

lay o
r reco

rd
ed

 novel o
r p

o
etry), evaluating

 how
 each versio

n 
interp

rets the so
urce text. (Includ

e at least o
ne p

lay b
y S

hakesp
eare and

 o
ne 

p
lay b

y an A
m

erican d
ram

atist.)

8
. 

(N
o

t ap
p

licab
le to

 literature)
8

. 
(N

o
t ap

p
licab

le to
 literature)

9
. 

A
nalyze how

 an autho
r d

raw
s o

n and
 transfo

rm
s so

urce m
aterial in a sp

ecifi
c 

w
o

rk (e.g
., how

 S
hakesp

eare treats a them
e o

r to
p

ic fro
m

 O
vid

 o
r the B

ib
le o

r 
how

 a later autho
r d

raw
s o

n a p
lay b

y S
hakesp

eare).

9
. 

D
em

o
nstrate know

led
g

e o
f eig

hteenth-, nineteenth- and
 early-tw

entieth-century 
fo

und
atio

nal w
o

rks o
f A

m
erican literature, includ

ing
 how

 tw
o

 o
r m

o
re texts fro

m
 

the sam
e p

erio
d

 treat sim
ilar them

es o
r to

p
ics. 

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
. 

B
y the end

 o
f g

rad
e 9

, read
 and

 co
m

p
rehend

 literature, includ
ing

 sto
ries, 

d
ram

as, and
 p

o
em

s, in the g
rad

es 9
–10

 text co
m

p
lexity b

and
 p

ro
fi

ciently, w
ith 

scaff
o

ld
ing

 as need
ed

 at the hig
h end

 o
f the rang

e.
B

y the end
 o

f g
rad

e 10
, read

 and
 co

m
p

rehend
 literature, includ

ing
 sto

ries, 
d

ram
as, and

 p
o

em
s, at the hig

h end
 o

f the g
rad

es 9
–10

 text co
m

p
lexity b

and
 

ind
ep

end
ently and

 p
ro

fi
ciently.

10
. 

B
y the end

 o
f g

rad
e 11, read

 and
 co

m
p

rehend
 literature, includ

ing
 sto

ries, 
d

ram
as, and

 p
o

em
s, in the g

rad
es 11–C

C
R

 text co
m

p
lexity b

and
 p

ro
fi

ciently, w
ith 

scaff
o

ld
ing

 as need
ed

 at the hig
h end

 o
f the rang

e.
B

y the end
 o

f g
rad

e 12, read
 and

 co
m

p
rehend

 literature, includ
ing

 sto
ries, 

d
ram

as, and
 p

o
em

s, at the hig
h end

 o
f the g

rad
es 11–C

C
R

 text co
m

p
lexity b

and
 

ind
ep

end
ently and

 p
ro

fi
ciently.
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R
I

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ea

d
in

g
 S

ta
nd

ar
d

s 
fo

r 
In

fo
rm

at
io

na
l T

ex
t 

6
–1

2 
 

G
ra

d
e 

6
 s

tu
d

en
ts

:
G

ra
d

e 
7 

st
ud

en
ts

:
G

ra
d

e 
8 

st
ud

en
ts

:
K

ey
 Id

ea
s 

an
d

 D
et

ai
ls

1. 
C

it
e 

te
xt

ua
l e

vi
d

en
ce

 t
o

 s
up

p
o

rt
 a

na
ly

si
s 

o
f 

w
ha

t 
th

e 
te

xt
 s

ay
s 

ex
p

lic
it

ly
 a

s 
w

el
l a

s 
in

fe
re

nc
es

 
d

ra
w

n 
fr

o
m

 t
he

 t
ex

t.

1. 
C

it
e 

se
ve

ra
l p

ie
ce

s 
o

f 
te

xt
ua

l e
vi

d
en

ce
 t

o
 s

up
p

o
rt

 
an

al
ys

is
 o

f 
w

ha
t 

th
e 

te
xt

 s
ay

s 
ex

p
lic

it
ly

 a
s 

w
el

l a
s 

in
fe

re
nc

es
 d

ra
w

n 
fr

o
m

 t
he

 t
ex

t.

1. 
C

it
e 

th
e 

te
xt

ua
l e

vi
d

en
ce

 t
ha

t 
m

o
st

 s
tr

o
ng

ly
 s

up
p

o
rt

s 
an

 a
na

ly
si

s 
o

f 
w

ha
t 

th
e 

te
xt

 s
ay

s 
ex

p
lic

it
ly

 a
s 

w
el

l a
s 

in
fe

re
nc

es
 d

ra
w

n 
fr

o
m

 t
he

 t
ex

t.

2.
 

D
et

er
m

in
e 

a 
ce

nt
ra

l i
d

ea
 o

f 
a 

te
xt

 a
nd

 h
ow

 it
 

is
 c

o
nv

ey
ed

 t
hr

o
ug

h 
p

ar
ti

cu
la

r 
d

et
ai

ls
; p

ro
vi

d
e 

a 
su

m
m

ar
y 

o
f 

th
e 

te
xt

 d
is

ti
nc

t 
fr

o
m

 p
er

so
na

l 
o

p
in

io
ns

 o
r 

ju
d

g
m

en
ts

.

2.
 

D
et

er
m

in
e 

tw
o

 o
r 

m
o

re
 c

en
tr

al
 id

ea
s 

in
 a

 t
ex

t 
an

d
 a

na
ly

ze
 t

he
ir

 d
ev

el
o

p
m

en
t 

ov
er

 t
he

 c
o

ur
se

 
o

f 
th

e 
te

xt
; p

ro
vi

d
e 

an
 o

b
je

ct
iv

e 
su

m
m

ar
y 

o
f 

th
e 

te
xt

.

2.
 

D
et

er
m

in
e 

a 
ce

nt
ra

l i
d

ea
 o

f 
a 

te
xt

 a
nd

 a
na

ly
ze

 it
s 

d
ev

el
o

p
m

en
t 

ov
er

 t
he

 c
o

ur
se

 o
f 

th
e 

te
xt

, i
nc

lu
d

in
g

 it
s 

re
la

ti
o

ns
hi

p
 t

o
 s

up
p

o
rt

in
g

 id
ea

s;
 p

ro
vi

d
e 

an
 o

b
je

ct
iv

e 
su

m
m

ar
y 

o
f 

th
e 

te
xt

.

3.
 

A
na

ly
ze

 in
 d

et
ai

l h
ow

 a
 k

ey
 in

d
iv

id
ua

l, 
ev

en
t,

 o
r 

id
ea

 is
 in

tr
o

d
uc

ed
, i

llu
st

ra
te

d
, a

nd
 e

la
b

o
ra

te
d

 in
 a

 
te

xt
 (

e.
g

., 
th

ro
ug

h 
ex

am
p

le
s 

o
r 

an
ec

d
o

te
s)

.

3.
 

A
na

ly
ze

 t
he

 in
te

ra
ct

io
ns

 b
et

w
ee

n 
in

d
iv

id
ua

ls
, 

ev
en

ts
, a

nd
 id

ea
s 

in
 a

 t
ex

t 
(e

.g
., 

ho
w

 id
ea

s 
in

fl
ue

nc
e 

in
d

iv
id

ua
ls

 o
r 

ev
en

ts
, o

r 
ho

w
 in

d
iv

id
ua

ls
 

in
fl

ue
nc

e 
id

ea
s 

o
r 

ev
en

ts
).

3.
 

A
na

ly
ze

 h
ow

 a
 t

ex
t 

m
ak

es
 c

o
nn

ec
ti

o
ns

 a
m

o
ng

 a
nd

 
d

is
ti

nc
ti

o
ns

 b
et

w
ee

n 
in

d
iv

id
ua

ls
, i

d
ea

s,
 o

r 
ev

en
ts

 
(e

.g
., 

th
ro

ug
h 

co
m

p
ar

is
o

ns
, a

na
lo

g
ie

s,
 o

r 
ca

te
g

o
ri

es
).

C
ra

ft
 a

nd
 S

tr
uc

tu
re

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 
as

 t
he

y 
ar

e 
us

ed
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 fi

g
ur

at
iv

e,
 

co
nn

o
ta

ti
ve

, a
nd

 t
ec

hn
ic

al
 m

ea
ni

ng
s.

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 
as

 t
he

y 
ar

e 
us

ed
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 fi

g
ur

at
iv

e,
 

co
nn

o
ta

ti
ve

, a
nd

 t
ec

hn
ic

al
 m

ea
ni

ng
s;

 a
na

ly
ze

 t
he

 
im

p
ac

t 
o

f 
a 

sp
ec

ifi
c 

w
o

rd
 c

ho
ic

e 
o

n 
m

ea
ni

ng
 a

nd
 

to
ne

.

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 a
s 

th
ey

 
ar

e 
us

ed
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 fi

g
ur

at
iv

e,
 c

o
nn

o
ta

ti
ve

, 
an

d
 t

ec
hn

ic
al

 m
ea

ni
ng

s;
 a

na
ly

ze
 t

he
 im

p
ac

t 
o

f 
sp

ec
ifi

c 
w

o
rd

 c
ho

ic
es

 o
n 

m
ea

ni
ng

 a
nd

 t
o

ne
, 

in
cl

ud
in

g
 a

na
lo

g
ie

s 
o

r 
al

lu
si

o
ns

 t
o

 o
th

er
 t

ex
ts

.

5.
 

A
na

ly
ze

 h
ow

 a
 p

ar
ti

cu
la

r 
se

nt
en

ce
, p

ar
ag

ra
p

h,
 

ch
ap

te
r, 

o
r 

se
ct

io
n 

fi
ts

 in
to

 t
he

 o
ve

ra
ll 

st
ru

ct
ur

e 
o

f 
a 

te
xt

 a
nd

 c
o

nt
ri

b
ut

es
 t

o
 t

he
 d

ev
el

o
p

m
en

t 
o

f 
th

e 
id

ea
s.

5.
 

A
na

ly
ze

 t
he

 s
tr

uc
tu

re
 a

n 
au

th
o

r 
us

es
 t

o
 o

rg
an

iz
e 

a 
te

xt
, i

nc
lu

d
in

g
 h

ow
 t

he
 m

aj
o

r 
se

ct
io

ns
 

co
nt

ri
b

ut
e 

to
 t

he
 w

ho
le

 a
nd

 t
o

 t
he

 d
ev

el
o

p
m

en
t 

o
f 

th
e 

id
ea

s.

5.
 

A
na

ly
ze

 in
 d

et
ai

l t
he

 s
tr

uc
tu

re
 o

f 
a 

sp
ec

ifi
c 

p
ar

ag
ra

p
h 

in
 a

 t
ex

t,
 in

cl
ud

in
g

 t
he

 r
o

le
 o

f 
p

ar
ti

cu
la

r 
se

nt
en

ce
s 

in
 d

ev
el

o
p

in
g

 a
nd

 r
efi

ni
ng

 a
 k

ey
 c

o
nc

ep
t.

6
. 

D
et

er
m

in
e 

an
 a

ut
ho

r’
s 

p
o

in
t 

o
f 

vi
ew

 o
r 

p
ur

p
o

se
 

in
 a

 t
ex

t 
an

d
 e

xp
la

in
 h

ow
 it

 is
 c

o
nv

ey
ed

 in
 t

he
 

te
xt

.

6
. 

D
et

er
m

in
e 

an
 a

ut
ho

r’
s 

p
o

in
t 

o
f 

vi
ew

 o
r 

p
ur

p
o

se
 in

 a
 t

ex
t 

an
d

 a
na

ly
ze

 h
ow

 t
he

 a
ut

ho
r 

d
is

ti
ng

ui
sh

es
 h

is
 o

r 
he

r 
p

o
si

ti
o

n 
fr

o
m

 t
ha

t 
o

f 
o

th
er

s.

6
. 

D
et

er
m

in
e 

an
 a

ut
ho

r’
s 

p
o

in
t 

o
f 

vi
ew

 o
r 

p
ur

p
o

se
 in

 a
 

te
xt

 a
nd

 a
na

ly
ze

 h
ow

 t
he

 a
ut

ho
r 

ac
kn

ow
le

d
g

es
 a

nd
 

re
sp

o
nd

s 
to

 c
o

nfl
ic

ti
ng

 e
vi

d
en

ce
 o

r 
vi

ew
p

o
in

ts
. 

In
te

g
ra

ti
o

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

7.
 

In
te

g
ra

te
 in

fo
rm

at
io

n 
p

re
se

nt
ed

 in
 d

iff
er

en
t 

m
ed

ia
 o

r 
fo

rm
at

s 
(e

.g
., 

vi
su

al
ly

, q
ua

nt
it

at
iv

el
y)

 
as

 w
el

l a
s 

in
 w

o
rd

s 
to

 d
ev

el
o

p
 a

 c
o

he
re

nt
 

un
d

er
st

an
d

in
g

 o
f 

a 
to

p
ic

 o
r 

is
su

e.

7.
 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 a

 t
ex

t 
to

 a
n 

au
d

io
, v

id
eo

, 
o

r 
m

ul
ti

m
ed

ia
 v

er
si

o
n 

o
f 

th
e 

te
xt

, a
na

ly
zi

ng
 e

ac
h 

m
ed

iu
m

’s
 p

o
rt

ra
ya

l o
f 

th
e 

su
b

je
ct

 (
e.

g
., 

ho
w

 t
he

 
d

el
iv

er
y 

o
f 

a 
sp

ee
ch

 a
ff

ec
ts

 t
he

 im
p

ac
t 

o
f 

th
e 

w
o

rd
s)

.

7.
 

E
va

lu
at

e 
th

e 
ad

va
nt

ag
es

 a
nd

 d
is

ad
va

nt
ag

es
 o

f 
us

in
g

 
d

iff
er

en
t 

m
ed

iu
m

s 
(e

.g
., 

p
ri

nt
 o

r 
d

ig
it

al
 t

ex
t,

 v
id

eo
, 

m
ul

ti
m

ed
ia

) 
to

 p
re

se
nt

 a
 p

ar
ti

cu
la

r 
to

p
ic

 o
r 

id
ea

.

8
. 

Tr
ac

e 
an

d
 e

va
lu

at
e 

th
e 

ar
g

um
en

t 
an

d
 s

p
ec

ifi
c 

cl
ai

m
s 

in
 a

 t
ex

t,
 d

is
ti

ng
ui

sh
in

g
 c

la
im

s 
th

at
 a

re
 

su
p

p
o

rt
ed

 b
y 

re
as

o
ns

 a
nd

 e
vi

d
en

ce
 f

ro
m

 c
la

im
s 

th
at

 a
re

 n
o

t.

8
. 

Tr
ac

e 
an

d
 e

va
lu

at
e 

th
e 

ar
g

um
en

t 
an

d
 s

p
ec

ifi
c 

cl
ai

m
s 

in
 a

 t
ex

t,
 a

ss
es

si
ng

 w
he

th
er

 t
he

 r
ea

so
ni

ng
 

is
 s

o
un

d
 a

nd
 t

he
 e

vi
d

en
ce

 is
 r

el
ev

an
t 

an
d

 
su

ffi
ci

en
t 

to
 s

up
p

o
rt

 t
he

 c
la

im
s.

8
. 

D
el

in
ea

te
 a

nd
 e

va
lu

at
e 

th
e 

ar
g

um
en

t 
an

d
 s

p
ec

ifi
c 

cl
ai

m
s 

in
 a

 t
ex

t,
 a

ss
es

si
ng

 w
he

th
er

 t
he

 r
ea

so
ni

ng
 is

 
so

un
d

 a
nd

 t
he

 e
vi

d
en

ce
 is

 r
el

ev
an

t 
an

d
 s

uffi
ci

en
t;

 
re

co
g

ni
ze

 w
he

n 
ir

re
le

va
nt

 e
vi

d
en

ce
 is

 in
tr

o
d

uc
ed

.

9
. 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 o

ne
 a

ut
ho

r’
s 

p
re

se
nt

at
io

n 
o

f 
ev

en
ts

 w
it

h 
th

at
 o

f 
an

o
th

er
 (

e.
g

., 
a 

m
em

o
ir

 
w

ri
tt

en
 b

y 
an

d
 a

 b
io

g
ra

p
hy

 o
n 

th
e 

sa
m

e 
p

er
so

n)
.

9
. 

A
na

ly
ze

 h
ow

 t
w

o
 o

r 
m

o
re

 a
ut

ho
rs

 w
ri

ti
ng

 a
b

o
ut

 
th

e 
sa

m
e 

to
p

ic
 s

ha
p

e 
th

ei
r 

p
re

se
nt

at
io

ns
 o

f 
ke

y 
in

fo
rm

at
io

n 
b

y 
em

p
ha

si
zi

ng
 d

iff
er

en
t 

ev
id

en
ce

 o
r 

ad
va

nc
in

g
 d

iff
er

en
t 

in
te

rp
re

ta
ti

o
ns

 o
f 

fa
ct

s.

9
. 

A
na

ly
ze

 a
 c

as
e 

in
 w

hi
ch

 t
w

o
 o

r 
m

o
re

 t
ex

ts
 p

ro
vi

d
e 

co
nfl

ic
ti

ng
 in

fo
rm

at
io

n 
o

n 
th

e 
sa

m
e 

to
p

ic
 a

nd
 

id
en

ti
fy

 w
he

re
 t

he
 t

ex
ts

 d
is

ag
re

e 
o

n 
m

at
te

rs
 o

f 
fa

ct
 

o
r 

in
te

rp
re

ta
ti

o
n.

R
an

g
e 

o
f 

R
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

Te
xt

 C
o

m
p

le
xi

ty

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
lit

er
ar

y 
no

nfi
ct

io
n 

in
 t

he
 g

ra
d

es
 6

–8
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 p

ro
fi

ci
en

tl
y,

 w
it

h 
sc

aff
o

ld
in

g
 a

s 
ne

ed
ed

 a
t 

th
e 

hi
g

h 
en

d
 o

f 
th

e 
ra

ng
e.

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 
lit

er
ar

y 
no

nfi
ct

io
n 

in
 t

he
 g

ra
d

es
 6

–8
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 p

ro
fi

ci
en

tl
y,

 w
it

h 
sc

aff
o

ld
in

g
 a

s 
ne

ed
ed

 a
t 

th
e 

hi
g

h 
en

d
 o

f 
th

e 
ra

ng
e.

10
. 

B
y 

th
e 

en
d

 o
f 

th
e 

ye
ar

, r
ea

d
 a

nd
 c

o
m

p
re

he
nd

 li
te

ra
ry

 
no

nfi
ct

io
n 

at
 t

he
 h

ig
h 

en
d

 o
f 

th
e 

g
ra

d
es

 6
–8

 t
ex

t 
co

m
p

le
xi

ty
 b

an
d

 in
d

ep
en

d
en

tl
y 

an
d

 p
ro

fi
ci

en
tl

y.
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R
I

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
ead

ing
 S

tand
ard

s fo
r Info

rm
atio

nal Text 6
–12 

T
he C

C
R

 ancho
r stand

ard
s and

 hig
h scho

o
l g

rad
e-sp

ecifi
c stand

ard
s w

o
rk in tand

em
 to

 d
efi

ne co
lleg

e and
 career read

iness exp
ectatio

ns—
the fo

rm
er p

rovid
ing

 
b

ro
ad

 stand
ard

s, the latter p
rovid

ing
 ad

d
itio

nal sp
ecifi

city.

G
rad

es 9
–10

 stud
ents:

G
rad

es 11–12 stud
ents:

K
ey Id

eas and
 d

etails

1. 
C

ite stro
ng

 and
 tho

ro
ug

h textual evid
ence to

 sup
p

o
rt analysis o

f w
hat the text 

says exp
licitly as w

ell as inferences d
raw

n fro
m

 the text.
1. 

C
ite stro

ng
 and

 tho
ro

ug
h textual evid

ence to
 sup

p
o

rt analysis o
f w

hat the text 
says exp

licitly as w
ell as inferences d

raw
n fro

m
 the text, includ

ing
 d

eterm
ining

 
w

here the text leaves m
atters uncertain.

2. 
D

eterm
ine a central id

ea o
f a text and

 analyze its d
evelo

p
m

ent over the co
urse 

o
f the text, includ

ing
 how

 it em
erg

es and
 is shap

ed
 and

 refi
ned

 b
y sp

ecifi
c 

d
etails; p

rovid
e an o

b
jective sum

m
ary o

f the text.

2. 
D

eterm
ine tw

o
 o

r m
o

re central id
eas o

f a text and
 analyze their d

evelo
p

m
ent 

over the co
urse o

f the text, includ
ing

 how
 they interact and

 b
uild

 o
n o

ne ano
ther 

to
 p

rovid
e a co

m
p

lex analysis; p
rovid

e an o
b

jective sum
m

ary o
f the text.

3. 
A

nalyze how
 the autho

r unfo
ld

s an analysis o
r series o

f id
eas o

r events, 
includ

ing
 the o

rd
er in w

hich the p
o

ints are m
ad

e, how
 they are intro

d
uced

 and
 

d
evelo

p
ed

, and
 the co

nnectio
ns that are d

raw
n b

etw
een them

.

3. 
A

nalyze a co
m

p
lex set o

f id
eas o

r seq
uence o

f events and
 exp

lain how
 sp

ecifi
c 

ind
ivid

uals, id
eas, o

r events interact and
 d

evelo
p

 over the co
urse o

f the text.

C
raft and

 Structure

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases as they are used
 in a text, 

includ
ing

 fi
g

urative, co
nno

tative, and
 technical m

eaning
s; analyze the 

cum
ulative im

p
act o

f sp
ecifi

c w
o

rd
 cho

ices o
n m

eaning
 and

 to
ne (e.g

., how
 the 

lang
uag

e o
f a co

urt o
p

inio
n d

iff
ers fro

m
 that o

f a new
sp

ap
er).

4
. 

D
eterm

ine the m
eaning

 o
f w

o
rd

s and
 p

hrases as they are used
 in a text, 

includ
ing

 fi
g

urative, co
nno

tative, and
 technical m

eaning
s; analyze how

 an autho
r 

uses and
 refi

nes the m
eaning

 o
f a key term

 o
r term

s over the co
urse o

f a text 
(e.g

., how
 M

ad
iso

n d
efi

nes factio
n in F

ed
eralist N

o
. 10

).

5. 
A

nalyze in d
etail how

 an autho
r’s id

eas o
r claim

s are d
evelo

p
ed

 and
 refi

ned
 b

y 
p

articular sentences, p
arag

rap
hs, o

r larg
er p

o
rtio

ns o
f a text (e.g

., a sectio
n o

r 
chap

ter).

5. 
A

nalyze and
 evaluate the eff

ectiveness o
f the structure an autho

r uses in his o
r 

her exp
o

sitio
n o

r arg
um

ent, includ
ing

 w
hether the structure m

akes p
o

ints clear, 
co

nvincing
, and

 eng
ag

ing
.

6
. 

D
eterm

ine an autho
r’s p

o
int o

f view
 o

r p
urp

o
se in a text and

 analyze how
 an 

autho
r uses rheto

ric to
 ad

vance that p
o

int o
f view

 o
r p

urp
o

se. 
6

. 
D

eterm
ine an autho

r’s p
o

int o
f view

 o
r p

urp
o

se in a text in w
hich the rheto

ric is 
p

articularly eff
ective, analyzing

 how
 style and

 co
ntent co

ntrib
ute to

 the p
ow

er, 
p

ersuasiveness, o
r b

eauty o
f the text. 

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7. 
A

nalyze vario
us acco

unts o
f a sub

ject to
ld

 in d
iff

erent m
ed

ium
s (e.g

., a 
p

erso
n’s life sto

ry in b
o

th p
rint and

 m
ultim

ed
ia), d

eterm
ining

 w
hich d

etails are 
em

p
hasized

 in each acco
unt.

7. 
Integ

rate and
 evaluate m

ultip
le so

urces o
f info

rm
atio

n p
resented

 in d
iff

erent 
m

ed
ia o

r fo
rm

ats (e.g
., visually, q

uantitatively) as w
ell as in w

o
rd

s in o
rd

er to
 

ad
d

ress a q
uestio

n o
r so

lve a p
ro

b
lem

.

8
. 

D
elineate and

 evaluate the arg
um

ent and
 sp

ecifi
c claim

s in a text, assessing
 

w
hether the reaso

ning
 is valid

 and
 the evid

ence is relevant and
 suffi

cient; 
id

entify false statem
ents and

 fallacio
us reaso

ning
.

8
. 

D
elineate and

 evaluate the reaso
ning

 in sem
inal U

.S
. texts, includ

ing
 the 

ap
p

licatio
n o

f co
nstitutio

nal p
rincip

les and
 use o

f leg
al reaso

ning
 (e.g

., in U
.S

. 
S

up
rem

e C
o

urt m
ajo

rity o
p

inio
ns and

 d
issents) and

 the p
rem

ises, p
urp

o
ses, 

and
 arg

um
ents in w

o
rks o

f p
ub

lic ad
vo

cacy (e.g
., The F

ed
eralist, p

resid
ential 

ad
d

resses).

9
. 

A
nalyze sem

inal U
.S

. d
o

cum
ents o

f histo
rical and

 literary sig
nifi

cance (e.g
., 

W
ashing

to
n’s F

arew
ell A

d
d

ress, the G
ettysb

urg
 A

d
d

ress, R
o

o
sevelt’s F

o
ur 

F
reed

o
m

s sp
eech, K

ing
’s “Letter fro

m
 B

irm
ing

ham
 Jail”), includ

ing
 how

 they 
ad

d
ress related

 them
es and

 co
ncep

ts.

9
. 

A
nalyze seventeenth-, eig

hteenth-, and
 nineteenth-century fo

und
atio

nal U
.S

. 
d

o
cum

ents o
f histo

rical and
 literary sig

nifi
cance (includ

ing
 T

he D
eclaratio

n o
f 

Ind
ep

end
ence, the P

ream
b

le to
 the C

o
nstitutio

n, the B
ill o

f R
ig

hts, and
 Linco

ln’s 
S

eco
nd

 Inaug
ural A

d
d

ress) fo
r their them

es, p
urp

o
ses, and

 rheto
rical features.

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
. 

B
y the end

 o
f g

rad
e 9

, read
 and

 co
m

p
rehend

 literary no
nfi

ctio
n in the g

rad
es 

9
–10

 text co
m

p
lexity b

and
 p

ro
fi

ciently, w
ith scaff

o
ld

ing
 as need

ed
 at the hig

h 
end

 o
f the rang

e.
B

y the end
 o

f g
rad

e 10
, read

 and
 co

m
p

rehend
 literary no

nfi
ctio

n at the hig
h 

end
 o

f the g
rad

es 9
–10

 text co
m

p
lexity b

and
 ind

ep
end

ently and
 p

ro
fi

ciently. 

10
. 

B
y the end

 o
f g

rad
e 11, read

 and
 co

m
p

rehend
 literary no

nfi
ctio

n in the g
rad

es 
11–C

C
R

 text co
m

p
lexity b

and
 p

ro
fi

ciently, w
ith scaff

o
ld

ing
 as need

ed
 at the hig

h 
end

 o
f the rang

e.
B

y the end
 o

f g
rad

e 12, read
 and

 co
m

p
rehend

 literary no
nfi

ctio
n at the hig

h end
 

o
f the g

rad
es 11–C

C
R

 text co
m

p
lexity b

and
 ind

ep
end

ently and
 p

ro
fi

ciently.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
o

lle
g

e 
an

d
 C

ar
ee

r 
r

ea
d

in
es

s 
a

nc
ho

r 
St

an
d

ar
d

s 
fo

r 
W

ri
ti

ng
T

he
 g

ra
d

es
 6

–1
2 

st
an

d
ar

d
s 

o
n 

th
e 

fo
llo

w
in

g
 p

ag
es

 d
efi

ne
 w

ha
t 

st
ud

en
ts

 s
ho

ul
d

 u
nd

er
st

an
d

 a
nd

 b
e 

ab
le

 t
o

 d
o

 b
y 

th
e 

en
d

 o
f 

ea
ch

 g
ra

d
e.

 T
he

y 
co

rr
es

p
o

nd
 t

o
 t

he
 C

o
lle

g
e 

an
d

 C
ar

ee
r 

R
ea

d
in

es
s 

(C
C

R
) 

an
ch

o
r 

st
an

d
ar

d
s 

b
el

o
w

 b
y 

nu
m

b
er

. 
T

he
 C

C
R

 a
nd

 g
ra

d
e-

sp
ec

ifi
c 

st
an

d
ar

d
s 

ar
e 

ne
ce

ss
ar

y 
co

m
p

le
m

en
ts

—
th

e 
fo

rm
er

 p
ro

vi
d

in
g

 b
ro

ad
 s

ta
nd

ar
d

s,
 t

he
 la

tt
er

 
p

ro
vi

d
in

g
 a

d
d

it
io

na
l s

p
ec

ifi
ci

ty
—

th
at

 t
o

g
et

he
r 

d
efi

ne
 t

he
 s

ki
lls

 a
nd

 u
nd

er
st

an
d

in
g

s 
th

at
 a

ll 
st

ud
en

ts
 m

us
t 

d
em

o
ns

tr
at

e.

te
xt

 t
yp

es
 a

nd
 P

ur
p

o
se

s*

1. 
W

ri
te

 a
rg

um
en

ts
 t

o
 s

up
p

o
rt

 c
la

im
s 

in
 a

n 
an

al
ys

is
 o

f 
su

b
st

an
ti

ve
 t

o
p

ic
s 

o
r 

te
xt

s,
 u

si
ng

 v
al

id
 r

ea
so

ni
ng

 a
nd

 r
el

ev
an

t 
an

d
 s

uffi
ci

en
t 

ev
id

en
ce

.

2.
 

W
ri

te
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

 t
o

 e
xa

m
in

e 
an

d
 c

o
nv

ey
 c

o
m

p
le

x 
id

ea
s 

an
d

 in
fo

rm
at

io
n 

cl
ea

rl
y 

an
d

 a
cc

ur
at

el
y 

th
ro

ug
h 

th
e 

eff
ec

ti
ve

 s
el

ec
ti

o
n,

 o
rg

an
iz

at
io

n,
 a

nd
 a

na
ly

si
s 

o
f 

co
nt

en
t.

3.
 

W
ri

te
 n

ar
ra

ti
ve

s 
to

 d
ev

el
o

p
 r

ea
l o

r 
im

ag
in

ed
 e

xp
er

ie
nc

es
 o

r 
ev

en
ts

 u
si

ng
 e

ff
ec

ti
ve

 t
ec

hn
iq

ue
, w

el
l-

ch
o

se
n 

d
et

ai
ls

, 
an

d
 w

el
l-

st
ru

ct
ur

ed
 e

ve
nt

 s
eq

ue
nc

es
.

P
ro

d
uc

ti
o

n 
an

d
 d

is
tr

ib
ut

io
n 

o
f 

W
ri

ti
ng

4
. 

P
ro

d
uc

e 
cl

ea
r 

an
d

 c
o

he
re

nt
 w

ri
ti

ng
 in

 w
hi

ch
 t

he
 d

ev
el

o
p

m
en

t,
 o

rg
an

iz
at

io
n,

 a
nd

 s
ty

le
 a

re
 a

p
p

ro
p

ri
at

e 
to

 t
as

k,
 

p
ur

p
o

se
, a

nd
 a

ud
ie

nc
e.

5.
 

D
ev

el
o

p
 a

nd
 s

tr
en

g
th

en
 w

ri
ti

ng
 a

s 
ne

ed
ed

 b
y 

p
la

nn
in

g
, r

ev
is

in
g

, e
d

it
in

g
, r

ew
ri

ti
ng

, o
r 

tr
yi

ng
 a

 n
ew

 a
p

p
ro

ac
h.

6
. 

U
se

 t
ec

hn
o

lo
g

y,
 in

cl
ud

in
g

 t
he

 In
te

rn
et

, t
o

 p
ro

d
uc

e 
an

d
 p

ub
lis

h 
w

ri
ti

ng
 a

nd
 t

o
 in

te
ra

ct
 a

nd
 c

o
lla

b
o

ra
te

 w
it

h 
o

th
er

s.

r
es

ea
rc

h 
to

 B
ui

ld
 a

nd
 P

re
se

nt
 K

no
w

le
d

g
e

7.
 

C
o

nd
uc

t 
sh

o
rt

 a
s 

w
el

l a
s 

m
o

re
 s

us
ta

in
ed

 r
es

ea
rc

h 
p

ro
je

ct
s 

b
as

ed
 o

n 
fo

cu
se

d
 q

ue
st

io
ns

, d
em

o
ns

tr
at

in
g

 
un

d
er

st
an

d
in

g
 o

f 
th

e 
su

b
je

ct
 u

nd
er

 in
ve

st
ig

at
io

n.

8
. 

G
at

he
r 

re
le

va
nt

 in
fo

rm
at

io
n 

fr
o

m
 m

ul
ti

p
le

 p
ri

nt
 a

nd
 d

ig
it

al
 s

o
ur

ce
s,

 a
ss

es
s 

th
e 

cr
ed

ib
ili

ty
 a

nd
 a

cc
ur

ac
y 

o
f 

ea
ch

 
so

ur
ce

, a
nd

 in
te

g
ra

te
 t

he
 in

fo
rm

at
io

n 
w

hi
le

 a
vo

id
in

g
 p

la
g

ia
ri

sm
.

9
. 

D
ra

w
 e

vi
d

en
ce

 f
ro

m
 li

te
ra

ry
 o

r 
in

fo
rm

at
io

na
l t

ex
ts

 t
o

 s
up

p
o

rt
 a

na
ly

si
s,

 r
efl

ec
ti

o
n,

 a
nd

 r
es

ea
rc

h.

r
an

g
e 

o
f 

W
ri

ti
ng

10
. 

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 r
ev

is
io

n)
 a

nd
 s

ho
rt

er
 t

im
e 

fr
am

es
 (

a 
si

ng
le

 s
it

ti
ng

 o
r 

a 
d

ay
 o

r 
tw

o)
 f

o
r 

a 
ra

ng
e 

o
f 

ta
sk

s,
 p

ur
p

o
se

s,
 a

nd
 a

ud
ie

nc
es

.

* T
he

se
 b

ro
ad

 t
yp

es
 o

f 
w

ri
ti

ng
 in

cl
ud

e 
m

an
y 

su
b

g
en

re
s.

 S
ee

 A
p

p
en

d
ix

 A
 f

o
r 

d
efi

ni
ti

o
ns

 o
f 

ke
y 

w
ri

ti
ng

 t
yp

es
.

N
o

te
 o

n 
ra

ng
e 

an
d

 c
o

nt
en

t 
o

f 
st

ud
en

t 
w

ri
ti

ng

F
o

r 
st

ud
en

ts
, w

ri
ti

ng
 is

 a
 k

ey
 m

ea
ns

 
o

f 
as

se
rt

in
g

 a
nd

 d
ef

en
d

in
g

 c
la

im
s,

 
sh

ow
in

g
 w

ha
t 

th
ey

 k
no

w
 a

b
o

ut
 a

 
su

b
je

ct
, a

nd
 c

o
nv

ey
in

g
 w

ha
t 

th
ey

 
ha

ve
 e

xp
er

ie
nc

ed
, i

m
ag

in
ed

, t
ho

ug
ht

, 
an

d
 f

el
t.

 T
o

 b
e 

co
lle

g
e-

 a
nd

 c
ar

ee
r-

re
ad

y 
w

ri
te

rs
, s

tu
d

en
ts

 m
us

t 
ta

ke
 

ta
sk

, p
ur

p
o

se
, a

nd
 a

ud
ie

nc
e 

in
to

 
ca

re
fu

l c
o

ns
id

er
at

io
n,

 c
ho

o
si

ng
 w

o
rd

s,
 

in
fo

rm
at

io
n,

 s
tr

uc
tu

re
s,

 a
nd

 f
o

rm
at

s 
d

el
ib

er
at

el
y.

 T
he

y 
ne

ed
 t

o
 k

no
w

 h
ow

 
to

 c
o

m
b

in
e 

el
em

en
ts

 o
f 

d
iff

er
en

t 
ki

nd
s 

o
f 

w
ri

ti
ng

—
fo

r 
ex

am
p

le
, t

o
 u

se
 

na
rr

at
iv

e 
st

ra
te

g
ie

s 
w

it
hi

n 
ar

g
um

en
t 

an
d

 e
xp

la
na

ti
o

n 
w

it
hi

n 
na

rr
at

iv
e—

to
 p

ro
d

uc
e 

co
m

p
le

x 
an

d
 n

ua
nc

ed
 

w
ri

ti
ng

. T
he

y 
ne

ed
 t

o
 b

e 
ab

le
 t

o
 

us
e 

te
ch

no
lo

g
y 

st
ra

te
g

ic
al

ly
 w

he
n 

cr
ea

ti
ng

, r
efi

ni
ng

, a
nd

 c
o

lla
b

o
ra

ti
ng

 o
n 

w
ri

ti
ng

. T
he

y 
ha

ve
 t

o
 b

ec
o

m
e 

ad
ep

t 
at

 g
at

he
ri

ng
 in

fo
rm

at
io

n,
 e

va
lu

at
in

g
 

so
ur

ce
s,

 a
nd

 c
it

in
g

 m
at

er
ia

l a
cc

ur
at

el
y,

 
re

p
o

rt
in

g
 fi

nd
in

g
s 

fr
o

m
 t

he
ir

 r
es

ea
rc

h 
an

d
 a

na
ly

si
s 

o
f 

so
ur

ce
s 

in
 a

 c
le

ar
 

an
d

 c
o

g
en

t 
m

an
ne

r. 
Th

ey
 m

us
t 

ha
ve

 
th

e 
fl

ex
ib

ili
ty

, c
o

nc
en

tr
at

io
n,

 a
nd

 
fl

ue
nc

y 
to

 p
ro

d
uc

e 
hi

g
h-

q
ua

lit
y 

fi
rs

t-
d

ra
ft

 t
ex

t 
un

d
er

 a
 t

ig
ht

 d
ea

d
lin

e 
as

 
w

el
l a

s 
th

e 
ca

p
ac

it
y 

to
 r

ev
is

it
 a

nd
 

m
ak

e 
im

p
ro

ve
m

en
ts

 t
o

 a
 p

ie
ce

 o
f 

w
ri

ti
ng

 o
ve

r 
m

ul
ti

p
le

 d
ra

ft
s 

w
he

n 
ci

rc
um

st
an

ce
s 

en
co

ur
ag

e 
o

r 
re

q
ui

re
 it

. 
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W

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
riting

 S
tand

ard
s 6

–12 
T

he fo
llo

w
ing

 stand
ard

s fo
r g

rad
es 6

–12 o
ff

er a fo
cus fo

r instructio
n each year to

 help
 ensure that stud

ents g
ain ad

eq
uate m

astery o
f a rang

e o
f skills and

 
ap

p
licatio

ns. E
ach year in their w

riting
, stud

ents sho
uld

 d
em

o
nstrate increasing

 so
p

histicatio
n in all asp

ects o
f lang

uag
e use, fro

m
 vo

cab
ulary and

 syntax to
 

the d
evelo

p
m

ent and
 o

rg
anizatio

n o
f id

eas, and
 they sho

uld
 ad

d
ress increasing

ly d
em

and
ing

 co
ntent and

 so
urces. S

tud
ents ad

vancing
 thro

ug
h the g

rad
es are 

exp
ected

 to
 m

eet each year’s g
rad

e-sp
ecifi

c stand
ard

s and
 retain o

r further d
evelo

p
 skills and

 und
erstand

ing
s m

astered
 in p

reced
ing

 g
rad

es. T
he exp

ected
 g

ro
w

th 
in stud

ent w
riting

 ab
ility is refl

ected
 b

o
th in the stand

ard
s them

selves and
 in the co

llectio
n o

f anno
tated

 stud
ent w

riting
 sam

p
les in A

p
p

end
ix C

.

G
rad

e 6
 stud

ents:
G

rad
e 7 stud

ents:
G

rad
e 8 stud

ents:
text typ

es and
 P

urp
o

ses

1. 
W

rite arg
um

ents to
 sup

p
o

rt claim
s w

ith clear 
reaso

ns and
 relevant evid

ence.
a. 

Intro
d

uce claim
(s) and

 o
rg

anize the reaso
ns 

and
 evid

ence clearly.
b

. 
S

up
p

o
rt claim

(s) w
ith clear reaso

ns and
 

relevant evid
ence, using

 cred
ib

le so
urces and

 
d

em
o

nstrating
 an und

erstand
ing

 o
f the to

p
ic 

o
r text.

c. 
U

se w
o

rd
s, p

hrases, and
 clauses to

 clarify the 
relatio

nship
s am

o
ng

 claim
(s) and

 reaso
ns.

d
. 

E
stab

lish and
 m

aintain a fo
rm

al style.
e. 

P
rovid

e a co
nclud

ing
 statem

ent o
r sectio

n 
that fo

llow
s fro

m
 the arg

um
ent p

resented
.

1. 
W

rite arg
um

ents to
 sup

p
o

rt claim
s w

ith clear 
reaso

ns and
 relevant evid

ence.
a. 

Intro
d

uce claim
(s), acknow

led
g

e alternate o
r 

o
p

p
o

sing
 claim

s, and
 o

rg
anize the reaso

ns and
 

evid
ence lo

g
ically. 

b
. 

S
up

p
o

rt claim
(s) w

ith lo
g

ical reaso
ning

 and
 

relevant evid
ence, using

 accurate, cred
ib

le 
so

urces and
 d

em
o

nstrating
 an und

erstand
ing

 
o

f the to
p

ic o
r text.

c. 
U

se w
o

rd
s, p

hrases, and
 clauses to

 create 
co

hesio
n and

 clarify the relatio
nship

s am
o

ng
 

claim
(s), reaso

ns, and
 evid

ence.
d

. 
E

stab
lish and

 m
aintain a fo

rm
al style.

e. 
P

rovid
e a co

nclud
ing

 statem
ent o

r sectio
n 

that fo
llow

s fro
m

 and
 sup

p
o

rts the arg
um

ent 
p

resented
.

1. 
W

rite arg
um

ents to
 sup

p
o

rt claim
s w

ith clear 
reaso

ns and
 relevant evid

ence.
a. 

Intro
d

uce claim
(s), acknow

led
g

e and
 

d
isting

uish the claim
(s) fro

m
 alternate o

r 
o

p
p

o
sing

 claim
s, and

 o
rg

anize the reaso
ns and

 
evid

ence lo
g

ically.
b

. 
S

up
p

o
rt claim

(s) w
ith lo

g
ical reaso

ning
 and

 
relevant evid

ence, using
 accurate, cred

ib
le 

so
urces and

 d
em

o
nstrating

 an und
erstand

ing
 

o
f the to

p
ic o

r text.
c. 

U
se w

o
rd

s, p
hrases, and

 clauses to
 create 

co
hesio

n and
 clarify the relatio

nship
s am

o
ng

 
claim

(s), co
unterclaim

s, reaso
ns, and

 evid
ence.

d
. 

E
stab

lish and
 m

aintain a fo
rm

al style.
e. 

P
rovid

e a co
nclud

ing
 statem

ent o
r sectio

n 
that fo

llow
s fro

m
 and

 sup
p

o
rts the arg

um
ent 

p
resented

.

2. 
W

rite info
rm

ative/exp
lanato

ry texts to
 exam

ine a 
to

p
ic and

 co
nvey id

eas, co
ncep

ts, and
 info

rm
atio

n 
thro

ug
h the selectio

n, o
rg

anizatio
n, and

 analysis 
o

f relevant co
ntent.

a. 
Intro

d
uce a to

p
ic; o

rg
anize id

eas, co
ncep

ts, 
and

 info
rm

atio
n, using

 strateg
ies such as 

d
efi

nitio
n, classifi

catio
n, co

m
p

ariso
n/co

ntrast, 
and

 cause/eff
ect; includ

e fo
rm

atting
 (e.g

., 
head

ing
s), g

rap
hics (e.g

., charts, tab
les), 

and
 m

ultim
ed

ia w
hen useful to

 aid
ing

 
co

m
p

rehensio
n.

b
. 

D
evelo

p
 the to

p
ic w

ith relevant facts, 
d

efi
nitio

ns, co
ncrete d

etails, q
uo

tatio
ns, o

r 
o

ther info
rm

atio
n and

 exam
p

les.
c. 

U
se ap

p
ro

p
riate transitio

ns to
 clarify the 

relatio
nship

s am
o

ng
 id

eas and
 co

ncep
ts.

d
. 

U
se p

recise lang
uag

e and
 d

o
m

ain-sp
ecifi

c 
vo

cab
ulary to

 info
rm

 ab
o

ut o
r exp

lain the 
to

p
ic.

e. 
E

stab
lish and

 m
aintain a fo

rm
al style.

f. 
P

rovid
e a co

nclud
ing

 statem
ent o

r sectio
n that 

fo
llow

s fro
m

 the info
rm

atio
n o

r exp
lanatio

n 
p

resented
.

2. 
W

rite info
rm

ative/exp
lanato

ry texts to
 exam

ine a 
to

p
ic and

 co
nvey id

eas, co
ncep

ts, and
 info

rm
atio

n 
thro

ug
h the selectio

n, o
rg

anizatio
n, and

 analysis 
o

f relevant co
ntent.

a. 
Intro

d
uce a to

p
ic clearly, p

review
ing

 w
hat 

is to
 fo

llow
; o

rg
anize id

eas, co
ncep

ts, and
 

info
rm

atio
n, using

 strateg
ies such as d

efi
nitio

n, 
classifi

catio
n, co

m
p

ariso
n/co

ntrast, and
 cause/

eff
ect; includ

e fo
rm

atting
 (e.g

., head
ing

s), 
g

rap
hics (e.g

., charts, tab
les), and

 m
ultim

ed
ia 

w
hen useful to

 aid
ing

 co
m

p
rehensio

n.
b

. 
D

evelo
p

 the to
p

ic w
ith relevant facts, 

d
efi

nitio
ns, co

ncrete d
etails, q

uo
tatio

ns, o
r 

o
ther info

rm
atio

n and
 exam

p
les.

c. 
U

se ap
p

ro
p

riate transitio
ns to

 create co
hesio

n 
and

 clarify the relatio
nship

s am
o

ng
 id

eas and
 

co
ncep

ts.
d

. 
U

se p
recise lang

uag
e and

 d
o

m
ain-sp

ecifi
c 

vo
cab

ulary to
 info

rm
 ab

o
ut o

r exp
lain the 

to
p

ic.
e. 

E
stab

lish and
 m

aintain a fo
rm

al style.
f. 

P
rovid

e a co
nclud

ing
 statem

ent o
r sectio

n 
that fo

llow
s fro

m
 and

 sup
p

o
rts the info

rm
atio

n 
o

r exp
lanatio

n p
resented

.

2. 
W

rite info
rm

ative/exp
lanato

ry texts to
 exam

ine a 
to

p
ic and

 co
nvey id

eas, co
ncep

ts, and
 info

rm
atio

n 
thro

ug
h the selectio

n, o
rg

anizatio
n, and

 analysis o
f 

relevant co
ntent.

a. 
Intro

d
uce a to

p
ic clearly, p

review
ing

 w
hat 

is to
 fo

llow
; o

rg
anize id

eas, co
ncep

ts, and
 

info
rm

atio
n into

 b
ro

ad
er categ

o
ries; includ

e 
fo

rm
atting

 (e.g
., head

ing
s), g

rap
hics (e.g

., 
charts, tab

les), and
 m

ultim
ed

ia w
hen useful to

 
aid

ing
 co

m
p

rehensio
n.

b
. 

D
evelo

p
 the to

p
ic w

ith relevant, w
ell-cho

sen 
facts, d

efi
nitio

ns, co
ncrete d

etails, q
uo

tatio
ns, 

o
r o

ther info
rm

atio
n and

 exam
p

les.
c. 

U
se ap

p
ro

p
riate and

 varied
 transitio

ns to
 create 

co
hesio

n and
 clarify the relatio

nship
s am

o
ng

 
id

eas and
 co

ncep
ts.

d
. 

U
se p

recise lang
uag

e and
 d

o
m

ain-sp
ecifi

c 
vo

cab
ulary to

 info
rm

 ab
o

ut o
r exp

lain the to
p

ic.
e. 

E
stab

lish and
 m

aintain a fo
rm

al style.
f. 

P
rovid

e a co
nclud

ing
 statem

ent o
r sectio

n that 
fo

llow
s fro

m
 and

 sup
p

o
rts the info

rm
atio

n o
r 

exp
lanatio

n p
resented

.
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W

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
ri

ti
ng

 S
ta

nd
ar

d
s 

6
–1

2
G

ra
d

e 
6

 s
tu

d
en

ts
:

G
ra

d
e 

7 
st

ud
en

ts
:

G
ra

d
e 

8 
st

ud
en

ts
:

Te
xt

 T
yp

es
 a

nd
 P

ur
p

o
se

s 
(c

o
nt

in
ue

d
)

3.
 

W
ri

te
 n

ar
ra

ti
ve

s 
to

 d
ev

el
o

p
 r

ea
l o

r 
im

ag
in

ed
 

ex
p

er
ie

nc
es

 o
r 

ev
en

ts
 u

si
ng

 e
ff

ec
ti

ve
 t

ec
hn

iq
ue

, 
re

le
va

nt
 d

es
cr

ip
ti

ve
 d

et
ai

ls
, a

nd
 w

el
l-

st
ru

ct
ur

ed
 

ev
en

t 
se

q
ue

nc
es

.
a.

 
E

ng
ag

e 
an

d
 o

ri
en

t 
th

e 
re

ad
er

 b
y 

es
ta

b
lis

hi
ng

 
a 

co
nt

ex
t 

an
d

 in
tr

o
d

uc
in

g
 a

 n
ar

ra
to

r 
an

d
/o

r 
ch

ar
ac

te
rs

; o
rg

an
iz

e 
an

 e
ve

nt
 s

eq
ue

nc
e 

th
at

 
un

fo
ld

s 
na

tu
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e 
no

rm
s 

an
d

 c
o

nv
en

ti
o

ns
 o

f 
th

e 
d

is
ci

p
lin

e 
in

 w
hi

ch
 t

he
y 

ar
e 

w
ri

ti
ng

.
f. 

P
ro

vi
d

e 
a 

co
nc

lu
d

in
g

 s
ta

te
m

en
t 

o
r 

se
ct

io
n 

th
at

 f
o

llo
w

s 
fr

o
m

 a
nd

 s
up

p
o

rt
s 

th
e 

in
fo

rm
at

io
n 

o
r 

ex
p

la
na

ti
o

n 
p

re
se

nt
ed

 (
e.

g
., 

ar
ti

cu
la

ti
ng

 im
p

lic
at

io
ns

 o
r 

th
e 

si
g

ni
fi

ca
nc

e 
o

f 
th

e 
to

p
ic

).
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W

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
riting

 S
tand

ard
s 6

–12 
G

rad
es 9

–10
 stud

ents:
G

rad
es 11–12 stud

ents:
Text Typ

es and
 P

urp
o

ses (co
ntinued

)

3. 
W

rite narratives to
 d

evelo
p

 real o
r im

ag
ined

 exp
eriences o

r events using
 

eff
ective techniq

ue, w
ell-cho

sen d
etails, and

 w
ell-structured

 event seq
uences.

a. 
E

ng
ag

e and
 o

rient the read
er b

y setting
 o

ut a p
ro

b
lem

, situatio
n, o

r 
o

b
servatio

n, estab
lishing

 o
ne o

r m
ultip

le p
o

int(s) o
f view

, and
 intro

d
ucing

 a 
narrato

r and
/o

r characters; create a sm
o

o
th p

ro
g

ressio
n o

f exp
eriences o

r 
events.

b
. 

U
se narrative techniq

ues, such as d
ialo

g
ue, p

acing
, d

escrip
tio

n, refl
ectio

n, 
and

 m
ultip

le p
lo

t lines, to
 d

evelo
p

 exp
eriences, events, and

/o
r characters.

c. 
U

se a variety o
f techniq

ues to
 seq

uence events so
 that they b

uild
 o

n o
ne 

ano
ther to

 create a co
herent w

ho
le.

d
. 

U
se p

recise w
o

rd
s and

 p
hrases, telling

 d
etails, and

 senso
ry lang

uag
e to

 
co

nvey a vivid
 p

icture o
f the exp

eriences, events, setting
, and

/o
r characters.

e. 
P

rovid
e a co

nclusio
n that fo

llow
s fro

m
 and

 refl
ects o

n w
hat is exp

erienced
, 

o
b

served
, o

r reso
lved

 over the co
urse o

f the narrative.

3. 
W

rite narratives to
 d

evelo
p

 real o
r im

ag
ined

 exp
eriences o

r events using
 

eff
ective techniq

ue, w
ell-cho

sen d
etails, and

 w
ell-structured

 event seq
uences.

a. 
E

ng
ag

e and
 o

rient the read
er b

y setting
 o

ut a p
ro

b
lem

, situatio
n, o

r 
o

b
servatio

n and
 its sig

nifi
cance, estab

lishing
 o

ne o
r m

ultip
le p

o
int(s) 

o
f view

, and
 intro

d
ucing

 a narrato
r and

/o
r characters; create a sm

o
o

th 
p

ro
g

ressio
n o

f exp
eriences o

r events.
b

. 
U

se narrative techniq
ues, such as d

ialo
g

ue, p
acing

, d
escrip

tio
n, refl

ectio
n, 

and
 m

ultip
le p

lo
t lines, to

 d
evelo

p
 exp

eriences, events, and
/o

r characters.
c. 

U
se a variety o

f techniq
ues to

 seq
uence events so

 that they b
uild

 o
n o

ne 
ano

ther to
 create a co

herent w
ho

le and
 b

uild
 tow

ard
 a p

articular to
ne and

 
o

utco
m

e (e.g
., a sense o

f m
ystery, susp

ense, g
row

th, o
r reso

lutio
n).

d
. 

U
se p

recise w
o

rd
s and

 p
hrases, telling

 d
etails, and

 senso
ry lang

uag
e to

 
co

nvey a vivid
 p

icture o
f the exp

eriences, events, setting
, and

/o
r characters.

e. 
P

rovid
e a co

nclusio
n that fo

llow
s fro

m
 and

 refl
ects o

n w
hat is exp

erienced
, 

o
b

served
, o

r reso
lved

 over the co
urse o

f the narrative.

P
ro

d
uctio

n and
 D

istrib
utio

n o
f W

riting

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich the d
evelo

p
m

ent, o
rg

anizatio
n, 

and
 style are ap

p
ro

p
riate to

 task, p
urp

o
se, and

 aud
ience. (G

rad
e-sp

ecifi
c 

exp
ectatio

ns fo
r w

riting
 typ

es are d
efi

ned
 in stand

ard
s 1–3 ab

ove.)

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich the d
evelo

p
m

ent, o
rg

anizatio
n, 

and
 style are ap

p
ro

p
riate to

 task, p
urp

o
se, and

 aud
ience. (G

rad
e-sp

ecifi
c 

exp
ectatio

ns fo
r w

riting
 typ

es are d
efi

ned
 in stand

ard
s 1–3 ab

ove.)

5. 
D

evelo
p

 and
 streng

then w
riting

 as need
ed

 b
y p

lanning
, revising

, ed
iting

, 
rew

riting
, o

r trying
 a new

 ap
p

ro
ach, fo

cusing
 o

n ad
d

ressing
 w

hat is m
o

st 
sig

nifi
cant fo

r a sp
ecifi

c p
urp

o
se and

 aud
ience. (E

d
iting

 fo
r co

nventio
ns sho

uld
 

d
em

o
nstrate co

m
m

and
 o

f Lang
uag

e stand
ard

s 1–3 up
 to

 and
 includ

ing
 g

rad
es 

9
–10

 o
n p

ag
e 55.)

5. 
D

evelo
p

 and
 streng

then w
riting

 as need
ed

 b
y p

lanning
, revising

, ed
iting

, 
rew

riting
, o

r trying
 a new

 ap
p

ro
ach, fo

cusing
 o

n ad
d

ressing
 w

hat is m
o

st 
sig

nifi
cant fo

r a sp
ecifi

c p
urp

o
se and

 aud
ience. (E

d
iting

 fo
r co

nventio
ns sho

uld
 

d
em

o
nstrate co

m
m

and
 o

f Lang
uag

e stand
ard

s 1–3 up
 to

 and
 includ

ing
 g

rad
es 

11–12 o
n p

ag
e 55.)

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce, p
ub

lish, and
 up

d
ate 

ind
ivid

ual o
r shared

 w
riting

 p
ro

d
ucts, taking

 ad
vantag

e o
f techno

lo
g

y’s 
cap

acity to
 link to

 o
ther info

rm
atio

n and
 to

 d
isp

lay info
rm

atio
n fl

exib
ly and

 
d

ynam
ically.

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce, p
ub

lish, and
 up

d
ate 

ind
ivid

ual o
r shared

 w
riting

 p
ro

d
ucts in resp

o
nse to

 o
ng

o
ing

 feed
b

ack, 
includ

ing
 new

 arg
um

ents o
r info

rm
atio

n. 

R
esearch to

 B
uild

 and
 P

resent K
now

led
g

e

7. 
C

o
nd

uct sho
rt as w

ell as m
o

re sustained
 research p

ro
jects to

 answ
er a q

uestio
n 

(includ
ing

 a self-g
enerated

 q
uestio

n) o
r so

lve a p
ro

b
lem

; narrow
 o

r b
ro

ad
en 

the inq
uiry w

hen ap
p

ro
p

riate; synthesize m
ultip

le so
urces o

n the sub
ject, 

d
em

o
nstrating

 und
erstand

ing
 o

f the sub
ject und

er investig
atio

n.

7. 
C

o
nd

uct sho
rt as w

ell as m
o

re sustained
 research p

ro
jects to

 answ
er a q

uestio
n 

(includ
ing

 a self-g
enerated

 q
uestio

n) o
r so

lve a p
ro

b
lem

; narrow
 o

r b
ro

ad
en 

the inq
uiry w

hen ap
p

ro
p

riate; synthesize m
ultip

le so
urces o

n the sub
ject, 

d
em

o
nstrating

 und
erstand

ing
 o

f the sub
ject und

er investig
atio

n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le autho
ritative p

rint and
 d

ig
ital 

so
urces, using

 ad
vanced

 searches eff
ectively; assess the usefulness o

f each 
so

urce in answ
ering

 the research q
uestio

n; integ
rate info

rm
atio

n into
 the text 

selectively to
 m

aintain the fl
ow

 o
f id

eas, avo
id

ing
 p

lag
iarism

 and
 fo

llow
ing

 a 
stand

ard
 fo

rm
at fo

r citatio
n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le autho
ritative p

rint and
 d

ig
ital so

urces, 
using

 ad
vanced

 searches eff
ectively; assess the streng

ths and
 lim

itatio
ns o

f 
each so

urce in term
s o

f the task, p
urp

o
se, and

 aud
ience; integ

rate info
rm

atio
n 

into
 the text selectively to

 m
aintain the fl

ow
 o

f id
eas, avo

id
ing

 p
lag

iarism
 and

 
overreliance o

n any o
ne so

urce and
 fo

llow
ing

 a stand
ard

 fo
rm

at fo
r citatio

n.
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W

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
ri

ti
ng

 S
ta

nd
ar

d
s 

6
–1

2 
G

ra
d

es
 9

–1
0

 s
tu

d
en

ts
:

G
ra

d
es

 1
1–

12
 s

tu
d

en
ts

:
r

es
ea

rc
h 

to
 B

ui
ld

 a
nd

 P
re

se
nt

 K
no

w
le

d
g

e 
(c

o
nt

in
ue

d
)

9
. 

D
ra

w
 e

vi
d

en
ce

 f
ro

m
 li

te
ra

ry
 o

r 
in

fo
rm

at
io

na
l t

ex
ts

 t
o

 s
up

p
o

rt
 a

na
ly

si
s,

 
re

fl
ec

ti
o

n,
 a

nd
 r

es
ea

rc
h.

a.
 

A
p

p
ly

 g
ra

d
es

 9
–1

0
 R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 li

te
ra

tu
re

 (
e.

g
., 

“A
na

ly
ze

 h
ow

 a
n 

au
th

o
r 

d
ra

w
s 

o
n 

an
d

 t
ra

ns
fo

rm
s 

so
ur

ce
 m

at
er

ia
l i

n 
a 

sp
ec

ifi
c 

w
o

rk
 [

e.
g

., 
ho

w
 

S
ha

ke
sp

ea
re

 t
re

at
s 

a 
th

em
e 

o
r 

to
p

ic
 f

ro
m

 O
vi

d
 o

r 
th

e 
B

ib
le

 o
r 

ho
w

 a
 la

te
r 

au
th

o
r 

d
ra

w
s 

o
n 

a 
p

la
y 

b
y 

S
ha

ke
sp

ea
re

]”
).

 
b

. 
A

p
p

ly
 g

ra
d

es
 9

–1
0

 R
ea

d
in

g
 s

ta
nd

ar
d

s 
to

 li
te

ra
ry

 n
o

nfi
ct

io
n 

(e
.g

., 
“D

el
in

ea
te

 
an

d
 e

va
lu

at
e 

th
e 

ar
g

um
en

t 
an

d
 s

p
ec

ifi
c 

cl
ai

m
s 

in
 a

 t
ex

t,
 a

ss
es

si
ng

 w
he

th
er

 
th

e 
re

as
o

ni
ng

 is
 v

al
id

 a
nd

 t
he

 e
vi

d
en

ce
 is

 r
el

ev
an

t 
an

d
 s

uffi
ci

en
t;

 id
en

ti
fy

 
fa

ls
e 

st
at

em
en

ts
 a

nd
 f

al
la

ci
o

us
 r

ea
so

ni
ng

”)
.

9
. 

D
ra

w
 e

vi
d

en
ce

 f
ro

m
 li

te
ra

ry
 o

r 
in

fo
rm

at
io

na
l t

ex
ts

 t
o

 s
up

p
o

rt
 a

na
ly

si
s,

 
re

fl
ec

ti
o

n,
 a

nd
 r

es
ea

rc
h.

a.
 

A
p

p
ly

 g
ra

d
es

 1
1–

12
 R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 li

te
ra

tu
re

 (
e.

g
., 

“D
em

o
ns

tr
at

e 
kn

ow
le

d
g

e 
o

f 
ei

g
ht

ee
nt

h-
, n

in
et

ee
nt

h-
 a

nd
 e

ar
ly

-t
w

en
ti

et
h-

ce
nt

ur
y 

fo
un

d
at

io
na

l w
o

rk
s 

o
f 

A
m

er
ic

an
 li

te
ra

tu
re

, i
nc

lu
d

in
g

 h
ow

 t
w

o
 o

r 
m

o
re

 t
ex

ts
 

fr
o

m
 t

he
 s

am
e 

p
er

io
d

 t
re

at
 s

im
ila

r 
th

em
es

 o
r 

to
p

ic
s”

).
 

b
. 

A
p

p
ly

 g
ra

d
es

 1
1–

12
 R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 li

te
ra

ry
 n

o
nfi

ct
io

n 
(e

.g
., 

“D
el

in
ea

te
 

an
d

 e
va

lu
at

e 
th

e 
re

as
o

ni
ng

 in
 s

em
in

al
 U

.S
. t

ex
ts

, i
nc

lu
d

in
g

 t
he

 a
p

p
lic

at
io

n 
o

f 
co

ns
ti

tu
ti

o
na

l p
ri

nc
ip

le
s 

an
d

 u
se

 o
f 

le
g

al
 r

ea
so

ni
ng

 [
e.

g
., 

in
 U

.S
. S

up
re

m
e 

C
o

ur
t 

C
as

e 
m

aj
o

ri
ty

 o
p

in
io

ns
 a

nd
 d

is
se

nt
s]

 a
nd

 t
he

 p
re

m
is

es
, p

ur
p

o
se

s,
 a

nd
 

ar
g

um
en

ts
 in

 w
o

rk
s 

o
f 

p
ub

lic
 a

d
vo

ca
cy

 [
e.

g
., 

Th
e 

F
ed

er
al

is
t,

 p
re

si
d

en
ti

al
 

ad
d

re
ss

es
]”

).

r
an

g
e 

o
f 

W
ri

ti
ng

10
. 

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 
re

vi
si

o
n)

 a
nd

 s
ho

rt
er

 t
im

e 
fr

am
es

 (
a 

si
ng

le
 s

it
ti

ng
 o

r 
a 

d
ay

 o
r 

tw
o)

 f
o

r 
a 

ra
ng

e 
o

f 
ta

sk
s,

 p
ur

p
o

se
s,

 a
nd

 a
ud

ie
nc

es
.

10
. 

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 
re

vi
si

o
n)

 a
nd

 s
ho

rt
er

 t
im

e 
fr

am
es

 (
a 

si
ng

le
 s

it
ti

ng
 o

r 
a 

d
ay

 o
r 

tw
o)

 f
o

r 
a 

ra
ng

e 
o

f 
ta

sk
s,

 p
ur

p
o

se
s,

 a
nd

 a
ud

ie
nc

es
.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
o

lleg
e and

 C
areer r

ead
iness a

ncho
r Stand

ard
s 

fo
r Sp

eaking
 and

 Listening
 

T
he g

rad
es 6

–12 stand
ard

s o
n the fo

llo
w

ing
 p

ag
es d

efi
ne w

hat stud
ents sho

uld
 und

erstand
 and

 b
e ab

le to
 d

o
 b

y the 
end

 o
f each g

rad
e. T

hey co
rresp

o
nd

 to
 the C

o
lleg

e and
 C

areer R
ead

iness (C
C

R
) ancho

r stand
ard

s b
elo

w
 b

y num
b

er. 
T

he C
C

R
 and

 g
rad

e-sp
ecifi

c stand
ard

s are necessary co
m

p
lem

ents—
the fo

rm
er p

rovid
ing

 b
ro

ad
 stand

ard
s, the latter 

p
rovid

ing
 ad

d
itio

nal sp
ecifi

city—
that to

g
ether d

efi
ne the skills and

 und
erstand

ing
s that all stud

ents m
ust d

em
o

nstrate.

C
o

m
p

rehensio
n and

 C
o

llab
o

ratio
n

1. 
P

rep
are fo

r and
 p

articip
ate eff

ectively in a rang
e o

f co
nversatio

ns and
 co

llab
o

ratio
ns w

ith d
iverse p

artners, 
b

uild
ing

 o
n o

thers’ id
eas and

 exp
ressing

 their o
w

n clearly and
 p

ersuasively.

2. 
Integ

rate and
 evaluate info

rm
atio

n p
resented

 in d
iverse m

ed
ia and

 fo
rm

ats, includ
ing

 visually, q
uantitatively, and

 
o

rally. 

3. 
E

valuate a sp
eaker’s p

o
int o

f view
, reaso

ning
, and

 use o
f evid

ence and
 rheto

ric.

P
resentatio

n o
f K

now
led

g
e and

 Id
eas

4
. 

P
resent info

rm
atio

n, fi
nd

ing
s, and

 sup
p

o
rting

 evid
ence such that listeners can fo

llo
w

 the line o
f reaso

ning
 and
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p
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n o
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p
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 b
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ud
e 

m
ul

ti
m

ed
ia

 c
o

m
p

o
ne

nt
s 

(e
.g

., 
g

ra
p

hi
cs

, 
im

ag
es

, m
us

ic
, s

o
un

d
) 

an
d

 v
is

ua
l d

is
p

la
ys

 in
 

p
re

se
nt

at
io

ns
 t

o
 c

la
ri

fy
 in

fo
rm

at
io

n.

5.
 

In
cl

ud
e 

m
ul

ti
m

ed
ia

 c
o

m
p

o
ne

nt
s 

an
d

 v
is

ua
l 

d
is

p
la

ys
 in

 p
re

se
nt

at
io

ns
 t

o
 c

la
ri

fy
 c

la
im

s 
an

d
 

fi
nd

in
g

s 
an

d
 e

m
p

ha
si

ze
 s

al
ie

nt
 p

o
in

ts
.

5.
 

In
te

g
ra

te
 m

ul
ti

m
ed

ia
 a

nd
 v

is
ua

l d
is

p
la

ys
 in

to
 

p
re

se
nt

at
io

ns
 t

o
 c

la
ri

fy
 in

fo
rm

at
io

n,
 s

tr
en

g
th

en
 

cl
ai

m
s 

an
d

 e
vi

d
en

ce
, a

nd
 a

d
d

 in
te

re
st

.

6
. 

A
d

ap
t 

sp
ee

ch
 t

o
 a

 v
ar

ie
ty

 o
f 

co
nt

ex
ts

 a
nd

 t
as

ks
, 

d
em

o
ns

tr
at

in
g

 c
o

m
m

an
d

 o
f 

fo
rm

al
 E

ng
lis

h 
w

he
n 

in
d

ic
at

ed
 o

r 
ap

p
ro

p
ri

at
e.

 (
S

ee
 g

ra
d

e 
6

 L
an

g
ua

g
e 

st
an

d
ar

d
s 

1 
an

d
 3

 o
n 

p
ag

e 
53

 f
o

r 
sp

ec
ifi

c 
ex

p
ec

ta
ti

o
ns

.)

6
. 

A
d

ap
t 

sp
ee

ch
 t

o
 a

 v
ar

ie
ty

 o
f 

co
nt

ex
ts

 a
nd

 t
as

ks
, 

d
em

o
ns

tr
at

in
g

 c
o

m
m

an
d

 o
f 

fo
rm

al
 E

ng
lis

h 
w

he
n 

in
d

ic
at

ed
 o

r 
ap

p
ro

p
ri

at
e.

 (
S

ee
 g

ra
d

e 
7 

La
ng

ua
g

e 
st

an
d

ar
d

s 
1 

an
d

 3
 o

n 
p

ag
e 

53
 f

o
r 

sp
ec

ifi
c 

ex
p

ec
ta

ti
o

ns
.)

6
. 

A
d

ap
t 

sp
ee

ch
 t

o
 a

 v
ar

ie
ty

 o
f 

co
nt

ex
ts

 a
nd

 t
as

ks
, 

d
em

o
ns

tr
at

in
g

 c
o

m
m

an
d

 o
f 

fo
rm

al
 E

ng
lis

h 
w

he
n 

in
d

ic
at

ed
 o

r 
ap

p
ro

p
ri

at
e.

 (
S

ee
 g

ra
d

e 
8

 L
an

g
ua

g
e 

st
an

d
ar

d
s 

1 
an

d
 3

 o
n 

p
ag

e 
53

 f
o

r 
sp

ec
ifi

c 
ex

p
ec

ta
ti

o
ns

.)
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S
L

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

S
p

eaking
 and

 L
istening

 S
tand

ard
s 6

–12 
T

he C
C

R
 ancho

r stand
ard

s and
 hig

h scho
o

l g
rad

e-sp
ecifi

c stand
ard

s w
o

rk in tand
em

 to
 d

efi
ne co

lleg
e and

 career read
iness exp

ectatio
ns—

the fo
rm

er p
rovid

ing
 

b
ro

ad
 stand

ard
s, the latter p

rovid
ing

 ad
d

itio
nal sp

ecifi
city.

G
rad

es 9
–10

 stud
ents:

G
rad

es 11–12 stud
ents:

C
o

m
p

rehensio
n and

 C
o

llab
o

ratio
n

1. 
Initiate and

 p
articip

ate eff
ectively in a rang

e o
f co

llab
o

rative d
iscussio

ns 
(o

ne-o
n-o

ne, in g
ro

up
s, and

 teacher-led
) w

ith d
iverse p

artners o
n g

rad
es 9

–10
 

to
p

ics, texts, and
 issues, b

uild
ing

 o
n o

thers’ id
eas and

 exp
ressing

 their ow
n 

clearly and
 p

ersuasively.
a. 

C
o

m
e to

 d
iscussio

ns p
rep

ared
, having

 read
 and

 researched
 m

aterial und
er 

stud
y; exp

licitly d
raw

 o
n that p

rep
aratio

n b
y referring

 to
 evid

ence fro
m

 
texts and

 o
ther research o

n the to
p

ic o
r issue to

 stim
ulate a tho

ug
htful, 

w
ell-reaso

ned
 exchang

e o
f id

eas.
b

. 
W

o
rk w

ith p
eers to

 set rules fo
r co

lleg
ial d

iscussio
ns and

 d
ecisio

n-m
aking

 
(e.g

., info
rm

al co
nsensus, taking

 vo
tes o

n key issues, p
resentatio

n o
f 

alternate view
s), clear g

o
als and

 d
ead

lines, and
 ind

ivid
ual ro

les as need
ed

.
c. 

P
ro

p
el co

nversatio
ns b

y p
o

sing
 and

 resp
o

nd
ing

 to
 q

uestio
ns that relate the 

current d
iscussio

n to
 b

ro
ad

er them
es o

r larg
er id

eas; actively inco
rp

o
rate 

o
thers into

 the d
iscussio

n; and
 clarify, verify, o

r challeng
e id

eas and
 

co
nclusio

ns.
d

. 
R

esp
o

nd
 tho

ug
htfully to

 d
iverse p

ersp
ectives, sum

m
arize p

o
ints o

f 
ag

reem
ent and

 d
isag

reem
ent, and

, w
hen w

arranted
, q

ualify o
r justify their 

ow
n view

s and
 und

erstand
ing

 and
 m

ake new
 co

nnectio
ns in lig

ht o
f the 

evid
ence and

 reaso
ning

 p
resented

.

1. 
Initiate and

 p
articip

ate eff
ectively in a rang

e o
f co

llab
o

rative d
iscussio

ns (o
ne-

o
n-o

ne, in g
ro

up
s, and

 teacher-led
) w

ith d
iverse p

artners o
n g

rad
es 11–12 to

p
ics, 

texts, and
 issues, b

uild
ing

 o
n o

thers’ id
eas and

 exp
ressing

 their ow
n clearly and

 
p

ersuasively.
a. 

C
o

m
e to

 d
iscussio

ns p
rep

ared
, having

 read
 and

 researched
 m

aterial und
er 

stud
y; exp

licitly d
raw

 o
n that p

rep
aratio

n b
y referring

 to
 evid

ence fro
m

 texts 
and

 o
ther research o

n the to
p

ic o
r issue to

 stim
ulate a tho

ug
htful, w

ell-
reaso

ned
 exchang

e o
f id

eas.
b

. 
W

o
rk w

ith p
eers to

 p
ro

m
o

te civil, d
em

o
cratic d

iscussio
ns and

 d
ecisio

n-
m

aking
, set clear g

o
als and

 d
ead

lines, and
 estab

lish ind
ivid

ual ro
les as 

need
ed

.
c. 

P
ro

p
el co

nversatio
ns b

y p
o

sing
 and

 resp
o

nd
ing

 to
 q

uestio
ns that p

ro
b

e 
reaso

ning
 and

 evid
ence; ensure a hearing

 fo
r a full rang

e o
f p

o
sitio

ns o
n a 

to
p

ic o
r issue; clarify, verify, o

r challeng
e id

eas and
 co

nclusio
ns; and

 p
ro

m
o

te 
d

iverg
ent and

 creative p
ersp

ectives.
d

. 
R

esp
o

nd
 tho

ug
htfully to

 d
iverse p

ersp
ectives; synthesize co

m
m

ents, claim
s, 

and
 evid

ence m
ad

e o
n all sid

es o
f an issue; reso

lve co
ntrad

ictio
ns w

hen 
p

o
ssib

le; and
 d

eterm
ine w

hat ad
d

itio
nal info

rm
atio

n o
r research is req

uired
 

to
 d

eep
en the investig

atio
n o

r co
m

p
lete the task.

2. 
Integ

rate m
ultip

le so
urces o

f info
rm

atio
n p

resented
 in d

iverse m
ed

ia o
r fo

rm
ats 

(e.g
., visually, q

uantitatively, o
rally) evaluating

 the cred
ib

ility and
 accuracy o

f 
each so

urce. 

2. 
Integ

rate m
ultip

le so
urces o

f info
rm

atio
n p

resented
 in d

iverse fo
rm

ats and
 

m
ed

ia (e.g
., visually, q

uantitatively, o
rally) in o

rd
er to

 m
ake info

rm
ed

 d
ecisio

ns 
and

 so
lve p

ro
b

lem
s, evaluating

 the cred
ib

ility and
 accuracy o

f each so
urce and

 
no

ting
 any d

iscrep
ancies am

o
ng

 the d
ata.

3. 
E

valuate a sp
eaker’s p

o
int o

f view
, reaso

ning
, and

 use o
f evid

ence and
 rheto

ric, 
id

entifying
 any fallacio

us reaso
ning

 o
r exag

g
erated

 o
r d

isto
rted

 evid
ence.

3. 
E

valuate a sp
eaker’s p

o
int o

f view
, reaso

ning
, and

 use o
f evid

ence and
 rheto

ric, 
assessing

 the stance, p
rem

ises, links am
o

ng
 id

eas, w
o

rd
 cho

ice, p
o

ints o
f 

em
p

hasis, and
 to

ne used
.

P
resentatio

n o
f K

now
led

g
e and

 Id
eas

4
. 

P
resent info

rm
atio

n, fi
nd

ing
s, and

 sup
p

o
rting

 evid
ence clearly, co

ncisely, 
and

 lo
g

ically such that listeners can fo
llow

 the line o
f reaso

ning
 and

 the 
o

rg
anizatio

n, d
evelo

p
m

ent, sub
stance, and

 style are ap
p

ro
p

riate to
 p

urp
o

se, 
aud

ience, and
 task.

4
. 

P
resent info

rm
atio

n, fi
nd

ing
s, and

 sup
p

o
rting

 evid
ence, co

nveying
 a clear 

and
 d

istinct p
ersp

ective, such that listeners can fo
llow

 the line o
f reaso

ning
, 

alternative o
r o

p
p

o
sing

 p
ersp

ectives are ad
d

ressed
, and

 the o
rg

anizatio
n, 

d
evelo

p
m

ent, sub
stance, and

 style are ap
p

ro
p

riate to
 p

urp
o

se, aud
ience, and

 a 
rang

e o
f fo

rm
al and

 info
rm

al tasks.

5. 
M

ake strateg
ic use o

f d
ig

ital m
ed

ia (e.g
., textual, g

rap
hical, aud

io
, visual, and

 
interactive elem

ents) in p
resentatio

ns to
 enhance und

erstand
ing

 o
f fi

nd
ing

s, 
reaso

ning
, and

 evid
ence and

 to
 ad

d
 interest.

5. 
M

ake strateg
ic use o

f d
ig

ital m
ed

ia (e.g
., textual, g

rap
hical, aud

io
, visual, and

 
interactive elem

ents) in p
resentatio

ns to
 enhance und

erstand
ing

 o
f fi

nd
ing

s, 
reaso

ning
, and

 evid
ence and

 to
 ad

d
 interest.

6
. 

A
d

ap
t sp

eech to
 a variety o

f co
ntexts and

 tasks, d
em

o
nstrating

 co
m

m
and

 
o

f fo
rm

al E
ng

lish w
hen ind

icated
 o

r ap
p

ro
p

riate. (S
ee g

rad
es 9

–10
 Lang

uag
e 

stand
ard

s 1 and
 3 o

n p
ag

e 54
 fo

r sp
ecifi

c exp
ectatio

ns.)

6
. 

A
d

ap
t sp

eech to
 a variety o

f co
ntexts and

 tasks, d
em

o
nstrating

 a co
m

m
and

 
o

f fo
rm

al E
ng

lish w
hen ind

icated
 o

r ap
p

ro
p

riate. (S
ee g

rad
es 11–12 Lang

uag
e 

stand
ard

s 1 and
 3 o

n p
ag

e 54
 fo

r sp
ecifi

c exp
ectatio

ns.)
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

C
o

lle
g

e 
an

d
 C

ar
ee

r 
r

ea
d

in
es

s 
a

nc
ho

r 
St

an
d

ar
d

s 
fo

r 
La

ng
ua

g
e

T
he

 g
ra

d
es

 6
–1

2 
st

an
d

ar
d

s 
o

n 
th

e 
fo

llo
w

in
g

 p
ag

es
 d

efi
ne

 w
ha

t 
st

ud
en

ts
 s

ho
ul

d
 u

nd
er

st
an

d
 a

nd
 b

e 
ab

le
 t

o
 d

o
 b

y 
th

e 
en

d
 o

f 
ea

ch
 g

ra
d

e.
 T

he
y 

co
rr

es
p

o
nd

 t
o

 t
he

 C
o

lle
g

e 
an

d
 C

ar
ee

r 
R

ea
d

in
es

s 
(C

C
R

) 
an

ch
o

r 
st

an
d

ar
d

s 
b

el
o

w
 b

y 
nu

m
b

er
. 

T
he

 C
C

R
 a

nd
 g

ra
d

e-
sp

ec
ifi

c 
st

an
d

ar
d

s 
ar

e 
ne

ce
ss

ar
y 

co
m

p
le

m
en

ts
—

th
e 

fo
rm

er
 p

ro
vi

d
in

g
 b

ro
ad

 s
ta

nd
ar

d
s,

 t
he

 la
tt

er
 

p
ro

vi
d

in
g

 a
d

d
it

io
na

l s
p

ec
ifi

ci
ty

—
th

at
 t

o
g

et
he

r 
d

efi
ne

 t
he

 s
ki

lls
 a

nd
 u

nd
er

st
an

d
in

g
s 

th
at

 a
ll 

st
ud

en
ts

 m
us

t 
d

em
o

ns
tr

at
e.

C
o

nv
en

ti
o

ns
 o

f 
St

an
d

ar
d

 e
ng

lis
h

1. 
D

em
o

ns
tr

at
e 

co
m

m
an

d
 o

f 
th

e 
co

nv
en

ti
o

ns
 o

f 
st

an
d

ar
d

 E
ng

lis
h 

g
ra

m
m

ar
 a

nd
 u

sa
g

e 
w

he
n 

w
ri

ti
ng

 o
r 

sp
ea

ki
ng

.

2.
 

D
em

o
ns

tr
at

e 
co

m
m

an
d

 o
f 

th
e 

co
nv

en
ti

o
ns

 o
f 

st
an

d
ar

d
 E

ng
lis

h 
ca

p
it

al
iz

at
io

n,
 p

un
ct

ua
ti

o
n,

 a
nd

 s
p

el
lin

g
 w

he
n 

w
ri

ti
ng

.

K
no

w
le

d
g

e 
o

f 
La

ng
ua

g
e

3.
 

A
p

p
ly

 k
no

w
le

d
g

e 
o

f 
la

ng
ua

g
e 

to
 u

nd
er

st
an

d
 h

o
w

 la
ng

ua
g

e 
fu

nc
ti

o
ns

 in
 d

iff
er

en
t 

co
nt

ex
ts

, t
o

 m
ak

e 
eff

ec
ti

ve
 

ch
o

ic
es

 f
o

r 
m

ea
ni

ng
 o

r 
st

yl
e,

 a
nd

 t
o

 c
o

m
p

re
he

nd
 m

o
re

 f
ul

ly
 w

he
n 

re
ad

in
g

 o
r 

lis
te

ni
ng

.

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

o
w

n 
an

d
 m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
y 

us
in

g
 c

o
nt

ex
t 

cl
ue

s,
 

an
al

yz
in

g
 m

ea
ni

ng
fu

l w
o

rd
 p

ar
ts

, a
nd

 c
o

ns
ul

ti
ng

 g
en

er
al

 a
nd

 s
p

ec
ia

liz
ed

 r
ef

er
en

ce
 m

at
er

ia
ls

, a
s 

ap
p

ro
p

ri
at

e.

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 n

ua
nc

es
 in

 w
o

rd
 m

ea
ni

ng
s.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

a 
ra

ng
e 

o
f 

g
en

er
al

 a
ca

d
em

ic
 a

nd
 d

o
m

ai
n-

sp
ec

ifi
c 

w
o

rd
s 

an
d

 p
hr

as
es

 s
uffi

ci
en

t 
fo

r 
re

ad
in

g
, w

ri
ti

ng
, s

p
ea

ki
ng

, a
nd

 li
st

en
in

g
 a

t 
th

e 
co

lle
g

e 
an

d
 c

ar
ee

r 
re

ad
in

es
s 

le
ve

l; 
d

em
o

ns
tr

at
e 

in
d

ep
en

d
en

ce
 in

 
g

at
he

ri
ng

 v
o

ca
b

ul
ar

y 
kn

o
w

le
d

g
e 

w
he

n 
co

ns
id

er
in

g
 a

 w
o

rd
 o

r 
p

hr
as

e 
im

p
o

rt
an

t 
to

 c
o

m
p

re
he

ns
io

n 
o

r 
ex

p
re

ss
io

n.

N
o

te
 o

n 
ra

ng
e 

an
d

 c
o

nt
en

t 
o

f 
st

ud
en

t 
la

ng
ua

g
e 

us
e

To
 b

e 
co

lle
g

e 
an

d
 c

ar
ee

r 
re

ad
y 

in
 

la
ng

ua
g

e,
 s

tu
d

en
ts

 m
us

t 
ha

ve
 fi

rm
 

co
nt

ro
l o

ve
r 

th
e 

co
nv

en
ti

o
ns

 o
f 

st
an

d
ar

d
 E

ng
lis

h.
 A

t 
th

e 
sa

m
e 

ti
m

e,
 

th
ey

 m
us

t 
co

m
e 

to
 a

p
p

re
ci

at
e 

th
at

 
la

ng
ua

g
e 

is
 a

s 
at

 le
as

t 
as

 m
uc

h 
a 

m
at

te
r 

o
f 

cr
af

t 
as

 o
f 

ru
le

s 
an

d
 b

e 
ab

le
 t

o
 c

ho
o

se
 w

o
rd

s,
 s

yn
ta

x,
 a

nd
 

p
un

ct
ua

ti
o

n 
to

 e
xp

re
ss

 t
he

m
se

lv
es

 
an

d
 a

ch
ie

ve
 p

ar
ti

cu
la

r 
fu

nc
ti

o
ns

 a
nd

 
rh

et
o

ri
ca

l e
ff

ec
ts

. T
he

y 
m

us
t 

al
so

 
ha

ve
 e

xt
en

si
ve

 v
o

ca
b

ul
ar

ie
s,

 b
ui

lt
 

th
ro

ug
h 

re
ad

in
g

 a
nd

 s
tu

d
y,

 e
na

b
lin

g
 

th
em

 t
o

 c
o

m
p

re
he

nd
 c

o
m

p
le

x 
te

xt
s 

an
d

 e
ng

ag
e 

in
 p

ur
p

o
se

fu
l w

ri
ti

ng
 

ab
o

ut
 a

nd
 c

o
nv

er
sa

ti
o

ns
 a

ro
un

d
 

co
nt

en
t.

 T
he

y 
ne

ed
 t

o
 b

ec
o

m
e 

sk
ill

ed
 in

 d
et

er
m

in
in

g
 o

r 
cl

ar
if

yi
ng

 
th

e 
m

ea
ni

ng
 o

f 
w

o
rd

s 
an

d
 p

hr
as

es
 

th
ey

 e
nc

o
un

te
r, 

ch
o

o
si

ng
 fl

ex
ib

ly
 

fr
o

m
 a

n 
ar

ra
y 

o
f 

st
ra

te
g

ie
s 

to
 a

id
 

th
em

. T
he

y 
m

us
t 

le
ar

n 
to

 s
ee

 a
n 

in
d

iv
id

ua
l w

o
rd

 a
s 

p
ar

t 
o

f 
a 

ne
tw

o
rk

 
o

f 
o

th
er

 w
o

rd
s—

w
o

rd
s,

 f
o

r 
ex

am
p

le
, 

th
at

 h
av

e 
si

m
ila

r 
d

en
o

ta
ti

o
ns

 b
ut

 
d

iff
er

en
t 

co
nn

o
ta

ti
o

ns
. T

he
 in

cl
us

io
n 

o
f 

La
ng

ua
g

e 
st

an
d

ar
d

s 
in

 t
he

ir
 

ow
n 

st
ra

nd
 s

ho
ul

d
 n

o
t 

b
e 

ta
ke

n 
as

 
an

 in
d

ic
at

io
n 

th
at

 s
ki

lls
 r

el
at

ed
 t

o
 

co
nv

en
ti

o
ns

, e
ff

ec
ti

ve
 la

ng
ua

g
e 

us
e,

 
an

d
 v

o
ca

b
ul

ar
y 

ar
e 

un
im

p
o

rt
an

t 
to

 r
ea

d
in

g
, w

ri
ti

ng
, s

p
ea

ki
ng

, a
nd

 
lis

te
ni

ng
; i

nd
ee

d
, t

he
y 

ar
e 

in
se

p
ar

ab
le

 
fr

o
m

 s
uc

h 
co

nt
ex

ts
.
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L

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e S

tand
ard

s 6
–12  

T
he fo

llo
w

ing
 stand

ard
s fo

r g
rad

es 6
–12 o

ff
er a fo

cus fo
r instructio

n each year to
 help

 ensure that stud
ents g

ain ad
eq

uate m
astery o

f a rang
e o

f skills and
 

ap
p

licatio
ns. S

tud
ents ad

vancing
 thro

ug
h the g

rad
es are exp

ected
 to

 m
eet each year’s g

rad
e-sp

ecifi
c stand

ard
s and

 retain o
r further d

evelo
p

 skills and
 

und
erstand

ing
s m

astered
 in p

reced
ing

 g
rad

es. B
eg

inning
 in g

rad
e 3, skills and

 und
erstand

ing
s that are p

articularly likely to
 req

uire co
ntinued

 attentio
n in hig

her 
g

rad
es as they are ap

p
lied

 to
 increasing

ly so
p

histicated
 w

riting
 and

 sp
eaking

 are m
arked

 w
ith an asterisk (*). S

ee the tab
le o

n p
ag

e 56
 fo

r a co
m

p
lete listing

 and
 

A
p

p
end

ix A
 fo

r an exam
p

le o
f ho

w
 these skills d

evelo
p

 in so
p

histicatio
n.

G
rad

e 6
 stud

ents:
G

rad
e 7 stud

ents:
G

rad
e 8 stud

ents:
C

o
nventio

ns o
f Stand

ard
 e

ng
lish

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
E

nsure that p
ro

no
uns are in the p

ro
p

er case 
(sub

jective, o
b

jective, p
o

ssessive).
b

. 
U

se intensive p
ro

no
uns (e.g

., m
yself, 

o
urselves).

c. 
R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in 
p

ro
no

un num
b

er and
 p

erso
n.*

d
. 

R
eco

g
nize and

 co
rrect vag

ue p
ro

no
uns 

(i.e., o
nes w

ith unclear o
r am

b
ig

uo
us 

anteced
ents).*

e. 
R

eco
g

nize variatio
ns fro

m
 stand

ard
 E

ng
lish 

in their ow
n and

 o
thers’ w

riting
 and

 
sp

eaking
, and

 id
entify and

 use strateg
ies to

 
im

p
rove exp

ressio
n in co

nventio
nal lang

uag
e.*

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen 

w
riting

 o
r sp

eaking
.

a. 
E

xp
lain the functio

n o
f p

hrases and
 clauses 

in g
eneral and

 their functio
n in sp

ecifi
c 

sentences.
b

. 
C

ho
o

se am
o

ng
 sim

p
le, co

m
p

o
und

, co
m

p
lex, 

and
 co

m
p

o
und

-co
m

p
lex sentences to

 sig
nal 

d
iff

ering
 relatio

nship
s am

o
ng

 id
eas.

c. 
P

lace p
hrases and

 clauses w
ithin a sentence, 

reco
g

nizing
 and

 co
rrecting

 m
isp

laced
 and

 
d

ang
ling

 m
o

d
ifi

ers.*

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish g

ram
m

ar and
 usag

e w
hen w

riting
 

o
r sp

eaking
.

a. 
E

xp
lain the functio

n o
f verb

als (g
erund

s, 
p

articip
les, infi

nitives) in g
eneral and

 their 
functio

n in p
articular sentences.

b
. 

F
o

rm
 and

 use verb
s in the active and

 p
assive 

vo
ice.

c. 
F

o
rm

 and
 use verb

s in the ind
icative, im

p
erative, 

interro
g

ative, co
nd

itio
nal, and

 sub
junctive 

m
o

o
d

. 
d

. 
R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in 
verb

 vo
ice and

 m
o

o
d

.*

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

U
se p

unctuatio
n (co

m
m

as, p
arentheses, 

d
ashes) to

 set o
ff

 no
nrestrictive/p

arenthetical 
elem

ents.* 
b

. 
S

p
ell co

rrectly.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

U
se a co

m
m

a to
 sep

arate co
o

rd
inate 

ad
jectives (e.g

., It w
as a fascinating

, enjoyab
le 

m
ovie b

ut no
t H

e w
o

re an o
ld

[,] g
reen shirt).

b
. 

S
p

ell co
rrectly.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f 
stand

ard
 E

ng
lish cap

italizatio
n, p

unctuatio
n, and

 
sp

elling
 w

hen w
riting

.
a. 

U
se p

unctuatio
n (co

m
m

a, ellip
sis, d

ash) to
 

ind
icate a p

ause o
r b

reak.
b

. 
U

se an ellip
sis to

 ind
icate an o

m
issio

n.
c. 

S
p

ell co
rrectly.

K
now

led
g

e o
f Lang

uag
e

3. 
U

se know
led

g
e o

f lang
uag

e and
 its co

nventio
ns 

w
hen w

riting
, sp

eaking
, read

ing
, o

r listening
.

a. 
V

ary sentence p
atterns fo

r m
eaning

, read
er/

listener interest, and
 style.*

b
. 

M
aintain co

nsistency in style and
 to

ne.*

3. 
U

se know
led

g
e o

f lang
uag

e and
 its co

nventio
ns 

w
hen w

riting
, sp

eaking
, read

ing
, o

r listening
.

a. 
C

ho
o

se lang
uag

e that exp
resses id

eas 
p

recisely and
 co

ncisely, reco
g

nizing
 and

 
elim

inating
 w

o
rd

iness and
 red

und
ancy.*

3. 
U

se know
led

g
e o

f lang
uag

e and
 its co

nventio
ns 

w
hen w

riting
, sp

eaking
, read

ing
, o

r listening
.

a. 
U

se verb
s in the active and

 p
assive vo

ice and
 

in the co
nd

itio
nal and

 sub
junctive m

o
o

d
 to

 
achieve p

articular eff
ects (e.g

., em
p

hasizing
 the 

acto
r o

r the actio
n; exp

ressing
 uncertainty o

r 
d

escrib
ing

 a state co
ntrary to

 fact).
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L

C
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m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

La
ng

ua
g

e 
S

ta
nd

ar
d

s 
6

–1
2 

 
G

ra
d

e 
6

 s
tu

d
en

ts
:

G
ra

d
e 

7 
st

ud
en

ts
:

G
ra

d
e 

8 
st

ud
en

ts
:

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
6

 r
ea

d
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 

fr
o

m
 a

 r
an

g
e 

o
f 

st
ra

te
g

ie
s.

a.
 

U
se

 c
o

nt
ex

t 
(e

.g
., 

th
e 

ov
er

al
l m

ea
ni

ng
 o

f 
a 

se
nt

en
ce

 o
r 

p
ar

ag
ra

p
h;

 a
 w

o
rd

’s
 p

o
si

ti
o

n 
o

r 
fu

nc
ti

o
n 

in
 a

 s
en

te
nc

e)
 a

s 
a 

cl
ue

 t
o

 t
he

 
m

ea
ni

ng
 o

f 
a 

w
o

rd
 o

r 
p

hr
as

e.
b

. 
U

se
 c

o
m

m
o

n,
 g

ra
d

e-
ap

p
ro

p
ri

at
e 

G
re

ek
 o

r 
La

ti
n 

affi
xe

s 
an

d
 r

o
o

ts
 a

s 
cl

ue
s 

to
 t

he
 m

ea
ni

ng
 

o
f 

a 
w

o
rd

 (
e.

g
., 

au
d

ie
nc

e,
 a

ud
it

o
ry

, a
ud

ib
le

).
c.

 
C

o
ns

ul
t 

re
fe

re
nc

e 
m

at
er

ia
ls

 (
e.

g
., 

d
ic

ti
o

na
ri

es
, 

g
lo

ss
ar

ie
s,

 t
he

sa
ur

us
es

),
 b

o
th

 p
ri

nt
 a

nd
 

d
ig

it
al

, t
o

 fi
nd

 t
he

 p
ro

nu
nc

ia
ti

o
n 

o
f 

a 
w

o
rd

 o
r 

d
et

er
m

in
e 

o
r 

cl
ar

if
y 

it
s 

p
re

ci
se

 m
ea

ni
ng

 o
r 

it
s 

p
ar

t 
o

f 
sp

ee
ch

.
d

. 
V

er
if

y 
th

e 
p

re
lim

in
ar

y 
d

et
er

m
in

at
io

n 
o

f 
th

e 
m

ea
ni

ng
 o

f 
a 

w
o

rd
 o

r 
p

hr
as

e 
(e

.g
., 

b
y 

ch
ec

ki
ng

 t
he

 in
fe

rr
ed

 m
ea

ni
ng

 in
 c

o
nt

ex
t 

o
r 

in
 

a 
d

ic
ti

o
na

ry
).

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

an
d

 p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
7 

re
ad

in
g

 a
nd

 c
o

nt
en

t,
 c

ho
o

si
ng

 fl
ex

ib
ly

 
fr

o
m

 a
 r

an
g

e 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 c

o
nt

ex
t 

(e
.g

., 
th

e 
ov

er
al

l m
ea

ni
ng

 o
f 

a 
se

nt
en

ce
 o

r 
p

ar
ag

ra
p

h;
 a

 w
o

rd
’s

 p
o

si
ti

o
n 

o
r 

fu
nc

ti
o

n 
in

 a
 s

en
te

nc
e)

 a
s 

a 
cl

ue
 t

o
 t

he
 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e.

b
. 

U
se

 c
o

m
m

o
n,

 g
ra

d
e-

ap
p

ro
p

ri
at

e 
G

re
ek

 o
r 

La
ti

n 
affi

xe
s 

an
d

 r
o

o
ts

 a
s 

cl
ue

s 
to

 t
he

 m
ea

ni
ng

 
o

f 
a 

w
o

rd
 (

e.
g

., 
b

el
lig

er
en

t,
 b

el
lic

o
se

, r
eb

el
).

c.
 

C
o

ns
ul

t 
g

en
er

al
 a

nd
 s

p
ec

ia
liz

ed
 r

ef
er

en
ce

 
m

at
er

ia
ls

 (
e.

g
., 

d
ic

ti
o

na
ri

es
, g

lo
ss

ar
ie

s,
 

th
es

au
ru

se
s)

, b
o

th
 p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 fi
nd

 
th

e 
p

ro
nu

nc
ia

ti
o

n 
o

f 
a 

w
o

rd
 o

r 
d

et
er

m
in

e 
o

r 
cl

ar
if

y 
it

s 
p

re
ci

se
 m

ea
ni

ng
 o

r 
it

s 
p

ar
t 

o
f 

sp
ee

ch
.

d
. 

V
er

if
y 

th
e 

p
re

lim
in

ar
y 

d
et

er
m

in
at

io
n 

o
f 

th
e 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e 

(e
.g

., 
b

y 
ch

ec
ki

ng
 t

he
 in

fe
rr

ed
 m

ea
ni

ng
 in

 c
o

nt
ex

t 
o

r 
in

 
a 

d
ic

ti
o

na
ry

).

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 
m

ul
ti

p
le

-m
ea

ni
ng

 w
o

rd
s 

o
r 

p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

e 
8

 r
ea

d
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 f

ro
m

 a
 

ra
ng

e 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 c

o
nt

ex
t 

(e
.g

., 
th

e 
ov

er
al

l m
ea

ni
ng

 o
f 

a 
se

nt
en

ce
 o

r 
p

ar
ag

ra
p

h;
 a

 w
o

rd
’s

 p
o

si
ti

o
n 

o
r 

fu
nc

ti
o

n 
in

 a
 s

en
te

nc
e)

 a
s 

a 
cl

ue
 t

o
 t

he
 m

ea
ni

ng
 

o
f 

a 
w

o
rd

 o
r 

p
hr

as
e.

b
. 

U
se

 c
o

m
m

o
n,

 g
ra

d
e-

ap
p

ro
p

ri
at

e 
G

re
ek

 o
r 

La
ti

n 
affi

xe
s 

an
d

 r
o

o
ts

 a
s 

cl
ue

s 
to

 t
he

 m
ea

ni
ng

 o
f 

a 
w

o
rd

 (
e.

g
., 

p
re

ce
d

e,
 r

ec
ed

e,
 s

ec
ed

e)
.

c.
 

C
o

ns
ul

t 
g

en
er

al
 a

nd
 s

p
ec

ia
liz

ed
 r

ef
er

en
ce

 
m

at
er

ia
ls

 (
e.

g
., 

d
ic

ti
o

na
ri

es
, g

lo
ss

ar
ie

s,
 

th
es

au
ru

se
s)

, b
o

th
 p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 fi
nd

 t
he

 
p

ro
nu

nc
ia

ti
o

n 
o

f 
a 

w
o

rd
 o

r 
d

et
er

m
in

e 
o

r 
cl

ar
if

y 
it

s 
p

re
ci

se
 m

ea
ni

ng
 o

r 
it

s 
p

ar
t 

o
f 

sp
ee

ch
.

d
. 

V
er

if
y 

th
e 

p
re

lim
in

ar
y 

d
et

er
m

in
at

io
n 

o
f 

th
e 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e 

(e
.g

., 
b

y 
ch

ec
ki

ng
 

th
e 

in
fe

rr
ed

 m
ea

ni
ng

 in
 c

o
nt

ex
t 

o
r 

in
 a

 
d

ic
ti

o
na

ry
).

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 n

ua
nc

es
 in

 w
o

rd
 

m
ea

ni
ng

s.
a.

 
In

te
rp

re
t 

fi
g

ur
es

 o
f 

sp
ee

ch
 (

e.
g

., 
p

er
so

ni
fi

ca
ti

o
n)

 in
 c

o
nt

ex
t.

b
. 

U
se

 t
he

 r
el

at
io

ns
hi

p
 b

et
w

ee
n 

p
ar

ti
cu

la
r 

w
o

rd
s 

(e
.g

., 
ca

us
e/

eff
ec

t,
 p

ar
t/

w
ho

le
, i

te
m

/c
at

eg
o

ry
) 

to
 b

et
te

r 
un

d
er

st
an

d
 e

ac
h 

o
f 

th
e 

w
o

rd
s.

c.
 

D
is

ti
ng

ui
sh

 a
m

o
ng

 t
he

 c
o

nn
o

ta
ti

o
ns

 
(a

ss
o

ci
at

io
ns

) 
o

f 
w

o
rd

s 
w

it
h 

si
m

ila
r 

d
en

o
ta

ti
o

ns
 (

d
efi

ni
ti

o
ns

) 
(e

.g
., 

st
in

g
y,

 
sc

ri
m

p
in

g
, e

co
no

m
ic

al
, u

nw
as

te
fu

l, 
th

ri
ft

y)
.

5.
 

D
em

o
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tr
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e 
un

d
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st
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d
in

g
 o

f 
fi

g
ur

at
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e 
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ng
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g
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o

rd
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hi
p

s,
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 in
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o
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ni
ng
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a.

 
In

te
rp

re
t 

fi
g

ur
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f 

sp
ee

ch
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e.
g

., 
lit

er
ar

y,
 

b
ib

lic
al

, a
nd

 m
yt

ho
lo

g
ic

al
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llu
si

o
ns

) 
in

 c
o

nt
ex

t.
b

. 
U

se
 t

he
 r

el
at

io
ns

hi
p

 b
et

w
ee

n 
p

ar
ti

cu
la

r 
w

o
rd

s 
(e

.g
., 

sy
no

ny
m

/a
nt

o
ny

m
, a

na
lo

g
y)
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o

 b
et

te
r 

un
d

er
st

an
d

 e
ac

h 
o

f 
th

e 
w

o
rd

s.
c.

 
D

is
ti

ng
ui

sh
 a

m
o

ng
 t

he
 c

o
nn

o
ta

ti
o

ns
 

(a
ss

o
ci

at
io

ns
) 

o
f 

w
o

rd
s 

w
it

h 
si

m
ila

r 
d

en
o

ta
ti

o
ns

 (
d

efi
ni

ti
o

ns
) 

(e
.g

., 
re

fi
ne

d
, 

re
sp

ec
tf

ul
, p

o
lit

e,
 d

ip
lo

m
at

ic
, c

o
nd

es
ce

nd
in

g
).

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 
w

o
rd

 r
el

at
io

ns
hi

p
s,

 a
nd

 n
ua

nc
es

 in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
In

te
rp

re
t 

fi
g

ur
es

 o
f 

sp
ee

ch
 (

e.
g

. v
er

b
al

 ir
o

ny
, 

p
un

s)
 in

 c
o

nt
ex

t.
b

. 
U

se
 t

he
 r

el
at

io
ns

hi
p

 b
et

w
ee

n 
p

ar
ti

cu
la

r 
w

o
rd

s 
to

 b
et

te
r 

un
d

er
st

an
d

 e
ac

h 
o

f 
th

e 
w

o
rd

s.
c.

 
D

is
ti

ng
ui

sh
 a

m
o

ng
 t

he
 c

o
nn

o
ta

ti
o

ns
 

(a
ss

o
ci

at
io

ns
) 

o
f 

w
o

rd
s 

w
it

h 
si

m
ila

r 
d

en
o

ta
ti

o
ns

 
(d

efi
ni

ti
o

ns
) 

(e
.g

., 
b

ul
lh

ea
d

ed
, w

ill
fu

l, 
fi

rm
, 

p
er

si
st

en
t,

 r
es

o
lu

te
).

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
ra

d
e-

ap
p

ro
p

ri
at

e 
g

en
er

al
 a

ca
d

em
ic

 a
nd

 d
o

m
ai

n-
sp

ec
ifi

c 
w

o
rd

s 
an

d
 p

hr
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es
; g

at
he

r 
vo

ca
b

ul
ar

y 
kn

ow
le

d
g

e 
w

he
n 
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ns

id
er

in
g
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 w

o
rd

 o
r 

p
hr

as
e 

im
p

o
rt

an
t 
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co
m

p
re

he
ns

io
n 

o
r 

ex
p

re
ss

io
n.

6
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A
cq

ui
re
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nd

 u
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 a
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ur
at

el
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g
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d
e-
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p

ro
p

ri
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e 
g
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d
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ic

 a
nd

 d
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o
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 p
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b
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w

he
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in
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o
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r 
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hr
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e 

im
p

o
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an
t 
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co
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he
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n 

o
r 

ex
p

re
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io
n.

6
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A
cq
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 a
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at

el
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g
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d
e-

ap
p

ro
p

ri
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e 
g
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ca
d
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 a
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 d
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 p
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at
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w
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in
g
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o
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C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e S

tand
ard

s 6
–12 

T
he C

C
R

 ancho
r stand

ard
s and

 hig
h scho

o
l g

rad
e-sp

ecifi
c stand

ard
s w

o
rk in tand

em
 to

 d
efi

ne co
lleg

e and
 career read

iness exp
ectatio

ns—
the fo

rm
er p

rovid
ing

 
b

ro
ad

 stand
ard

s, the latter p
rovid

ing
 ad

d
itio

nal sp
ecifi

city.

G
rad

es 9
–10

 stud
ents:

G
rad

es 11–12 stud
ents:

C
o

nventio
ns o

f Stand
ard

 e
ng

lish

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f stand
ard

 E
ng

lish g
ram

m
ar and

 
usag

e w
hen w

riting
 o

r sp
eaking

.
a. 

U
se p

arallel structure.*
b

. 
U

se vario
us typ

es o
f p

hrases (no
un, verb

, ad
jectival, ad

verb
ial, p

articip
ial, 

p
rep

o
sitio

nal, ab
so

lute) and
 clauses (ind

ep
end

ent, d
ep

end
ent; no

un, 
relative, ad

verb
ial) to

 co
nvey sp

ecifi
c m

eaning
s and

 ad
d

 variety and
 interest 

to
 w

riting
 o

r p
resentatio

ns.

1. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f stand
ard

 E
ng

lish g
ram

m
ar and

 
usag

e w
hen w

riting
 o

r sp
eaking

.
a. 

A
p

p
ly the und

erstand
ing

 that usag
e is a m

atter o
f co

nventio
n, can chang

e 
over tim

e, and
 is so

m
etim

es co
ntested

.
b

. 
R

eso
lve issues o

f co
m

p
lex o

r co
ntested

 usag
e, co

nsulting
 references (e.g

., 
M

erriam
-W

eb
ster’s D

ictio
nary o

f E
ng

lish U
sag

e, G
arner’s M

o
d

ern A
m

erican 
U

sag
e) as need

ed
.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f stand
ard

 E
ng

lish cap
italizatio

n, 
p

unctuatio
n, and

 sp
elling

 w
hen w

riting
.

a. 
U

se a sem
ico

lo
n (and

 p
erhap

s a co
njunctive ad

verb
) to

 link tw
o

 o
r m

o
re 

clo
sely related

 ind
ep

end
ent clauses.

b
. 

U
se a co

lo
n to

 intro
d

uce a list o
r q

uo
tatio

n.
c. 

S
p

ell co
rrectly.

2. 
D

em
o

nstrate co
m

m
and

 o
f the co

nventio
ns o

f stand
ard

 E
ng

lish cap
italizatio

n, 
p

unctuatio
n, and

 sp
elling

 w
hen w

riting
.

a. 
O

b
serve hyp

henatio
n co

nventio
ns.

b
. 

S
p

ell co
rrectly.

K
now

led
g

e o
f Lang

uag
e

3. 
A

p
p

ly know
led

g
e o

f lang
uag

e to
 und

erstand
 how

 lang
uag

e functio
ns in 

d
iff

erent co
ntexts, to

 m
ake eff

ective cho
ices fo

r m
eaning

 o
r style, and

 to
 

co
m

p
rehend

 m
o

re fully w
hen read

ing
 o

r listening
.

a. 
W

rite and
 ed

it w
o

rk so
 that it co

nfo
rm

s to
 the g

uid
elines in a style m

anual 
(e.g

., M
LA

 H
and

b
o

o
k, Turab

ian’s M
anual fo

r W
riters) ap

p
ro

p
riate fo

r the 
d

iscip
line and

 w
riting

 typ
e.

3. 
A

p
p

ly know
led

g
e o

f lang
uag

e to
 und

erstand
 how

 lang
uag

e functio
ns in 

d
iff

erent co
ntexts, to

 m
ake eff

ective cho
ices fo

r m
eaning

 o
r style, and

 to
 

co
m

p
rehend

 m
o

re fully w
hen read

ing
 o

r listening
.

a. 
V

ary syntax fo
r eff

ect, co
nsulting

 references (e.g
., Tufte’s A

rtful S
entences) 

fo
r g

uid
ance as need

ed
; ap

p
ly an und

erstand
ing

 o
f syntax to

 the stud
y o

f 
co

m
p

lex texts w
hen read

ing
.



COMMON CORE STATE STANDARDS (CCSS) COMMON CORE STATE STANDARDS TOOLKIT    |     343

55    |   6-12 | ENgLiSh LANguAgE ArTS | LANguAgE

L

C
o

m
m

o
n

 C
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 S
ta
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 S
ta

n
d

a
r

d
S

 f
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n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

La
ng

ua
g

e 
S

ta
nd

ar
d

s 
6

–1
2 

G
ra

d
es

 9
–1

0
 s

tu
d

en
ts

:
G

ra
d

es
 1

1–
12

 s
tu

d
en

ts
:

V
o

ca
b

ul
ar

y 
a

cq
ui

si
ti

o
n 

an
d

 U
se

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 m
ul

ti
p

le
-m

ea
ni

ng
 w

o
rd

s 
an

d
 

p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

es
 9

–1
0

 r
ea

d
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 f

ro
m

 a
 

ra
ng

e 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 c

o
nt

ex
t 

(e
.g

., 
th

e 
ov

er
al

l m
ea

ni
ng

 o
f 

a 
se

nt
en

ce
, p

ar
ag

ra
p

h,
 o

r 
te

xt
; a

 
w

o
rd

’s
 p

o
si

ti
o

n 
o

r 
fu

nc
ti

o
n 

in
 a

 s
en

te
nc

e)
 a

s 
a 

cl
ue

 t
o

 t
he

 m
ea

ni
ng

 o
f 

a 
w

o
rd

 
o

r 
p

hr
as

e.
b

. 
Id

en
ti

fy
 a

nd
 c

o
rr

ec
tl

y 
us

e 
p

at
te

rn
s 

o
f 

w
o

rd
 c

ha
ng

es
 t

ha
t 

in
d

ic
at

e 
d

iff
er

en
t 

m
ea

ni
ng

s 
o

r 
p

ar
ts

 o
f 

sp
ee

ch
 (

e.
g

., 
an

al
yz

e,
 a

na
ly

si
s,

 a
na

ly
ti

ca
l; 

ad
vo

ca
te

, 
ad

vo
ca

cy
).

c.
 

C
o

ns
ul

t 
g

en
er

al
 a

nd
 s

p
ec

ia
liz

ed
 r

ef
er

en
ce

 m
at

er
ia

ls
 (

e.
g

., 
d

ic
ti

o
na

ri
es

, 
g

lo
ss

ar
ie

s,
 t

he
sa

ur
us

es
),

 b
o

th
 p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 fi
nd

 t
he

 p
ro

nu
nc

ia
ti

o
n 

o
f 

a 
w

o
rd

 o
r 

d
et

er
m

in
e 

o
r 

cl
ar

if
y 

it
s 

p
re

ci
se

 m
ea

ni
ng

, i
ts

 p
ar

t 
o

f 
sp

ee
ch

, o
r 

it
s 

et
ym

o
lo

g
y.

d
. 

V
er

if
y 

th
e 

p
re

lim
in

ar
y 

d
et

er
m

in
at

io
n 

o
f 

th
e 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e 

(e
.g

., 
b

y 
ch

ec
ki

ng
 t

he
 in

fe
rr

ed
 m

ea
ni

ng
 in

 c
o

nt
ex

t 
o

r 
in

 a
 d

ic
ti

o
na

ry
).

4
. 

D
et

er
m

in
e 

o
r 

cl
ar

if
y 

th
e 

m
ea

ni
ng

 o
f 

un
kn

ow
n 

an
d

 m
ul

ti
p

le
-m

ea
ni

ng
 w

o
rd

s 
an

d
 

p
hr

as
es

 b
as

ed
 o

n 
g

ra
d

es
 1

1–
12

 r
ea

d
in

g
 a

nd
 c

o
nt

en
t,

 c
ho

o
si

ng
 fl

ex
ib

ly
 f

ro
m

 a
 

ra
ng

e 
o

f 
st

ra
te

g
ie

s.
a.

 
U

se
 c

o
nt

ex
t 

(e
.g

., 
th

e 
ov

er
al

l m
ea

ni
ng

 o
f 

a 
se

nt
en

ce
, p

ar
ag

ra
p

h,
 o

r 
te

xt
; a

 
w

o
rd

’s
 p

o
si

ti
o

n 
o

r 
fu

nc
ti

o
n 

in
 a

 s
en

te
nc

e)
 a

s 
a 

cl
ue

 t
o

 t
he

 m
ea

ni
ng

 o
f 

a 
w

o
rd

 
o

r 
p

hr
as

e.
b

. 
Id

en
ti

fy
 a

nd
 c

o
rr

ec
tl

y 
us

e 
p

at
te

rn
s 

o
f 

w
o

rd
 c

ha
ng

es
 t

ha
t 

in
d

ic
at

e 
d

iff
er

en
t 

m
ea

ni
ng

s 
o

r 
p

ar
ts

 o
f 

sp
ee

ch
 (

e.
g

., 
co

nc
ei

ve
, c

o
nc

ep
ti

o
n,

 c
o

nc
ei

va
b

le
).

c.
 

C
o

ns
ul

t 
g

en
er

al
 a

nd
 s

p
ec

ia
liz

ed
 r

ef
er

en
ce

 m
at

er
ia

ls
 (

e.
g

., 
d

ic
ti

o
na

ri
es

, 
g

lo
ss

ar
ie

s,
 t

he
sa

ur
us

es
),

 b
o

th
 p

ri
nt

 a
nd

 d
ig

it
al

, t
o

 fi
nd

 t
he

 p
ro

nu
nc

ia
ti

o
n 

o
f 

a 
w

o
rd

 o
r 

d
et

er
m

in
e 

o
r 

cl
ar

if
y 

it
s 

p
re

ci
se

 m
ea

ni
ng

, i
ts

 p
ar

t 
o

f 
sp

ee
ch

, i
ts

 
et

ym
o

lo
g

y,
 o

r 
it

s 
st

an
d

ar
d

 u
sa

g
e.

d
. 

V
er

if
y 

th
e 

p
re

lim
in

ar
y 

d
et

er
m

in
at

io
n 

o
f 

th
e 

m
ea

ni
ng

 o
f 

a 
w

o
rd

 o
r 

p
hr

as
e 

(e
.g

., 
b

y 
ch

ec
ki

ng
 t

he
 in

fe
rr

ed
 m

ea
ni

ng
 in

 c
o

nt
ex

t 
o

r 
in

 a
 d

ic
ti

o
na

ry
).

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 

nu
an

ce
s 

in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
In

te
rp

re
t 

fi
g

ur
es

 o
f 

sp
ee

ch
 (

e.
g

., 
eu

p
he

m
is

m
, o

xy
m

o
ro

n)
 in

 c
o

nt
ex

t 
an

d
 

an
al

yz
e 

th
ei

r 
ro

le
 in

 t
he

 t
ex

t.
b

. 
A

na
ly

ze
 n

ua
nc

es
 in

 t
he

 m
ea

ni
ng

 o
f 

w
o

rd
s 

w
it

h 
si

m
ila

r 
d

en
o

ta
ti

o
ns

.

5.
 

D
em

o
ns

tr
at

e 
un

d
er

st
an

d
in

g
 o

f 
fi

g
ur

at
iv

e 
la

ng
ua

g
e,

 w
o

rd
 r

el
at

io
ns

hi
p

s,
 a

nd
 

nu
an

ce
s 

in
 w

o
rd

 m
ea

ni
ng

s.
a.

 
In

te
rp

re
t 

fi
g

ur
es

 o
f 

sp
ee

ch
 (

e.
g

., 
hy

p
er

b
o

le
, p

ar
ad

ox
) 

in
 c

o
nt

ex
t 

an
d

 a
na

ly
ze

 
th

ei
r 

ro
le

 in
 t

he
 t

ex
t.

b
. 

A
na

ly
ze

 n
ua

nc
es

 in
 t

he
 m

ea
ni

ng
 o

f 
w

o
rd

s 
w

it
h 

si
m

ila
r 

d
en

o
ta

ti
o

ns
.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
en

er
al

 a
ca

d
em

ic
 a

nd
 d

o
m

ai
n-

sp
ec

ifi
c 

w
o

rd
s 

an
d

 
p

hr
as

es
, s

uffi
ci

en
t 

fo
r 

re
ad

in
g

, w
ri

ti
ng

, s
p

ea
ki

ng
, a

nd
 li

st
en

in
g

 a
t 

th
e 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s 
le

ve
l; 

d
em

o
ns

tr
at

e 
in

d
ep

en
d

en
ce

 in
 g

at
he

ri
ng

 v
o

ca
b

ul
ar

y 
kn

ow
le

d
g

e 
w

he
n 

co
ns

id
er

in
g

 a
 w

o
rd

 o
r 

p
hr

as
e 

im
p

o
rt

an
t 

to
 c

o
m

p
re

he
ns

io
n 

o
r 

ex
p

re
ss

io
n.

6
. 

A
cq

ui
re

 a
nd

 u
se

 a
cc

ur
at

el
y 

g
en

er
al

 a
ca

d
em

ic
 a

nd
 d

o
m

ai
n-

sp
ec

ifi
c 

w
o

rd
s 

an
d

 
p

hr
as

es
, s

uffi
ci

en
t 

fo
r 

re
ad

in
g

, w
ri

ti
ng

, s
p

ea
ki

ng
, a

nd
 li

st
en

in
g

 a
t 

th
e 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

in
es

s 
le

ve
l; 

d
em

o
ns

tr
at

e 
in

d
ep

en
d

en
ce

 in
 g

at
he

ri
ng

 v
o

ca
b

ul
ar

y 
kn

ow
le

d
g

e 
w

he
n 

co
ns

id
er

in
g

 a
 w

o
rd

 o
r 

p
hr

as
e 

im
p

o
rt

an
t 

to
 c

o
m

p
re

he
ns

io
n 

o
r 

ex
p

re
ss

io
n.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

L
ang

uag
e P

ro
g

ressive S
kills, b

y G
rad

e
T

he fo
llo

w
ing

 skills, m
arked

 w
ith an asterisk (*) in Lang

uag
e stand

ard
s 1–3, are p

articularly likely to
 req

uire co
ntinued

 attentio
n in hig

her g
rad

es as they are ap
p

lied
 

to
 increasing

ly so
p

histicated
 w

riting
 and

 sp
eaking

.

Stand
ard

G
rad

e(s)
3

4
5

6
7

8
9

–10
11–12

L.3.1f. E
nsure sub

ject-verb
 and

 p
ro

no
un-anteced

ent ag
reem

ent.

L.3.3a. C
ho

o
se w

o
rd

s and
 p

hrases fo
r eff

ect.

L.4
.1f. P

ro
d

uce co
m

p
lete sentences, reco

g
nizing

 and
 co

rrecting
 inap

p
ro

p
riate frag

m
ents and

 run-o
ns.

L.4
.1g

. C
o

rrectly use freq
uently co

nfused
 w

o
rd

s (e.g
., to

/to
o

/tw
o

; there/their).

L.4
.3a. C

ho
o

se w
o

rd
s and

 p
hrases to

 co
nvey id

eas p
recisely. *

L.4
.3b

. C
ho

o
se p

unctuatio
n fo

r eff
ect.

L.5.1d
. R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in verb
 tense.

L.5.2a. U
se p

unctuatio
n to

 sep
arate item

s in a series. †

L.6.1c. R
eco

g
nize and

 co
rrect inap

p
ro

p
riate shifts in p

ro
no

un num
b

er and
 p

erso
n.

L.6.1d
. R

eco
g

nize and
 co

rrect vag
ue p

ro
no

uns (i.e., o
nes w

ith unclear o
r am

b
ig

uo
us anteced

ents).

L.6.1e. R
eco

g
nize variatio

ns fro
m

 stand
ard

 E
ng

lish in their ow
n and

 o
thers’ w

riting
 and

 sp
eaking

, and
 id

entify and
 

use strateg
ies to

 im
p

rove exp
ressio

n in co
nventio

nal lang
uag

e.

L.6.2a. U
se p

unctuatio
n (co

m
m

as, p
arentheses, d

ashes) to
 set o

ff
 no

nrestrictive/p
arenthetical elem

ents.

L.6.3a. V
ary sentence p

atterns fo
r m

eaning
, read

er/listener interest, and
 style. ‡

L.6.3b
. M

aintain co
nsistency in style and

 to
ne.

L.7.1c. P
lace p

hrases and
 clauses w

ithin a sentence, reco
g

nizing
 and

 co
rrecting

 m
isp

laced
 and

 d
ang

ling
 m

o
d

ifi
ers.

L.7.3a. C
ho

o
se lang

uag
e that exp

resses id
eas p

recisely and
 co

ncisely, reco
g

nizing
 and

 elim
inating

 w
o

rd
iness and

 
red

und
ancy.

L.8.1d
. R

eco
g

nize and
 co

rrect inap
p

ro
p

riate shifts in verb
 vo

ice and
 m

o
o

d
.

L.9–10
.1a. U

se p
arallel structure.

* S
ub

sum
ed

 b
y L.7.3a 

† S
ub

sum
ed

 b
y L.9

–10
.1a 

‡ S
ub

sum
ed

 b
y L.11–12.3a
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S
ta

nd
ar

d
 1

0
: R

an
g

e,
 Q

ua
lit

y,
 a

nd
 C

o
m

p
le

xi
ty

 o
f 

S
tu

d
en

t 
R

ea
d

in
g

 6
–1

2

M
ea

su
ri

ng
 T

ex
t 

C
o

m
p

le
xi

ty
: T

hr
ee

 F
ac

to
rs

Q
ua

lit
at

iv
e 

ev
al

ua
ti

o
n 

o
f 

th
e 

te
xt

:  
Le

ve
ls

 o
f 

m
ea

ni
ng

, s
tr

uc
tu

re
, l

an
g

ua
g

e 
co

nv
en

ti
o

na
lit

y 
an

d
 c

la
ri

ty
, a

nd
 k

no
w

le
d

g
e 

d
em

an
d

s

Q
ua

nt
it

at
iv

e 
ev

al
ua

ti
o

n 
o

f 
th

e 
te

xt
: R

ea
d

ab
ili

ty
 m

ea
su

re
s 

an
d

 o
th

er
 s

co
re

s 
o

f 
te

xt
 c

o
m

-
p

le
xi

ty

M
at

ch
in

g
 r

ea
d

er
 t

o
 t

ex
t 

an
d

 t
as

k:
  

R
ea

d
er

 v
ar

ia
b

le
s 

(s
uc

h 
as

 m
o

ti
va

ti
o

n,
 k

no
w

le
d

g
e,

 a
nd

 
ex

p
er

ie
nc

es
) 

an
d

 t
as

k 
va

ri
ab

le
s 

(s
uc

h 
as

 p
ur

p
o

se
 a

nd
 

th
e 

co
m

p
le

xi
ty

 g
en

er
at

ed
 b

y 
th

e 
ta

sk
 a

ss
ig

ne
d

 a
nd

 t
he

 
q

ue
st

io
ns

 p
o

se
d

)

n
o

te
:  M

o
re

 d
et

ai
le

d
 in

fo
rm

at
io

n 
o

n 
te

xt
 c

o
m

p
le

xi
ty

 a
nd

 h
o

w
 it

 is
 m

ea
su

re
d

 is
 c

o
nt

ai
ne

d
 in

 
A

p
p

en
d

ix
 A

.

R
an

g
e 

o
f 

Te
xt

 T
yp

es
 f

o
r 

6
–1

2
S

tu
d

en
ts

 in
 g

ra
d

es
 6

–1
2 

ap
p

ly
 t

he
 R

ea
d

in
g

 s
ta

nd
ar

d
s 

to
 t

he
 f

o
llo

w
in

g
 r

an
g

e 
o

f 
te

xt
 t

yp
es

, w
it

h 
te

xt
s 

se
le

ct
ed

 f
ro

m
 a

 b
ro

ad
 r

an
g

e 
o

f 
cu

lt
ur

es
 a

nd
 p

er
io

d
s.

Li
te

ra
tu

re
In

fo
rm

at
io

na
l T

ex
t

St
o

ri
es

d
ra

m
a

P
o

et
ry

Li
te

ra
ry

 n
o

nfi
ct

io
n 

In
cl

ud
es

 t
he

 s
ub

g
en

re
s 

o
f 

ad
ve

nt
ur

e 
st

o
ri

es
, h

is
to

ri
ca

l 
fi

ct
io

n,
 m

ys
te

ri
es

, m
yt

hs
, 

sc
ie

nc
e 

fi
ct

io
n,

 r
ea

lis
ti

c 
fi

ct
io

n,
 

al
le

g
o

ri
es

, p
ar

o
d

ie
s,

 s
at

ir
e,

 a
nd

 
g

ra
p

hi
c 

no
ve

ls

In
cl

ud
es

 o
ne

-a
ct

 a
nd

 m
ul

ti
-a

ct
 

p
la

ys
, b

o
th

 in
 w

ri
tt

en
 f

o
rm

 a
nd

 
o

n 
fi

lm

In
cl

ud
es

 t
he

 s
ub

g
en

re
s 

o
f 

na
rr

at
iv

e 
p

o
em

s,
 ly

ri
ca

l p
o

em
s,

 
fr

ee
 v

er
se

 p
o

em
s,

 s
o

nn
et

s,
 

o
d

es
, b

al
la

d
s,

 a
nd

 e
p

ic
s

In
cl

ud
es

 t
he

 s
ub

g
en

re
s 

o
f 

ex
p

o
si

ti
o

n,
 a

rg
um

en
t,

 a
nd

 f
un

ct
io

na
l t

ex
t 

in
 

th
e 

fo
rm

 o
f 

p
er

so
na

l e
ss

ay
s,

 s
p

ee
ch

es
, o

p
in

io
n 

p
ie

ce
s,

 e
ss

ay
s 

ab
o

ut
 

ar
t 

o
r 

lit
er

at
ur

e,
 b

io
g

ra
p

hi
es

, m
em

o
ir

s,
 jo

ur
na

lis
m

, a
nd

 h
is

to
ri

ca
l, 

sc
ie

nt
ifi

c,
 t

ec
hn

ic
al

, o
r 

ec
o

no
m

ic
 a

cc
o

un
ts

 (
in

cl
ud

in
g

 d
ig

it
al

 s
o

ur
ce

s)
 

w
ri

tt
en

 f
o

r 
a 

b
ro

ad
 a

ud
ie

nc
e 
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 f
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Texts Illustrating
 the C

o
m

p
lexity, Q

uality, and
 R

ang
e o

f S
tud

ent R
ead

ing
 6

–12
Literature: Sto

ries, d
ram

as, P
o

etry
Info

rm
atio

nal texts: Literary n
o

nfi
ctio

n

6
–8

	
Little W

o
m

en b
y Lo

uisa M
ay A

lco
tt (18

6
9

)

	
The A

d
ventures o

f To
m

 S
aw

yer b
y M

ark Tw
ain (18

76
)

	
“T

he R
o

ad
 N

o
t Taken” b

y R
o

b
ert F

ro
st (19

15)

	
The D

ark Is R
ising

 b
y S

usan C
o

o
p

er (19
73)

	
D

rag
o

nw
ing

s b
y Laurence Yep

 (19
75)

	
R

o
ll o

f Thund
er, H

ear M
y C

ry b
y M

ild
red

 Taylo
r (19

76
)

	
“Letter o

n T
ho

m
as Jeff

erso
n” b

y Jo
hn A

d
am

s (1776
)

	
N

arrative o
f the Life o

f F
red

erick D
o

ug
lass, an A

m
erican S

lave b
y 

F
red

erick D
o

ug
lass (18

4
5)

	
“B

lo
o

d
, To

il, Tears and
 S

w
eat: A

d
d

ress to
 P

arliam
ent o

n M
ay 13th, 

19
4

0
” b

y W
insto

n C
hurchill (19

4
0

)

	
H

arriet Tub
m

an: C
o

nd
ucto

r o
n the U

nd
erg

ro
und

 R
ailro

ad
 b

y A
nn 

P
etry (19

55)

	
Travels w

ith C
harley: In S

earch o
f A

m
erica b

y Jo
hn S

teinb
eck (19

6
2)

9
–10

	
The Trag

ed
y o

f M
acb

eth b
y W

illiam
 S

hakesp
eare (159

2)

	
“O

zym
and

ias” b
y P

ercy B
ysshe S

helley (18
17)

	
“T

he R
aven” b

y E
d

g
ar A

llan P
o

e (18
4

5)

	
“T

he G
ift o

f the M
ag

i” b
y O

. H
enry (19

0
6

)

	
The G

rap
es o

f W
rath b

y Jo
hn S

teinb
eck (19

39
)

	
Fahrenheit 4

51 b
y R

ay B
rad

b
ury (19

53)

	
The K

iller A
ng

els b
y M

ichael S
haara (19

75)

	
“S

p
eech to

 the S
eco

nd
 V

irg
inia C

o
nventio

n” b
y P

atrick H
enry (1775)

	
“F

arew
ell A

d
d

ress” b
y G

eo
rg

e W
ashing

to
n (179

6
)

	
“G

ettysb
urg

 A
d

d
ress” b

y A
b

raham
 Linco

ln (18
6

3)

	
“S

tate o
f the U

nio
n A

d
d

ress” b
y F

ranklin D
elano

 R
o

o
sevelt (19

4
1)

	
“Letter fro

m
 B

irm
ing

ham
 Jail” b

y M
artin L

uther K
ing

, Jr. (19
6

4
)

	
“H

o
p

e, D
esp

air and
 M

em
o

ry” b
y E

lie W
iesel (19

9
7)

11–
C

C
R

	
“O

d
e o

n a G
recian U

rn” b
y Jo

hn K
eats (18

20
)

	
Jane E

yre b
y C

harlo
tte B

ro
ntë (18

4
8

)

	
“B

ecause I C
o

uld
 N

o
t S

to
p

 fo
r D

eath” b
y E

m
ily D

ickinso
n (18

9
0

)

	
The G

reat G
atsb

y b
y F. S

co
tt F

itzg
erald

 (19
25)

	
Their E

yes W
ere W

atching
 G

o
d

 b
y Z

o
ra N

eale H
ursto

n (19
37)

	
A

 R
aisin in the S

un b
y Lo

rraine H
ansb

erry (19
59

)

	
The N

am
esake b

y Jhum
p

a Lahiri (20
0

3)

	
C

o
m

m
o

n S
ense b

y T
ho

m
as P

aine (1776
)

	
W

ald
en b

y H
enry D

avid
 T

ho
reau (18

54
)

	
“S

o
ciety and

 S
o

litud
e” b

y R
alp

h W
ald

o
 E

m
erso

n (18
57)

	
“T

he F
allacy o

f S
uccess” b

y G
. K

. C
hesterto

n (19
0

9
)

	
B

lack B
oy b

y R
ichard

 W
rig

ht (19
4

5)

	
“P

o
litics and

 the E
ng

lish Lang
uag

e” b
y G

eo
rg

e O
rw

ell (19
4

6
)

	
“Take the To

rtillas O
ut o

f Yo
ur P

o
etry” b

y R
ud

o
lfo

 A
naya (19

9
5)

N
o

te: 
G

iven sp
ace lim

itatio
ns, the illustrative texts listed

 ab
ove are m

eant o
nly to

 sho
w

 ind
ivid

ual titles that are rep
resentative o

f a rang
e o

f to
p

ics and
 g

enres. 
(S

ee A
p

p
end

ix B
 fo

r excerp
ts o

f these and
 o

ther texts illustrative o
f g

rad
es 6

–12 text co
m

p
lexity, q

uality, and
 rang

e.) A
t a curricular o

r instructio
nal level, 

w
ithin and

 acro
ss g

rad
e levels, texts need

 to
 b

e selected
 aro

und
 to

p
ics o

r them
es that g

enerate kno
w

led
g

e and
 allo

w
 stud

ents to
 stud

y tho
se to

p
ics o

r 
them

es in d
ep

th.
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 C
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o
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U
d
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C
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C
e
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n

d
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e
C

H
n
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a

L
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U
b
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C

t
S

S
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n
d

a
r

d
S

 f
o

r
  

Li
te

ra
cy

 in
  

H
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to
ry

/S
oc

ia
l S

tu
d

ie
s,

  
Sc

ie
nc

e,
 a

nd
 t
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 S
ub

je
ct

s

6
–1
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C
o

lleg
e and

 C
areer r

ead
iness a

ncho
r Stand

ard
s fo

r r
ead

ing
 

T
he g

rad
es 6

–12 stand
ard

s o
n the fo

llo
w

ing
 p

ag
es d

efi
ne w

hat stud
ents sho

uld
 und

erstand
 and

 b
e ab

le to
 d

o
 b

y the end
 

o
f each g

rad
e sp

an. T
hey co

rresp
o

nd
 to

 the C
o

lleg
e and

 C
areer R

ead
iness (C

C
R

) ancho
r stand

ard
s b

elo
w

 b
y num

b
er. 

T
he C

C
R

 and
 g

rad
e-sp

ecifi
c stand

ard
s are necessary co

m
p

lem
ents—

the fo
rm

er p
rovid

ing
 b

ro
ad

 stand
ard

s, the latter 
p

rovid
ing

 ad
d

itio
nal sp

ecifi
city—

that to
g

ether d
efi

ne the skills and
 und

erstand
ing

s that all stud
ents m

ust d
em

o
nstrate.

K
ey Id

eas and
 d

etails 

1. 
R

ead
 clo

sely to
 d

eterm
ine w

hat the text says exp
licitly and

 to
 m

ake lo
g

ical inferences fro
m

 it; cite sp
ecifi

c textual 
evid

ence w
hen w

riting
 o

r sp
eaking

 to
 sup

p
o

rt co
nclusio

ns d
raw

n fro
m

 the text.

2. 
D

eterm
ine central id

eas o
r them

es o
f a text and

 analyze their d
evelo

p
m

ent; sum
m

arize the key sup
p

o
rting

 d
etails 

and
 id

eas. 

3. 
A

nalyze ho
w

 and
 w

hy ind
ivid

uals, events, o
r id

eas d
evelo

p
 and

 interact over the co
urse o

f a text.

C
raft and

 Structure

4
. 

Interp
ret w

o
rd

s and
 p

hrases as they are used
 in a text, includ

ing
 d

eterm
ining

 technical, co
nno

tative, and
 fi

g
urative 

m
eaning

s, and
 analyze ho

w
 sp

ecifi
c w

o
rd

 cho
ices shap

e m
eaning

 o
r to

ne.

5. 
A

nalyze the structure o
f texts, includ

ing
 ho

w
 sp

ecifi
c sentences, p

arag
rap

hs, and
 larg

er p
o

rtio
ns o

f the text (e.g
., a 

sectio
n, chap

ter, scene, o
r stanza) relate to

 each o
ther and

 the w
ho

le.

6
. 

A
ssess ho

w
 p

o
int o

f view
 o

r p
urp

o
se shap

es the co
ntent and

 style o
f a text.

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7. 
Integ

rate and
 evaluate co

ntent p
resented

 in d
iverse fo

rm
ats and

 m
ed

ia, includ
ing

 visually and
 q

uantitatively, as 
w

ell as in w
o

rd
s.* 

8
. 

D
elineate and

 evaluate the arg
um

ent and
 sp

ecifi
c claim

s in a text, includ
ing

 the valid
ity o

f the reaso
ning

 as w
ell as 

the relevance and
 suffi

ciency o
f the evid

ence.

9
. 

A
nalyze ho

w
 tw

o
 o

r m
o

re texts ad
d

ress sim
ilar them

es o
r to

p
ics in o

rd
er to

 b
uild

 kno
w

led
g

e o
r to

 co
m

p
are the 

ap
p

ro
aches the autho

rs take.

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity 

10
. 

R
ead

 and
 co

m
p

rehend
 co

m
p

lex literary and
 info

rm
atio

nal texts ind
ep

end
ently and

 p
ro

fi
ciently.

*P
lease see “R

esearch to
 B

uild
 and

 P
resent K

no
w

led
g

e” in W
riting

 fo
r ad

d
itio

nal stand
ard

s relevant to
 g

ath-
ering

, assessing
, and

 ap
p

lying
 info

rm
atio

n fro
m

 p
rint and

 d
ig

ital so
urces.

N
o

te o
n rang

e and
 co

ntent 
o

f stud
ent read

ing

R
ead

ing
 is critical to

 b
uild

ing
 

know
led

g
e in histo

ry/so
cial stud

ies 
as w

ell as in science and
 technical 

sub
jects. C

o
lleg

e and
 career read

y 
read

ing
 in these fi

eld
s req

uires 
an ap

p
reciatio

n o
f the no

rm
s and

 
co

nventio
ns o

f each d
iscip

line, such as 
the kind

s o
f evid

ence used
 in histo

ry 
and

 science; an und
erstand

ing
 o

f 
d

o
m

ain-sp
ecifi

c w
o

rd
s and

 p
hrases; 

an attentio
n to

 p
recise d

etails; and
 

the cap
acity to

 evaluate intricate 
arg

um
ents, synthesize co

m
p

lex 
info

rm
atio

n, and
 fo

llow
 d

etailed
 

d
escrip

tio
ns o

f events and
 co

ncep
ts. 

In histo
ry/so

cial stud
ies, fo

r exam
p

le, 
stud

ents need
 to

 b
e ab

le to
 analyze, 

evaluate, and
 d

iff
erentiate p

rim
ary 

and
 seco

nd
ary so

urces. W
hen 

read
ing

 scientifi
c and

 technical 
texts, stud

ents need
 to

 b
e ab

le to
 

g
ain know

led
g

e fro
m

 challeng
ing

 
texts that o

ften m
ake extensive use 

o
f elab

o
rate d

iag
ram

s and
 d

ata to
 

co
nvey info

rm
atio

n and
 illustrate 

co
ncep

ts. S
tud

ents m
ust b

e ab
le to

 
read

 co
m

p
lex info

rm
atio

nal texts 
in these fi

eld
s w

ith ind
ep

end
ence 

and
 co

nfi
d

ence b
ecause the vast 

m
ajo

rity o
f read

ing
 in co

lleg
e and

 
w

o
rkfo

rce training
 p

ro
g

ram
s w

ill 
b

e so
p

histicated
 no

nfi
ctio

n. It is 
im

p
o

rtant to
 no

te that these R
ead

ing
 

stand
ard

s are m
eant to

 co
m

p
lem

ent 
the sp

ecifi
c co

ntent d
em

and
s o

f the 
d

iscip
lines, no

t rep
lace them

.
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o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

R
H

R
ea

d
in

g
 S

ta
nd

ar
d

s 
fo

r 
Li

te
ra

cy
 in

 H
is

to
ry

/S
o

ci
al

 S
tu

d
ie

s 
6

–1
2 

T
he

 s
ta

nd
ar

d
s 

b
el

o
w

 b
eg

in
 a

t 
g

ra
d

e 
6

; s
ta

nd
ar

d
s 

fo
r 

K
–5

 r
ea

d
in

g
 in

 h
is

to
ry

/s
o

ci
al

 s
tu

d
ie

s,
 s

ci
en

ce
, a

nd
 t

ec
hn

ic
al

 s
ub

je
ct

s 
ar

e 
in

te
g

ra
te

d
 in

to
 t

he
 K

–5
 R

ea
d

in
g

 
st

an
d

ar
d

s.
 T

he
 C

C
R

 a
nc

ho
r 

st
an

d
ar

d
s 

an
d

 h
ig

h 
sc

ho
o

l s
ta

nd
ar

d
s 

in
 li

te
ra

cy
 w

o
rk

 in
 t

an
d

em
 t

o
 d

efi
ne

 c
o

lle
g

e 
an

d
 c

ar
ee

r 
re

ad
in

es
s 

ex
p

ec
ta

ti
o

ns
—

th
e 

fo
rm

er
 

p
ro

vi
d

in
g

 b
ro

ad
 s

ta
nd

ar
d

s,
 t

he
 la

tt
er

 p
ro

vi
d

in
g

 a
d

d
it

io
na

l s
p

ec
ifi

ci
ty

.

G
ra

d
es

 6
–8

 s
tu

d
en

ts
:

G
ra

d
es

 9
–1

0
 s

tu
d

en
ts

:
G

ra
d

es
 1

1–
12

 s
tu

d
en

ts
:

K
ey

 Id
ea

s 
an

d
 d

et
ai

ls

1. 
C

it
e 

sp
ec

ifi
c 

te
xt

ua
l e

vi
d

en
ce

 t
o

 s
up

p
o

rt
 a

na
ly

si
s 

o
f 

p
ri

m
ar

y 
an

d
 s

ec
o

nd
ar

y 
so

ur
ce

s.
1. 

C
it

e 
sp

ec
ifi

c 
te

xt
ua

l e
vi

d
en

ce
 t

o
 s

up
p

o
rt

 a
na

ly
si

s 
o

f 
p

ri
m

ar
y 

an
d

 s
ec

o
nd

ar
y 

so
ur

ce
s,

 a
tt

en
d

in
g

 
to

 s
uc

h 
fe

at
ur

es
 a

s 
th

e 
d

at
e 

an
d

 o
ri

g
in

 o
f 

th
e 

in
fo

rm
at

io
n.

1. 
C

it
e 

sp
ec

ifi
c 

te
xt

ua
l e

vi
d

en
ce

 t
o

 s
up

p
o

rt
 a

na
ly

si
s 

o
f 

p
ri

m
ar

y 
an

d
 s

ec
o

nd
ar

y 
so

ur
ce

s,
 c

o
nn

ec
ti

ng
 

in
si

g
ht

s 
g

ai
ne

d
 f

ro
m

 s
p

ec
ifi

c 
d

et
ai

ls
 t

o
 a

n 
un

d
er

st
an

d
in

g
 o

f 
th

e 
te

xt
 a

s 
a 

w
ho

le
.

2.
 

D
et

er
m

in
e 

th
e 

ce
nt

ra
l i

d
ea

s 
o

r 
in

fo
rm

at
io

n 
o

f 
a 

p
ri

m
ar

y 
o

r 
se

co
nd

ar
y 

so
ur

ce
; p

ro
vi

d
e 

an
 a

cc
ur

at
e 

su
m

m
ar

y 
o

f 
th

e 
so

ur
ce

 d
is

ti
nc

t 
fr

o
m

 p
ri

o
r 

kn
ow

le
d

g
e 

o
r 

o
p

in
io

ns
.

2.
 

D
et

er
m

in
e 

th
e 

ce
nt

ra
l i

d
ea

s 
o

r 
in

fo
rm

at
io

n 
o

f 
a 

p
ri

m
ar

y 
o

r 
se

co
nd

ar
y 

so
ur

ce
; p

ro
vi

d
e 

an
 a

cc
ur

at
e 

su
m

m
ar

y 
o

f 
ho

w
 k

ey
 e

ve
nt

s 
o

r 
id

ea
s 

d
ev

el
o

p
 o

ve
r 

th
e 

co
ur

se
 o

f 
th

e 
te

xt
.

2.
 

D
et

er
m

in
e 

th
e 

ce
nt

ra
l i

d
ea

s 
o

r 
in

fo
rm

at
io

n 
o

f 
a 

p
ri

m
ar

y 
o

r 
se

co
nd

ar
y 

so
ur

ce
; p

ro
vi

d
e 

an
 a

cc
ur

at
e 

su
m

m
ar

y 
th

at
 m

ak
es

 c
le

ar
 t

he
 r

el
at

io
ns

hi
p

s 
am

o
ng

 
th

e 
ke

y 
d

et
ai

ls
 a

nd
 id

ea
s.

3.
 

Id
en

ti
fy

 k
ey

 s
te

p
s 

in
 a

 t
ex

t’
s 

d
es

cr
ip

ti
o

n 
o

f 
a 

p
ro

ce
ss

 r
el

at
ed

 t
o

 h
is

to
ry

/s
o

ci
al

 s
tu

d
ie

s 
(e

.g
., 

ho
w

 
a 

b
ill

 b
ec

o
m

es
 la

w
, h

o
w

 in
te

re
st

 r
at

es
 a

re
 r

ai
se

d
 

o
r 

lo
w

er
ed

).

3.
 

A
na

ly
ze

 in
 d

et
ai

l a
 s

er
ie

s 
o

f 
ev

en
ts

 d
es

cr
ib

ed
 in

 
a 

te
xt

; d
et

er
m

in
e 

w
he

th
er

 e
ar

lie
r 

ev
en

ts
 c

au
se

d
 

la
te

r 
o

ne
s 

o
r 

si
m

p
ly

 p
re

ce
d

ed
 t

he
m

. 

3.
 

E
va

lu
at

e 
va

ri
o

us
 e

xp
la

na
ti

o
ns

 f
o

r 
ac

ti
o

ns
 o

r 
ev

en
ts

 
an

d
 d

et
er

m
in

e 
w

hi
ch

 e
xp

la
na

ti
o

n 
b

es
t 

ac
co

rd
s 

w
it

h 
te

xt
ua

l e
vi

d
en

ce
, a

ck
no

w
le

d
g

in
g

 w
he

re
 t

he
 

te
xt

 le
av

es
 m

at
te

rs
 u

nc
er

ta
in

.

C
ra

ft
 a

nd
 S

tr
uc

tu
re

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 
as

 t
he

y 
ar

e 
us

ed
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 v

o
ca

b
ul

ar
y 

sp
ec

ifi
c 

to
 d

o
m

ai
ns

 r
el

at
ed

 t
o

 h
is

to
ry

/s
o

ci
al

 
st

ud
ie

s.

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 
as

 t
he

y 
ar

e 
us

ed
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 v

o
ca

b
ul

ar
y 

d
es

cr
ib

in
g

 p
o

lit
ic

al
, s

o
ci

al
, o

r 
ec

o
no

m
ic

 a
sp

ec
ts

 o
f 

hi
st

o
ry

/s
o

ci
al

 s
tu

d
ie

s.

4
. 

D
et

er
m

in
e 

th
e 

m
ea

ni
ng

 o
f 

w
o

rd
s 

an
d

 p
hr

as
es

 a
s 

th
ey

 a
re

 u
se

d
 in

 a
 t

ex
t,

 in
cl

ud
in

g
 a

na
ly

zi
ng

 h
ow

 a
n 

au
th

o
r 

us
es

 a
nd

 r
efi

ne
s 

th
e 

m
ea

ni
ng

 o
f 

a 
ke

y 
te

rm
 

ov
er

 t
he

 c
o

ur
se

 o
f 

a 
te

xt
 (

e.
g

., 
ho

w
 M

ad
is

o
n 

d
efi

ne
s 

fa
ct

io
n 

in
 F

ed
er

al
is

t 
N

o
. 1

0
).

5.
 

D
es

cr
ib

e 
ho

w
 a

 t
ex

t 
p

re
se

nt
s 

in
fo

rm
at

io
n 

(e
.g

., 
se

q
ue

nt
ia

lly
, c

o
m

p
ar

at
iv

el
y,

 c
au

sa
lly

).
 

5.
 

A
na

ly
ze

 h
ow

 a
 t

ex
t 

us
es

 s
tr

uc
tu

re
 t

o
 e

m
p

ha
si

ze
 

ke
y 

p
o

in
ts

 o
r 

ad
va

nc
e 

an
 e

xp
la

na
ti

o
n 

o
r 

an
al

ys
is

.
5.

 
A

na
ly

ze
 in

 d
et

ai
l h

ow
 a

 c
o

m
p

le
x 

p
ri

m
ar

y 
so

ur
ce

 
is

 s
tr

uc
tu

re
d

, i
nc

lu
d

in
g

 h
ow

 k
ey

 s
en

te
nc

es
, 

p
ar

ag
ra

p
hs

, a
nd

 la
rg

er
 p

o
rt

io
ns

 o
f 

th
e 

te
xt

 
co

nt
ri

b
ut

e 
to

 t
he

 w
ho

le
. 

6
. 

Id
en

ti
fy

 a
sp

ec
ts

 o
f 

a 
te

xt
 t

ha
t 

re
ve

al
 a

n 
au

th
o

r’
s 

p
o

in
t 

o
f 

vi
ew

 o
r 

p
ur

p
o

se
 (

e.
g

., 
lo

ad
ed

 la
ng

ua
g

e,
 

in
cl

us
io

n 
o

r 
av

o
id

an
ce

 o
f 

p
ar

ti
cu

la
r 

fa
ct

s)
.

6
. 

C
o

m
p

ar
e 

th
e 

p
o

in
t 

o
f 

vi
ew

 o
f 

tw
o

 o
r 

m
o

re
 

au
th

o
rs

 f
o

r 
ho

w
 t

he
y 

tr
ea

t 
th

e 
sa

m
e 

o
r 

si
m

ila
r 

to
p

ic
s,

 in
cl

ud
in

g
 w

hi
ch

 d
et

ai
ls

 t
he

y 
in

cl
ud

e 
an

d
 

em
p

ha
si

ze
 in

 t
he

ir
 r

es
p

ec
ti

ve
 a

cc
o

un
ts

.

6
. 

E
va

lu
at

e 
au

th
o

rs
’ d

iff
er

in
g

 p
o

in
ts

 o
f 

vi
ew

 o
n 

th
e 

sa
m

e 
hi

st
o

ri
ca

l e
ve

nt
 o

r 
is

su
e 

b
y 

as
se

ss
in

g
 t

he
 

au
th

o
rs

’ c
la

im
s,

 r
ea

so
ni

ng
, a

nd
 e

vi
d

en
ce

.

In
te

g
ra

ti
o

n 
o

f 
K

no
w

le
d

g
e 

an
d

 Id
ea

s

7.
 

In
te

g
ra

te
 v

is
ua

l i
nf

o
rm

at
io

n 
(e

.g
., 

in
 c

ha
rt

s,
 

g
ra

p
hs

, p
ho

to
g

ra
p

hs
, v

id
eo

s,
 o

r 
m

ap
s)

 w
it

h 
o

th
er

 
in

fo
rm

at
io

n 
in

 p
ri

nt
 a

nd
 d

ig
it

al
 t

ex
ts

.

7.
 

In
te

g
ra

te
 q

ua
nt

it
at

iv
e 

o
r 

te
ch

ni
ca

l a
na

ly
si

s 
(e

.g
., 

ch
ar

ts
, r

es
ea

rc
h 

d
at

a)
 w

it
h 

q
ua

lit
at

iv
e 

an
al

ys
is

 in
 

p
ri

nt
 o

r 
d

ig
it

al
 t

ex
t.

7.
 

In
te

g
ra

te
 a

nd
 e

va
lu

at
e 

m
ul

ti
p

le
 s

o
ur

ce
s 

o
f 

in
fo

rm
at

io
n 

p
re

se
nt

ed
 in

 d
iv

er
se

 f
o

rm
at

s 
an

d
 m

ed
ia

 
(e

.g
., 

vi
su

al
ly

, q
ua

nt
it

at
iv

el
y,

 a
s 

w
el

l a
s 

in
 w

o
rd

s)
 in

 
o

rd
er

 t
o

 a
d

d
re

ss
 a

 q
ue

st
io

n 
o

r 
so

lv
e 

a 
p

ro
b

le
m

.

8
. 

D
is

ti
ng

ui
sh

 a
m

o
ng

 f
ac

t,
 o

p
in

io
n,

 a
nd

 r
ea

so
ne

d
 

ju
d

g
m

en
t 

in
 a

 t
ex

t.
8

. 
A

ss
es

s 
th

e 
ex

te
nt

 t
o

 w
hi

ch
 t

he
 r

ea
so

ni
ng

 a
nd

 
ev

id
en

ce
 in

 a
 t

ex
t 

su
p

p
o

rt
 t

he
 a

ut
ho

r’
s 

cl
ai

m
s.

8
. 

E
va

lu
at

e 
an

 a
ut

ho
r’

s 
p

re
m

is
es

, c
la

im
s,

 a
nd

 e
vi

d
en

ce
 

b
y 

co
rr

o
b

o
ra

ti
ng

 o
r 

ch
al

le
ng

in
g

 t
he

m
 w

it
h 

o
th

er
 

in
fo

rm
at

io
n.

 

9
. 

A
na

ly
ze

 t
he

 r
el

at
io

ns
hi

p
 b

et
w

ee
n 

a 
p

ri
m

ar
y 

an
d

 
se

co
nd

ar
y 

so
ur

ce
 o

n 
th

e 
sa

m
e 

to
p

ic
.

9
. 

C
o

m
p

ar
e 

an
d

 c
o

nt
ra

st
 t

re
at

m
en

ts
 o

f 
th

e 
sa

m
e 

to
p

ic
 in

 s
ev

er
al

 p
ri

m
ar

y 
an

d
 s

ec
o

nd
ar

y 
so

ur
ce

s.
9

. 
In

te
g

ra
te

 in
fo

rm
at

io
n 

fr
o

m
 d

iv
er

se
 s

o
ur

ce
s,

 
b

o
th

 p
ri

m
ar

y 
an

d
 s

ec
o

nd
ar

y,
 in

to
 a

 c
o

he
re

nt
 

un
d

er
st

an
d

in
g

 o
f 

an
 id

ea
 o

r 
ev

en
t,

 n
o

ti
ng

 
d

is
cr

ep
an

ci
es

 a
m

o
ng

 s
o

ur
ce

s.

r
an

g
e 

o
f 

r
ea

d
in

g
 a

nd
 L

ev
el

 o
f 

te
xt

 C
o

m
p

le
xi

ty

10
. 

B
y 

th
e 

en
d

 o
f 

g
ra

d
e 

8
, r

ea
d

 a
nd

 c
o

m
p

re
he

nd
 

hi
st

o
ry

/s
o

ci
al

 s
tu

d
ie

s 
te

xt
s 

in
 t

he
 g

ra
d

es
 6

–8
 t

ex
t 

co
m

p
le

xi
ty

 b
an

d
 in

d
ep

en
d

en
tl

y 
an

d
 p

ro
fi

ci
en

tl
y.

10
. 

B
y 

th
e 

en
d

 o
f 

g
ra

d
e 

10
, r

ea
d

 a
nd

 c
o

m
p

re
he

nd
 

hi
st

o
ry

/s
o

ci
al

 s
tu

d
ie

s 
te

xt
s 

in
 t

he
 g

ra
d

es
 9

–1
0

 t
ex

t 
co

m
p

le
xi

ty
 b

an
d

 in
d

ep
en

d
en

tl
y 

an
d

 p
ro

fi
ci

en
tl

y.

10
. 

B
y 

th
e 

en
d

 o
f 

g
ra

d
e 

12
, r

ea
d

 a
nd

 c
o

m
p

re
he

nd
 

hi
st

o
ry

/s
o

ci
al

 s
tu

d
ie

s 
te

xt
s 

in
 t

he
 g

ra
d

es
 1

1–
C

C
R

 t
ex

t 
co

m
p

le
xi

ty
 b

an
d

 in
d

ep
en

d
en

tl
y 

an
d

 p
ro

fi
ci

en
tl

y.
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R
S

T
R

S
T

R
ead

ing
 S

tand
ard

s fo
r Literacy in S

cience and
 Technical S

ub
jects 6

–12  
G

rad
es 6

–8 stud
ents:

G
rad

es 9
–10

 stud
ents:

G
rad

es 11–12 stud
ents:

K
ey Id

eas and
 d

etails

1. 
C

ite sp
ecifi

c textual evid
ence to

 sup
p

o
rt analysis 

o
f science and

 technical texts.
1. 

C
ite sp

ecifi
c textual evid

ence to
 sup

p
o

rt analysis 
o

f science and
 technical texts, attend

ing
 to

 the 
p

recise d
etails o

f exp
lanatio

ns o
r d

escrip
tio

ns.

1. 
C

ite sp
ecifi

c textual evid
ence to

 sup
p

o
rt analysis o

f 
science and

 technical texts, attend
ing

 to
 im

p
o

rtant 
d

istinctio
ns the autho

r m
akes and

 to
 any g

ap
s o

r 
inco

nsistencies in the acco
unt.

2. 
D

eterm
ine the central id

eas o
r co

nclusio
ns o

f a 
text; p

rovid
e an accurate sum

m
ary o

f the text 
d

istinct fro
m

 p
rio

r know
led

g
e o

r o
p

inio
ns.

2. 
D

eterm
ine the central id

eas o
r co

nclusio
ns o

f a 
text; trace the text’s exp

lanatio
n o

r d
ep

ictio
n o

f 
a co

m
p

lex p
ro

cess, p
heno

m
eno

n, o
r co

ncep
t; 

p
rovid

e an accurate sum
m

ary o
f the text.

2. 
D

eterm
ine the central id

eas o
r co

nclusio
ns o

f a 
text; sum

m
arize co

m
p

lex co
ncep

ts, p
ro

cesses, o
r 

info
rm

atio
n p

resented
 in a text b

y p
arap

hrasing
 

them
 in sim

p
ler b

ut still accurate term
s.

3. 
F

o
llow

 p
recisely a m

ultistep
 p

ro
ced

ure w
hen 

carrying
 o

ut exp
erim

ents, taking
 m

easurem
ents, 

o
r p

erfo
rm

ing
 technical tasks.

3. 
F

o
llow

 p
recisely a co

m
p

lex m
ultistep

 p
ro

ced
ure 

w
hen carrying

 o
ut exp

erim
ents, taking

 
m

easurem
ents, o

r p
erfo

rm
ing

 technical tasks, 
attend

ing
 to

 sp
ecial cases o

r excep
tio

ns d
efi

ned
 

in the text. 

3. 
F

o
llow

 p
recisely a co

m
p

lex m
ultistep

 p
ro

ced
ure 

w
hen carrying

 o
ut exp

erim
ents, taking

 
m

easurem
ents, o

r p
erfo

rm
ing

 technical tasks; 
analyze the sp

ecifi
c results b

ased
 o

n exp
lanatio

ns 
in the text.

C
raft and

 Structure

4
. 

D
eterm

ine the m
eaning

 o
f sym

b
o

ls, key term
s, 

and
 o

ther d
o

m
ain-sp

ecifi
c w

o
rd

s and
 p

hrases as 
they are used

 in a sp
ecifi

c scientifi
c o

r technical 
co

ntext relevant to
 g

rad
es 6

–8
 texts and

 to
p

ics.

4
. 

D
eterm

ine the m
eaning

 o
f sym

b
o

ls, key term
s, 

and
 o

ther d
o

m
ain-sp

ecifi
c w

o
rd

s and
 p

hrases as 
they are used

 in a sp
ecifi

c scientifi
c o

r technical 
co

ntext relevant to
 g

rad
es 9

–10
 texts and

 to
p

ics.

4
. 

D
eterm

ine the m
eaning

 o
f sym

b
o

ls, key term
s, and

 
o

ther d
o

m
ain-sp

ecifi
c w

o
rd

s and
 p

hrases as they 
are used

 in a sp
ecifi

c scientifi
c o

r technical co
ntext 

relevant to
 g

rad
es 11–12 texts and

 to
p

ics.

5. 
A

nalyze the structure an autho
r uses to

 o
rg

anize a 
text, includ

ing
 how

 the m
ajo

r sectio
ns co

ntrib
ute 

to
 the w

ho
le and

 to
 an und

erstand
ing

 o
f the to

p
ic.

5. 
A

nalyze the structure o
f the relatio

nship
s am

o
ng

 
co

ncep
ts in a text, includ

ing
 relatio

nship
s am

o
ng

 
key term

s (e.g
., fo

rce, frictio
n, reactio

n fo
rce, 

energ
y). 

5. 
A

nalyze how
 the text structures info

rm
atio

n o
r 

id
eas into

 categ
o

ries o
r hierarchies, d

em
o

nstrating
 

und
erstand

ing
 o

f the info
rm

atio
n o

r id
eas.

6
. 

A
nalyze the autho

r’s p
urp

o
se in p

rovid
ing

 an 
exp

lanatio
n, d

escrib
ing

 a p
ro

ced
ure, o

r d
iscussing

 
an exp

erim
ent in a text.

6
. 

A
nalyze the autho

r’s p
urp

o
se in p

rovid
ing

 an 
exp

lanatio
n, d

escrib
ing

 a p
ro

ced
ure, o

r d
iscussing

 
an exp

erim
ent in a text, d

efi
ning

 the q
uestio

n the 
autho

r seeks to
 ad

d
ress.

6
. 

A
nalyze the autho

r’s p
urp

o
se in p

rovid
ing

 an 
exp

lanatio
n, d

escrib
ing

 a p
ro

ced
ure, o

r d
iscussing

 
an exp

erim
ent in a text, id

entifying
 im

p
o

rtant 
issues that rem

ain unreso
lved

.

Integ
ratio

n o
f K

now
led

g
e and

 Id
eas

7. 
Integ

rate q
uantitative o

r technical info
rm

atio
n 

exp
ressed

 in w
o

rd
s in a text w

ith a versio
n o

f that 
info

rm
atio

n exp
ressed

 visually (e.g
., in a fl

ow
chart, 

d
iag

ram
, m

o
d

el, g
rap

h, o
r tab

le).

7. 
Translate q

uantitative o
r technical info

rm
atio

n 
exp

ressed
 in w

o
rd

s in a text into
 visual fo

rm
 

(e.g
., a tab

le o
r chart) and

 translate info
rm

atio
n 

exp
ressed

 visually o
r m

athem
atically (e.g

., in an 
eq

uatio
n) into

 w
o

rd
s.

7. 
Integ

rate and
 evaluate m

ultip
le so

urces o
f 

info
rm

atio
n p

resented
 in d

iverse fo
rm

ats and
 

m
ed

ia (e.g
., q

uantitative d
ata, vid

eo
, m

ultim
ed

ia) in 
o

rd
er to

 ad
d

ress a q
uestio

n o
r so

lve a p
ro

b
lem

.

8
. 

D
isting

uish am
o

ng
 facts, reaso

ned
 jud

g
m

ent 
b

ased
 o

n research fi
nd

ing
s, and

 sp
eculatio

n in a 
text.

8
. 

A
ssess the extent to

 w
hich the reaso

ning
 and

 
evid

ence in a text sup
p

o
rt the autho

r’s claim
 

o
r a reco

m
m

end
atio

n fo
r so

lving
 a scientifi

c o
r 

technical p
ro

b
lem

.

8
. 

E
valuate the hyp

o
theses, d

ata, analysis, and
 

co
nclusio

ns in a science o
r technical text, verifying

 
the d

ata w
hen p

o
ssib

le and
 co

rro
b

o
rating

 o
r 

challeng
ing

 co
nclusio

ns w
ith o

ther so
urces o

f 
info

rm
atio

n.

9
. 

C
o

m
p

are and
 co

ntrast the info
rm

atio
n g

ained
 

fro
m

 exp
erim

ents, sim
ulatio

ns, vid
eo

, o
r 

m
ultim

ed
ia so

urces w
ith that g

ained
 fro

m
 read

ing
 

a text o
n the sam

e to
p

ic.

9
. 

C
o

m
p

are and
 co

ntrast fi
nd

ing
s p

resented
 in a text 

to
 tho

se fro
m

 o
ther so

urces (includ
ing

 their ow
n 

exp
erim

ents), no
ting

 w
hen the fi

nd
ing

s sup
p

o
rt o

r 
co

ntrad
ict p

revio
us exp

lanatio
ns o

r acco
unts.

9
. 

S
ynthesize info

rm
atio

n fro
m

 a rang
e o

f so
urces 

(e.g
., texts, exp

erim
ents, sim

ulatio
ns) into

 a 
co

herent und
erstand

ing
 o

f a p
ro

cess, p
heno

m
eno

n, 
o

r co
ncep

t, reso
lving

 co
nfl

icting
 info

rm
atio

n w
hen 

p
o

ssib
le.

r
ang

e o
f r

ead
ing

 and
 Level o

f text C
o

m
p

lexity

10
. 

B
y the end

 o
f g

rad
e 8

, read
 and

 co
m

p
rehend

 
science/technical texts in the g

rad
es 6

–8
 text 

co
m

p
lexity b

and
 ind

ep
end

ently and
 p

ro
fi

ciently.

10
. 

B
y the end

 o
f g

rad
e 10

, read
 and

 co
m

p
rehend

 
science/technical texts in the g

rad
es 9

–10
 text 

co
m

p
lexity b

and
 ind

ep
end

ently and
 p

ro
fi

ciently.

10
. 

B
y the end

 o
f g

rad
e 12, read

 and
 co

m
p

rehend
 

science/technical texts in the g
rad

es 11–C
C

R
 text 

co
m

p
lexity b

and
 ind

ep
end

ently and
 p

ro
fi

ciently.
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C
o

lle
g

e 
an

d
 C

ar
ee

r 
r

ea
d

in
es

s 
a

nc
ho

r 
St

an
d

ar
d

s 
fo

r 
W

ri
ti

ng
 

T
he

 g
ra

d
es

 6
–1

2 
st

an
d

ar
d

s 
o

n 
th

e 
fo

llo
w

in
g

 p
ag

es
 d

efi
ne

 w
ha

t 
st

ud
en

ts
 s

ho
ul

d
 u

nd
er

st
an

d
 a

nd
 b

e 
ab

le
 t

o
 d

o
 b

y 
th

e 
en

d
 

o
f 

ea
ch

 g
ra

d
e 

sp
an

. T
he

y 
co

rr
es

p
o

nd
 t

o
 t

he
 C

o
lle

g
e 

an
d

 C
ar

ee
r 

R
ea

d
in

es
s 

(C
C

R
) 

an
ch

o
r 

st
an

d
ar

d
s 

b
el

o
w

 b
y 

nu
m

b
er

. 
T

he
 C

C
R

 a
nd

 g
ra

d
e-

sp
ec

ifi
c 

st
an

d
ar

d
s 

ar
e 

ne
ce

ss
ar

y 
co

m
p

le
m

en
ts

—
th

e 
fo

rm
er

 p
ro

vi
d

in
g

 b
ro

ad
 s

ta
nd

ar
d

s,
 t

he
 la

tt
er

 
p

ro
vi

d
in

g
 a

d
d

it
io

na
l s

p
ec

ifi
ci

ty
—

th
at

 t
o

g
et

he
r 

d
efi

ne
 t

he
 s

ki
lls

 a
nd

 u
nd

er
st

an
d

in
g

s 
th

at
 a

ll 
st

ud
en

ts
 m

us
t 

d
em

o
ns

tr
at

e.

te
xt

 t
yp

es
 a

nd
 P

ur
p

o
se

s*

1. 
W

ri
te

 a
rg

um
en

ts
 t

o
 s

up
p

o
rt

 c
la

im
s 

in
 a

n 
an

al
ys

is
 o

f 
su

b
st

an
ti

ve
 t

o
p

ic
s 

o
r 

te
xt

s 
us

in
g

 v
al

id
 r

ea
so

ni
ng

 a
nd

 r
el

ev
an

t 
an

d
 s

uffi
ci

en
t 

ev
id

en
ce

. 

2.
 

W
ri

te
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

 t
o

 e
xa

m
in

e 
an

d
 c

o
nv

ey
 c

o
m

p
le

x 
id

ea
s 

an
d

 in
fo

rm
at

io
n 

cl
ea

rl
y 

an
d

 a
cc

ur
at

el
y 

th
ro

ug
h 

th
e 

eff
ec

ti
ve

 s
el

ec
ti

o
n,

 o
rg

an
iz

at
io

n,
 a

nd
 a

na
ly

si
s 

o
f 

co
nt

en
t.

3.
 

W
ri

te
 n

ar
ra

ti
ve

s 
to

 d
ev

el
o

p
 r

ea
l o

r 
im

ag
in

ed
 e

xp
er

ie
nc

es
 o

r 
ev

en
ts

 u
si

ng
 e

ff
ec

ti
ve

 t
ec

hn
iq

ue
, w

el
l-

ch
o

se
n 

d
et

ai
ls

 
an

d
 w

el
l-

st
ru

ct
ur

ed
 e

ve
nt

 s
eq

ue
nc

es
.

P
ro

d
uc

ti
o

n 
an

d
 d

is
tr

ib
ut

io
n 

o
f 

W
ri

ti
ng

4
. 

P
ro

d
uc

e 
cl

ea
r 

an
d

 c
o

he
re

nt
 w

ri
ti

ng
 in

 w
hi

ch
 t

he
 d

ev
el

o
p

m
en

t,
 o

rg
an

iz
at

io
n,

 a
nd

 s
ty

le
 a

re
 a

p
p

ro
p

ri
at

e 
to

 t
as

k,
 

p
ur

p
o

se
, a

nd
 a

ud
ie

nc
e.

5.
 

D
ev

el
o

p
 a

nd
 s

tr
en

g
th

en
 w

ri
ti

ng
 a

s 
ne

ed
ed

 b
y 

p
la

nn
in

g
, r

ev
is

in
g

, e
d

it
in

g
, r

ew
ri

ti
ng

, o
r 

tr
yi

ng
 a

 n
ew

 a
p

p
ro

ac
h.

6
. 

U
se

 t
ec

hn
o

lo
g

y,
 in

cl
ud

in
g

 t
he

 In
te

rn
et

, t
o

 p
ro

d
uc

e 
an

d
 p

ub
lis

h 
w

ri
ti

ng
 a

nd
 t

o
 in

te
ra

ct
 a

nd
 c

o
lla

b
o

ra
te

 w
it

h 
o

th
er

s.

r
es

ea
rc

h 
to

 B
ui

ld
 a

nd
 P

re
se

nt
 K

no
w

le
d

g
e

7.
 

C
o

nd
uc

t 
sh

o
rt

 a
s 

w
el

l a
s 

m
o

re
 s

us
ta

in
ed

 r
es

ea
rc

h 
p

ro
je

ct
s 

b
as

ed
 o

n 
fo

cu
se

d
 q

ue
st

io
ns

, d
em

o
ns

tr
at

in
g

 
un

d
er

st
an

d
in

g
 o

f 
th

e 
su

b
je

ct
 u

nd
er

 in
ve

st
ig

at
io

n.

8
. 

G
at

he
r 

re
le

va
nt

 in
fo

rm
at

io
n 

fr
o

m
 m

ul
ti

p
le

 p
ri

nt
 a

nd
 d

ig
it

al
 s

o
ur

ce
s,

 a
ss

es
s 

th
e 

cr
ed

ib
ili

ty
 a

nd
 a

cc
ur

ac
y 

o
f 

ea
ch

 
so

ur
ce

, a
nd

 in
te

g
ra

te
 t

he
 in

fo
rm

at
io

n 
w

hi
le

 a
vo

id
in

g
 p

la
g

ia
ri

sm
.

9
. 

D
ra

w
 e

vi
d

en
ce

 f
ro

m
 li

te
ra

ry
 o

r 
in

fo
rm

at
io

na
l t

ex
ts

 t
o

 s
up

p
o

rt
 a

na
ly

si
s,

 r
efl

ec
ti

o
n,

 a
nd

 r
es

ea
rc

h.

r
an

g
e 

o
f 

W
ri

ti
ng

10
. 

W
ri

te
 r

o
ut

in
el

y 
ov

er
 e

xt
en

d
ed

 t
im

e 
fr

am
es

 (
ti

m
e 

fo
r 

re
se

ar
ch

, r
efl

ec
ti

o
n,

 a
nd

 r
ev

is
io

n)
 a

nd
 s

ho
rt

er
 t

im
e 

fr
am

es
 (

a 
si

ng
le

 s
it

ti
ng

 o
r 

a 
d

ay
 o

r 
tw

o)
 f

o
r 

a 
ra

ng
e 

o
f 

ta
sk

s,
 p

ur
p

o
se

s,
 a

nd
 a

ud
ie

nc
es

.

*T
he

se
 b

ro
ad

 t
yp

es
 o

f 
w

ri
ti

ng
 in

cl
ud

e 
m

an
y 

su
b

g
en

re
s.

 S
ee

 A
p

p
en

d
ix

 A
 f

o
r 

d
efi

ni
ti

o
ns

 o
f 

ke
y 

w
ri

ti
ng

 t
yp

es
.

N
o

te
 o

n 
ra

ng
e 

an
d

 c
o

nt
en

t 
o

f 
st

ud
en

t 
w

ri
ti

ng

F
o

r 
st

ud
en

ts
, w

ri
ti

ng
 is

 a
 k

ey
 m

ea
ns

 
o

f 
as

se
rt

in
g

 a
nd

 d
ef

en
d

in
g

 c
la

im
s,

 
sh

ow
in

g
 w

ha
t 

th
ey

 k
no

w
 a

b
o

ut
 a

 
su

b
je

ct
, a

nd
 c

o
nv

ey
in

g
 w

ha
t 

th
ey

 
ha

ve
 e

xp
er

ie
nc

ed
, i

m
ag

in
ed

, t
ho

ug
ht

, 
an

d
 f

el
t.

 T
o

 b
e 

co
lle

g
e 

an
d

 c
ar

ee
r 

re
ad

y 
w

ri
te

rs
, s

tu
d

en
ts

 m
us

t 
ta

ke
 

ta
sk

, p
ur

p
o

se
, a

nd
 a

ud
ie

nc
e 

in
to

 
ca

re
fu

l c
o

ns
id

er
at

io
n,

 c
ho

o
si

ng
 w

o
rd

s,
 

in
fo

rm
at

io
n,

 s
tr

uc
tu

re
s,

 a
nd

 f
o

rm
at

s 
d

el
ib

er
at

el
y.

 T
he

y 
ne

ed
 t

o
 b

e 
ab

le
 t

o
 

us
e 

te
ch

no
lo

g
y 

st
ra

te
g

ic
al

ly
 w

he
n 

cr
ea

ti
ng

, r
efi

ni
ng

, a
nd

 c
o

lla
b

o
ra

ti
ng

 o
n 

w
ri

ti
ng

. T
he

y 
ha

ve
 t

o
 b

ec
o

m
e 

ad
ep

t 
at

 g
at

he
ri

ng
 in

fo
rm

at
io

n,
 e

va
lu

at
in

g
 

so
ur

ce
s,

 a
nd

 c
it

in
g

 m
at

er
ia

l a
cc

ur
at

el
y,

 
re

p
o

rt
in

g
 fi

nd
in

g
s 

fr
o

m
 t

he
ir

 r
es

ea
rc

h 
an

d
 a

na
ly

si
s 

o
f 

so
ur

ce
s 

in
 a

 c
le

ar
 

an
d

 c
o

g
en

t 
m

an
ne

r. 
Th

ey
 m

us
t 

ha
ve

 
th

e 
fl

ex
ib

ili
ty

, c
o

nc
en

tr
at

io
n,

 a
nd

 
fl

ue
nc

y 
to

 p
ro

d
uc

e 
hi

g
h-

q
ua

lit
y 

fi
rs

t-
d

ra
ft

 t
ex

t 
un

d
er

 a
 t

ig
ht

 d
ea

d
lin

e 
an

d
 t

he
 c

ap
ac

it
y 

to
 r

ev
is

it
 a

nd
 

m
ak

e 
im

p
ro

ve
m

en
ts

 t
o

 a
 p

ie
ce

 o
f 

w
ri

ti
ng

 o
ve

r 
m

ul
ti

p
le

 d
ra

ft
s 

w
he

n 
ci

rc
um

st
an

ce
s 

en
co

ur
ag

e 
o

r 
re

q
ui

re
 

it
. T

o
 m

ee
t 

th
es

e 
g

o
al

s,
 s

tu
d

en
ts

 m
us

t 
d

ev
o

te
 s

ig
ni

fi
ca

nt
 t

im
e 

an
d

 e
ff

o
rt

 t
o

 
w

ri
ti

ng
, p

ro
d

uc
in

g
 n

um
er

o
us

 p
ie

ce
s 

ov
er

 s
ho

rt
 a

nd
 lo

ng
 t

im
e 

fr
am

es
 

th
ro

ug
ho

ut
 t

he
 y

ea
r.
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w
h

S
T

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
riting

 S
tand

ard
s fo

r Literacy in H
isto

ry/S
o

cial S
tud

ies, S
cience, and

 Technical S
ub

jects 6
–12

T
he stand

ard
s b

elo
w

 b
eg

in at g
rad

e 6
; stand

ard
s fo

r K
–5 w

riting
 in histo

ry/so
cial stud

ies, science, and
 technical sub

jects are integ
rated

 into
 the K

–5 W
riting

 
stand

ard
s. T

he C
C

R
 ancho

r stand
ard

s and
 hig

h scho
o

l stand
ard

s in literacy w
o

rk in tand
em

 to
 d

efi
ne co

lleg
e and

 career read
iness exp

ectatio
ns—

the fo
rm

er 
p

rovid
ing

 b
ro

ad
 stand

ard
s, the latter p

rovid
ing

 ad
d

itio
nal sp

ecifi
city.

G
rad

es 6
–8 stud

ents:
G

rad
es 9

–10
 stud

ents:
G

rad
es 11–12 stud

ents:
text typ

es and
 P

urp
o

ses

1. 
W

rite arg
um

ents fo
cused

 o
n d

iscip
line-sp

ecifi
c 

co
ntent.

a. 
Intro

d
uce claim

(s) ab
o

ut a to
p

ic o
r issue, 

acknow
led

g
e and

 d
isting

uish the claim
(s) fro

m
 

alternate o
r o

p
p

o
sing

 claim
s, and

 o
rg

anize the 
reaso

ns and
 evid

ence lo
g

ically.
b

. 
S

up
p

o
rt claim

(s) w
ith lo

g
ical reaso

ning
 and

 
relevant, accurate d

ata and
 evid

ence that 
d

em
o

nstrate an und
erstand

ing
 o

f the to
p

ic o
r 

text, using
 cred

ib
le so

urces.
c. 

U
se w

o
rd

s, p
hrases, and

 clauses to
 create 

co
hesio

n and
 clarify the relatio

nship
s am

o
ng

 
claim

(s), co
unterclaim

s, reaso
ns, and

 evid
ence.

d
. 

E
stab

lish and
 m

aintain a fo
rm

al style.
e. 

P
rovid

e a co
nclud

ing
 statem

ent o
r sectio

n 
that fo

llow
s fro

m
 and

 sup
p

o
rts the arg

um
ent 

p
resented

.

1. 
W

rite arg
um

ents fo
cused

 o
n  d

iscip
line-sp

ecifi
c 

co
ntent.

a. 
Intro

d
uce p

recise claim
(s), d

isting
uish the 

claim
(s) fro

m
 alternate o

r o
p

p
o

sing
 claim

s, 
and

 create an o
rg

anizatio
n that estab

lishes 
clear relatio

nship
s am

o
ng

 the claim
(s), 

co
unterclaim

s, reaso
ns, and

 evid
ence.

b
. 

D
evelo

p
 claim

(s) and
 co

unterclaim
s fairly, 

sup
p

lying
 d

ata and
 evid

ence fo
r each w

hile 
p

o
inting

 o
ut the streng

ths and
 lim

itatio
ns 

o
f b

o
th claim

(s) and
 co

unterclaim
s in a 

d
iscip

line-ap
p

ro
p

riate fo
rm

 and
 in a m

anner 
that anticip

ates the aud
ience’s know

led
g

e 
level and

 co
ncerns.

c. 
U

se w
o

rd
s, p

hrases, and
 clauses to

 link the 
m

ajo
r sectio

ns o
f the text, create co

hesio
n, 

and
 clarify the relatio

nship
s b

etw
een claim

(s) 
and

 reaso
ns, b

etw
een reaso

ns and
 evid

ence, 
and

 b
etw

een claim
(s) and

 co
unterclaim

s.
d

. 
E

stab
lish and

 m
aintain a fo

rm
al style and

 
o

b
jective to

ne w
hile attend

ing
 to

 the no
rm

s 
and

 co
nventio

ns o
f the d

iscip
line in w

hich they 
are w

riting
.

e. 
P

rovid
e a co

nclud
ing

 statem
ent o

r sectio
n 

that fo
llow

s fro
m

 o
r sup

p
o

rts the arg
um

ent 
p

resented
.

1. 
W

rite arg
um

ents fo
cused

 o
n  d

iscip
line-sp

ecifi
c 

co
ntent.

a. 
Intro

d
uce p

recise, know
led

g
eab

le claim
(s), 

estab
lish the sig

nifi
cance o

f the claim
(s), 

d
isting

uish the claim
(s) fro

m
 alternate o

r 
o

p
p

o
sing

 claim
s, and

 create an o
rg

anizatio
n 

that lo
g

ically seq
uences the claim

(s), 
co

unterclaim
s, reaso

ns, and
 evid

ence.
b

. 
D

evelo
p

 claim
(s) and

 co
unterclaim

s fairly and
 

tho
ro

ug
hly, sup

p
lying

 the m
o

st relevant d
ata 

and
 evid

ence fo
r each w

hile p
o

inting
 o

ut the 
streng

ths and
 lim

itatio
ns o

f b
o

th claim
(s) and

 
co

unterclaim
s in a d

iscip
line-ap

p
ro

p
riate fo

rm
 

that anticip
ates the aud

ience’s know
led

g
e 

level, co
ncerns, values, and

 p
o

ssib
le b

iases.
c. 

U
se w

o
rd

s, p
hrases, and

 clauses as w
ell as 

varied
 syntax to

 link the m
ajo

r sectio
ns o

f 
the text, create co

hesio
n, and

 clarify the 
relatio

nship
s b

etw
een claim

(s) and
 reaso

ns, 
b

etw
een reaso

ns and
 evid

ence, and
 b

etw
een 

claim
(s) and

 co
unterclaim

s. 
d

. 
E

stab
lish and

 m
aintain a fo

rm
al style and

 
o

b
jective to

ne w
hile attend

ing
 to

 the no
rm

s 
and

 co
nventio

ns o
f the d

iscip
line in w

hich they 
are w

riting
.

e. 
P

rovid
e a co

nclud
ing

 statem
ent o

r sectio
n 

that fo
llow

s fro
m

 o
r sup

p
o

rts the arg
um

ent 
p

resented
.
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w
h

S
T

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
ri

ti
ng

 S
ta

nd
ar

d
s 

fo
r 

Li
te

ra
cy

 in
 H

is
to

ry
/S

o
ci

al
 S

tu
d

ie
s,

 S
ci

en
ce

, a
nd

 T
ec

hn
ic

al
 S

ub
je

ct
s 

6
–1

2

G
ra

d
es

 6
–8

 s
tu

d
en

ts
:

G
ra

d
es

 9
–1

0
 s

tu
d

en
ts

:
G

ra
d

es
 1

1–
12

 s
tu

d
en

ts
:

te
xt

 t
yp

es
 a

nd
 P

ur
p

o
se

s 
(c

o
nt

in
ue

d
)

2.
 

W
ri

te
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

, i
nc

lu
d

in
g

 
th

e 
na

rr
at

io
n 

o
f 

hi
st

o
ri

ca
l e

ve
nt

s,
 s

ci
en

ti
fi

c 
p

ro
ce

d
ur

es
/ 

ex
p

er
im

en
ts

, o
r 

te
ch

ni
ca

l p
ro

ce
ss

es
.

a.
 

In
tr

o
d

uc
e 

a 
to

p
ic

 c
le

ar
ly

, p
re

vi
ew

in
g

 w
ha

t 
is

 t
o

 f
o

llo
w

; o
rg

an
iz

e 
id

ea
s,

 c
o

nc
ep

ts
, a

nd
 

in
fo

rm
at

io
n 

in
to

 b
ro

ad
er

 c
at

eg
o

ri
es

 a
s 

ap
p

ro
p

ri
at

e 
to

 a
ch

ie
vi

ng
 p

ur
p

o
se

; i
nc

lu
d

e 
fo

rm
at

ti
ng

 (
e.

g
., 

he
ad

in
g

s)
, g

ra
p

hi
cs

 (
e.

g
., 

ch
ar

ts
, t

ab
le

s)
, a

nd
 m

ul
ti

m
ed

ia
 w

he
n 

us
ef

ul
 t

o
 

ai
d

in
g

 c
o

m
p

re
he

ns
io

n.
b

. 
D

ev
el

o
p

 t
he

 t
o

p
ic

 w
it

h 
re

le
va

nt
, w

el
l-

ch
o

se
n 

fa
ct

s,
 d

efi
ni

ti
o

ns
, c

o
nc

re
te

 d
et

ai
ls

, q
uo

ta
ti

o
ns

, 
o

r 
o

th
er

 in
fo

rm
at

io
n 

an
d

 e
xa

m
p

le
s.

c.
 

U
se

 a
p

p
ro

p
ri

at
e 

an
d

 v
ar

ie
d

 t
ra

ns
it

io
ns

 t
o

 
cr

ea
te

 c
o

he
si

o
n 

an
d

 c
la

ri
fy

 t
he

 r
el

at
io

ns
hi

p
s 

am
o

ng
 id

ea
s 

an
d

 c
o

nc
ep

ts
.

d
. 

U
se

 p
re

ci
se

 la
ng

ua
g

e 
an

d
 d

o
m

ai
n-

sp
ec

ifi
c 

vo
ca

b
ul

ar
y 

to
 in

fo
rm

 a
b

o
ut

 o
r 

ex
p

la
in

 t
he

 
to

p
ic

.
e.

 
E

st
ab

lis
h 

an
d

 m
ai

nt
ai

n 
a 

fo
rm

al
 s

ty
le

 a
nd

 
o

b
je

ct
iv

e 
to

ne
.

f. 
P

ro
vi

d
e 

a 
co

nc
lu

d
in

g
 s

ta
te

m
en

t 
o

r 
se

ct
io

n 
th

at
 

fo
llo

w
s 

fr
o

m
 a

nd
 s

up
p

o
rt

s 
th

e 
in

fo
rm

at
io

n 
o

r 
ex

p
la

na
ti

o
n 

p
re

se
nt

ed
.

2.
 

W
ri

te
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

, i
nc

lu
d

in
g

 
th

e 
na

rr
at

io
n 

o
f 

hi
st

o
ri

ca
l e

ve
nt

s,
 s

ci
en

ti
fi

c 
p

ro
ce

d
ur

es
/ 

ex
p

er
im

en
ts

, o
r 

te
ch

ni
ca

l p
ro

ce
ss

es
.

a.
 

In
tr

o
d

uc
e 

a 
to

p
ic

 a
nd

 o
rg

an
iz

e 
id

ea
s,

 
co

nc
ep

ts
, a

nd
 in

fo
rm

at
io

n 
to

 m
ak

e 
im

p
o

rt
an

t 
co

nn
ec

ti
o

ns
 a

nd
 d

is
ti

nc
ti

o
ns

; i
nc

lu
d

e 
fo

rm
at

ti
ng

 (
e.

g
., 

he
ad

in
g

s)
, g

ra
p

hi
cs

 (
e.

g
., 

fi
g

ur
es

, t
ab

le
s)

, a
nd

 m
ul

ti
m

ed
ia

 w
he

n 
us

ef
ul

 t
o

 
ai

d
in

g
 c

o
m

p
re

he
ns

io
n.

b
. 

D
ev

el
o

p
 t

he
 t

o
p

ic
 w

it
h 

w
el

l-
ch

o
se

n,
 r

el
ev

an
t,

 
an

d
 s

uffi
ci

en
t 

fa
ct

s,
 e

xt
en

d
ed

 d
efi

ni
ti

o
ns

, 
co

nc
re

te
 d

et
ai

ls
, q

uo
ta

ti
o

ns
, o

r 
o

th
er

 
in

fo
rm

at
io

n 
an

d
 e

xa
m

p
le

s 
ap

p
ro

p
ri

at
e 

to
 t

he
 

au
d

ie
nc

e’
s 

kn
ow

le
d

g
e 

o
f 

th
e 

to
p

ic
.

c.
 

U
se

 v
ar

ie
d

 t
ra

ns
it

io
ns

 a
nd

 s
en

te
nc

e 
st

ru
ct

ur
es

 
to

 li
nk

 t
he

 m
aj

o
r 

se
ct

io
ns

 o
f 

th
e 

te
xt

, c
re

at
e 

co
he

si
o

n,
 a

nd
 c

la
ri

fy
 t

he
 r

el
at

io
ns

hi
p

s 
am

o
ng

 
id

ea
s 

an
d

 c
o

nc
ep

ts
.

d
. 

U
se

 p
re

ci
se

 la
ng

ua
g

e 
an

d
 d

o
m

ai
n-

sp
ec

ifi
c 

vo
ca

b
ul

ar
y 

to
 m

an
ag

e 
th

e 
co

m
p

le
xi

ty
 o

f 
th

e 
to

p
ic

 a
nd

 c
o

nv
ey

 a
 s

ty
le

 a
p

p
ro

p
ri

at
e 

to
 

th
e 

d
is

ci
p

lin
e 

an
d

 c
o

nt
ex

t 
as

 w
el

l a
s 

to
 t

he
 

ex
p

er
ti

se
 o

f 
lik

el
y 

re
ad

er
s.

e.
 

E
st

ab
lis

h 
an

d
 m

ai
nt

ai
n 

a 
fo

rm
al

 s
ty

le
 a

nd
 

o
b

je
ct

iv
e 

to
ne

 w
hi

le
 a

tt
en

d
in

g
 t

o
 t

he
 n

o
rm

s 
an

d
 c

o
nv

en
ti

o
ns

 o
f 

th
e 

d
is

ci
p

lin
e 

in
 w

hi
ch

 t
he

y 
ar

e 
w

ri
ti

ng
.

f. 
P

ro
vi

d
e 

a 
co

nc
lu

d
in

g
 s

ta
te

m
en

t 
o

r 
se

ct
io

n 
th

at
 f

o
llo

w
s 

fr
o

m
 a

nd
 s

up
p

o
rt

s 
th

e 
in

fo
rm

at
io

n 
o

r 
ex

p
la

na
ti

o
n 

p
re

se
nt

ed
 (

e.
g

., 
ar

ti
cu

la
ti

ng
 

im
p

lic
at

io
ns

 o
r 

th
e 

si
g

ni
fi

ca
nc

e 
o

f 
th

e 
to

p
ic

).

2.
 

W
ri

te
 in

fo
rm

at
iv

e/
ex

p
la

na
to

ry
 t

ex
ts

, i
nc

lu
d

in
g

 
th

e 
na

rr
at

io
n 

o
f 

hi
st

o
ri

ca
l e

ve
nt

s,
 s

ci
en

ti
fi

c 
p

ro
ce

d
ur

es
/ 

ex
p

er
im

en
ts

, o
r 

te
ch

ni
ca

l p
ro

ce
ss

es
.

a.
 

In
tr

o
d

uc
e 

a 
to

p
ic

 a
nd

 o
rg

an
iz

e 
co

m
p

le
x 

id
ea

s,
 

co
nc

ep
ts

, a
nd

 in
fo

rm
at

io
n 

so
 t

ha
t 

ea
ch

 n
ew

 
el

em
en

t 
b

ui
ld

s 
o

n 
th

at
 w

hi
ch

 p
re

ce
d

es
 it

 t
o

 
cr

ea
te

 a
 u

ni
fi

ed
 w

ho
le

; i
nc

lu
d

e 
fo

rm
at

ti
ng

 
(e

.g
., 

he
ad

in
g

s)
, g

ra
p

hi
cs

 (
e.

g
., 

fi
g

ur
es

, 
ta

b
le

s)
, a

nd
 m

ul
ti

m
ed

ia
 w

he
n 

us
ef

ul
 t

o
 a

id
in

g
 

co
m

p
re

he
ns

io
n.

b
. 

D
ev

el
o

p
 t

he
 t

o
p

ic
 t

ho
ro

ug
hl

y 
b

y 
se

le
ct

in
g

 t
he

 
m

o
st

 s
ig

ni
fi

ca
nt

 a
nd

 r
el

ev
an

t 
fa

ct
s,

 e
xt

en
d

ed
 

d
efi

ni
ti

o
ns

, c
o

nc
re

te
 d

et
ai

ls
, q

uo
ta

ti
o

ns
, o

r 
o

th
er

 in
fo

rm
at

io
n 

an
d

 e
xa

m
p

le
s 

ap
p

ro
p

ri
at

e 
to

 
th

e 
au

d
ie

nc
e’

s 
kn

ow
le

d
g

e 
o

f 
th

e 
to

p
ic

.
c.

 
U

se
 v

ar
ie

d
 t

ra
ns

it
io

ns
 a

nd
 s

en
te

nc
e 

st
ru

ct
ur

es
 

to
 li

nk
 t

he
 m

aj
o

r 
se

ct
io

ns
 o

f 
th

e 
te

xt
, c

re
at

e 
co

he
si

o
n,

 a
nd

 c
la

ri
fy

 t
he

 r
el

at
io

ns
hi

p
s 

am
o

ng
 

co
m

p
le

x 
id

ea
s 

an
d

 c
o

nc
ep

ts
.

d
. 

U
se

 p
re

ci
se

 la
ng

ua
g

e,
 d

o
m

ai
n-

sp
ec

ifi
c 

vo
ca

b
ul

ar
y 

an
d

 t
ec

hn
iq

ue
s 

su
ch

 a
s 

m
et

ap
ho

r, 
si

m
ile

, a
nd

 a
na

lo
g

y 
to

 m
an

ag
e 

th
e 

co
m

p
le

xi
ty

 
o

f 
th

e 
to

p
ic

; c
o

nv
ey

 a
 k

no
w

le
d

g
ea

b
le

 s
ta

nc
e 

in
 a

 s
ty

le
 t

ha
t 

re
sp

o
nd

s 
to

 t
he

 d
is

ci
p

lin
e 

an
d

 
co

nt
ex

t 
as

 w
el

l a
s 

to
 t

he
 e

xp
er

ti
se

 o
f 

lik
el

y 
re

ad
er

s.
e.

 
P

ro
vi

d
e 

a 
co

nc
lu

d
in

g
 s

ta
te

m
en

t 
o

r 
se

ct
io

n 
th

at
 f

o
llo

w
s 

fr
o

m
 a

nd
 s

up
p

o
rt

s 
th

e 
in

fo
rm

at
io

n 
o

r 
ex

p
la

na
ti

o
n 

p
ro

vi
d

ed
 (

e.
g

., 
ar

ti
cu

la
ti

ng
 

im
p

lic
at

io
ns

 o
r 

th
e 

si
g

ni
fi

ca
nc

e 
o

f 
th

e 
to

p
ic

).

3.
 

(S
ee

 n
o

te
; n

o
t 

ap
p

lic
ab

le
 a

s 
a 

se
p

ar
at

e 
re

q
ui

re
m

en
t)

3.
 

(S
ee

 n
o

te
; n

o
t 

ap
p

lic
ab

le
 a

s 
a 

se
p

ar
at

e 
re

q
ui

re
m

en
t)

 
3.

 
(S

ee
 n

o
te

; n
o

t 
ap

p
lic

ab
le

 a
s 

a 
se

p
ar

at
e 

re
q

ui
re

m
en

t)

N
o

te
:  

S
tu

d
en

ts
’ n

ar
ra

ti
ve

 s
ki

lls
 c

o
nt

in
ue

 t
o

 g
ro

w
 in

 t
he

se
 g

ra
d

es
. T

he
 S

ta
nd

ar
d

s 
re

q
ui

re
 t

ha
t 

st
ud

en
ts

 b
e 

ab
le

 t
o

 in
co

rp
o

ra
te

 n
ar

ra
ti

ve
 e

le
m

en
ts

 e
ff

ec
ti

ve
ly

 in
to

 
ar

g
um

en
ts

 a
nd

 in
fo

rm
at

iv
e/

ex
p

la
na

to
ry

 t
ex

ts
. I

n 
hi

st
o

ry
/s

o
ci

al
 s

tu
d

ie
s,

 s
tu

d
en

ts
 m

us
t 

b
e 

ab
le

 t
o

 in
co

rp
o

ra
te

 n
ar

ra
ti

ve
 a

cc
o

un
ts

 in
to

 t
he

ir
 a

na
ly

se
s 

o
f 

in
d

iv
id

ua
ls

 o
r 

ev
en

ts
 o

f 
hi

st
o

ri
ca

l i
m

p
o

rt
. I

n 
sc

ie
nc

e 
an

d
 t

ec
hn

ic
al

 s
ub

je
ct

s,
 s

tu
d

en
ts

 m
us

t 
b

e 
ab

le
 t

o
 w

ri
te

 p
re

ci
se

 e
no

ug
h 

d
es

cr
ip

ti
o

ns
 o

f 
th

e 
st

ep
-b

y-
st

ep
 

p
ro

ce
d

ur
es

 t
he

y 
us

e 
in

 t
he

ir
 in

ve
st

ig
at

io
ns

 o
r 

te
ch

ni
ca

l w
o

rk
 t

ha
t 

o
th

er
s 

ca
n 

re
p

lic
at

e 
th

em
 a

nd
 (

p
o

ss
ib

ly
) 

re
ac

h 
th

e 
sa

m
e 

re
su

lt
s.
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w
h

S
T

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 f
o

r
 e

n
G

L
IS

H
 L

a
n

G
U

a
G

e
 a

r
t

S
 &

 L
It

e
r

a
C

y
 In

 H
IS

to
r

y
/S

o
C

Ia
L

 S
t

U
d

Ie
S

, S
C

Ie
n

C
e

, a
n

d
 t

e
C

H
n

IC
a

L
 S

U
b

je
C

t
S

W
riting

 S
tand

ard
s fo

r Literacy in H
isto

ry/S
o

cial S
tud

ies, S
cience, and

 Technical S
ub

jects 6
–12 

G
rad

es 6
–8 stud

ents:
G

rad
es 9

–10
 stud

ents:
G

rad
es 11–12 stud

ents:
P

ro
d

uctio
n and

 d
istrib

utio
n o

f W
riting

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich 
the d

evelo
p

m
ent, o

rg
anizatio

n, and
 style are 

ap
p

ro
p

riate to
 task, p

urp
o

se, and
 aud

ience.

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich 
the d

evelo
p

m
ent, o

rg
anizatio

n, and
 style are 

ap
p

ro
p

riate to
 task, p

urp
o

se, and
 aud

ience.

4
. 

P
ro

d
uce clear and

 co
herent w

riting
 in w

hich 
the d

evelo
p

m
ent, o

rg
anizatio

n, and
 style are 

ap
p

ro
p

riate to
 task, p

urp
o

se, and
 aud

ience.

5. 
W

ith so
m

e g
uid

ance and
 sup

p
o

rt fro
m

 p
eers and

 
ad

ults, d
evelo

p
 and

 streng
then w

riting
 as need

ed
 

b
y p

lanning
, revising

, ed
iting

, rew
riting

, o
r trying

 a 
new

 ap
p

ro
ach, fo

cusing
 o

n how
 w

ell p
urp

o
se and

 
aud

ience have b
een ad

d
ressed

.

5. 
D

evelo
p

 and
 streng

then w
riting

 as need
ed

 b
y 

p
lanning

, revising
, ed

iting
, rew

riting
, o

r trying
 

a new
 ap

p
ro

ach, fo
cusing

 o
n ad

d
ressing

 w
hat 

is m
o

st sig
nifi

cant fo
r a sp

ecifi
c p

urp
o

se and
 

aud
ience.

5. 
D

evelo
p

 and
 streng

then w
riting

 as need
ed

 b
y 

p
lanning

, revising
, ed

iting
, rew

riting
, o

r trying
 

a new
 ap

p
ro

ach, fo
cusing

 o
n ad

d
ressing

 w
hat 

is m
o

st sig
nifi

cant fo
r a sp

ecifi
c p

urp
o

se and
 

aud
ience.

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce 
and

 p
ub

lish w
riting

 and
 p

resent the relatio
nship

s 
b

etw
een info

rm
atio

n and
 id

eas clearly and
 

effi
ciently.

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce, 
p

ub
lish, and

 up
d

ate ind
ivid

ual o
r shared

 w
riting

 
p

ro
d

ucts, taking
 ad

vantag
e o

f techno
lo

g
y’s 

cap
acity to

 link to
 o

ther info
rm

atio
n and

 to
 d

isp
lay 

info
rm

atio
n fl

exib
ly and

 d
ynam

ically.

6
. 

U
se techno

lo
g

y, includ
ing

 the Internet, to
 p

ro
d

uce, 
p

ub
lish, and

 up
d

ate ind
ivid

ual o
r shared

 w
riting

 
p

ro
d

ucts in resp
o

nse to
 o

ng
o

ing
 feed

b
ack, 

includ
ing

 new
 arg

um
ents o

r info
rm

atio
n.

r
esearch to

 B
uild

 and
 P

resent K
now

led
g

e

7. 
C

o
nd

uct sho
rt research p

ro
jects to

 answ
er a 

q
uestio

n (includ
ing

 a self-g
enerated

 q
uestio

n), 
d

raw
ing

 o
n several so

urces and
 g

enerating
 

ad
d

itio
nal related

, fo
cused

 q
uestio

ns that allow
 fo

r 
m

ultip
le avenues o

f exp
lo

ratio
n.

7. 
C

o
nd

uct sho
rt as w

ell as m
o

re sustained
 research 

p
ro

jects to
 answ

er a q
uestio

n (includ
ing

 a self-
g

enerated
 q

uestio
n) o

r so
lve a p

ro
b

lem
; narrow

 o
r 

b
ro

ad
en the inq

uiry w
hen ap

p
ro

p
riate; synthesize 

m
ultip

le so
urces o

n the sub
ject, d

em
o

nstrating
 

und
erstand

ing
 o

f the sub
ject und

er investig
atio

n.

7. 
C

o
nd

uct sho
rt as w

ell as m
o

re sustained
 research 

p
ro

jects to
 answ

er a q
uestio

n (includ
ing

 a self-
g

enerated
 q

uestio
n) o

r so
lve a p

ro
b

lem
; narrow

 o
r 

b
ro

ad
en the inq

uiry w
hen ap

p
ro

p
riate; synthesize 

m
ultip

le so
urces o

n the sub
ject, d

em
o

nstrating
 

und
erstand

ing
 o

f the sub
ject und

er investig
atio

n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le p
rint 

and
 d

ig
ital so

urces, using
 search term

s eff
ectively; 

assess the cred
ib

ility and
 accuracy o

f each so
urce; 

and
 q

uo
te o

r p
arap

hrase the d
ata and

 co
nclusio

ns 
o

f o
thers w

hile avo
id

ing
 p

lag
iarism

 and
 fo

llow
ing

 
a stand

ard
 fo

rm
at fo

r citatio
n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le 
autho

ritative p
rint and

 d
ig

ital so
urces, using

 
ad

vanced
 searches eff

ectively; assess the 
usefulness o

f each so
urce in answ

ering
 the 

research q
uestio

n; integ
rate info

rm
atio

n into
 the 

text selectively to
 m

aintain the fl
ow

 o
f id

eas, 
avo

id
ing

 p
lag

iarism
 and

 fo
llow

ing
 a stand

ard
 

fo
rm

at fo
r citatio

n.

8
. 

G
ather relevant info

rm
atio

n fro
m

 m
ultip

le 
autho

ritative p
rint and

 d
ig

ital so
urces, using

 
ad

vanced
 searches eff

ectively; assess the 
streng

ths and
 lim

itatio
ns o

f each so
urce in term

s 
o

f the sp
ecifi

c task, p
urp

o
se, and

 aud
ience; 

integ
rate info

rm
atio

n into
 the text selectively to

 
m

aintain the fl
ow

 o
f id

eas, avo
id

ing
 p

lag
iarism

 and
 

overreliance o
n any o

ne so
urce and

 fo
llow

ing
 a 

stand
ard

 fo
rm

at fo
r citatio

n.

9
. 

D
raw

 evid
ence fro

m
 info

rm
atio

nal texts to
 sup

p
o

rt 
analysis refl

ectio
n, and

 research.
9

. 
D

raw
 evid

ence fro
m

 info
rm

atio
nal texts to

 sup
p

o
rt 

analysis, refl
ectio

n, and
 research.

9
. 

D
raw

 evid
ence fro

m
 info

rm
atio

nal texts to
 sup

p
o

rt 
analysis, refl

ectio
n, and

 research.

r
ang

e o
f W

riting
 

10
. 

W
rite ro

utinely over extend
ed

 tim
e fram

es (tim
e 

fo
r refl

ectio
n and

 revisio
n) and

 sho
rter tim

e 
fram

es (a sing
le sitting

 o
r a d

ay o
r tw

o) fo
r a 

rang
e o

f d
iscip

line-sp
ecifi

c tasks, p
urp

o
ses, and

 
aud

iences.

10
. 

W
rite ro

utinely over extend
ed

 tim
e fram

es (tim
e 

fo
r refl

ectio
n and

 revisio
n) and

 sho
rter tim

e 
fram

es (a sing
le sitting

 o
r a d

ay o
r tw

o) fo
r a 

rang
e o

f d
iscip

line-sp
ecifi

c tasks, p
urp

o
ses, and

 
aud

iences.

10
. 

W
rite ro

utinely over extend
ed

 tim
e fram

es (tim
e 

fo
r refl

ectio
n and

 revisio
n) and

 sho
rter tim

e 
fram

es (a sing
le sitting

 o
r a d

ay o
r tw

o) fo
r a 

rang
e o

f d
iscip

line-sp
ecifi

c tasks, p
urp

o
ses, and

 
aud

iences.
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In
t

r
o

d
U

C
t

Io
n

   |   3

Introduction
Toward greater focus and coherence

Mathematics experiences in early childhood settings should concentrate on 
(1) number (which includes whole number, operations, and relations) and (2) 
geometry, spatial relations, and measurement, with more mathematics learning 
time devoted to number than to other topics. Mathematical process goals 
should be integrated in these content areas. 

	—	Mathematics	Learning	in	Early	Childhood,	National	Research	Council,	2009

The composite standards [of Hong Kong, Korea and Singapore] have a number 
of features that can inform an international benchmarking process for the 
development of K–6 mathematics standards in the U.S. First, the composite 
standards concentrate the early learning of mathematics on the number, 
measurement, and geometry strands with less emphasis on data analysis and 
little exposure to algebra. The Hong Kong standards for grades 1–3 devote 
approximately half the targeted time to numbers and almost all the time 
remaining to geometry and measurement. 

—	Ginsburg,	Leinwand	and	Decker,	2009

Because the mathematics concepts in [U.S.] textbooks are often weak, the 
presentation becomes more mechanical than is ideal. We looked at both 
traditional and non-traditional textbooks used in the US and found this 
conceptual weakness in both.

—	Ginsburg	et	al.,	2005

There are many ways to organize curricula. The challenge, now rarely met, is to 
avoid those that distort mathematics and turn off students.

—	Steen,	2007

For	over	a	decade,	research	studies	of	mathematics	education	in	high-performing	

countries	have	pointed	to	the	conclusion	that	the	mathematics	curriculum	in	the	

United	States	must	become	substantially	more	focused	and	coherent	in	order	to	

improve	mathematics	achievement	in	this	country.	To	deliver	on	the	promise	of	

common	standards,	the	standards	must	address	the	problem	of	a	curriculum	that	

is	“a	mile	wide	and	an	inch	deep.”	These	Standards	are	a	substantial	answer	to	that	

challenge.

It	is	important	to	recognize	that	“fewer	standards”	are	no	substitute	for	focused	

standards.	Achieving	“fewer	standards”	would	be	easy	to	do	by	resorting	to	broad,	

general	statements.	Instead,	these	Standards	aim	for	clarity	and	specificity.	

Assessing	the	coherence	of	a	set	of	standards	is	more	difficult	than	assessing	

their	focus.	William	Schmidt	and	Richard	Houang	(2002)	have	said	that	content	

standards	and	curricula	are	coherent	if	they	are:

articulated over time as a sequence of topics and performances that are 
logical and reflect, where appropriate, the sequential or hierarchical nature 
of the disciplinary content from which the subject matter derives. That is, 
what and how students are taught should reflect not only the topics that fall 
within a certain academic discipline, but also the key ideas that determine 
how knowledge is organized and generated within that discipline. This implies 
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that to be coherent, a set of content standards must evolve from particulars 
(e.g., the meaning and operations of whole numbers, including simple math 
facts and routine computational procedures associated with whole numbers 
and fractions) to deeper structures inherent in the discipline. These deeper 
structures then serve as a means for connecting the particulars (such as an 
understanding of the rational number system and its properties). (emphasis	

added)

These	Standards	endeavor	to	follow	such	a	design,	not	only	by	stressing	conceptual	

understanding	of	key	ideas,	but	also	by	continually	returning	to	organizing	

principles	such	as	place	value	or	the	properties	of	operations	to	structure	those	

ideas.

In	addition,	the	“sequence	of	topics	and	performances”	that	is	outlined	in	a	body	of	

mathematics	standards	must	also	respect	what	is	known	about	how	students	learn.	

As	Confrey	(2007)	points	out,	developing	“sequenced	obstacles	and	challenges	

for	students…absent	the	insights	about	meaning	that	derive	from	careful	study	of	

learning,	would	be	unfortunate	and	unwise.”	In	recognition	of	this,	the	development	

of	these	Standards	began	with	research-based	learning	progressions	detailing	

what	is	known	today	about	how	students’	mathematical	knowledge,	skill,	and	

understanding	develop	over	time.

Understanding mathematics

These	Standards	define	what	students	should	understand	and	be	able	to	do	in	

their	study	of	mathematics.	Asking	a	student	to	understand	something	means	

asking	a	teacher	to	assess	whether	the	student	has	understood	it.	But	what	does	

mathematical	understanding	look	like?	One	hallmark	of	mathematical	understanding	

is	the	ability	to	justify,	in	a	way	appropriate	to	the	student’s	mathematical	maturity,	

why	a	particular	mathematical	statement	is	true	or	where	a	mathematical	rule	

comes	from.	There	is	a	world	of	difference	between	a	student	who	can	summon	a	

mnemonic	device	to	expand	a	product	such	as	(a	+ b)(x	+	y)	and	a	student	who	

can	explain	where	the	mnemonic	comes	from.	The	student	who	can	explain	the	rule	

understands	the	mathematics,	and	may	have	a	better	chance	to	succeed	at	a	less	

familiar	task	such	as	expanding	(a	+ b	+	c)(x	+	y).	Mathematical	understanding	and	

procedural	skill	are	equally	important,	and	both	are	assessable	using	mathematical	

tasks	of	sufficient	richness.

The	Standards	set	grade-specific	standards	but	do	not	define	the	intervention	

methods	or	materials	necessary	to	support	students	who	are	well	below	or	well	

above	grade-level	expectations.	It	is	also	beyond	the	scope	of	the	Standards	to		

define	the	full	range	of	supports	appropriate	for	English	language	learners	and	

for	students	with	special	needs.	At	the	same	time,	all	students	must	have	the	

opportunity	to	learn	and	meet	the	same	high	standards	if	they	are	to	access	the	

knowledge	and	skills	necessary	in	their	post-school	lives.	The	Standards	should	

be	read	as	allowing	for	the	widest	possible	range	of	students	to	participate	fully	

from	the	outset,	along	with	appropriate	accommodations	to	ensure	maximum	

participaton	of	students	with	special	education	needs.	For	example,	for	students	

with	disabilities	reading	should	allow	for	use	of	Braille,	screen	reader	technology,	or	

other	assistive	devices,	while	writing	should	include	the	use	of	a	scribe,	computer,	

or	speech-to-text	technology.	In	a	similar	vein,	speaking	and	listening	should	be	

interpreted	broadly	to	include	sign	language.	No	set	of	grade-specific	standards	

can	fully	reflect	the	great	variety	in	abilities,	needs,	learning	rates,	and	achievement	

levels	of	students	in	any	given	classroom.	However,	the	Standards	do	provide	clear	

signposts	along	the	way	to	the	goal	of	college	and	career	readiness	for	all	students.

The	Standards	begin	on	page	6	with	eight	Standards	for	Mathematical	Practice.	
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How to read the grade level standards

Standards define	what	students	should	understand	and	be	able	to	do.	

Clusters are	groups	of	related	standards.	Note	that	standards	from	different	clusters	

may	sometimes	be	closely	related,	because	mathematics		

is	a	connected	subject.	

domains	are	larger	groups	of	related	standards.	Standards	from	different	domains	

may	sometimes	be	closely	related.	

number and operations in Base ten   3.nBt
Use place value understanding and properties of operations to 
perform multi-digit arithmetic.

1.	 Use	place	value	understanding	to	round	whole	numbers	to	the	nearest	
10	or	100.

2.	 Fluently	add	and	subtract	within	1000	using	strategies	and	algorithms	
based	on	place	value,	properties	of	operations,	and/or	the	relationship	
between	addition	and	subtraction.

3.	 Multiply	one-digit	whole	numbers	by	multiples	of	10	in	the	range	
10-90	(e.g.,	9	×	80,	5	×	60)	using	strategies	based	on	place	value	and	
properties	of	operations.

These	Standards	do	not	dictate	curriculum	or	teaching	methods.	For	example,	just	

because	topic	A	appears	before	topic	B	in	the	standards	for	a	given	grade,	it	does	

not	necessarily	mean	that	topic	A	must	be	taught	before	topic	B.	A	teacher	might	

prefer	to	teach	topic	B	before	topic	A,	or	might	choose	to	highlight	connections	by	

teaching	topic	A	and	topic	B	at	the	same	time.	Or,	a	teacher	might	prefer	to	teach	a	

topic	of	his	or	her	own	choosing	that	leads,	as	a	byproduct,	to	students	reaching	the	

standards	for	topics	A	and	B.

What	students	can	learn	at	any	particular	grade	level	depends	upon	what	they	

have	learned	before.	Ideally	then,	each	standard	in	this	document	might	have	been	

phrased	in	the	form,	“Students	who	already	know	...	should	next	come	to	learn	....”	

But	at	present	this	approach	is	unrealistic—not	least	because	existing	education	

research	cannot	specify	all	such	learning	pathways.		Of	necessity	therefore,	

grade	placements	for	specific	topics	have	been	made	on	the	basis	of	state	and	

international	comparisons	and	the	collective	experience	and	collective	professional	

judgment	of	educators,	researchers	and	mathematicians.	One	promise	of	common	

state	standards	is	that	over	time	they	will	allow	research	on	learning	progressions	

to	inform	and	improve	the	design	of	standards	to	a	much	greater	extent	than	is	

possible	today.	Learning	opportunities	will	continue	to	vary	across	schools	and	

school	systems,	and	educators	should	make	every	effort	to	meet	the	needs	of	

individual	students	based	on	their	current	understanding.

These	Standards	are	not	intended	to	be	new	names	for	old	ways	of	doing	business.	

They	are	a	call	to	take	the	next	step.	It	is	time	for	states	to	work	together	to	build	

on	lessons	learned	from	two	decades	of	standards	based	reforms.	It	is	time	to	

recognize	that	standards	are	not	just	promises	to	our	children,	but	promises	we	

intend	to	keep.

domain

ClusterStandard
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mathematics | Standards  
for mathematical Practice
The	Standards	for	Mathematical	Practice	describe	varieties	of	expertise	that	

mathematics	educators	at	all	levels	should	seek	to	develop	in	their	students.	

These	practices	rest	on	important	“processes	and	proficiencies”	with	longstanding	

importance	in	mathematics	education.	The	first	of	these	are	the	NCTM	process	

standards	of	problem	solving,	reasoning	and	proof,	communication,	representation,	

and	connections.	The	second	are	the	strands	of	mathematical	proficiency	specified	

in	the	National	Research	Council’s	report	Adding It Up:	adaptive	reasoning,	strategic	

competence,	conceptual	understanding	(comprehension	of	mathematical	concepts,	

operations	and	relations),	procedural	fluency	(skill	in	carrying	out	procedures	

flexibly,	accurately,	efficiently	and	appropriately),	and	productive	disposition	

(habitual	inclination	to	see	mathematics	as	sensible,	useful,	and	worthwhile,	coupled	

with	a	belief	in	diligence	and	one’s	own	efficacy).	

1   Make sense of problems and persevere in solving them.
Mathematically	proficient	students	start	by	explaining	to	themselves	the	meaning	

of	a	problem	and	looking	for	entry	points	to	its	solution.	They	analyze	givens,	

constraints,	relationships,	and	goals.	They	make	conjectures	about	the	form	and	

meaning	of	the	solution	and	plan	a	solution	pathway	rather	than	simply	jumping	into	

a	solution	attempt.	They	consider	analogous	problems,	and	try	special	cases	and	

simpler	forms	of	the	original	problem	in	order	to	gain	insight	into	its	solution.	They	

monitor	and	evaluate	their	progress	and	change	course	if	necessary.	Older	students	

might,	depending	on	the	context	of	the	problem,	transform	algebraic	expressions	or	

change	the	viewing	window	on	their	graphing	calculator	to	get	the	information	they	

need.	Mathematically	proficient	students	can	explain	correspondences	between	

equations,	verbal	descriptions,	tables,	and	graphs	or	draw	diagrams	of	important	

features	and	relationships,	graph	data,	and	search	for	regularity	or	trends.	Younger	

students	might	rely	on	using	concrete	objects	or	pictures	to	help	conceptualize	

and	solve	a	problem.	Mathematically	proficient	students	check	their	answers	to	

problems	using	a	different	method,	and	they	continually	ask	themselves,	“Does	this	

make	sense?”	They	can	understand	the	approaches	of	others	to	solving	complex	

problems	and	identify	correspondences	between	different	approaches.	

2   Reason abstractly and quantitatively.
Mathematically	proficient	students	make	sense	of	quantities	and	their	relationships	

in	problem	situations.	They	bring	two	complementary	abilities	to	bear	on	problems	

involving	quantitative	relationships:	the	ability	to	decontextualize—to	abstract	

a	given	situation	and	represent	it	symbolically	and	manipulate	the	representing	

symbols	as	if	they	have	a	life	of	their	own,	without	necessarily	attending	to	

their	referents—and	the	ability	to	contextualize,	to	pause	as	needed	during	the	

manipulation	process	in	order	to	probe	into	the	referents	for	the	symbols	involved.	

Quantitative	reasoning	entails	habits	of	creating	a	coherent	representation	of	

the	problem	at	hand;	considering	the	units	involved;	attending	to	the	meaning	of	

quantities,	not	just	how	to	compute	them;	and	knowing	and	flexibly	using	different	

properties	of	operations	and	objects.

3   Construct viable arguments and critique the reasoning of others.
Mathematically	proficient	students	understand	and	use	stated	assumptions,	

definitions,	and	previously	established	results	in	constructing	arguments.	They	

make	conjectures	and	build	a	logical	progression	of	statements	to	explore	the	

truth	of	their	conjectures.	They	are	able	to	analyze	situations	by	breaking	them	into	

cases,	and	can	recognize	and	use	counterexamples.	They	justify	their	conclusions,	
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communicate	them	to	others,	and	respond	to	the	arguments	of	others.	They	reason	

inductively	about	data,	making	plausible	arguments	that	take	into	account	the	

context	from	which	the	data	arose.	Mathematically	proficient	students	are	also	able	

to	compare	the	effectiveness	of	two	plausible	arguments,	distinguish	correct	logic	or	

reasoning	from	that	which	is	flawed,	and—if	there	is	a	flaw	in	an	argument—explain	

what	it	is.	Elementary	students	can	construct	arguments	using	concrete	referents	

such	as	objects,	drawings,	diagrams,	and	actions.	Such	arguments	can	make	sense	

and	be	correct,	even	though	they	are	not	generalized	or	made	formal	until	later	

grades.	Later,	students	learn	to	determine	domains	to	which	an	argument	applies.	

Students	at	all	grades	can	listen	or	read	the	arguments	of	others,	decide	whether	

they	make	sense,	and	ask	useful	questions	to	clarify	or	improve	the	arguments.

4   Model with mathematics.
Mathematically	proficient	students	can	apply	the	mathematics	they	know	to	solve	

problems	arising	in	everyday	life,	society,	and	the	workplace.	In	early	grades,	this	might	

be	as	simple	as	writing	an	addition	equation	to	describe	a	situation.	In	middle	grades,	

a	student	might	apply	proportional	reasoning	to	plan	a	school	event	or	analyze	a	

problem	in	the	community.	By	high	school,	a	student	might	use	geometry	to	solve	a	

design	problem	or	use	a	function	to	describe	how	one	quantity	of	interest	depends	

on	another.	Mathematically	proficient	students	who	can	apply	what	they	know	are	

comfortable	making	assumptions	and	approximations	to	simplify	a	complicated	

situation,	realizing	that	these	may	need	revision	later.	They	are	able	to	identify	

important	quantities	in	a	practical	situation	and	map	their	relationships	using	such	

tools	as	diagrams,	two-way	tables,	graphs,	flowcharts	and	formulas.	They	can	analyze	

those	relationships	mathematically	to	draw	conclusions.	They	routinely	interpret	their	

mathematical	results	in	the	context	of	the	situation	and	reflect	on	whether	the	results	

make	sense,	possibly	improving	the	model	if	it	has	not	served	its	purpose.	

5   Use appropriate tools strategically.
Mathematically	proficient	students	consider	the	available	tools	when	solving	a	

mathematical	problem.	These	tools	might	include	pencil	and	paper,	concrete	

models,	a	ruler,	a	protractor,	a	calculator,	a	spreadsheet,	a	computer	algebra	system,	

a	statistical	package,	or	dynamic	geometry	software.	Proficient	students	are	

sufficiently	familiar	with	tools	appropriate	for	their	grade	or	course	to	make	sound	

decisions	about	when	each	of	these	tools	might	be	helpful,	recognizing	both	the	

insight	to	be	gained	and	their	limitations.	For	example,	mathematically	proficient	

high	school	students	analyze	graphs	of	functions	and	solutions	generated	using	a	

graphing	calculator.	They	detect	possible	errors	by	strategically	using	estimation	

and	other	mathematical	knowledge.	When	making	mathematical	models,	they	know	

that	technology	can	enable	them	to	visualize	the	results	of	varying	assumptions,	

explore	consequences,	and	compare	predictions	with	data.	Mathematically	

proficient	students	at	various	grade	levels	are	able	to	identify	relevant	external	

mathematical	resources,	such	as	digital	content	located	on	a	website,	and	use	them	

to	pose	or	solve	problems.	They	are	able	to	use	technological	tools	to	explore	and	

deepen	their	understanding	of	concepts.	

6   Attend to precision.
Mathematically	proficient	students	try	to	communicate	precisely	to	others.	They	

try	to	use	clear	definitions	in	discussion	with	others	and	in	their	own	reasoning.	

They	state	the	meaning	of	the	symbols	they	choose,	including	using	the	equal	sign	

consistently	and	appropriately.	They	are	careful	about	specifying	units	of	measure,	

and	labeling	axes	to	clarify	the	correspondence	with	quantities	in	a	problem.	They	

calculate	accurately	and	efficiently,	express	numerical	answers	with	a	degree	of	

precision	appropriate	for	the	problem	context.	In	the	elementary	grades,	students	

give	carefully	formulated	explanations	to	each	other.	By	the	time	they	reach	high	

school	they	have	learned	to	examine	claims	and	make	explicit	use	of	definitions.	
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7   Look for and make use of structure.
Mathematically	proficient	students	look	closely	to	discern	a	pattern	or	structure.	

Young	students,	for	example,	might	notice	that	three	and	seven	more	is	the	same	

amount	as	seven	and	three	more,	or	they	may	sort	a	collection	of	shapes	according	

to	how	many	sides	the	shapes	have.	Later,	students	will	see	7	×	8	equals	the	

well	remembered	7	×	5	+	7	×	3,	in	preparation	for	learning	about	the	distributive	

property.	In	the	expression	x2	+	9x	+	14,	older	students	can	see	the	14	as	2	×	7	and	

the	9	as	2	+	7.	They	recognize	the	significance	of	an	existing	line	in	a	geometric	

figure	and	can	use	the	strategy	of	drawing	an	auxiliary	line	for	solving	problems.	

They	also	can	step	back	for	an	overview	and	shift	perspective.	They	can	see	

complicated	things,	such	as	some	algebraic	expressions,	as	single	objects	or	as	

being	composed	of	several	objects.	For	example,	they	can	see	5	–	3(x	–	y)2	as	5	

minus	a	positive	number	times	a	square	and	use	that	to	realize	that	its	value	cannot	

be	more	than	5	for	any	real	numbers	x	and	y.	

8   Look for and express regularity in repeated reasoning.
Mathematically	proficient	students	notice	if	calculations	are	repeated,	and	look	

both	for	general	methods	and	for	shortcuts.	Upper	elementary	students	might	

notice	when	dividing	25	by	11	that	they	are	repeating	the	same	calculations	over	

and	over	again,	and	conclude	they	have	a	repeating	decimal.	By	paying	attention	

to	the	calculation	of	slope	as	they	repeatedly	check	whether	points	are	on	the	line	

through	(1,	2)	with	slope	3,	middle	school	students	might	abstract	the	equation	

(y	–	2)/(x	–	1)	=	3.	Noticing	the	regularity	in	the	way	terms	cancel	when	expanding	

(x	–	1)(x	+	1),	(x	–	1)(x2	+	x	+	1),	and	(x	–	1)(x3	+	x2	+	x	+	1)	might	lead	them	to	the	

general	formula	for	the	sum	of	a	geometric	series.	As	they	work	to	solve	a	problem,	

mathematically	proficient	students	maintain	oversight	of	the	process,	while	

attending	to	the	details.	They	continually	evaluate	the	reasonableness	of	their	

intermediate	results.

Connecting the Standards for Mathematical Practice to the Standards for 
Mathematical Content
The	Standards	for	Mathematical	Practice	describe	ways	in	which	developing	student	

practitioners	of	the	discipline	of	mathematics	increasingly	ought	to	engage	with	

the	subject	matter	as	they	grow	in	mathematical	maturity	and	expertise	throughout	

the	elementary,	middle	and	high	school	years.	Designers	of	curricula,	assessments,	

and	professional	development	should	all	attend	to	the	need	to	connect	the	

mathematical	practices	to	mathematical	content	in	mathematics	instruction.

The	Standards	for	Mathematical	Content	are	a	balanced	combination	of	procedure	

and	understanding.	Expectations	that	begin	with	the	word	“understand”	are	often	

especially	good	opportunities	to	connect	the	practices	to	the	content.	Students	

who	lack	understanding	of	a	topic	may	rely	on	procedures	too	heavily.	Without	

a	flexible	base	from	which	to	work,	they	may	be	less	likely	to	consider	analogous	

problems,	represent	problems	coherently,	justify	conclusions,	apply	the	mathematics	

to	practical	situations,	use	technology	mindfully	to	work	with	the	mathematics,	

explain	the	mathematics	accurately	to	other	students,	step	back	for	an	overview,	or	

deviate	from	a	known	procedure	to	find	a	shortcut.	In	short,	a	lack	of	understanding	

effectively	prevents	a	student	from	engaging	in	the	mathematical	practices.	

In	this	respect,	those	content	standards	which	set	an	expectation	of	understanding	

are	potential	“points	of	intersection”	between	the	Standards	for	Mathematical	

Content	and	the	Standards	for	Mathematical	Practice.	These	points	of	intersection	

are	intended	to	be	weighted	toward	central	and	generative	concepts	in	the	

school	mathematics	curriculum	that	most	merit	the	time,	resources,	innovative	

energies,	and	focus	necessary	to	qualitatively	improve	the	curriculum,	instruction,	

assessment,	professional	development,	and	student	achievement	in	mathematics.
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mathematics | Kindergarten
In	Kindergarten,	instructional	time	should	focus	on	two	critical	areas:	(1)	

representing,	relating,	and	operating	on	whole	numbers,	initially	with	

sets	of	objects;	(2)	describing	shapes	and	space.	More	learning	time	in	

Kindergarten	should	be	devoted	to	number	than	to	other	topics.	

(1)	Students	use	numbers,	including	written	numerals,	to	represent	

quantities	and	to	solve	quantitative	problems,	such	as	counting	objects	in	

a	set;	counting	out	a	given	number	of	objects;	comparing	sets	or	numerals;	

and	modeling	simple	joining	and	separating	situations	with	sets	of	objects,	

or	eventually	with	equations	such	as	5	+	2	=	7	and	7	–	2	=	5.	(Kindergarten	

students	should	see	addition	and	subtraction	equations,	and	student	

writing	of	equations	in	kindergarten	is	encouraged,	but	it	is	not	required.)	

Students	choose,	combine,	and	apply	effective	strategies	for	answering	

quantitative	questions,	including	quickly	recognizing	the	cardinalities	of	

small	sets	of	objects,	counting	and	producing	sets	of	given	sizes,	counting	

the	number	of	objects	in	combined	sets,	or	counting	the	number	of	objects	

that	remain	in	a	set	after	some	are	taken	away.	

(2)	Students	describe	their	physical	world	using	geometric	ideas	(e.g.,	

shape,	orientation,	spatial	relations)	and	vocabulary.	They	identify,	name,	

and	describe	basic	two-dimensional	shapes,	such	as	squares,	triangles,	

circles,	rectangles,	and	hexagons,	presented	in	a	variety	of	ways	(e.g.,	with	

different	sizes	and	orientations),	as	well	as	three-dimensional	shapes	such	

as	cubes,	cones,	cylinders,	and	spheres.	They	use	basic	shapes	and	spatial	

reasoning	to	model	objects	in	their	environment	and	to	construct	more	

complex	shapes.	
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Counting and Cardinality

• Know number names and the count sequence.

• Count to tell the number of objects.

• Compare numbers.

operations and algebraic thinking

• Understand addition as putting together and 
adding to, and understand subtraction as 
taking apart and taking from.

number and operations in Base ten

• Work with numbers 11–19 to gain foundations 
for place value. 

measurement and data

• describe and compare measurable attributes.

• Classify objects and count the number of 
objects in categories.

Geometry

• Identify and describe shapes.

• analyze, compare, create, and compose 
shapes.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	

solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	

the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	

reasoning.

Grade K overview
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Counting and Cardinality K.CC

Know number names and the count sequence.

1.	 Count	to	100	by	ones	and	by	tens.	

2.	 Count	forward	beginning	from	a	given	number	within	the	known	
sequence	(instead	of	having	to	begin	at	1).

3.	 Write	numbers	from	0	to	20.	Represent	a	number	of	objects	with	a	
written	numeral	0-20	(with	0	representing	a	count	of	no	objects).

Count to tell the number of objects.  

4.	 Understand	the	relationship	between	numbers	and	quantities;	connect	
counting	to	cardinality.	

a.	 When	counting	objects,	say	the	number	names	in	the	standard	
order,	pairing	each	object	with	one	and	only	one	number	name	
and	each	number	name	with	one	and	only	one	object.

b.	 Understand	that	the	last	number	name	said	tells	the	number	of	
objects	counted.	The	number	of	objects	is	the	same	regardless	of	
their	arrangement	or	the	order	in	which	they	were	counted.

c.	 Understand	that	each	successive	number	name	refers	to	a	quantity	
that	is	one	larger.	

5.	 Count	to	answer	“how	many?”	questions	about	as	many	as	20	things	
arranged	in	a	line,	a	rectangular	array,	or	a	circle,	or	as	many	as	10	
things	in	a	scattered	configuration;	given	a	number	from	1–20,	count	
out	that	many	objects.

Compare numbers.

6.	 Identify	whether	the	number	of	objects	in	one	group	is	greater	than,	
less	than,	or	equal	to	the	number	of	objects	in	another	group,	e.g.,	by	
using	matching	and	counting	strategies.1

7.	 Compare	two	numbers	between	1	and	10	presented	as	written	
numerals.

operations and algebraic thinking K.oa

Understand addition as putting together and adding to, and under-
stand subtraction as taking apart and taking from.

1.	 Represent	addition	and	subtraction	with	objects,	fingers,	mental	
images,	drawings2,	sounds	(e.g.,	claps),	acting	out	situations,	verbal	
explanations,	expressions,	or	equations.

2.	 Solve	addition	and	subtraction	word	problems,	and	add	and	subtract	
within	10,	e.g.,	by	using	objects	or	drawings	to	represent	the	problem.

3.	 Decompose	numbers	less	than	or	equal	to	10	into	pairs	in	more	
than	one	way,	e.g.,	by	using	objects	or	drawings,	and	record	each	
decomposition	by	a	drawing	or	equation	(e.g.,	5	=	2	+	3	and	5	=	4	+	1).	

4.	 For	any	number	from	1	to	9,	find	the	number	that	makes	10	when	
added	to	the	given	number,	e.g.,	by	using	objects	or	drawings,	and	
record	the	answer	with	a	drawing	or	equation.

5.	 Fluently	add	and	subtract	within	5.

1Include	groups	with	up	to	ten	objects.
2Drawings	need	not	show	details,	but	should	show	the	mathematics	in	the	problem.	
(This	applies	wherever	drawings	are	mentioned	in	the	Standards.)
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number and operations in Base ten K.nBt

Work with numbers 11–19 to gain foundations for place value. 

1.	 Compose	and	decompose	numbers	from	11	to	19	into	ten	ones	and	
some	further	ones,	e.g.,	by	using	objects	or	drawings,	and	record	each	
composition	or	decomposition	by	a	drawing	or	equation	(e.g.,	18	=	10	+	
8);	understand	that	these	numbers	are	composed	of	ten	ones	and	one,	
two,	three,	four,	five,	six,	seven,	eight,	or	nine	ones.	

measurement and data K.md

Describe and compare measurable attributes.

1.	 Describe	measurable	attributes	of	objects,	such	as	length	or	weight.	
Describe	several	measurable	attributes	of	a	single	object.

2.	 Directly	compare	two	objects	with	a	measurable	attribute	in	common,	
to	see	which	object	has	“more	of”/“less	of”	the	attribute,	and	describe	
the	difference.	For example, directly compare the heights of two 
children and describe one child as taller/shorter.

Classify objects and count the number of objects in each category.

3.	 Classify	objects	into	given	categories;	count	the	numbers	of	objects	in	
each	category	and	sort	the	categories	by	count.3

Geometry K.G

Identify and describe shapes (squares, circles, triangles, rectangles, 
hexagons, cubes, cones, cylinders, and spheres).

1.	 Describe	objects	in	the	environment	using	names	of	shapes,	and	
describe	the	relative	positions	of	these	objects	using	terms	such	as	
above,	below,	beside,	in front of,	behind,	and	next to.

2.	 Correctly	name	shapes	regardless	of	their	orientations	or	overall	size.

3.	 Identify	shapes	as	two-dimensional	(lying	in	a	plane,	“flat”)	or	three-
dimensional	(“solid”).

Analyze, compare, create, and compose shapes.

4.	 Analyze	and	compare	two-	and	three-dimensional	shapes,	in	
different	sizes	and	orientations,	using	informal	language	to	describe	
their	similarities,	differences,	parts	(e.g.,	number	of	sides	and	
vertices/“corners”)	and	other	attributes	(e.g.,	having	sides	of	equal	
length).

5.	 Model	shapes	in	the	world	by	building	shapes	from	components	(e.g.,	
sticks	and	clay	balls)	and	drawing	shapes.

6.	 Compose	simple	shapes	to	form	larger	shapes.	For example, “Can you 
join these two triangles with full sides touching to make a rectangle?”

3Limit	category	counts	to	be	less	than	or	equal	to	10.
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mathematics | Grade 1
In	Grade	1,	instructional	time	should	focus	on	four	critical	areas:	(1)	

developing	understanding	of	addition,	subtraction,	and	strategies	for	

addition	and	subtraction	within	20;	(2)	developing	understanding	of	whole	

number	relationships	and	place	value,	including	grouping	in	tens	and	

ones;	(3)	developing	understanding	of	linear	measurement	and	measuring	

lengths	as	iterating	length	units;	and	(4)	reasoning	about	attributes	of,	and	

composing	and	decomposing	geometric	shapes.

(1)	Students	develop	strategies	for	adding	and	subtracting	whole	numbers	

based	on	their	prior	work	with	small	numbers.	They	use	a	variety	of	models,	

including	discrete	objects	and	length-based	models	(e.g.,	cubes	connected	

to	form	lengths),	to	model	add-to,	take-from,	put-together,	take-apart,	and	

compare	situations	to	develop	meaning	for	the	operations	of	addition	and	

subtraction,	and	to	develop	strategies	to	solve	arithmetic	problems	with	

these	operations.	Students	understand	connections	between	counting	

and	addition	and	subtraction	(e.g.,	adding	two	is	the	same	as	counting	on	

two).	They	use	properties	of	addition	to	add	whole	numbers	and	to	create	

and	use	increasingly	sophisticated	strategies	based	on	these	properties	

(e.g.,	“making	tens”)	to	solve	addition	and	subtraction	problems	within	

20.	By	comparing	a	variety	of	solution	strategies,	children	build	their	

understanding	of	the	relationship	between	addition	and	subtraction.	

(2)	Students	develop,	discuss,	and	use	efficient,	accurate,	and	generalizable	

methods	to	add	within	100	and	subtract	multiples	of	10.	They	compare	

whole	numbers	(at	least	to	100)	to	develop	understanding	of	and	solve	

problems	involving	their	relative	sizes.	They	think	of	whole	numbers	

between	10	and	100	in	terms	of	tens	and	ones	(especially	recognizing	the	

numbers	11	to	19	as	composed	of	a	ten	and	some	ones).	Through	activities	

that	build	number	sense,	they	understand	the	order	of	the	counting	

numbers	and	their	relative	magnitudes.	

(3)	Students	develop	an	understanding	of	the	meaning	and	processes	of	

measurement,	including	underlying	concepts	such	as	iterating	(the	mental	

activity	of	building	up	the	length	of	an	object	with	equal-sized	units)	and	

the	transitivity	principle	for	indirect	measurement.1	

(4)	Students	compose	and	decompose	plane	or	solid	figures	(e.g.,	put	

two	triangles	together	to	make	a	quadrilateral)	and	build	understanding	

of	part-whole	relationships	as	well	as	the	properties	of	the	original	and	

composite	shapes.	As	they	combine	shapes,	they	recognize	them	from	

different	perspectives	and	orientations,	describe	their	geometric	attributes,	

and	determine	how	they	are	alike	and	different,	to	develop	the	background	

for	measurement	and	for	initial	understandings	of	properties	such	as	

congruence	and	symmetry.

1Students	should	apply	the	principle	of	transitivity	of	measurement	to	make	indirect	
comparisons,	but	they	need	not	use	this	technical	term.	



COMMON CORE STATE STANDARDS (CCSS)368    |     COMMON CORE STATE STANDARDS TOOLKIT

Common Core State StandardS for matHematICS
G

r
a

d
e

 1   |   14

Grade 1 overview
operations and algebraic thinking

• represent and solve problems involving 
addition and subtraction.

• Understand and apply properties of operations 
and the relationship between addition and 
subtraction.

• add and subtract within 20.

• Work with addition and subtraction equations.

number and operations in Base ten

• extend the counting sequence.

• Understand place value.

• Use place value understanding and properties 
of operations to add and subtract.

measurement and data

• measure lengths indirectly and by iterating 
length units.

• tell and write time.

• represent and interpret data.

Geometry

• reason with shapes and their attributes.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	

the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	

reasoning.
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operations and algebraic thinking 1.oa

Represent and solve problems involving addition and subtraction.

1.	 Use	addition	and	subtraction	within	20	to	solve	word	problems	involving	
situations	of	adding	to,	taking	from,	putting	together,	taking	apart,	
and	comparing,	with	unknowns	in	all	positions,	e.g.,	by	using	objects,	
drawings,	and	equations	with	a	symbol	for	the	unknown	number	to	
represent	the	problem.2

2.	 Solve	word	problems	that	call	for	addition	of	three	whole	numbers	
whose	sum	is	less	than	or	equal	to	20,	e.g.,	by	using	objects,	drawings,	
and	equations	with	a	symbol	for	the	unknown	number	to	represent	the	
problem.

Understand and apply properties of operations and the relationship 
between addition and subtraction. 

3.	 Apply	properties	of	operations	as	strategies	to	add	and	subtract.3	Examples: 
If 8 + 3 = 11 is known, then 3 + 8 = 11 is also known. (Commutative property of 
addition.)  To add 2 + 6 + 4, the second two numbers can be added to make 
a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative property of addition.)

4.	 Understand	subtraction	as	an	unknown-addend	problem.	For example, 
subtract 10 – 8 by finding the number that makes 10 when added to 8. 

Add and subtract within 20. 

5.	 Relate	counting	to	addition	and	subtraction	(e.g.,	by	counting	on	2	to	

add	2).

6.	 Add	and	subtract	within	20,	demonstrating	fluency	for	addition	and	
subtraction	within	10.	Use	strategies	such	as	counting	on;	making	ten	
(e.g.,	8	+	6	=	8	+	2	+	4	=	10	+	4	=	14);	decomposing	a	number	leading	to	
a	ten	(e.g.,	13	–	4	=	13	–	3	–	1	=	10	–	1	=	9);	using	the	relationship	between	
addition	and	subtraction	(e.g.,	knowing	that	8	+	4	=	12,	one	knows	12	–	8	
=	4);	and	creating	equivalent	but	easier	or	known	sums	(e.g.,	adding	6	+	
7	by	creating	the	known	equivalent	6	+	6	+	1	=	12	+	1	=	13).

Work with addition and subtraction equations. 

7.	 Understand	the	meaning	of	the	equal	sign,	and	determine	if	equations	
involving	addition	and	subtraction	are	true	or	false.	For example, which 
of the following equations are true and which are false? 6 = 6, 7 = 8 – 1, 
5 + 2 = 2 + 5, 4 + 1 = 5 + 2.

8.	 Determine	the	unknown	whole	number	in	an	addition	or	subtraction	
equation	relating	three	whole	numbers.	For example, determine the 
unknown number that makes the equation true in each of the equations 8 + 
? = 11, 5 = � – 3, 6 + 6 = �. 

number and operations in Base ten  1.nBt

Extend the counting sequence.

1.	 Count	to	120,	starting	at	any	number	less	than	120.	In	this	range,	read	
and	write	numerals	and	represent	a	number	of	objects	with	a	written	
numeral.

Understand place value.

2.	 Understand	that	the	two	digits	of	a	two-digit	number	represent	amounts	
of	tens	and	ones.	Understand	the	following	as	special	cases:

a.	 10	can	be	thought	of	as	a	bundle	of	ten	ones	—	called	a	“ten.”

b.	 The	numbers	from	11	to	19	are	composed	of	a	ten	and	one,	two,	
three,	four,	five,	six,	seven,	eight,	or	nine	ones.	

c.	 The	numbers	10,	20,	30,	40,	50,	60,	70,	80,	90	refer	to	one,	two,	
three,	four,	five,	six,	seven,	eight,	or	nine	tens	(and	0	ones).

2See	Glossary,	Table	1.
3Students	need	not	use	formal	terms	for	these	properties.
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3.	 Compare	two	two-digit	numbers	based	on	meanings	of	the	tens	and	ones	
digits,	recording	the	results	of	comparisons	with	the	symbols	>,	=,	and	<.	

Use place value understanding and properties of operations to add 
and subtract.

4.	 Add	within	100,	including	adding	a	two-digit	number	and	a	one-digit	
number,	and	adding	a	two-digit	number	and	a	multiple	of	10,	using	concrete	
models	or	drawings	and	strategies	based	on	place	value,	properties	of	
operations,	and/or	the	relationship	between	addition	and	subtraction;	
relate	the	strategy	to	a	written	method	and	explain	the	reasoning	used.	
Understand	that	in	adding	two-digit	numbers,	one	adds	tens	and	tens,	ones	
and	ones;	and	sometimes	it	is	necessary	to	compose	a	ten.

5.	 Given	a	two-digit	number,	mentally	find	10	more	or	10	less	than	the	
number,	without	having	to	count;	explain	the	reasoning	used.

6.	 Subtract	multiples	of	10	in	the	range	10-90	from	multiples	of	10	in	the	
range	10-90	(positive	or	zero	differences),	using	concrete	models	or	
drawings	and	strategies	based	on	place	value,	properties	of	operations,	
and/or	the	relationship	between	addition	and	subtraction;	relate	the	

strategy	to	a	written	method	and	explain	the	reasoning	used.

measurement and data 1.md

Measure lengths indirectly and by iterating length units.

1.	 Order	three	objects	by	length;	compare	the	lengths	of	two	objects	
indirectly	by	using	a	third	object.	

2.	 Express	the	length	of	an	object	as	a	whole	number	of	length	units,	by	
laying	multiple	copies	of	a	shorter	object	(the	length	unit)	end	to	end;	
understand	that	the	length	measurement	of	an	object	is	the	number	
of	same-size	length	units	that	span	it	with	no	gaps	or	overlaps.	Limit to 
contexts where the object being measured is spanned by a whole number of 
length units with no gaps or overlaps.

Tell and write time.

3.	 Tell	and	write	time	in	hours	and	half-hours	using	analog	and	digital	
clocks.

Represent and interpret data.

4.	 Organize,	represent,	and	interpret	data	with	up	to	three	categories;	ask	
and	answer	questions	about	the	total	number	of	data	points,	how	many	
in	each	category,	and	how	many	more	or	less	are	in	one	category	than	in	
another.

Geometry 1.G

Reason with shapes and their attributes.

1.	 Distinguish	between	defining	attributes	(e.g.,	triangles	are	closed	and	
three-sided)	versus	non-defining	attributes	(e.g.,	color,	orientation,	
overall	size);	build	and	draw	shapes	to	possess	defining	attributes.

2.	 Compose	two-dimensional	shapes	(rectangles,	squares,	trapezoids,	
triangles,	half-circles,	and	quarter-circles)	or	three-dimensional	shapes	
(cubes,	right	rectangular	prisms,	right	circular	cones,	and	right	circular	
cylinders)	to	create	a	composite	shape,	and	compose	new	shapes	from	
the	composite	shape.4	

3.	 Partition	circles	and	rectangles	into	two	and	four	equal	shares,	describe	
the	shares	using	the	words	halves,	fourths,	and	quarters,	and	use	the	
phrases	half of,	fourth of,	and	quarter of.	Describe	the	whole	as	two	of,	
or	four	of	the	shares.	Understand	for	these	examples	that	decomposing	
into	more	equal	shares	creates	smaller	shares.

4Students	do	not	need	to	learn	formal	names	such	as	“right	rectangular	prism.”
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mathematics | Grade 2
In	Grade	2,	instructional	time	should	focus	on	four	critical	areas:	(1)	

extending	understanding	of	base-ten	notation;	(2)	building	fluency	with	

addition	and	subtraction;	(3)	using	standard	units	of	measure;	and	(4)	

describing	and	analyzing	shapes.

(1)	Students	extend	their	understanding	of	the	base-ten	system.	This	

includes	ideas	of	counting	in	fives,	tens,	and	multiples	of	hundreds,	tens,	

and	ones,	as	well	as	number	relationships	involving	these	units,	including	

comparing.	Students	understand	multi-digit	numbers	(up	to	1000)	written	

in	base-ten	notation,	recognizing	that	the	digits	in	each	place	represent	

amounts	of	thousands,	hundreds,	tens,	or	ones	(e.g.,	853	is	8	hundreds	+	5	

tens	+	3	ones).	

(2)	Students	use	their	understanding	of	addition	to	develop	fluency	with	

addition	and	subtraction	within	100.	They	solve	problems	within	1000	

by	applying	their	understanding	of	models	for	addition	and	subtraction,	

and	they	develop,	discuss,	and	use	efficient,	accurate,	and	generalizable	

methods	to	compute	sums	and	differences	of	whole	numbers	in	base-ten	

notation,	using	their	understanding	of	place	value	and	the	properties	of	

operations.	They	select	and	accurately	apply	methods	that	are	appropriate	

for	the	context	and	the	numbers	involved	to	mentally	calculate	sums	and	

differences	for	numbers	with	only	tens	or	only	hundreds.	

(3)	Students	recognize	the	need	for	standard	units	of	measure	(centimeter	

and	inch)	and	they	use	rulers	and	other	measurement	tools	with	the	

understanding	that	linear	measure	involves	an	iteration	of	units.	They	

recognize	that	the	smaller	the	unit,	the	more	iterations	they	need	to	cover	a	

given	length.	

(4)	Students	describe	and	analyze	shapes	by	examining	their	sides	and	

angles.	Students	investigate,	describe,	and	reason	about	decomposing	

and	combining	shapes	to	make	other	shapes.	Through	building,	drawing,	

and	analyzing	two-	and	three-dimensional	shapes,	students	develop	a	

foundation	for	understanding	area,	volume,	congruence,	similarity,	and	

symmetry	in	later	grades.
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operations and algebraic thinking

• represent and solve problems involving 
addition and subtraction.

• add and subtract within 20.

• Work with equal groups of objects to gain 
foundations for multiplication.

number and operations in Base ten

• Understand place value.

• Use place value understanding and 
properties of operations to add and subtract.

measurement and data

• measure and estimate lengths in standard 
units.

• relate addition and subtraction to length.

• Work with time and money.

• represent and interpret data.

Geometry

• reason with shapes and their attributes.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	

solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	

the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	

reasoning.

Grade 2 overview
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operations and algebraic thinking  2.oa

Represent and solve problems involving addition and subtraction.

1.	 Use	addition	and	subtraction	within	100	to	solve	one-	and	two-step	
word	problems	involving	situations	of	adding	to,	taking	from,	putting	
together,	taking	apart,	and	comparing,	with	unknowns	in	all	positions, 
e.g.,	by	using	drawings	and	equations	with	a	symbol	for	the	unknown	
number	to	represent	the	problem.1

Add and subtract within 20.

2.	 Fluently	add	and	subtract	within	20	using	mental	strategies.2	By	end	of	
Grade	2,	know	from	memory	all	sums	of	two	one-digit	numbers.	

Work with equal groups of objects to gain foundations for 
multiplication.

3.	 Determine	whether	a	group	of	objects	(up	to	20)	has	an	odd	or	even	
number	of	members,	e.g.,	by	pairing	objects	or	counting	them	by	2s;	
write	an	equation	to	express	an	even	number	as	a	sum	of	two	equal	
addends.

4.	 Use	addition	to	find	the	total	number	of	objects	arranged	in	
rectangular	arrays	with	up	to	5	rows	and	up	to	5	columns;	write	an	
equation	to	express	the	total	as	a	sum	of	equal	addends.

number and operations in Base ten  2.nBt

Understand place value. 

1.	 Understand	that	the	three	digits	of	a	three-digit	number	represent	
amounts	of	hundreds,	tens,	and	ones;	e.g.,	706	equals	7	hundreds,	0	
tens,	and	6	ones.	Understand	the	following	as	special	cases:

a.	 100	can	be	thought	of	as	a	bundle	of	ten	tens	—	called	a	
“hundred.”

b.	 The	numbers	100,	200,	300,	400,	500,	600,	700,	800,	900	refer	to	
one,	two,	three,	four,	five,	six,	seven,	eight,	or	nine	hundreds	(and	0	
tens	and	0	ones).

2.	 Count	within	1000;	skip-count	by	5s,	10s,	and	100s.

3.	 Read	and	write	numbers	to	1000	using	base-ten	numerals,	number	
names,	and	expanded	form.

4.	 Compare	two	three-digit	numbers	based	on	meanings	of	the	hundreds,	
tens,	and	ones	digits,	using	>,	=,	and	<	symbols	to	record	the	results	of	
comparisons.

Use place value understanding and properties of operations to add 
and subtract.

5.	 Fluently	add	and	subtract	within	100	using	strategies	based	on	place	
value,	properties	of	operations,	and/or	the	relationship	between	
addition	and	subtraction.	

6.	 Add	up	to	four	two-digit	numbers	using	strategies	based	on	place	
value	and	properties	of	operations.

7.	 Add	and	subtract	within	1000,	using	concrete	models	or	drawings	
and	strategies	based	on	place	value,	properties	of	operations,	and/or	
the	relationship	between	addition	and	subtraction;	relate	the	strategy	
to	a	written	method.	Understand	that	in	adding	or	subtracting	three-
digit	numbers,	one	adds	or	subtracts	hundreds	and	hundreds,	tens	
and	tens,	ones	and	ones;	and	sometimes	it	is	necessary	to	compose	or	
decompose	tens	or	hundreds.

8.	 Mentally	add	10	or	100	to	a	given	number	100–900,	and	mentally	
subtract	10	or	100	from	a	given	number	100–900.

9.	 Explain	why	addition	and	subtraction	strategies	work,	using	place	value	
and	the	properties	of	operations.3	

1See	Glossary,	Table	1.
2See	standard	1.OA.6	for	a	list	of	mental	strategies.
3Explanations	may	be	supported	by	drawings	or	objects.
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measurement and data  2.md

Measure and estimate lengths in standard units.

1.	 Measure	the	length	of	an	object	by	selecting	and	using	appropriate	
tools	such	as	rulers,	yardsticks,	meter	sticks,	and	measuring	tapes.	

2.	 Measure	the	length	of	an	object	twice,	using	length	units	of	
different	lengths	for	the	two	measurements;	describe	how	the	two	
measurements	relate	to	the	size	of	the	unit	chosen.	

3.	 Estimate	lengths	using	units	of	inches,	feet,	centimeters,	and	meters.

4.	 Measure	to	determine	how	much	longer	one	object	is	than	another,	
expressing	the	length	difference	in	terms	of	a	standard	length	unit.

Relate addition and subtraction to length.

5.	 Use	addition	and	subtraction	within	100	to	solve	word	problems	
involving	lengths	that	are	given	in	the	same	units,	e.g.,	by	using	
drawings	(such	as	drawings	of	rulers)	and	equations	with	a	symbol	for	
the	unknown	number	to	represent	the	problem.

6.	 Represent	whole	numbers	as	lengths	from	0	on	a	number	line	diagram	
with	equally	spaced	points	corresponding	to	the	numbers	0,	1,	2,	...,	and	
represent	whole-number	sums	and	differences	within	100	on	a	number	
line	diagram.	

Work with time and money.

7.	 Tell	and	write	time	from	analog	and	digital	clocks	to	the	nearest	five	
minutes,	using	a.m.	and	p.m.	

8.	 Solve	word	problems	involving	dollar	bills,	quarters,	dimes,	nickels,	and	
pennies,	using	$	and	¢	symbols	appropriately.	Example: If you have 2 
dimes and 3 pennies, how many cents do you have?	

Represent and interpret data.

9.	 Generate	measurement	data	by	measuring	lengths	of	several	objects	
to	the	nearest	whole	unit,	or	by	making	repeated	measurements	of	the	
same	object.	Show	the	measurements	by	making	a	line	plot,	where	the	
horizontal	scale	is	marked	off	in	whole-number	units.

10.	 Draw	a	picture	graph	and	a	bar	graph	(with	single-unit	scale)	to	
represent	a	data	set	with	up	to	four	categories.	Solve	simple	put-
together,	take-apart,	and	compare	problems4	using	information	
presented	in	a	bar	graph.	

Geometry  2.G

Reason with shapes and their attributes.

1.	 Recognize	and	draw	shapes	having	specified	attributes,	such	as	a	given	
number	of	angles	or	a	given	number	of	equal	faces.5	Identify	triangles,	
quadrilaterals,	pentagons,	hexagons,	and	cubes.	

2.	 Partition	a	rectangle	into	rows	and	columns	of	same-size	squares	and	
count	to	find	the	total	number	of	them.	

3.	 Partition	circles	and	rectangles	into	two,	three,	or	four	equal	shares,	
describe	the	shares	using	the	words	halves,	thirds,	half of,	a third of,	
etc.,	and	describe	the	whole	as	two	halves,	three	thirds,	four	fourths.	
Recognize	that	equal	shares	of	identical	wholes	need	not	have	the	
same	shape.

4See	Glossary,	Table	1.
5Sizes	are	compared	directly	or	visually,	not	compared	by	measuring.
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Mathematics	|	Grade	3

In	Grade	3,	instructional	time	should	focus	on	four	critical	areas:		(1)	

developing	understanding	of	multiplication	and	division	and	strategies	

for	multiplication	and	division	within	100;	(2)	developing	understanding	

of	fractions,	especially	unit	fractions	(fractions	with	numerator	1);	(3)	

developing	understanding	of	the	structure	of	rectangular	arrays	and	of	

area;	and	(4)	describing	and	analyzing	two-dimensional	shapes.	

(1)	Students	develop	an	understanding	of	the	meanings	of	multiplication	

and	division	of	whole	numbers	through	activities	and	problems	involving	

equal-sized	groups,	arrays,	and	area	models;	multiplication	is	finding	

an	unknown	product,	and	division	is	finding	an	unknown	factor	in	these	

situations.	For	equal-sized	group	situations,	division	can	require	finding	

the	unknown	number	of	groups	or	the	unknown	group	size.	Students	use	

properties	of	operations	to	calculate	products	of	whole	numbers,	using	

increasingly	sophisticated	strategies	based	on	these	properties	to	solve	

multiplication	and	division	problems	involving	single-digit	factors.	By	

comparing	a	variety	of	solution	strategies,	students	learn	the	relationship	

between	multiplication	and	division.	

(2)	Students	develop	an	understanding	of	fractions,	beginning	with	

unit	fractions.	Students	view	fractions	in	general	as	being	built	out	of	

unit	fractions,	and	they	use	fractions	along	with	visual	fraction	models	

to	represent	parts	of	a	whole.	Students	understand	that	the	size	of	a	

fractional	part	is	relative	to	the	size	of	the	whole.	For	example,	1/2	of	the	

paint	in	a	small	bucket	could	be	less	paint	than	1/3	of	the	paint	in	a	larger	

bucket,	but	1/3	of	a	ribbon	is	longer	than	1/5	of	the	same	ribbon	because	

when	the	ribbon	is	divided	into	3	equal	parts,	the	parts	are	longer	than	

when	the	ribbon	is	divided	into	5	equal	parts.	Students	are	able	to	use	

fractions	to	represent	numbers	equal	to,	less	than,	and	greater	than	one.	

They	solve	problems	that	involve	comparing	fractions	by	using	visual	

fraction	models	and	strategies	based	on	noticing	equal	numerators	or	

denominators.	

(3)	Students	recognize	area	as	an	attribute	of	two-dimensional	regions.	

They	measure	the	area	of	a	shape	by	finding	the	total	number	of	same-

size	units	of	area	required	to	cover	the	shape	without	gaps	or	overlaps,	

a	square	with	sides	of	unit	length	being	the	standard	unit	for	measuring	

area.	Students	understand	that	rectangular	arrays	can	be	decomposed	into	

identical	rows	or	into	identical	columns.	By	decomposing	rectangles	into	

rectangular	arrays	of	squares,	students	connect	area	to	multiplication,	and	

justify	using	multiplication	to	determine	the	area	of	a	rectangle.	

(4)	Students	describe,	analyze,	and	compare	properties	of	two-

dimensional	shapes.	They	compare	and	classify	shapes	by	their	sides	and	

angles,	and	connect	these	with	definitions	of	shapes.	Students	also	relate	

their	fraction	work	to	geometry	by	expressing	the	area	of	part	of	a	shape	

as	a	unit	fraction	of	the	whole.
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operations and algebraic thinking

• represent and solve problems involving 
multiplication and division.

• Understand properties of multiplication and 
the relationship between multiplication and 
division.

• multiply and divide within 100. 

• Solve problems involving the four operations, 
and identify and explain patterns in arithmetic.

number and operations in Base ten

• Use place value understanding and properties 
of operations to perform multi-digit arithmetic.

number and operations—fractions

• develop understanding of fractions as numbers.

measurement and data

• Solve problems involving measurement and 
estimation of intervals of time, liquid volumes, 
and masses of objects.

• represent and interpret data.

• Geometric measurement: understand concepts 
of area and relate area to multiplication and to 
addition.

• Geometric measurement: recognize perimeter 
as an attribute of plane figures and distinguish 
between linear and area measures.

Geometry

• reason with shapes and their attributes.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.

Grade 3 overview
mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	

solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	

the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	

reasoning.
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operations and algebraic thinking  3.oa

Represent and solve problems involving multiplication and division.

1.	 Interpret	products	of	whole	numbers,	e.g.,	interpret	5	×	7	as	the	total	
number	of	objects	in	5	groups	of	7	objects	each.	For example, describe 
a context in which a total number of objects can be expressed as 5 × 7. 

2.	 Interpret	whole-number	quotients	of	whole	numbers,	e.g.,	interpret	
56	÷	8	as	the	number	of	objects	in	each	share	when	56	objects	are	
partitioned	equally	into	8	shares,	or	as	a	number	of	shares	when	
56	objects	are	partitioned	into	equal	shares	of	8	objects	each.	For 
example, describe a context in which a number of shares or a number of 
groups can be expressed as 56 ÷ 8.

3.	 Use	multiplication	and	division	within	100	to	solve	word	problems	in	
situations	involving	equal	groups,	arrays,	and	measurement	quantities,	
e.g.,	by	using	drawings	and	equations	with	a	symbol	for	the	unknown	
number	to	represent	the	problem.1

4.	 Determine	the	unknown	whole	number	in	a	multiplication	or	division	
equation	relating	three	whole	numbers.	For example, determine the 
unknown number that makes the equation true in each of the equations 8 
× ? = 48, 5 = � ÷ 3, 6 × 6 = ?.

Understand properties of multiplication and the relationship 
between multiplication and division.

5.	 Apply	properties	of	operations	as	strategies	to	multiply	and	
divide.2	Examples: If 6 × 4 = 24 is known, then 4 × 6 = 24 is also known. 
(Commutative property of multiplication.) 3 × 5 × 2 can be found by 3 
× 5 = 15, then 15 × 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. (Associative 
property of multiplication.) Knowing that 8 × 5 = 40 and 8 × 2 = 16, one 
can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) = 40 + 16 = 56. (Distributive 
property.) 

6.	 Understand	division	as	an	unknown-factor	problem.	For example, find 
32 ÷ 8 by finding the number that makes 32 when multiplied by 8. 

Multiply and divide within 100.

7.	 Fluently	multiply	and	divide	within	100,	using	strategies	such	as	the	
relationship	between	multiplication	and	division	(e.g.,	knowing	that	8	×	
5	=	40,	one	knows	40	÷	5	=	8)	or	properties	of	operations.	By	the	end	
of	Grade	3,	know	from	memory	all	products	of	two	one-digit	numbers.

Solve problems involving the four operations, and identify and 
explain patterns in arithmetic.

8.	 Solve	two-step	word	problems	using	the	four	operations.	Represent	
these	problems	using	equations	with	a	letter	standing	for	the	
unknown	quantity.	Assess	the	reasonableness	of	answers	using	mental	
computation	and	estimation	strategies	including	rounding.3	

9.	 Identify	arithmetic	patterns	(including	patterns	in	the	addition	table	or	
multiplication	table),	and	explain	them	using	properties	of	operations.	
For example, observe that 4 times a number is always even, and explain 
why 4 times a number can be decomposed into two equal addends. 

1See	Glossary,	Table	2.
2Students	need	not	use	formal	terms	for	these	properties.
3This	standard	is	limited	to	problems	posed	with	whole	numbers	and	having	whole-
number	answers;	students	should	know	how	to	perform	operations	in	the	conven-
tional	order	when	there	are	no	parentheses	to	specify	a	particular	order	(Order	of	
Operations).
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Number and Operations in Base Ten  3.NBT

Use place value understanding and properties of operations to 
perform multi-digit arithmetic.4

1.	 Use	place	value	understanding	to	round	whole	numbers	to	the	nearest	
10	or	100.

2.	 Fluently	add	and	subtract	within	1000	using	strategies	and	algorithms	
based	on	place	value,	properties	of	operations,	and/or	the	relationship	
between	addition	and	subtraction.

3.	 Multiply	one-digit	whole	numbers	by	multiples	of	10	in	the	range	
10–90	(e.g.,	9	×	80,	5	×	60)	using	strategies	based	on	place	value	and	
properties	of	operations.	

Number and Operations—Fractions5  3.NF

Develop understanding of fractions as numbers.
1.	 Understand	a	fraction	1/b	as	the	quantity	formed	by	1	part	when	a	

whole	is	partitioned	into	b equal	parts;	understand	a	fraction	a/b	as	
the	quantity	formed	by	a	parts	of	size	1/b.	

2.	 Understand	a	fraction	as	a	number	on	the	number	line;	represent	
fractions	on	a	number	line	diagram.	

a. Represent	a	fraction	1/b	on	a	number	line	diagram	by	defining	the	
interval	from	0	to	1	as	the	whole	and	partitioning	it	into	b	equal	
parts.	Recognize	that	each	part	has	size	1/b	and	that	the	endpoint	
of	the	part	based	at	0	locates	the	number	1/b	on	the	number	line.

b. Represent	a	fraction	a/b	on	a	number	line	diagram	by	marking	off	
a	lengths	1/b	from	0.	Recognize	that	the	resulting	interval	has	size	
a/b	and	that	its	endpoint	locates	the	number	a/b	on	the	number	
line.

3.	 Explain	equivalence	of	fractions	in	special	cases,	and	compare	
fractions	by	reasoning	about	their	size.	

a. Understand	two	fractions	as	equivalent	(equal)	if	they	are	the	
same	size,	or	the	same	point	on	a	number	line.

b. Recognize	and	generate	simple	equivalent	fractions,	e.g.,	1/2	=	
2/4,	4/6	=	2/3.	Explain	why	the	fractions	are	equivalent,	e.g.,	by	
using	a	visual	fraction	model.	

c. Express	whole	numbers	as	fractions,	and	recognize	fractions	that	
are	equivalent	to	whole	numbers.	Examples: Express 3 in the form 
3 = 3/1; recognize that 6/1 = 6; locate 4/4 and 1 at the same point 
of a number line diagram.

d. Compare	two	fractions	with	the	same	numerator	or	the	same	
denominator	by	reasoning	about	their	size.	Recognize	that	
comparisons	are	valid	only	when	the	two	fractions	refer	to	the	
same	whole.	Record	the	results	of	comparisons	with	the	symbols	
>,	=,	or	<,	and	justify	the	conclusions,	e.g.,	by	using	a	visual	
fraction	model.	

Measurement and Data  3.MD

Solve problems involving measurement and estimation of intervals 
of time, liquid volumes, and masses of objects.

1.	 Tell	and	write	time	to	the	nearest	minute	and	measure	time	intervals	
in	minutes.	Solve	word	problems	involving	addition	and	subtraction	
of	time	intervals	in	minutes,	e.g.,	by	representing	the	problem	on	a	
number	line	diagram.

4A	range	of	algorithms	may	be	used.
5Grade	3	expectations	in	this	domain	are	limited	to	fractions	with	denominators	2,	3,	
4,	6,	and	8.
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2.	 Measure	and	estimate	liquid	volumes	and	masses	of	objects	using	
standard	units	of	grams	(g),	kilograms	(kg),	and	liters	(l).6	Add,	
subtract,	multiply,	or	divide	to	solve	one-step	word	problems	involving	
masses	or	volumes	that	are	given	in	the	same	units,	e.g.,	by	using	
drawings	(such	as	a	beaker	with	a	measurement	scale)	to	represent	
the	problem.7

Represent and interpret data.

3.	 Draw	a	scaled	picture	graph	and	a	scaled	bar	graph	to	represent	a	
data	set	with	several	categories.	Solve	one-	and	two-step	“how	many	
more”	and	“how	many	less”	problems	using	information	presented	in	
scaled	bar	graphs.	For example, draw a bar graph in which each square in 
the bar graph might represent 5 pets.

4.	 Generate	measurement	data	by	measuring	lengths	using	rulers	marked	
with	halves	and	fourths	of	an	inch.	Show	the	data	by	making	a	line	
plot,	where	the	horizontal	scale	is	marked	off	in	appropriate	units—
whole	numbers,	halves,	or	quarters.

Geometric measurement: understand concepts of area and relate 
area to multiplication and to addition.

5.	 Recognize	area	as	an	attribute	of	plane	figures	and	understand	
concepts	of	area	measurement.

a.	 A	square	with	side	length	1	unit,	called	“a	unit	square,”	is	said	to	
have	“one	square	unit”	of	area,	and	can	be	used	to	measure	area.

b.	 A	plane	figure	which	can	be	covered	without	gaps	or	overlaps	by	
n	unit	squares	is	said	to	have	an	area	of	n	square	units.	

6.	 Measure	areas	by	counting	unit	squares	(square	cm,	square	m,	square	
in,	square	ft,	and	improvised	units).	

7.	 Relate	area	to	the	operations	of	multiplication	and	addition.

a.	 Find	the	area	of	a	rectangle	with	whole-number	side	lengths	by	
tiling	it,	and	show	that	the	area	is	the	same	as	would	be	found	by	
multiplying	the	side	lengths.

b.	 Multiply	side	lengths	to	find	areas	of	rectangles	with	whole-
number	side	lengths	in	the	context	of	solving	real	world	and	
mathematical	problems,	and	represent	whole-number	products	as	
rectangular	areas	in	mathematical	reasoning.	

c.	 Use	tiling	to	show	in	a	concrete	case	that	the	area	of	a	rectangle	
with	whole-number	side	lengths	a	and	b	+	c	is	the	sum	of	
a	×	b	and	a	×	c.	Use	area	models	to	represent	the	distributive	
property	in	mathematical	reasoning.	

d.	 Recognize	area	as	additive.	Find	areas	of	rectilinear	figures	by	
decomposing	them	into	non-overlapping	rectangles	and	adding	
the	areas	of	the	non-overlapping	parts,	applying	this	technique	to	
solve	real	world	problems.	

Geometric measurement: recognize perimeter as an attribute of 
plane figures and distinguish between linear and area measures.

8.	 Solve	real	world	and	mathematical	problems	involving	perimeters	
of	polygons,	including	finding	the	perimeter	given	the	side	lengths,	
finding	an	unknown	side	length,	and	exhibiting	rectangles	with	the	
same	perimeter	and	different	areas	or	with	the	same	area	and	different	
perimeters.

6Excludes	compound	units	such	as	cm3	and	finding	the	geometric	volume	of	a	
container.
7Excludes	multiplicative	comparison	problems	(problems	involving	notions	of	
“times	as	much”;	see	Glossary,	Table	2).
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Geometry  3.G

Reason with shapes and their attributes.

1.	 Understand	that	shapes	in	different	categories	(e.g.,	rhombuses,	
rectangles,	and	others)	may	share	attributes	(e.g.,	having	four	sides),	
and	that	the	shared	attributes	can	define	a	larger	category	(e.g.,	
quadrilaterals).	Recognize	rhombuses,	rectangles,	and	squares	as	
examples	of	quadrilaterals,	and	draw	examples	of	quadrilaterals	that	
do	not	belong	to	any	of	these	subcategories.

2.	 Partition	shapes	into	parts	with	equal	areas.	Express	the	area	of	each	
part	as	a	unit	fraction	of	the	whole.	For example, partition a shape into 4 
parts with equal area, and describe the area of each part as 1/4 of the area 
of the shape.
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mathematics | Grade 4
In	Grade	4,	instructional	time	should	focus	on	three	critical	areas:	(1)	

developing	understanding	and	fluency	with	multi-digit	multiplication,	

and	developing	understanding	of	dividing	to	find	quotients	involving	

multi-digit	dividends;	(2)	developing	an	understanding	of	fraction	

equivalence,	addition	and	subtraction	of	fractions	with	like	denominators,	

and	multiplication	of	fractions	by	whole	numbers;	(3)	understanding	

that	geometric	figures	can	be	analyzed	and	classified	based	on	their	

properties,	such	as	having	parallel	sides,	perpendicular	sides,	particular	

angle	measures,	and	symmetry.

(1)	Students	generalize	their	understanding	of	place	value	to	1,000,000,	

understanding	the	relative	sizes	of	numbers	in	each	place.	They	apply	their	

understanding	of	models	for	multiplication	(equal-sized	groups,	arrays,	

area	models),	place	value,	and	properties	of	operations,	in	particular	the	

distributive	property,	as	they	develop,	discuss,	and	use	efficient,	accurate,	

and	generalizable	methods	to	compute	products	of	multi-digit	whole	

numbers.	Depending	on	the	numbers	and	the	context,	they	select	and	

accurately	apply	appropriate	methods	to	estimate	or	mentally	calculate	

products.	They	develop	fluency	with	efficient	procedures	for	multiplying	

whole	numbers;	understand	and	explain	why	the	procedures	work	based	on	

place	value	and	properties	of	operations;	and	use	them	to	solve	problems.	

Students	apply	their	understanding	of	models	for	division,	place	value,	

properties	of	operations,	and	the	relationship	of	division	to	multiplication	

as	they	develop,	discuss,	and	use	efficient,	accurate,	and	generalizable	

procedures	to	find	quotients	involving	multi-digit	dividends.	They	select	

and	accurately	apply	appropriate	methods	to	estimate	and	mentally	

calculate	quotients,	and	interpret	remainders	based	upon	the	context.	

(2)	Students	develop	understanding	of	fraction	equivalence	and	

operations	with	fractions.	They	recognize	that	two	different	fractions	can	

be	equal	(e.g.,	15/9	=	5/3),	and	they	develop	methods	for	generating	and	

recognizing	equivalent	fractions.	Students	extend	previous	understandings	

about	how	fractions	are	built	from	unit	fractions,	composing	fractions	

from	unit	fractions,	decomposing	fractions	into	unit	fractions,	and	using	

the	meaning	of	fractions	and	the	meaning	of	multiplication	to	multiply	a	

fraction	by	a	whole	number.	

(3)	Students	describe,	analyze,	compare,	and	classify	two-dimensional	

shapes.	Through	building,	drawing,	and	analyzing	two-dimensional	shapes,	

students	deepen	their	understanding	of	properties	of	two-dimensional	

objects	and	the	use	of	them	to	solve	problems	involving	symmetry.
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Grade 4 overview
operations and algebraic thinking

• Use the four operations with whole numbers to 
solve problems.

• Gain familiarity with factors and multiples.

• Generate and analyze patterns. 

number and operations in Base ten

• Generalize place value understanding for multi-
digit whole numbers.

• Use place value understanding and properties of 
operations to perform multi-digit arithmetic.

number and operations—fractions

• extend understanding of fraction equivalence 
and ordering.

• Build fractions from unit fractions by applying 
and extending previous understandings of 
operations on whole numbers.

• Understand decimal notation for fractions, and 
compare decimal fractions.

measurement and data

• Solve problems involving measurement and 
conversion of measurements from a larger unit to 
a smaller unit.

• represent and interpret data.

• Geometric measurement: understand concepts of 
angle and measure angles.

Geometry

• draw and identify lines and angles, and classify 
shapes by properties of their lines and angles.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.
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operations and algebraic thinking  4.oa

Use the four operations with whole numbers to solve problems.

1.	 Interpret	a	multiplication	equation	as	a	comparison,	e.g.,	interpret	35	
=	5	×	7	as	a	statement	that	35	is	5	times	as	many	as	7	and	7	times	as	
many	as	5.	Represent	verbal	statements	of	multiplicative	comparisons	
as	multiplication	equations.

2.	 Multiply	or	divide	to	solve	word	problems	involving	multiplicative	
comparison,	e.g.,	by	using	drawings	and	equations	with	a	symbol	
for	the	unknown	number	to	represent	the	problem,	distinguishing	
multiplicative	comparison	from	additive	comparison.1

3.	 Solve	multistep	word	problems	posed	with	whole	numbers	and	having	
whole-number	answers	using	the	four	operations,	including	problems	
in	which	remainders	must	be	interpreted.	Represent	these	problems	
using	equations	with	a	letter	standing	for	the	unknown	quantity.	
Assess	the	reasonableness	of	answers	using	mental	computation	and	
estimation	strategies	including	rounding.

Gain familiarity with factors and multiples.

4.	 Find	all	factor	pairs	for	a	whole	number	in	the	range	1–100.	Recognize	
that	a	whole	number	is	a	multiple	of	each	of	its	factors.	Determine	
whether	a	given	whole	number	in	the	range	1–100	is	a	multiple	of	a	
given	one-digit	number.	Determine	whether	a	given	whole	number	in	
the	range	1–100	is	prime	or	composite.

Generate and analyze patterns.

5.	 Generate	a	number	or	shape	pattern	that	follows	a	given	rule.	Identify	
apparent	features	of	the	pattern	that	were	not	explicit	in	the	rule	itself.	
For example, given the rule “Add 3” and the starting number 1, generate 
terms in the resulting sequence and observe that the terms appear to 
alternate between odd and even numbers. Explain informally why the 
numbers will continue to alternate in this way. 

number and operations in Base ten2  4.nBt

Generalize place value understanding for multi-digit whole numbers.

1.	 Recognize	that	in	a	multi-digit	whole	number,	a	digit	in	one	place	
represents	ten	times	what	it	represents	in	the	place	to	its	right.	For 
example, recognize that 700 ÷ 70 = 10 by applying concepts of place value 
and division.

2.	 Read	and	write	multi-digit	whole	numbers	using	base-ten	numerals,	
number	names,	and	expanded	form.	Compare	two	multi-digit	numbers	
based	on	meanings	of	the	digits	in	each	place,	using	>,	=,	and	<	
symbols	to	record	the	results	of	comparisons.

3.	 Use	place	value	understanding	to	round	multi-digit	whole	numbers	to	
any	place.

Use place value understanding and properties of operations to 
perform multi-digit arithmetic.

4.	 Fluently	add	and	subtract	multi-digit	whole	numbers	using	the	
standard	algorithm.

5.	 Multiply	a	whole	number	of	up	to	four	digits	by	a	one-digit	whole	
number,	and	multiply	two	two-digit	numbers,	using	strategies	based	
on	place	value	and	the	properties	of	operations.	Illustrate	and	explain	
the	calculation	by	using	equations,	rectangular	arrays,	and/or	area	
models.

1See	Glossary,	Table	2.
2Grade	4	expectations	in	this	domain	are	limited	to	whole	numbers	less	than	or	
equal	to	1,000,000.
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6.	 Find	whole-number	quotients	and	remainders	with	up	to	four-digit	
dividends	and	one-digit	divisors,	using	strategies	based	on	place	
value,	the	properties	of	operations,	and/or	the	relationship	between	
multiplication	and	division.	Illustrate	and	explain	the	calculation	by	
using	equations,	rectangular	arrays,	and/or	area	models.	

number and operations—fractions3  4.nf

Extend understanding of fraction equivalence and ordering.

1.	 Explain	why	a	fraction	a/b	is	equivalent	to	a	fraction	(n	×	a)/(n	×	b)	
by	using	visual	fraction	models,	with	attention	to	how	the	number	and	
size	of	the	parts	differ	even	though	the	two	fractions	themselves	are	
the	same	size.	Use	this	principle	to	recognize	and	generate	equivalent	
fractions.

2.	 Compare	two	fractions	with	different	numerators	and	different	
denominators,	e.g.,	by	creating	common	denominators	or	numerators,	
or	by	comparing	to	a	benchmark	fraction	such	as	1/2.	Recognize	that	
comparisons	are	valid	only	when	the	two	fractions	refer	to	the	same	
whole.	Record	the	results	of	comparisons	with	symbols	>,	=,	or	<,	and	
justify	the	conclusions,	e.g.,	by	using	a	visual	fraction	model.

Build fractions from unit fractions by applying and extending 
previous understandings of operations on whole numbers. 

3.	 Understand	a	fraction	a/b	with	a	>	1	as	a	sum	of	fractions	1/b.	

a.	 Understand	addition	and	subtraction	of	fractions	as	joining	and	
separating	parts	referring	to	the	same	whole.

b.	 Decompose	a	fraction	into	a	sum	of	fractions	with	the	
same	denominator	in	more	than	one	way,	recording	each	
decomposition	by	an	equation.	Justify	decompositions,	e.g.,	by	
using	a	visual	fraction	model.	Examples: 3/8 = 1/8 + 1/8 + 1/8 ; 
3/8 = 1/8 + 2/8 ; 2 1/8 = 1 + 1 + 1/8 = 8/8 + 8/8 + 1/8.

c.	 Add	and	subtract	mixed	numbers	with	like	denominators,	e.g.,	by	
replacing	each	mixed	number	with	an	equivalent	fraction,	and/or	
by	using	properties	of	operations	and	the	relationship	between	
addition	and	subtraction.

d.	 Solve	word	problems	involving	addition	and	subtraction	
of	fractions	referring	to	the	same	whole	and	having	like	
denominators,	e.g.,	by	using	visual	fraction	models	and	equations	
to	represent	the	problem.	

4.	 Apply	and	extend	previous	understandings	of	multiplication	to	
multiply	a	fraction	by	a	whole	number.

a.	 Understand	a	fraction	a/b	as	a	multiple	of	1/b.	For example, use 
a visual fraction model to represent 5/4 as the product 5 × (1/4), 
recording the conclusion by the equation 5/4 = 5 × (1/4). 

b.	 Understand	a	multiple	of	a/b	as	a	multiple	of	1/b,	and	use	this	
understanding	to	multiply	a	fraction	by	a	whole	number.	For 
example, use a visual fraction model to express 3 × (2/5) as 6 × (1/5), 
recognizing this product as 6/5. (In general, n × (a/b) = (n × a)/b.)

c.	 Solve	word	problems	involving	multiplication	of	a	fraction	by	a	
whole	number,	e.g.,	by	using	visual	fraction	models	and	equations	
to	represent	the	problem.	For example, if each person at a party will 
eat 3/8 of a pound of roast beef, and there will be 5 people at the 
party, how many pounds of roast beef will be needed? Between what 
two whole numbers does your answer lie? 

3Grade	4	expectations	in	this	domain	are	limited	to	fractions	with	denominators	2,	
3,	4,	5,	6,	8,	10,	12,	and	100.
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Understand decimal notation for fractions, and compare decimal 
fractions.

5.	 Express	a	fraction	with	denominator	10	as	an	equivalent	fraction	with	
denominator	100,	and	use	this	technique	to	add	two	fractions	with	
respective	denominators	10	and	100.4	For example, express 3/10 as 
30/100, and add 3/10 + 4/100 = 34/100.

6.	 Use	decimal	notation	for	fractions	with	denominators	10	or	100.	For 
example, rewrite 0.62 as 62/100; describe a length as 0.62 meters; locate 
0.62 on a number line diagram.

7.	 Compare	two	decimals	to	hundredths	by	reasoning	about	their	size.	
Recognize	that	comparisons	are	valid	only	when	the	two	decimals	
refer	to	the	same	whole.	Record	the	results	of	comparisons	with	the	
symbols	>,	=,	or	<,	and	justify	the	conclusions,	e.g.,	by	using	a	visual	
model.

measurement and data  4.md

Solve problems involving measurement and conversion of 
measurements from a larger unit to a smaller unit.

1.	 Know	relative	sizes	of	measurement	units	within	one	system	of	units	
including	km,	m,	cm;	kg,	g;	lb,	oz.;	l,	ml;	hr,	min,	sec.	Within	a	single	
system	of	measurement,	express	measurements	in	a	larger	unit	in	
terms	of	a	smaller	unit.	Record	measurement	equivalents	in	a	two-
column	table.	For example, know that 1 ft is 12 times as long as 1 in. 
Express the length of a 4 ft snake as 48 in. Generate a conversion table for 
feet and inches listing the number pairs (1, 12), (2, 24), (3, 36), ...

2.	 Use	the	four	operations	to	solve	word	problems	involving	distances,	
intervals	of	time,	liquid	volumes,	masses	of	objects,	and	money,	
including	problems	involving	simple	fractions	or	decimals,	and	
problems	that	require	expressing	measurements	given	in	a	larger	unit	
in	terms	of	a	smaller	unit.	Represent	measurement	quantities	using	
diagrams	such	as	number	line	diagrams	that	feature	a	measurement	
scale.

3.	 Apply	the	area	and	perimeter	formulas	for	rectangles	in	real	world	and	
mathematical	problems.	For example, find the width of a rectangular 
room given the area of the flooring and the length, by viewing the area 
formula as a multiplication equation with an unknown factor.

Represent and interpret data.

4.	 Make	a	line	plot	to	display	a	data	set	of	measurements	in	fractions	of	
a	unit	(1/2,	1/4,	1/8).	Solve	problems	involving	addition	and	subtraction	
of	fractions	by	using	information	presented	in	line	plots.	For example, 
from a line plot find and interpret the difference in length between the 
longest and shortest specimens in an insect collection.

Geometric measurement: understand concepts of angle and measure 
angles.

5.	 Recognize	angles	as	geometric	shapes	that	are	formed	wherever	two	
rays	share	a	common	endpoint,	and	understand	concepts	of	angle	
measurement:

a.	 An	angle	is	measured	with	reference	to	a	circle	with	its	center	at	
the	common	endpoint	of	the	rays,	by	considering	the	fraction	of	
the	circular	arc	between	the	points	where	the	two	rays	intersect	
the	circle.	An	angle	that	turns	through	1/360	of	a	circle	is	called	a	
“one-degree	angle,”	and	can	be	used	to	measure	angles.

b.	 An	angle	that	turns	through	n	one-degree	angles	is	said	to	have	
an	angle	measure	of	n	degrees.

4Students	who	can	generate	equivalent	fractions	can	develop	strategies	for	adding	
fractions	with	unlike	denominators	in	general.	But	addition	and	subtraction	with	un-
like	denominators	in	general	is	not	a	requirement	at	this	grade.
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6.	 Measure	angles	in	whole-number	degrees	using	a	protractor.	Sketch	
angles	of	specified	measure.

7.	 Recognize	angle	measure	as	additive.	When	an	angle	is	decomposed	
into	non-overlapping	parts,	the	angle	measure	of	the	whole	is	the	sum	
of	the	angle	measures	of	the	parts.	Solve	addition	and	subtraction	
problems	to	find	unknown	angles	on	a	diagram	in	real	world	and	
mathematical	problems,	e.g.,	by	using	an	equation	with	a	symbol	for	
the	unknown	angle	measure.

Geometry   4.G

Draw and identify lines and angles, and classify shapes by properties 
of their lines and angles.

1.	 Draw	points,	lines,	line	segments,	rays,	angles	(right,	acute,	obtuse),	
and	perpendicular	and	parallel	lines.	Identify	these	in	two-dimensional	
figures.

2.	 Classify	two-dimensional	figures	based	on	the	presence	or	absence	of	
parallel	or	perpendicular	lines,	or	the	presence	or	absence	of	angles	of	
a	specified	size.	Recognize	right	triangles	as	a	category,	and	identify	
right	triangles.

3.	 Recognize	a	line	of	symmetry	for	a	two-dimensional	figure	as	a	line	
across	the	figure	such	that	the	figure	can	be	folded	along	the	line	
into	matching	parts.	Identify	line-symmetric	figures	and	draw	lines	of	
symmetry.
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mathematics | Grade 5
In	Grade	5,	instructional	time	should	focus	on	three	critical	areas:		(1)	

developing	fluency	with	addition	and	subtraction	of	fractions,	and	

developing	understanding	of	the	multiplication	of	fractions	and	of	division	

of	fractions	in	limited	cases	(unit	fractions	divided	by	whole	numbers	and	

whole	numbers	divided	by	unit	fractions);	(2)	extending	division	to	2-digit	

divisors,	integrating	decimal	fractions	into	the	place	value	system	and	

developing	understanding	of	operations	with	decimals	to	hundredths,	and	

developing	fluency	with	whole	number	and	decimal	operations;	and	(3)	

developing	understanding	of	volume.

(1)	Students	apply	their	understanding	of	fractions	and	fraction	models	to	

represent	the	addition	and	subtraction	of	fractions	with	unlike	denominators	

as	equivalent	calculations	with	like	denominators.	They	develop	fluency	

in	calculating	sums	and	differences	of	fractions,	and	make	reasonable	

estimates	of	them.	Students	also	use	the	meaning	of	fractions,	of	

multiplication	and	division,	and	the	relationship	between	multiplication	and	

division	to	understand	and	explain	why	the	procedures	for	multiplying	and	

dividing	fractions	make	sense.	(Note:	this	is	limited	to	the	case	of	dividing	

unit	fractions	by	whole	numbers	and	whole	numbers	by	unit	fractions.)	

(2)	Students	develop	understanding	of	why	division	procedures	work	

based	on	the	meaning	of	base-ten	numerals	and	properties	of	operations.	

They	finalize	fluency	with	multi-digit	addition,	subtraction,	multiplication,	

and	division.		They	apply	their	understandings	of	models	for	decimals,	

decimal	notation,	and	properties	of	operations	to	add	and	subtract	

decimals	to	hundredths.	They	develop	fluency	in	these	computations,	and	

make	reasonable	estimates	of	their	results.	Students	use	the	relationship	

between	decimals	and	fractions,	as	well	as	the	relationship	between	

finite	decimals	and	whole	numbers	(i.e.,	a	finite	decimal	multiplied	by	an	

appropriate	power	of	10	is	a	whole	number),	to	understand	and	explain	

why	the	procedures	for	multiplying	and	dividing	finite	decimals	make	

sense.	They	compute	products	and	quotients	of	decimals	to	hundredths	

efficiently	and	accurately.

(3)	Students	recognize	volume	as	an	attribute	of	three-dimensional	

space.	They	understand	that	volume	can	be	measured	by	finding	the	total	

number	of	same-size	units	of	volume	required	to	fill	the	space	without	

gaps	or	overlaps.	They	understand	that	a	1-unit	by	1-unit	by	1-unit	cube	

is	the	standard	unit	for	measuring	volume.	They	select	appropriate	units,	

strategies,	and	tools	for	solving	problems	that	involve	estimating	and	

measuring	volume.	They	decompose	three-dimensional	shapes	and	find	

volumes	of	right	rectangular	prisms	by	viewing	them	as	decomposed	into	

layers	of	arrays	of	cubes.	They	measure	necessary	attributes	of	shapes	in	

order	to	determine	volumes	to	solve	real	world	and	mathematical	problems.
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operations and algebraic thinking

• Write and interpret numerical expressions.

• analyze patterns and relationships. 

number and operations in Base ten

• Understand the place value system.

• Perform operations with multi-digit whole 
numbers and with decimals to hundredths.

number and operations—fractions

• Use equivalent fractions as a strategy to add 
and subtract fractions.

• apply and extend previous understandings 
of multiplication and division to multiply and 
divide fractions.

measurement and data

• Convert like measurement units within a given 
measurement system.

• represent and interpret data.

• Geometric measurement: understand concepts 
of volume and relate volume to multiplication 
and to addition.

Geometry

• Graph points on the coordinate plane to solve 
real-world and mathematical problems.

• Classify two-dimensional figures into categories 
based on their properties.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.

Grade 5 overview
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operations and algebraic thinking  5.oa

Write and interpret numerical expressions.

1.	 Use	parentheses,	brackets,	or	braces	in	numerical	expressions,	and	
evaluate	expressions	with	these	symbols.

2.	 Write	simple	expressions	that	record	calculations	with	numbers,	and	
interpret	numerical	expressions	without	evaluating	them.	For example, 
express the calculation “add 8 and 7, then multiply by 2” as 2 × (8 + 7). 
Recognize that 3 × (18932 + 921) is three times as large as 18932 + 921, 
without having to calculate the indicated sum or product.

Analyze patterns and relationships.

3.	 Generate	two	numerical	patterns	using	two	given	rules.	Identify	
apparent	relationships	between	corresponding	terms.	Form	ordered	
pairs	consisting	of	corresponding	terms	from	the	two	patterns,	and	
graph	the	ordered	pairs	on	a	coordinate	plane.	For example, given the 
rule “Add 3” and the starting number 0, and given the rule “Add 6” and the 
starting number 0, generate terms in the resulting sequences, and observe 
that the terms in one sequence are twice the corresponding terms in the 
other sequence. Explain informally why this is so. 

number and operations in Base ten   5.nBt

Understand the place value system.

1.	 Recognize	that	in	a	multi-digit	number,	a	digit	in	one	place	represents	
10	times	as	much	as	it	represents	in	the	place	to	its	right	and	1/10	of	
what	it	represents	in	the	place	to	its	left.	

2.	 Explain	patterns	in	the	number	of	zeros	of	the	product	when	
multiplying	a	number	by	powers	of	10,	and	explain	patterns	in	the	
placement	of	the	decimal	point	when	a	decimal	is	multiplied	or	
divided	by	a	power	of	10.	Use	whole-number	exponents	to	denote	
powers	of	10.

3.	 Read,	write,	and	compare	decimals	to	thousandths.

a.	 Read	and	write	decimals	to	thousandths	using	base-ten	numerals,	
number	names,	and	expanded	form,	e.g.,	347.392	=	3	×	100	+	4	×	
10	+	7	×	1	+	3	×	(1/10)	+	9	×	(1/100)	+	2	×	(1/1000).	

b.	 Compare	two	decimals	to	thousandths	based	on	meanings	of	the	
digits	in	each	place,	using	>,	=,	and	<	symbols	to	record	the	results	
of	comparisons.

4.	 Use	place	value	understanding	to	round	decimals	to	any	place.

Perform operations with multi-digit whole numbers and with 
decimals to hundredths. 

5.	 Fluently	multiply	multi-digit	whole	numbers	using	the	standard	
algorithm.	

6.	 Find	whole-number	quotients	of	whole	numbers	with	up	to	four-digit	
dividends	and	two-digit	divisors,	using	strategies	based	on	place	
value,	the	properties	of	operations,	and/or	the	relationship	between	
multiplication	and	division.	Illustrate	and	explain	the	calculation	by	
using	equations,	rectangular	arrays,	and/or	area	models.	

7.	 Add,	subtract,	multiply,	and	divide	decimals	to	hundredths,	using	
concrete	models	or	drawings	and	strategies	based	on	place	value,	
properties	of	operations,	and/or	the	relationship	between	addition	and	
subtraction;	relate	the	strategy	to	a	written	method	and	explain	the	
reasoning	used.
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number and operations—fractions   5.nf

Use equivalent fractions as a strategy to add and subtract fractions.

1.	 Add	and	subtract	fractions	with	unlike	denominators	(including	mixed	
numbers)	by	replacing	given	fractions	with	equivalent	fractions	in	
such	a	way	as	to	produce	an	equivalent	sum	or	difference	of	fractions	
with	like	denominators.	For example, 2/3 + 5/4 = 8/12 + 15/12 = 23/12. (In 
general, a/b + c/d = (ad + bc)/bd.) 

2.	 Solve	word	problems	involving	addition	and	subtraction	of	fractions	
referring	to	the	same	whole,	including	cases	of	unlike	denominators,	
e.g.,	by	using	visual	fraction	models	or	equations	to	represent	the	
problem.	Use	benchmark	fractions	and	number	sense	of	fractions	
to	estimate	mentally	and	assess	the	reasonableness	of	answers.	For 
example, recognize an incorrect result 2/5 + 1/2 = 3/7, by observing that 
3/7 < 1/2. 

Apply and extend previous understandings of multiplication and 
division to multiply and divide fractions.

3.	 Interpret	a	fraction	as	division	of	the	numerator	by	the	denominator	
(a/b	=	a	÷	b).	Solve	word	problems	involving	division	of	whole	
numbers	leading	to	answers	in	the	form	of	fractions	or	mixed	numbers,	
e.g.,	by	using	visual	fraction	models	or	equations	to	represent	the	
problem.	For example, interpret 3/4 as the result of dividing 3 by 4, noting 
that 3/4 multiplied by 4 equals 3, and that when 3 wholes are shared 
equally among 4 people each person has a share of size 3/4. If 9 people 
want to share a 50-pound sack of rice equally by weight, how many 
pounds of rice should each person get? Between what two whole numbers 
does your answer lie?

4.	 Apply	and	extend	previous	understandings	of	multiplication	to	
multiply	a	fraction	or	whole	number	by	a	fraction.	

a.	 Interpret	the	product	(a/b)	×	q	as	a	parts	of	a	partition	of	q	
into	b	equal	parts;	equivalently,	as	the	result	of	a	sequence	of	
operations	a	×	q	÷	b.	For example, use a visual fraction model to 
show (2/3) × 4 = 8/3, and create a story context for this equation. Do 
the same with (2/3) × (4/5) = 8/15. (In general, (a/b) × (c/d) = ac/bd.) 

b.	 Find	the	area	of	a	rectangle	with	fractional	side	lengths	by	tiling	it	
with	unit	squares	of	the	appropriate	unit	fraction	side	lengths,	and	
show	that	the	area	is	the	same	as	would	be	found	by	multiplying	
the	side	lengths.	Multiply	fractional	side	lengths	to	find	areas	of	
rectangles,	and	represent	fraction	products	as	rectangular	areas.

5.	 Interpret	multiplication	as	scaling	(resizing),	by:

a.	 Comparing	the	size	of	a	product	to	the	size	of	one	factor	on	
the	basis	of	the	size	of	the	other	factor,	without	performing	the	
indicated	multiplication.	

b.	 Explaining	why	multiplying	a	given	number	by	a	fraction	greater	
than	1	results	in	a	product	greater	than	the	given	number	
(recognizing	multiplication	by	whole	numbers	greater	than	1	as	
a	familiar	case);	explaining	why	multiplying	a	given	number	by	
a	fraction	less	than	1	results	in	a	product	smaller	than	the	given	
number;	and	relating	the	principle	of	fraction	equivalence	a/b	=	
(n×a)/(n×b)	to	the	effect	of	multiplying	a/b	by	1.

6.	 Solve	real	world	problems	involving	multiplication	of	fractions	and	
mixed	numbers,	e.g.,	by	using	visual	fraction	models	or	equations	to	
represent	the	problem.

7.	 Apply	and	extend	previous	understandings	of	division	to	divide	unit	
fractions	by	whole	numbers	and	whole	numbers	by	unit	fractions.1

a.	 Interpret	division	of	a	unit	fraction	by	a	non-zero	whole	number,	

1Students	able	to	multiply	fractions	in	general	can	develop	strategies	to	divide	frac-
tions	in	general,	by	reasoning	about	the	relationship	between	multiplication	and	
division.	But	division	of	a	fraction	by	a	fraction	is	not	a	requirement	at	this	grade.
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and	compute	such	quotients.	For example, create a story context 
for (1/3) ÷ 4, and use a visual fraction model to show the quotient. 
Use the relationship between multiplication and division to explain 
that (1/3) ÷ 4 = 1/12 because (1/12) × 4 = 1/3.

b.	 Interpret	division	of	a	whole	number	by	a	unit	fraction,	and	
compute	such	quotients.	For example, create a story context for 
4 ÷ (1/5), and use a visual fraction model to show the quotient. Use 
the relationship between multiplication and division to explain that 
4 ÷ (1/5) = 20 because 20 × (1/5) = 4.

c.	 Solve	real	world	problems	involving	division	of	unit	fractions	by	
non-zero	whole	numbers	and	division	of	whole	numbers	by	unit	
fractions,	e.g.,	by	using	visual	fraction	models	and	equations	to	
represent	the	problem.	For example, how much chocolate will each 
person get if 3 people share 1/2 lb of chocolate equally? How many 
1/3-cup servings are in 2 cups of raisins?	

measurement and data   5.md

Convert like measurement units within a given measurement system.

1.	 Convert	among	different-sized	standard	measurement	units	within	a	
given	measurement	system	(e.g.,	convert	5	cm	to	0.05	m),	and	use	
these	conversions	in	solving	multi-step,	real	world	problems.

Represent and interpret data.

2.	 Make	a	line	plot	to	display	a	data	set	of	measurements	in	fractions	of	
a	unit	(1/2,	1/4,	1/8).	Use	operations	on	fractions	for	this	grade	to	solve	
problems	involving	information	presented	in	line	plots.	For example, 
given different measurements of liquid in identical beakers, find the 
amount of liquid each beaker would contain if the total amount in all the 
beakers were redistributed equally.

Geometric measurement: understand concepts of volume and relate 
volume to multiplication and to addition.

3.	 Recognize	volume	as	an	attribute	of	solid	figures	and	understand	
concepts	of	volume	measurement.

a.	 A	cube	with	side	length	1	unit,	called	a	“unit	cube,”	is	said	to	have	
“one	cubic	unit”	of	volume,	and	can	be	used	to	measure	volume.

b.	 A	solid	figure	which	can	be	packed	without	gaps	or	overlaps	
using	n	unit	cubes	is	said	to	have	a	volume	of	n	cubic	units.

4.	 Measure	volumes	by	counting	unit	cubes,	using	cubic	cm,	cubic	in,	
cubic	ft,	and	improvised	units.

5.	 Relate	volume	to	the	operations	of	multiplication	and	addition	and	
solve	real	world	and	mathematical	problems	involving	volume.

a.	 Find	the	volume	of	a	right	rectangular	prism	with	whole-number	
side	lengths	by	packing	it	with	unit	cubes,	and	show	that	the	
volume	is	the	same	as	would	be	found	by	multiplying	the	edge	
lengths,	equivalently	by	multiplying	the	height	by	the	area	of	the	
base.	Represent	threefold	whole-number	products	as	volumes,	
e.g.,	to	represent	the	associative	property	of	multiplication.

b.	 Apply	the	formulas	V	=	l	×	w	×	h	and	V	=	b	×	h	for	rectangular	
prisms	to	find	volumes	of	right	rectangular	prisms	with	whole-
number	edge	lengths	in	the	context	of	solving	real	world	and	
mathematical	problems.

c.	 Recognize	volume	as	additive.	Find	volumes	of	solid	figures	
composed	of	two	non-overlapping	right	rectangular	prisms	by	
adding	the	volumes	of	the	non-overlapping	parts,	applying	this	
technique	to	solve	real	world	problems.
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Geometry  5.G

Graph points on the coordinate plane to solve real-world and 
mathematical problems.

1.	 Use	a	pair	of	perpendicular	number	lines,	called	axes,	to	define	a	
coordinate	system,	with	the	intersection	of	the	lines	(the	origin)	
arranged	to	coincide	with	the	0	on	each	line	and	a	given	point	in	
the	plane	located	by	using	an	ordered	pair	of	numbers,	called	its	
coordinates.	Understand	that	the	first	number	indicates	how	far	to	
travel	from	the	origin	in	the	direction	of	one	axis,	and	the	second	
number	indicates	how	far	to	travel	in	the	direction	of	the	second	
axis,	with	the	convention	that	the	names	of	the	two	axes	and	the	
coordinates	correspond	(e.g.,	x-axis	and	x-coordinate,	y-axis	and	
y-coordinate).

2.	 Represent	real	world	and	mathematical	problems	by	graphing	points	
in	the	first	quadrant	of	the	coordinate	plane,	and	interpret	coordinate	
values	of	points	in	the	context	of	the	situation.	

Classify two-dimensional figures into categories based on their 
properties.

3.	 Understand	that	attributes	belonging	to	a	category	of	two-
dimensional	figures	also	belong	to	all	subcategories	of	that	category.	
For example, all rectangles have four right angles and squares are 
rectangles, so all squares have four right angles.

4.	 Classify	two-dimensional	figures	in	a	hierarchy	based	on	properties.
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mathematics | Grade 6
In	Grade	6,	instructional	time	should	focus	on	four	critical	areas:	(1)	

connecting	ratio	and	rate	to	whole	number	multiplication	and	division	

and	using	concepts	of	ratio	and	rate	to	solve	problems;	(2)	completing	

understanding	of	division	of	fractions	and	extending	the	notion	of	number	

to	the	system	of	rational	numbers,	which	includes	negative	numbers;	

(3)	writing,	interpreting,	and	using	expressions	and	equations;	and	(4)	

developing	understanding	of	statistical	thinking.	

(1)	Students	use	reasoning	about	multiplication	and	division	to	solve	

ratio	and	rate	problems	about	quantities.	By	viewing	equivalent	ratios	

and	rates	as	deriving	from,	and	extending,	pairs	of	rows	(or	columns)	in	

the	multiplication	table,	and	by	analyzing	simple	drawings	that	indicate	

the	relative	size	of	quantities,	students	connect	their	understanding	of	

multiplication	and	division	with	ratios	and	rates.	Thus	students	expand	the	

scope	of	problems	for	which	they	can	use	multiplication	and	division	to	

solve	problems,	and	they	connect	ratios	and	fractions.	Students	solve	a	

wide	variety	of	problems	involving	ratios	and	rates.

(2)	Students	use	the	meaning	of	fractions,	the	meanings	of	multiplication	

and	division,	and	the	relationship	between	multiplication	and	division	to	

understand	and	explain	why	the	procedures	for	dividing	fractions	make	

sense.	Students	use	these	operations	to	solve	problems.	Students	extend	

their	previous	understandings	of	number	and	the	ordering	of	numbers	

to	the	full	system	of	rational	numbers,	which	includes	negative	rational	

numbers,	and	in	particular	negative	integers.	They	reason	about	the	order	

and	absolute	value	of	rational	numbers	and	about	the	location	of	points	in	

all	four	quadrants	of	the	coordinate	plane.

(3)	Students	understand	the	use	of	variables	in	mathematical	expressions.	

They	write	expressions	and	equations	that	correspond	to	given	situations,	

evaluate	expressions,	and	use	expressions	and	formulas	to	solve	problems.	

Students	understand	that	expressions	in	different	forms	can	be	equivalent,	

and	they	use	the	properties	of	operations	to	rewrite	expressions	in	

equivalent	forms.	Students	know	that	the	solutions	of	an	equation	are	the	

values	of	the	variables	that	make	the	equation	true.	Students	use	properties	

of	operations	and	the	idea	of	maintaining	the	equality	of	both	sides	of	

an	equation	to	solve	simple	one-step	equations.	Students	construct	and	

analyze	tables,	such	as	tables	of	quantities	that	are	in	equivalent	ratios,	

and	they	use	equations	(such	as	3x	=	y)	to	describe	relationships	between	

quantities.

(4)	Building	on	and	reinforcing	their	understanding	of	number,	students	

begin	to	develop	their	ability	to	think	statistically.	Students	recognize	that	a	

data	distribution	may	not	have	a	definite	center	and	that	different	ways	to	

measure	center	yield	different	values.	The	median	measures	center	in	the	

sense	that	it	is	roughly	the	middle	value.	The	mean	measures	center	in	the	

sense	that	it	is	the	value	that	each	data	point	would	take	on	if	the	total	of	

the	data	values	were	redistributed	equally,	and	also	in	the	sense	that	it	is	a	

balance	point.	Students	recognize	that	a	measure	of	variability	(interquartile	

range	or	mean	absolute	deviation)	can	also	be	useful	for	summarizing	

data	because	two	very	different	sets	of	data	can	have	the	same	mean	and	
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median	yet	be	distinguished	by	their	variability.	Students	learn	to	describe	

and	summarize	numerical	data	sets,	identifying	clusters,	peaks,	gaps,	and	

symmetry,	considering	the	context	in	which	the	data	were	collected.

Students	in	Grade	6	also	build	on	their	work	with	area	in	elementary	

school	by	reasoning	about	relationships	among	shapes	to	determine	area,	

surface	area,	and	volume.	They	find	areas	of	right	triangles,	other	triangles,	

and	special	quadrilaterals	by	decomposing	these	shapes,	rearranging	

or	removing	pieces,	and	relating	the	shapes	to	rectangles.	Using	these	

methods,	students	discuss,	develop,	and	justify	formulas	for	areas	of	

triangles	and	parallelograms.	Students	find	areas	of	polygons	and	surface	

areas	of	prisms	and	pyramids	by	decomposing	them	into	pieces	whose	

area	they	can	determine.	They	reason	about	right	rectangular	prisms	

with	fractional	side	lengths	to	extend	formulas	for	the	volume	of	a	right	

rectangular	prism	to	fractional	side	lengths.	They	prepare	for	work	on	

scale	drawings	and	constructions	in	Grade	7	by	drawing	polygons	in	the	

coordinate	plane.
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ratios and Proportional relationships

• Understand ratio concepts and use ratio 
reasoning to solve problems.

the number System

• apply and extend previous understandings of 
multiplication and division to divide fractions 
by fractions.

• Compute fluently with multi-digit numbers and 
find common factors and multiples.

• apply and extend previous understandings of 
numbers to the system of rational numbers.

expressions and equations

• apply and extend previous understandings of 
arithmetic to algebraic expressions.

• reason about and solve one-variable equations 
and inequalities.

• represent and analyze quantitative 
relationships between dependent and 
independent variables.

Geometry

• Solve real-world and mathematical problems 
involving area, surface area, and volume.

Statistics and Probability

• develop understanding of statistical variability.

• Summarize and describe distributions.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.

Grade 6 overview
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ratios and Proportional relationships  6.rP

Understand ratio concepts and use ratio reasoning to solve 
problems.

1.	 Understand	the	concept	of	a	ratio	and	use	ratio	language	to	describe	
a	ratio	relationship	between	two	quantities.	For example, “The ratio 
of wings to beaks in the bird house at the zoo was 2:1, because for 
every 2 wings there was 1 beak.” “For every vote candidate A received, 
candidate C received nearly three votes.” 

2.	 Understand	the	concept	of	a	unit	rate	a/b	associated	with	a	ratio	a:b	
with	b	≠	0,	and	use	rate	language	in	the	context	of	a	ratio	relationship.	
For example, “This recipe has a ratio of 3 cups of flour to 4 cups of sugar, 
so there is 3/4 cup of flour for each cup of sugar.” “We paid $75 for 15 
hamburgers, which is a rate of $5 per hamburger.”1

3.	 Use	ratio	and	rate	reasoning	to	solve	real-world	and	mathematical	
problems,	e.g.,	by	reasoning	about	tables	of	equivalent	ratios,	tape	
diagrams,	double	number	line	diagrams,	or	equations.

a.	 Make	tables	of	equivalent	ratios	relating	quantities	with	whole-
number	measurements,	find	missing	values	in	the	tables,	and	plot	
the	pairs	of	values	on	the	coordinate	plane.	Use	tables	to	compare	
ratios.

b.	 Solve	unit	rate	problems	including	those	involving	unit	pricing	and	
constant	speed.	For example, if it took 7 hours to mow 4 lawns, then 
at that rate, how many lawns could be mowed in 35 hours? At what 
rate were lawns being mowed?

c.	 Find	a	percent	of	a	quantity	as	a	rate	per	100	(e.g.,	30%	of	a	
quantity	means	30/100	times	the	quantity);	solve	problems	
involving	finding	the	whole,	given	a	part	and	the	percent.

d.	 Use	ratio	reasoning	to	convert	measurement	units;	manipulate	
and	transform	units	appropriately	when	multiplying	or	dividing	
quantities.

the number System  6.nS

Apply and extend previous understandings of multiplication and 
division to divide fractions by fractions.

1.	 Interpret	and	compute	quotients	of	fractions,	and	solve	word	
problems	involving	division	of	fractions	by	fractions,	e.g.,	by	using	
visual	fraction	models	and	equations	to	represent	the	problem.	For 
example, create a story context for (2/3) ÷ (3/4) and use a visual fraction 
model to show the quotient; use the relationship between multiplication 
and division to explain that (2/3) ÷ (3/4) = 8/9 because 3/4 of 8/9 is 2/3. 
(In general, (a/b) ÷ (c/d) = ad/bc.) How much chocolate will each person 
get if 3 people share 1/2 lb of chocolate equally? How many 3/4-cup 
servings are in 2/3 of a cup of yogurt? How wide is a rectangular strip of 
land with length 3/4 mi and area 1/2 square mi?

Compute fluently with multi-digit numbers and find common factors 
and multiples.

2.	 Fluently	divide	multi-digit	numbers	using	the	standard	algorithm.

3.	 Fluently	add,	subtract,	multiply,	and	divide	multi-digit	decimals	using	
the	standard	algorithm	for	each	operation.	

4.	 Find	the	greatest	common	factor	of	two	whole	numbers	less	than	or	
equal	to	100	and	the	least	common	multiple	of	two	whole	numbers	
less	than	or	equal	to	12.	Use	the	distributive	property	to	express	a	
sum	of	two	whole	numbers	1–100	with	a	common	factor	as	a	multiple	
of	a	sum	of	two	whole	numbers	with	no	common	factor.	For example, 
express 36 + 8 as 4 (9 + 2).

1Expectations	for	unit	rates	in	this	grade	are	limited	to	non-complex	fractions.
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Apply and extend previous understandings of numbers to the system 
of rational numbers.

5.	 Understand	that	positive	and	negative	numbers	are	used	together	
to	describe	quantities	having	opposite	directions	or	values	(e.g.,	
temperature	above/below	zero,	elevation	above/below	sea	level,	
credits/debits,	positive/negative	electric	charge);	use	positive	and	
negative	numbers	to	represent	quantities	in	real-world	contexts,	
explaining	the	meaning	of	0	in	each	situation.

6.	 Understand	a	rational	number	as	a	point	on	the	number	line.	Extend	
number	line	diagrams	and	coordinate	axes	familiar	from	previous	
grades	to	represent	points	on	the	line	and	in	the	plane	with	negative	
number	coordinates.	

a.	 Recognize	opposite	signs	of	numbers	as	indicating	locations	
on	opposite	sides	of	0	on	the	number	line;	recognize	that	the	
opposite	of	the	opposite	of	a	number	is	the	number	itself,	e.g.,		
–(–3)	=	3,	and	that	0	is	its	own	opposite.

b.	 Understand	signs	of	numbers	in	ordered	pairs	as	indicating	
locations	in	quadrants	of	the	coordinate	plane;	recognize	that	
when	two	ordered	pairs	differ	only	by	signs,	the	locations	of	the	
points	are	related	by	reflections	across	one	or	both	axes.	

c.	 Find	and	position	integers	and	other	rational	numbers	on	a	
horizontal	or	vertical	number	line	diagram;	find	and	position	pairs	
of	integers	and	other	rational	numbers	on	a	coordinate	plane.

7.	 Understand	ordering	and	absolute	value	of	rational	numbers.	

a.	 Interpret	statements	of	inequality	as	statements	about	the	relative	
position	of	two	numbers	on	a	number	line	diagram.	For example, 
interpret –3 > –7 as a statement that –3 is located to the right of –7 on 
a number line oriented from left to right.

b.	 Write,	interpret,	and	explain	statements	of	order	for	rational	
numbers	in	real-world	contexts.	For example, write –3 oC > –7 oC to 
express the fact that –3 oC is warmer than –7 oC.

c.	 Understand	the	absolute	value	of	a	rational	number	as	its	distance	
from	0	on	the	number	line;	interpret	absolute	value	as	magnitude	
for	a	positive	or	negative	quantity	in	a	real-world	situation.	For 
example, for an account balance of –30 dollars, write |–30| = 30 to 
describe the size of the debt in dollars.

d.	 Distinguish	comparisons	of	absolute	value	from	statements	about	
order.	For example, recognize that an account balance less than –30 
dollars represents a debt greater than 30 dollars.

8.	 Solve	real-world	and	mathematical	problems	by	graphing	points	in	all	
four	quadrants	of	the	coordinate	plane.	Include	use	of	coordinates	and	
absolute	value	to	find	distances	between	points	with	the	same	first	
coordinate	or	the	same	second	coordinate.

expressions and equations   6.ee

Apply and extend previous understandings of arithmetic to algebraic 
expressions. 

1.	 Write	and	evaluate	numerical	expressions	involving	whole-number	
exponents.	

2.	 Write,	read,	and	evaluate	expressions	in	which	letters	stand	for	
numbers.

a.	 Write	expressions	that	record	operations	with	numbers	and	with	
letters	standing	for	numbers.	For example, express the calculation 
“Subtract y from 5” as 5 – y. 
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b.	 Identify	parts	of	an	expression	using	mathematical	terms	(sum,	
term,	product,	factor,	quotient,	coefficient);	view	one	or	more	
parts	of	an	expression	as	a	single	entity.	For example, describe the 
expression 2 (8 + 7) as a product of two factors; view (8 + 7) as both 
a single entity and a sum of two terms. 

c.	 Evaluate	expressions	at	specific	values	of	their	variables.	Include	
expressions	that	arise	from	formulas	used	in	real-world	problems.	
Perform	arithmetic	operations,	including	those	involving	whole-
number	exponents,	in	the	conventional	order	when	there	are	no	
parentheses	to	specify	a	particular	order	(Order	of	Operations).	
For example, use the formulas V = s3 and A = 6 s2 to find the volume 
and surface area of a cube with sides of length s = 1/2. 

3.	 Apply	the	properties	of	operations	to	generate	equivalent	expressions. 
For example, apply the distributive property to the expression 3 (2 + x) to 
produce the equivalent expression 6 + 3x; apply the distributive property 
to the expression 24x + 18y to produce the equivalent expression  
6 (4x + 3y); apply properties of operations to y + y + y to produce the 
equivalent expression 3y.

4.	 Identify	when	two	expressions	are	equivalent	(i.e.,	when	the	two	
expressions	name	the	same	number	regardless	of	which	value	is	
substituted	into	them).	For example, the expressions y + y + y and 3y 
are equivalent because they name the same number regardless of which 
number y stands for.

Reason about and solve one-variable equations and inequalities.

5.	 Understand	solving	an	equation	or	inequality	as	a	process	of	
answering	a	question:	which	values	from	a	specified	set,	if	any,	make	
the	equation	or	inequality	true?	Use	substitution	to	determine	whether	
a	given	number	in	a	specified	set	makes	an	equation	or	inequality	true.	

6.	 Use	variables	to	represent	numbers	and	write	expressions	when	
solving	a	real-world	or	mathematical	problem;	understand	that	a	
variable	can	represent	an	unknown	number,	or,	depending	on	the	
purpose	at	hand,	any	number	in	a	specified	set.

7.	 Solve	real-world	and	mathematical	problems	by	writing	and	solving	
equations	of	the	form	x	+	p	=	q	and	px	=	q	for	cases	in	which	p,	q	and	
x	are	all	nonnegative	rational	numbers.

8.	 Write	an	inequality	of	the	form	x	>	c	or	x <	c to	represent	a	constraint	
or	condition	in	a	real-world	or	mathematical	problem.	Recognize	that	
inequalities	of	the	form	x	>	c	or	x	<	c	have	infinitely	many	solutions;	
represent	solutions	of	such	inequalities	on	number	line	diagrams.	

Represent and analyze quantitative relationships between 
dependent and independent variables.

9.	 Use	variables	to	represent	two	quantities	in	a	real-world	problem	that	
change	in	relationship	to	one	another;	write	an	equation	to	express	
one	quantity,	thought	of	as	the	dependent	variable,	in	terms	of	the	
other	quantity,	thought	of	as	the	independent	variable.	Analyze	the	
relationship	between	the	dependent	and	independent	variables	using	
graphs	and	tables,	and	relate	these	to	the	equation.	For example, in a 
problem involving motion at constant speed, list and graph ordered pairs 
of distances and times, and write the equation d = 65t to represent the 
relationship between distance and time.

Geometry   6.G

Solve real-world and mathematical problems involving area, surface 
area, and volume. 

1.	 Find	the	area	of	right	triangles,	other	triangles,	special	quadrilaterals,	
and	polygons	by	composing	into	rectangles	or	decomposing	into	
triangles	and	other	shapes;	apply	these	techniques	in	the	context	of	
solving	real-world	and	mathematical	problems.
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2.	 Find	the	volume	of	a	right	rectangular	prism	with	fractional	edge	
lengths	by	packing	it	with	unit	cubes	of	the	appropriate	unit	fraction	
edge	lengths,	and	show	that	the	volume	is	the	same	as	would	be	
found	by	multiplying	the	edge	lengths	of	the	prism.	Apply	the	
formulas	V = l w h and V = b h	to	find	volumes	of	right	rectangular	
prisms	with	fractional	edge	lengths	in	the	context	of	solving	real-world	
and	mathematical	problems.

3.	 Draw	polygons	in	the	coordinate	plane	given	coordinates	for	the	
vertices;	use	coordinates	to	find	the	length	of	a	side	joining	points	with	
the	same	first	coordinate	or	the	same	second	coordinate.	Apply	these	
techniques	in	the	context	of	solving	real-world	and	mathematical	
problems.

4.	 Represent	three-dimensional	figures	using	nets	made	up	of	rectangles	
and	triangles,	and	use	the	nets	to	find	the	surface	area	of	these	
figures.	Apply	these	techniques	in	the	context	of	solving	real-world	
and	mathematical	problems.

Statistics and Probability   6.SP

Develop understanding of statistical variability.

1.	 Recognize	a	statistical	question	as	one	that	anticipates	variability	in	
the	data	related	to	the	question	and	accounts	for	it	in	the	answers.	For 
example, “How old am I?” is not a statistical question, but “How old are the 
students in my school?” is a statistical question because one anticipates 
variability in students’ ages.

2.	 Understand	that	a	set	of	data	collected	to	answer	a	statistical	question	
has	a	distribution	which	can	be	described	by	its	center,	spread,	and	
overall	shape.

3.	 Recognize	that	a	measure	of	center	for	a	numerical	data	set	
summarizes	all	of	its	values	with	a	single	number,	while	a	measure	of	
variation	describes	how	its	values	vary	with	a	single	number.

Summarize and describe distributions.

4.	 Display	numerical	data	in	plots	on	a	number	line,	including	dot	plots,	
histograms,	and	box	plots.

5.	 Summarize	numerical	data	sets	in	relation	to	their	context,	such	as	by:

a.	 Reporting	the	number	of	observations.

b.	 Describing	the	nature	of	the	attribute	under	investigation,	
including	how	it	was	measured	and	its	units	of	measurement.

c.	 Giving	quantitative	measures	of	center	(median	and/or	mean)	and	
variability	(interquartile	range	and/or	mean	absolute	deviation),	as	
well	as	describing	any	overall	pattern	and	any	striking	deviations	
from	the	overall	pattern	with	reference	to	the	context	in	which	the	
data	were	gathered.

d.	 Relating	the	choice	of	measures	of	center	and	variability	to	the	
shape	of	the	data	distribution	and	the	context	in	which	the	data	
were	gathered.
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mathematics | Grade 7
In	Grade	7,	instructional	time	should	focus	on	four	critical	areas:	(1)	

developing	understanding	of	and	applying	proportional	relationships;	

(2)	developing	understanding	of	operations	with	rational	numbers	and	

working	with	expressions	and	linear	equations;	(3)	solving	problems	

involving	scale	drawings	and	informal	geometric	constructions,	and	

working	with	two-	and	three-dimensional	shapes	to	solve	problems	

involving	area,	surface	area,	and	volume;	and	(4)	drawing	inferences	about	

populations	based	on	samples.

(1)	Students	extend	their	understanding	of	ratios	and	develop	

understanding	of	proportionality	to	solve	single-	and	multi-step	problems.	

Students	use	their	understanding	of	ratios	and	proportionality	to	solve	

a	wide	variety	of	percent	problems,	including	those	involving	discounts,	

interest,	taxes,	tips,	and	percent	increase	or	decrease.	Students	solve	

problems	about	scale	drawings	by	relating	corresponding	lengths	between	

the	objects	or	by	using	the	fact	that	relationships	of	lengths	within	an	

object	are	preserved	in	similar	objects.	Students	graph	proportional	

relationships	and	understand	the	unit	rate	informally	as	a	measure	of	the	

steepness	of	the	related	line,	called	the	slope.	They	distinguish	proportional	

relationships	from	other	relationships.

(2)	Students	develop	a	unified	understanding	of	number,	recognizing	

fractions,	decimals	(that	have	a	finite	or	a	repeating	decimal	

representation),	and	percents	as	different	representations	of	rational	

numbers.	Students	extend	addition,	subtraction,	multiplication,	and	division	

to	all	rational	numbers,	maintaining	the	properties	of	operations	and	the	

relationships	between	addition	and	subtraction,	and	multiplication	and	

division.	By	applying	these	properties,	and	by	viewing	negative	numbers	

in	terms	of	everyday	contexts	(e.g.,	amounts	owed	or	temperatures	below	

zero),	students	explain	and	interpret	the	rules	for	adding,	subtracting,	

multiplying,	and	dividing	with	negative	numbers.	They	use	the	arithmetic	

of	rational	numbers	as	they	formulate	expressions	and	equations	in	one	

variable	and	use	these	equations	to	solve	problems.	

(3)	Students	continue	their	work	with	area	from	Grade	6,	solving	problems	

involving	the	area	and	circumference	of	a	circle	and	surface	area	of	three-

dimensional	objects.	In	preparation	for	work	on	congruence	and	similarity	

in	Grade	8	they	reason	about	relationships	among	two-dimensional	figures	

using	scale	drawings	and	informal	geometric	constructions,	and	they	gain	

familiarity	with	the	relationships	between	angles	formed	by	intersecting	

lines.	Students	work	with	three-dimensional	figures,	relating	them	to	two-

dimensional	figures	by	examining	cross-sections.	They	solve	real-world	

and	mathematical	problems	involving	area,	surface	area,	and	volume	of	

two-	and	three-dimensional	objects	composed	of	triangles,	quadrilaterals,	

polygons,	cubes	and	right	prisms.

	(4)	Students	build	on	their	previous	work	with	single	data	distributions	to	

compare	two	data	distributions	and	address	questions	about	differences	

between	populations.	They	begin	informal	work	with	random	sampling	

to	generate	data	sets	and	learn	about	the	importance	of	representative	

samples	for	drawing	inferences.	



COMMON CORE STATE STANDARDS (CCSS) COMMON CORE STATE STANDARDS TOOLKIT    |     401

Common Core State StandardS for matHematICS

G
r

a
d

e
 7   |   4

7

ratios and Proportional relationships

• analyze proportional relationships and use 
them to solve real-world and mathematical 
problems.

the number System

• apply and extend previous understandings 
of operations with fractions to add, subtract, 
multiply, and divide rational numbers.

expressions and equations

• Use properties of operations to generate 
equivalent expressions.

• Solve real-life and mathematical problems 
using numerical and algebraic expressions and 
equations.

Geometry

• draw, construct and describe geometrical 
figures and describe the relationships between 
them.

• Solve real-life and mathematical problems 
involving angle measure, area, surface area, 
and volume.

Statistics and Probability

• Use random sampling to draw inferences about 
a population.

• draw informal comparative inferences about 
two populations.

• Investigate chance processes and develop, use, 
and evaluate probability models.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.

Grade 7 overview
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ratios and Proportional relationships  7.rP

Analyze proportional relationships and use them to solve real-world 
and mathematical problems.

1.	 Compute	unit	rates	associated	with	ratios	of	fractions,	including	ratios	
of	lengths,	areas	and	other	quantities	measured	in	like	or	different	
units.	For example, if a person walks 1/2 mile in each 1/4 hour, compute 
the unit rate as the complex fraction 1/2/1/4 miles per hour, equivalently 2 
miles per hour.

2.	 Recognize	and	represent	proportional	relationships	between	
quantities.

a.	 Decide	whether	two	quantities	are	in	a	proportional	relationship,	
e.g.,	by	testing	for	equivalent	ratios	in	a	table	or	graphing	on	a	
coordinate	plane	and	observing	whether	the	graph	is	a	straight	
line	through	the	origin.

b.	 Identify	the	constant	of	proportionality	(unit	rate)	in	tables,	
graphs,	equations,	diagrams,	and	verbal	descriptions	of	
proportional	relationships.	

c.	 Represent	proportional	relationships	by	equations.	For example, if 
total cost t is proportional to the number n of items purchased at 
a constant price p, the relationship between the total cost and the 
number of items can be expressed as t = pn.	

d.	 Explain	what	a	point (x, y) on	the	graph	of	a	proportional	
relationship	means	in	terms	of	the	situation,	with	special	attention	
to	the	points	(0,	0)	and	(1, r) where r is	the	unit	rate.

3.	 Use	proportional	relationships	to	solve	multistep	ratio	and	percent	
problems.	Examples: simple interest, tax, markups and markdowns, 
gratuities and commissions, fees, percent increase and decrease, percent 
error.

the number System  7.nS

Apply and extend previous understandings of operations with 
fractions to add, subtract, multiply, and divide rational numbers.

1.	 Apply	and	extend	previous	understandings	of	addition	and	subtraction	
to	add	and	subtract	rational	numbers;	represent	addition	and	
subtraction	on	a	horizontal	or	vertical	number	line	diagram.

a.	 Describe	situations	in	which	opposite	quantities	combine	to	
make	0.	For example, a hydrogen atom has 0 charge because its two 
constituents are oppositely charged. 

b.	 Understand	p	+	q	as	the	number	located	a	distance	|q|	from	p,	
in	the	positive	or	negative	direction	depending	on	whether	q	is	
positive	or	negative.	Show	that	a	number	and	its	opposite	have	
a	sum	of	0	(are	additive	inverses).	Interpret	sums	of	rational	
numbers	by	describing	real-world	contexts.

c.	 Understand	subtraction	of	rational	numbers	as	adding	the	
additive	inverse,	p	–	q	=	p	+	(–q).	Show	that	the	distance	between	
two	rational	numbers	on	the	number	line	is	the	absolute	value	of	
their	difference,	and	apply	this	principle	in	real-world	contexts.

d.	 Apply	properties	of	operations	as	strategies	to	add	and	subtract	
rational	numbers.	

2.	 Apply	and	extend	previous	understandings	of	multiplication	and	
division	and	of	fractions	to	multiply	and	divide	rational	numbers.	

a.	 Understand	that	multiplication	is	extended	from	fractions	to	
rational	numbers	by	requiring	that	operations	continue	to	
satisfy	the	properties	of	operations,	particularly	the	distributive	
property,	leading	to	products	such	as	(–1)(–1)	=	1	and	the	rules	
for	multiplying	signed	numbers.	Interpret	products	of	rational	
numbers	by	describing	real-world	contexts.
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b.	 Understand	that	integers	can	be	divided,	provided	that	the	divisor	
is	not	zero,	and	every	quotient	of	integers	(with	non-zero	divisor)	
is	a	rational	number.	If	p	and	q	are	integers,	then	–(p/q)	=	(–p)/q	=	
p/(–q).	Interpret	quotients	of	rational	numbers	by	describing	real-
world	contexts.

c.	 Apply	properties	of	operations	as	strategies	to	multiply	and	
divide	rational	numbers.

d.	 Convert	a	rational	number	to	a	decimal	using	long	division;	know	
that	the	decimal	form	of	a	rational	number	terminates	in	0s	or	
eventually	repeats.

3.	 Solve	real-world	and	mathematical	problems	involving	the	four	
operations	with	rational	numbers.1

expressions and equations  7.ee

Use properties of operations to generate equivalent expressions.

1.	 Apply	properties	of	operations	as	strategies	to	add,	subtract,	factor,	
and	expand	linear	expressions	with	rational	coefficients.

2.	 Understand	that	rewriting	an	expression	in	different	forms	in	a	
problem	context	can	shed	light	on	the	problem	and	how	the	quantities	
in	it	are	related.	For example, a + 0.05a = 1.05a means that “increase by 
5%” is the same as “multiply by 1.05.”

Solve real-life and mathematical problems using numerical and 
algebraic expressions and equations.

3.	 Solve	multi-step	real-life	and	mathematical	problems	posed	with	
positive	and	negative	rational	numbers	in	any	form	(whole	numbers,	
fractions,	and	decimals),	using	tools	strategically.	Apply	properties	of	
operations	to	calculate	with	numbers	in	any	form;	convert	between	
forms	as	appropriate;	and	assess	the	reasonableness	of	answers	using	
mental	computation	and	estimation	strategies.	For example: If a woman 
making $25 an hour gets a 10% raise, she will make an additional 1/10 of 
her salary an hour, or $2.50, for a new salary of $27.50. If you want to place 
a towel bar 9 3/4 inches long in the center of a door that is 27 1/2 inches 
wide, you will need to place the bar about 9 inches from each edge; this 
estimate can be used as a check on the exact computation.

4.	 Use	variables	to	represent	quantities	in	a	real-world	or	mathematical	
problem,	and	construct	simple	equations	and	inequalities	to	solve	
problems	by	reasoning	about	the	quantities.

a.	 Solve	word	problems	leading	to	equations	of	the	form	px	+	q	=	r	
and	p(x	+	q)	=	r,	where	p,	q,	and	r	are	specific	rational	numbers.	
Solve	equations	of	these	forms	fluently.	Compare	an	algebraic	
solution	to	an	arithmetic	solution,	identifying	the	sequence	of	the	
operations	used	in	each	approach.	For example, the perimeter of a 
rectangle is 54 cm. Its length is 6 cm. What is its width?

b.	 Solve	word	problems	leading	to	inequalities	of	the	form	px	+	q	>	r	
or	px	+	q	<	r,	where	p,	q,	and	r	are	specific	rational	numbers.	Graph	
the	solution	set	of	the	inequality	and	interpret	it	in	the	context	of	
the	problem.	For example: As a salesperson, you are paid $50 per 
week plus $3 per sale. This week you want your pay to be at least 
$100. Write an inequality for the number of sales you need to make, 
and describe the solutions.

Geometry  7.G

Draw, construct, and describe geometrical figures and describe the 
relationships between them.

1.	 Solve	problems	involving	scale	drawings	of	geometric	figures,	
including	computing	actual	lengths	and	areas	from	a	scale	drawing	
and	reproducing	a	scale	drawing	at	a	different	scale.

1Computations	with	rational	numbers	extend	the	rules	for	manipulating	fractions	to	
complex	fractions.
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2.	 Draw	(freehand,	with	ruler	and	protractor,	and	with	technology)	
geometric	shapes	with	given	conditions.	Focus	on	constructing	
triangles	from	three	measures	of	angles	or	sides,	noticing	when	the	
conditions	determine	a	unique	triangle,	more	than	one	triangle,	or	no	
triangle.	

3.	 Describe	the	two-dimensional	figures	that	result	from	slicing	three-
dimensional	figures,	as	in	plane	sections	of	right	rectangular	prisms	
and	right	rectangular	pyramids.	

Solve real-life and mathematical problems involving angle measure, 
area, surface area, and volume.

4.	 Know	the	formulas	for	the	area	and	circumference	of	a	circle	and	use	
them	to	solve	problems;	give	an	informal	derivation	of	the	relationship	
between	the	circumference	and	area	of	a	circle.

5.	 Use	facts	about	supplementary,	complementary,	vertical,	and	adjacent	
angles	in	a	multi-step	problem	to	write	and	solve	simple	equations	for	
an	unknown	angle	in	a	figure.	

6.	 Solve	real-world	and	mathematical	problems	involving	area,	volume	
and	surface	area	of	two-	and	three-dimensional	objects	composed	of	
triangles,	quadrilaterals,	polygons,	cubes,	and	right	prisms.	

Statistics and Probability   7.SP

Use random sampling to draw inferences about a population.

1.	 Understand	that	statistics	can	be	used	to	gain	information	about	a	
population	by	examining	a	sample	of	the	population;	generalizations	
about	a	population	from	a	sample	are	valid	only	if	the	sample	is	
representative	of	that	population.	Understand	that	random	sampling	
tends	to	produce	representative	samples	and	support	valid	inferences.

2.	 Use	data	from	a	random	sample	to	draw	inferences	about	a	population	
with	an	unknown	characteristic	of	interest.	Generate	multiple	samples	
(or	simulated	samples)	of	the	same	size	to	gauge	the	variation	in	
estimates	or	predictions.	For example, estimate the mean word length in 
a book by randomly sampling words from the book; predict the winner of 
a school election based on randomly sampled survey data. Gauge how far 
off the estimate or prediction might be.

Draw informal comparative inferences about two populations.

3.	 Informally	assess	the	degree	of	visual	overlap	of	two	numerical	
data	distributions	with	similar	variabilities,	measuring	the	difference	
between	the	centers	by	expressing	it	as	a	multiple	of	a	measure	of	
variability.	For example, the mean height of players on the basketball 
team is 10 cm greater than the mean height of players on the soccer team, 
about twice the variability (mean absolute deviation) on either team; on 
a dot plot, the separation between the two distributions of heights is 
noticeable.

4.	 Use	measures	of	center	and	measures	of	variability	for	numerical	data	
from	random	samples	to	draw	informal	comparative	inferences	about	
two	populations.	For example, decide whether the words in a chapter 
of a seventh-grade science book are generally longer than the words in a 
chapter of a fourth-grade science book.

Investigate chance processes and develop, use, and evaluate 
probability models.

5.	 Understand	that	the	probability	of	a	chance	event	is	a	number	
between	0	and	1	that	expresses	the	likelihood	of	the	event	occurring.	
Larger	numbers	indicate	greater	likelihood.	A	probability	near	0	
indicates	an	unlikely	event,	a	probability	around	1/2	indicates	an	event	
that	is	neither	unlikely	nor	likely,	and	a	probability	near	1	indicates	a	
likely	event.
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6.	 Approximate	the	probability	of	a	chance	event	by	collecting	data	on	
the	chance	process	that	produces	it	and	observing	its	long-run	relative	
frequency,	and	predict	the	approximate	relative	frequency	given	the	
probability.	For example, when rolling a number cube 600 times, predict 
that a 3 or 6 would be rolled roughly 200 times, but probably not exactly 
200 times.

7.	 Develop	a	probability	model	and	use	it	to	find	probabilities	of	events.	
Compare	probabilities	from	a	model	to	observed	frequencies;	if	the	
agreement	is	not	good,	explain	possible	sources	of	the	discrepancy.	

a.	 Develop	a	uniform	probability	model	by	assigning	equal	
probability	to	all	outcomes,	and	use	the	model	to	determine	
probabilities	of	events.	For example, if a student is selected at 
random from a class, find the probability that Jane will be selected 
and the probability that a girl will be selected.

b.	 Develop	a	probability	model	(which	may	not	be	uniform)	by	
observing	frequencies	in	data	generated	from	a	chance	process.	
For example, find the approximate probability that a spinning penny 
will land heads up or that a tossed paper cup will land open-end 
down. Do the outcomes for the spinning penny appear to be equally 
likely based on the observed frequencies?

8.	 Find	probabilities	of	compound	events	using	organized	lists,	tables,	
tree	diagrams,	and	simulation.

a.	 Understand	that,	just	as	with	simple	events,	the	probability	of	a	
compound	event	is	the	fraction	of	outcomes	in	the	sample	space	
for	which	the	compound	event	occurs.

b.	 Represent	sample	spaces	for	compound	events	using	methods	
such	as	organized	lists,	tables	and	tree	diagrams.	For	an	event	
described	in	everyday	language	(e.g.,	“rolling	double	sixes”),	
identify	the	outcomes	in	the	sample	space	which	compose	the	
event.

c.	 Design	and	use	a	simulation	to	generate	frequencies	for	
compound	events.	For example, use random digits as a simulation 
tool to approximate the answer to the question: If 40% of donors 
have type A blood, what is the probability that it will take at least 4 
donors to find one with type A blood?
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mathematics | Grade 8
In	Grade	8,	instructional	time	should	focus	on	three	critical	areas:	(1)	formulating	

and	reasoning	about	expressions	and	equations,	including	modeling	an	association	

in	bivariate	data	with	a	linear	equation,	and	solving	linear	equations	and	systems	

of	linear	equations;	(2)	grasping	the	concept	of	a	function	and	using	functions	

to	describe	quantitative	relationships;	(3)	analyzing	two-	and	three-dimensional	

space	and	figures	using	distance,	angle,	similarity,	and	congruence,	and	

understanding	and	applying	the	Pythagorean	Theorem.	

(1)	Students	use	linear	equations	and	systems	of	linear	equations	to	represent,	

analyze,	and	solve	a	variety	of	problems.	Students	recognize	equations	for	

proportions	(y/x	=	m	or	y	=	mx)	as	special	linear	equations	(y	=	mx	+	b),	

understanding	that	the	constant	of	proportionality	(m)	is	the	slope,	and	the	graphs	

are	lines	through	the	origin.	They	understand	that	the	slope	(m)	of	a	line	is	a	

constant	rate	of	change,	so	that	if	the	input	or	x-coordinate	changes	by	an	amount	

A,	the	output	or	y-coordinate	changes	by	the	amount	m·A.	Students	also	use	a	linear	

equation	to	describe	the	association	between	two	quantities	in	bivariate	data	(such	

as	arm	span	vs.	height	for	students	in	a	classroom).	At	this	grade,	fitting	the	model,	

and	assessing	its	fit	to	the	data	are	done	informally.	Interpreting	the	model	in	the	

context	of	the	data	requires	students	to	express	a	relationship	between	the	two	

quantities	in	question	and	to	interpret	components	of	the	relationship	(such	as	slope	

and	y-intercept)	in	terms	of	the	situation.

Students	strategically	choose	and	efficiently	implement	procedures	to	solve	linear	

equations	in	one	variable,	understanding	that	when	they	use	the	properties	of	

equality	and	the	concept	of	logical	equivalence,	they	maintain	the	solutions	of	the	

original	equation.	Students	solve	systems	of	two	linear	equations	in	two	variables	

and	relate	the	systems	to	pairs	of	lines	in	the	plane;	these	intersect,	are	parallel,	or	

are	the	same	line.	Students	use	linear	equations,	systems	of	linear	equations,	linear	

functions,	and	their	understanding	of	slope	of	a	line	to	analyze	situations	and	solve	

problems.

(2)	Students	grasp	the	concept	of	a	function	as	a	rule	that	assigns	to	each	input	

exactly	one	output.	They	understand	that	functions	describe	situations	where	one	

quantity	determines	another.	They	can	translate	among	representations	and	partial	

representations	of	functions	(noting	that	tabular	and	graphical	representations	

may	be	partial	representations),	and	they	describe	how	aspects	of	the	function	are	

reflected	in	the	different	representations.

(3)	Students	use	ideas	about	distance	and	angles,	how	they	behave	under	

translations,	rotations,	reflections,	and	dilations,	and	ideas	about	congruence	and	

similarity	to	describe	and	analyze	two-dimensional	figures	and	to	solve	problems.	

Students	show	that	the	sum	of	the	angles	in	a	triangle	is	the	angle	formed	by	a	

straight	line,	and	that	various	configurations	of	lines	give	rise	to	similar	triangles	

because	of	the	angles	created	when	a	transversal	cuts	parallel	lines.	Students	

understand	the	statement	of	the	Pythagorean	Theorem	and	its	converse,	and	can	

explain	why	the	Pythagorean	Theorem	holds,	for	example,	by	decomposing	a	

square	in	two	different	ways.	They	apply	the	Pythagorean	Theorem	to	find	distances	

between	points	on	the	coordinate	plane,	to	find	lengths,	and	to	analyze	polygons.	

Students	complete	their	work	on	volume	by	solving	problems	involving	cones,	

cylinders,	and	spheres.
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the number System

• Know that there are numbers that are not 
rational, and approximate them by rational 
numbers.

expressions and equations

• Work with radicals and integer exponents.

• Understand the connections between 
proportional relationships, lines, and linear 
equations.

• analyze and solve linear equations and pairs of 
simultaneous linear equations.

functions

• define, evaluate, and compare functions.

• Use functions to model relationships between 
quantities.

Geometry

• Understand congruence and similarity using 
physical models, transparencies, or geometry 
software.

• Understand and apply the Pythagorean 
theorem.

• Solve real-world and mathematical problems 
involving volume of cylinders, cones and 
spheres.

Statistics and Probability

• Investigate patterns of association in bivariate 
data.

mathematical Practices 

1.	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.	 Reason	abstractly	and	quantitatively.

3.	 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.	 Model	with	mathematics.

5.	 Use	appropriate	tools	strategically.

6.	 Attend	to	precision.

7.	 Look	for	and	make	use	of	structure.

8.	 Look	for	and	express	regularity	in	repeated	
reasoning.

Grade 8 overview
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the number System  8.nS

Know that there are numbers that are not rational, and approximate 
them by rational numbers.

1.	 Know	that	numbers	that	are	not	rational	are	called	irrational.	
Understand	informally	that	every	number	has	a	decimal	expansion;	for	
rational	numbers	show	that	the	decimal	expansion	repeats	eventually,	
and	convert	a	decimal	expansion	which	repeats	eventually	into	a	
rational	number.

2.	 Use	rational	approximations	of	irrational	numbers	to	compare	the	size	
of	irrational	numbers,	locate	them	approximately	on	a	number	line	
diagram,	and	estimate	the	value	of	expressions	(e.g.,	π2).	For example, 
by truncating the decimal expansion of √2, show that √2 is between 1 and 
2, then between 1.4 and 1.5, and explain how to continue on to get better 
approximations.

expressions and equations   8.ee

Work with radicals and integer exponents. 

1.	 Know	and	apply	the	properties	of	integer	exponents	to	generate	
equivalent	numerical	expressions.	For example, 32 × 3–5 = 3–3 = 1/33 = 1/27.

2.	 Use	square	root	and	cube	root	symbols	to	represent	solutions	to	
equations	of	the	form	x2	=	p	and	x3	=	p,	where	p	is	a	positive	rational	
number.	Evaluate	square	roots	of	small	perfect	squares	and	cube	roots	
of	small	perfect	cubes.	Know	that	√2	is	irrational.

3.	 Use	numbers	expressed	in	the	form	of	a	single	digit	times	an	integer	
power	of	10	to	estimate	very	large	or	very	small	quantities,	and	to	
express	how	many	times	as	much	one	is	than	the	other.	For example, 
estimate the population of the United States as 3 × 108 and the population 
of the world as 7 × 109, and determine that the world population is more 
than 20 times larger.

4.	 Perform	operations	with	numbers	expressed	in	scientific	notation,	
including	problems	where	both	decimal	and	scientific	notation	are	
used.	Use	scientific	notation	and	choose	units	of	appropriate	size	
for	measurements	of	very	large	or	very	small	quantities	(e.g.,	use	
millimeters	per	year	for	seafloor	spreading).	Interpret	scientific	
notation	that	has	been	generated	by	technology.

Understand the connections between proportional relationships, 
lines, and linear equations.

5.	 Graph	proportional	relationships,	interpreting	the	unit	rate	as	the	
slope	of	the	graph.	Compare	two	different	proportional	relationships	
represented	in	different	ways.	For example, compare a distance-time 
graph to a distance-time equation to determine which of two moving 
objects has greater speed.

6.	 Use	similar	triangles	to	explain	why	the	slope	m	is	the	same	between	
any	two	distinct	points	on	a	non-vertical	line	in	the	coordinate	plane;	
derive	the	equation	y	=	mx	for	a	line	through	the	origin	and	the	
equation	y	=	mx	+	b	for	a	line	intercepting	the	vertical	axis	at	b.

Analyze and solve linear equations and pairs of simultaneous linear 
equations.

7.	 	Solve	linear	equations	in	one	variable.

a.	 Give	examples	of	linear	equations	in	one	variable	with	one	
solution,	infinitely	many	solutions,	or	no	solutions.	Show	which	
of	these	possibilities	is	the	case	by	successively	transforming	the	
given	equation	into	simpler	forms,	until	an	equivalent	equation	of	
the	form	x	=	a,	a	=	a,	or	a	=	b	results	(where	a	and	b	are	different	
numbers).

b.	 Solve	linear	equations	with	rational	number	coefficients,	including	
equations	whose	solutions	require	expanding	expressions	using	
the	distributive	property	and	collecting	like	terms.
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8.	 Analyze	and	solve	pairs	of	simultaneous	linear	equations.

a.	 Understand	that	solutions	to	a	system	of	two	linear	equations	
in	two	variables	correspond	to	points	of	intersection	of	their	
graphs,	because	points	of	intersection	satisfy	both	equations	
simultaneously.

b.	 Solve	systems	of	two	linear	equations	in	two	variables	
algebraically,	and	estimate	solutions	by	graphing	the	equations.	
Solve	simple	cases	by	inspection.	For example, 3x + 2y = 5 and 3x + 
2y = 6 have no solution because 3x + 2y cannot simultaneously be 5 
and 6.

c.	 Solve	real-world	and	mathematical	problems	leading	to	two	linear	
equations	in	two	variables.	For example, given coordinates for two 
pairs of points, determine whether the line through the first pair of 
points intersects the line through the second pair.

functions  8.f

Define, evaluate, and compare functions.

1.	 Understand	that	a	function	is	a	rule	that	assigns	to	each	input	exactly	
one	output.	The	graph	of	a	function	is	the	set	of	ordered	pairs	
consisting	of	an	input	and	the	corresponding	output.1

2.	 Compare	properties	of	two	functions	each	represented	in	a	different	
way	(algebraically,	graphically,	numerically	in	tables,	or	by	verbal	
descriptions).	For example, given a linear function represented by a table 
of values and a linear function represented by an algebraic expression, 
determine which function has the greater rate of change. 

3.	 Interpret	the	equation	y	=	mx	+	b	as	defining	a	linear	function,	whose	
graph	is	a	straight	line;	give	examples	of	functions	that	are	not	linear.	
For example, the function A = s2 giving the area of a square as a function 
of its side length is not linear because its graph contains the points (1,1), 
(2,4) and (3,9), which are not on a straight line.

Use functions to model relationships between quantities.

4.	 Construct	a	function	to	model	a	linear	relationship	between	two	
quantities.	Determine	the	rate	of	change	and	initial	value	of	the	
function	from	a	description	of	a	relationship	or	from	two	(x,	y)	values,	
including	reading	these	from	a	table	or	from	a	graph.	Interpret	the	rate	
of	change	and	initial	value	of	a	linear	function	in	terms	of	the	situation	
it	models,	and	in	terms	of	its	graph	or	a	table	of	values.

5.	 Describe	qualitatively	the	functional	relationship	between	two	
quantities	by	analyzing	a	graph	(e.g.,	where	the	function	is	increasing	
or	decreasing,	linear	or	nonlinear).	Sketch	a	graph	that	exhibits	the	
qualitative	features	of	a	function	that	has	been	described	verbally.

Geometry   8.G

Understand congruence and similarity using physical models, trans-
parencies, or geometry software.

1.	 Verify	experimentally	the	properties	of	rotations,	reflections,	and	
translations:	

a.	 Lines	are	taken	to	lines,	and	line	segments	to	line	segments	of	the	
same	length.

b.	 Angles	are	taken	to	angles	of	the	same	measure.

c.	 Parallel	lines	are	taken	to	parallel	lines.	

2.	 Understand	that	a	two-dimensional	figure	is	congruent	to	another	if	
the	second	can	be	obtained	from	the	first	by	a	sequence	of	rotations,	
reflections,	and	translations;	given	two	congruent	figures,	describe	a	
sequence	that	exhibits	the	congruence	between	them.

1Function	notation	is	not	required	in	Grade	8.
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3.	 Describe	the	effect	of	dilations,	translations,	rotations,	and	reflections	
on	two-dimensional	figures	using	coordinates.

4.	 Understand	that	a	two-dimensional	figure	is	similar	to	another	if	the	
second	can	be	obtained	from	the	first	by	a	sequence	of	rotations,	
reflections,	translations,	and	dilations;	given	two	similar	two-
dimensional	figures,	describe	a	sequence	that	exhibits	the	similarity	
between	them.

5.	 Use	informal	arguments	to	establish	facts	about	the	angle	sum	and	
exterior	angle	of	triangles,	about	the	angles	created	when	parallel	lines	
are	cut	by	a	transversal,	and	the	angle-angle	criterion	for	similarity	of	
triangles.	For example, arrange three copies of the same triangle so that 
the sum of the three angles appears to form a line, and give an argument 
in terms of transversals why this is so.

Understand and apply the Pythagorean Theorem.

6.	 Explain	a	proof	of	the	Pythagorean	Theorem	and	its	converse.	

7.	 Apply	the	Pythagorean	Theorem	to	determine	unknown	side	lengths	
in	right	triangles	in	real-world	and	mathematical	problems	in	two	and	
three	dimensions.

8.	 Apply	the	Pythagorean	Theorem	to	find	the	distance	between	two	
points	in	a	coordinate	system.

Solve real-world and mathematical problems involving volume of 
cylinders, cones, and spheres.

9.	 Know	the	formulas	for	the	volumes	of	cones,	cylinders,	and	spheres	
and	use	them	to	solve	real-world	and	mathematical	problems.

Statistics and Probability  8.SP

Investigate patterns of association in bivariate data.

1.	 Construct	and	interpret	scatter	plots	for	bivariate	measurement	
data	to	investigate	patterns	of	association	between	two	quantities.	
Describe	patterns	such	as	clustering,	outliers,	positive	or	negative	
association,	linear	association,	and	nonlinear	association.

2.	 Know	that	straight	lines	are	widely	used	to	model	relationships	
between	two	quantitative	variables.	For	scatter	plots	that	suggest	a	
linear	association,	informally	fit	a	straight	line,	and	informally	assess	
the	model	fit	by	judging	the	closeness	of	the	data	points	to	the	line.

3.	 Use	the	equation	of	a	linear	model	to	solve	problems	in	the	context	
of	bivariate	measurement	data,	interpreting	the	slope	and	intercept.	
For example, in a linear model for a biology experiment, interpret a slope 
of 1.5 cm/hr as meaning that an additional hour of sunlight each day is 
associated with an additional 1.5 cm in mature plant height.

4.	 Understand	that	patterns	of	association	can	also	be	seen	in	bivariate	
categorical	data	by	displaying	frequencies	and	relative	frequencies	in	
a	two-way	table.	Construct	and	interpret	a	two-way	table	summarizing	
data	on	two	categorical	variables	collected	from	the	same	subjects.	
Use	relative	frequencies	calculated	for	rows	or	columns	to	describe	
possible	association	between	the	two	variables.	For example, collect 
data from students in your class on whether or not they have a curfew on 
school nights and whether or not they have assigned chores at home. Is 
there evidence that those who have a curfew also tend to have chores?
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mathematics Standards for High School
The	high	school	standards	specify	the	mathematics	that	all	students	should	

study	in	order	to	be	college	and	career	ready.	Additional	mathematics	that	

students	should	learn	in	order	to	take	advanced	courses	such	as	calculus,	

advanced	statistics,	or	discrete	mathematics	is	indicated	by	(+),	as	in	this	

example:	

(+)	Represent	complex	numbers	on	the	complex	plane	in	rectangular	

and	polar	form	(including	real	and	imaginary	numbers).	

All	standards	without	a	(+)	symbol	should	be	in	the	common	mathematics	

curriculum	for	all	college	and	career	ready	students.	Standards	with	a	(+)	

symbol	may	also	appear	in	courses	intended	for	all	students.

The	high	school	standards	are	listed	in	conceptual	categories:

•	 Number	and	Quantity

•	 Algebra

•	 Functions

•	 Modeling

•	 Geometry

•	 Statistics	and	Probability

Conceptual	categories	portray	a	coherent	view	of	high	school	

mathematics;	a	student’s	work	with	functions,	for	example,	crosses	a	

number	of	traditional	course	boundaries,	potentially	up	through	and	

including	calculus.

Modeling	is	best	interpreted	not	as	a	collection	of	isolated	topics	but	in	

relation	to	other	standards.	Making	mathematical	models	is	a	Standard	for	

Mathematical	Practice,	and	specific	modeling	standards	appear	throughout	

the	high	school	standards	indicated	by	a	star	symbol	(★).	The	star	symbol	

sometimes	appears	on	the	heading	for	a	group	of	standards;	in	that	case,	it	

should	be	understood	to	apply	to	all	standards	in	that	group.
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mathematics | High School—number and 
Quantity
Numbers and Number Systems.	During	the	years	from	kindergarten	to	eighth	

grade,	students	must	repeatedly	extend	their	conception	of	number.	At	first,	

“number”	means	“counting	number”:	1,	2,	3...	Soon	after	that,	0	is	used	to	represent	

“none”	and	the	whole	numbers	are	formed	by	the	counting	numbers	together	

with	zero.	The	next	extension	is	fractions.	At	first,	fractions	are	barely	numbers	

and	tied	strongly	to	pictorial	representations.	Yet	by	the	time	students	understand	

division	of	fractions,	they	have	a	strong	concept	of	fractions	as	numbers	and	have	

connected	them,	via	their	decimal	representations,	with	the	base-ten	system	used	

to	represent	the	whole	numbers.	During	middle	school,	fractions	are	augmented	by	

negative	fractions	to	form	the	rational	numbers.	In	Grade	8,	students	extend	this	

system	once	more,	augmenting	the	rational	numbers	with	the	irrational	numbers	

to	form	the	real	numbers.	In	high	school,	students	will	be	exposed	to	yet	another	

extension	of	number,	when	the	real	numbers	are	augmented	by	the	imaginary	

numbers	to	form	the	complex	numbers.	

With	each	extension	of	number,	the	meanings	of	addition,	subtraction,	

multiplication,	and	division	are	extended.	In	each	new	number	system—integers,	

rational	numbers,	real	numbers,	and	complex	numbers—the	four	operations	stay	

the	same	in	two	important	ways:	They	have	the	commutative,	associative,	and	

distributive	properties	and	their	new	meanings	are	consistent	with	their	previous	

meanings.	

Extending	the	properties	of	whole-number	exponents	leads	to	new	and	productive	

notation.	For	example,	properties	of	whole-number	exponents	suggest	that	(51/3)3	

should	be	5(1/3)3	=	51	=	5	and	that	51/3	should	be	the	cube	root	of	5.	

Calculators,	spreadsheets,	and	computer	algebra	systems	can	provide	ways	for	

students	to	become	better	acquainted	with	these	new	number	systems	and	their	

notation.	They	can	be	used	to	generate	data	for	numerical	experiments,	to	help	

understand	the	workings	of	matrix,	vector,	and	complex	number	algebra,	and	to	

experiment	with	non-integer	exponents.

Quantities.	In	real	world	problems,	the	answers	are	usually	not	numbers	but	

quantities:	numbers	with	units,	which	involves	measurement.	In	their	work	in	

measurement	up	through	Grade	8,	students	primarily	measure	commonly	used	

attributes	such	as	length,	area,	and	volume.	In	high	school,	students	encounter	a	

wider	variety	of	units	in	modeling,	e.g.,	acceleration,	currency	conversions,	derived	

quantities	such	as	person-hours	and	heating	degree	days,	social	science	rates	such	

as	per-capita	income,	and	rates	in	everyday	life	such	as	points	scored	per	game	or	

batting	averages.	They	also	encounter	novel	situations	in	which	they	themselves	

must	conceive	the	attributes	of	interest.	For	example,	to	find	a	good	measure	of	

overall	highway	safety,	they	might	propose	measures	such	as	fatalities	per	year,	

fatalities	per	year	per	driver,	or	fatalities	per	vehicle-mile	traveled.	Such	a	conceptual	

process	is	sometimes	called	quantification.	Quantification	is	important	for	science,	

as	when	surface	area	suddenly	“stands	out”	as	an	important	variable	in	evaporation.	

Quantification	is	also	important	for	companies,	which	must	conceptualize	relevant	

attributes	and	create	or	choose	suitable	measures	for	them.
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The Real Number System

• extend the properties of exponents to rational 
exponents

• Use properties of rational and irrational 
numbers.

Quantities

• reason quantitatively and use units to solve 
problems

The Complex Number System

• Perform arithmetic operations with complex 
numbers

• represent complex numbers and their 
operations on the complex plane

• Use complex numbers in polynomial identities 
and equations

Vector and Matrix Quantities

• represent and model with vector quantities.

• Perform operations on vectors.

• Perform operations on matrices and use 
matrices in applications.

mathematical Practices 

1.	 	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.		 Reason	abstractly	and	quantitatively.

3.		 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.		 Model	with	mathematics.

5.		 Use	appropriate	tools	strategically.

6.		 Attend	to	precision.

7.	 	 Look	for	and	make	use	of	structure.

8.		 Look	for	and	express	regularity	in	repeated	
reasoning.

number and Quantity overview
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the real number System  n-rn

Extend the properties of exponents to rational exponents.

1.	 Explain	how	the	definition	of	the	meaning	of	rational	exponents	
follows	from	extending	the	properties	of	integer	exponents	to	
those	values,	allowing	for	a	notation	for	radicals	in	terms	of	rational	
exponents.	For example, we define 51/3 to be the cube root of 5 
because we want (51/3)3 = 5(1/3)3 to hold, so (51/3)3 must equal 5.

2.	 Rewrite	expressions	involving	radicals	and	rational	exponents	using	
the	properties	of	exponents.	

Use properties of rational and irrational numbers.

3.	 Explain	why	the	sum	or	product	of	two	rational	numbers	is	rational;	
that	the	sum	of	a	rational	number	and	an	irrational	number	is	irrational;	
and	that	the	product	of	a	nonzero	rational	number	and	an	irrational	
number	is	irrational.

Quantities★  n-Q

Reason quantitatively and use units to solve problems.

1.	 Use	units	as	a	way	to	understand	problems	and	to	guide	the	solution	
of	multi-step	problems;	choose	and	interpret	units	consistently	in	
formulas;	choose	and	interpret	the	scale	and	the	origin	in	graphs	and	
data	displays.	

2.	 Define	appropriate	quantities	for	the	purpose	of	descriptive	modeling.

3.	 Choose	a	level	of	accuracy	appropriate	to	limitations	on	measurement	
when	reporting	quantities.	

the Complex number System  n-Cn

Perform arithmetic operations with complex numbers.

1.	 Know	there	is	a	complex	number	i	such	that	i2	=	–1,	and	every	complex	
number	has	the	form	a +	bi with	a	and	b	real.	

2.	 Use	the	relation	i2	=	–1	and	the	commutative,	associative,	and	
distributive	properties	to	add,	subtract,	and	multiply	complex	
numbers.

3.	 (+)	Find	the	conjugate	of	a	complex	number;	use	conjugates	to	find	
moduli	and	quotients	of	complex	numbers.

Represent complex numbers and their operations on the complex 
plane.

4.	 (+)	Represent	complex	numbers	on	the	complex	plane	in	rectangular	
and	polar	form	(including	real	and	imaginary	numbers),	and	explain	
why	the	rectangular	and	polar	forms	of	a	given	complex	number	
represent	the	same	number.

5.	 (+)	Represent	addition,	subtraction,	multiplication,	and	conjugation	of	
complex	numbers	geometrically	on	the	complex	plane;	use	properties	
of	this	representation	for	computation.	For example, (–1	+	√3	i)3	=	8	
because	(–1	+	√3	i)	has modulus	2	and argument	120°.

6.	 (+)	Calculate	the	distance	between	numbers	in	the	complex	plane	as	
the	modulus	of	the	difference,	and	the	midpoint	of	a	segment	as	the	
average	of	the	numbers	at	its	endpoints.

Use complex numbers in polynomial identities and equations.

7.	 	Solve	quadratic	equations	with	real	coefficients	that	have	complex	
solutions.

8.	 (+)	Extend	polynomial	identities	to	the	complex	numbers.	For example, 
rewrite x2	+	4	as	(x	+	2i)(x	–	2i).

9.	 (+)	Know	the	Fundamental	Theorem	of	Algebra;	show	that	it	is	true	for	
quadratic	polynomials.
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Vector and matrix Quantities  n-Vm

Represent and model with vector quantities.

1.	 (+)	Recognize	vector	quantities	as	having	both	magnitude	and	
direction.	Represent	vector	quantities	by	directed	line	segments,	and	
use	appropriate	symbols	for	vectors	and	their	magnitudes	(e.g.,	v,	|v|,	
||v||,	v).

2.	 (+)	Find	the	components	of	a	vector	by	subtracting	the	coordinates	of	
an	initial	point	from	the	coordinates	of	a	terminal	point.	

3.	 (+)	Solve	problems	involving	velocity	and	other	quantities	that	can	be	
represented	by	vectors.

Perform operations on vectors.

4.	 (+)	Add	and	subtract	vectors.

a.	 Add	vectors	end-to-end,	component-wise,	and	by	the	
parallelogram	rule.	Understand	that	the	magnitude	of	a	sum	of	
two	vectors	is	typically	not	the	sum	of	the	magnitudes.

b.	 Given	two	vectors	in	magnitude	and	direction	form,	determine	the	
magnitude	and	direction	of	their	sum.

c.	 Understand	vector	subtraction	v	–	w	as	v	+	(–w),	where	–w	is	the	
additive	inverse	of	w,	with	the	same	magnitude	as	w	and	pointing	
in	the	opposite	direction.	Represent	vector	subtraction	graphically	
by	connecting	the	tips	in	the	appropriate	order,	and	perform	
vector	subtraction	component-wise.

5.	 (+)	Multiply	a	vector	by	a	scalar.

a.	 Represent	scalar	multiplication	graphically	by	scaling	vectors	and	
possibly	reversing	their	direction;	perform	scalar	multiplication	
component-wise,	e.g.,	as	c(v

x
,	v

y
)	=	(cv

x
,	cv

y
).

b.	 Compute	the	magnitude	of	a	scalar	multiple	cv	using	||cv||	=	|c|v.	
Compute	the	direction	of	cv	knowing	that	when	|c|v	≠	0,	the	
direction	of	cv	is	either	along	v	(for	c	>	0)	or	against	v	(for	c	<	0).

Perform operations on matrices and use matrices in applications.

6.	 (+)	Use	matrices	to	represent	and	manipulate	data,	e.g.,	to	represent	
payoffs	or	incidence	relationships	in	a	network.

7.	 (+)	Multiply	matrices	by	scalars	to	produce	new	matrices,	e.g.,	as	when	
all	of	the	payoffs	in	a	game	are	doubled.	

8.	 (+)	Add,	subtract,	and	multiply	matrices	of	appropriate	dimensions.	

9.	 (+)	Understand	that,	unlike	multiplication	of	numbers,	matrix	
multiplication	for	square	matrices	is	not	a	commutative	operation,	but	
still	satisfies	the	associative	and	distributive	properties.

10.	 (+)	Understand	that	the	zero	and	identity	matrices	play	a	role	in	matrix	
addition	and	multiplication	similar	to	the	role	of	0	and	1	in	the	real	
numbers.	The	determinant	of	a	square	matrix	is	nonzero	if	and	only	if	
the	matrix	has	a	multiplicative	inverse.	

11.	 (+)	Multiply	a	vector	(regarded	as	a	matrix	with	one	column)	by	a	
matrix	of	suitable	dimensions	to	produce	another	vector.	Work	with	
matrices	as	transformations	of	vectors.

12.	 (+)	Work	with	2	×	2	matrices	as	transformations	of	the	plane,	and	
interpret	the	absolute	value	of	the	determinant	in	terms	of	area.
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mathematics | High School—algebra
Expressions.	An	expression	is	a	record	of	a	computation	with	numbers,	symbols	
that	represent	numbers,	arithmetic	operations,	exponentiation,	and,	at	more	
advanced	levels,	the	operation	of	evaluating	a	function.	Conventions	about	the	
use	of	parentheses	and	the	order	of	operations	assure	that	each	expression	is	
unambiguous.	Creating	an	expression	that	describes	a	computation	involving	a	
general	quantity	requires	the	ability	to	express	the	computation	in	general	terms,	
abstracting	from	specific	instances.

Reading	an	expression	with	comprehension	involves	analysis	of	its	underlying	
structure.	This	may	suggest	a	different	but	equivalent	way	of	writing	the	expression	
that	exhibits	some	different	aspect	of	its	meaning.	For	example,	p	+	0.05p	can	be	
interpreted	as	the	addition	of	a	5%	tax	to	a	price	p.	Rewriting	p	+	0.05p	as	1.05p	
shows	that	adding	a	tax	is	the	same	as	multiplying	the	price	by	a	constant	factor.	

Algebraic	manipulations	are	governed	by	the	properties	of	operations	and	
exponents,	and	the	conventions	of	algebraic	notation.	At	times,	an	expression	is	the	
result	of	applying	operations	to	simpler	expressions.	For	example,	p	+	0.05p	is	the	
sum	of	the	simpler	expressions	p	and	0.05p.	Viewing	an	expression	as	the	result	of	
operation	on	simpler	expressions	can	sometimes	clarify	its	underlying	structure.

A	spreadsheet	or	a	computer	algebra	system	(CAS)	can	be	used	to	experiment	
with	algebraic	expressions,	perform	complicated	algebraic	manipulations,	and	
understand	how	algebraic	manipulations	behave.	

Equations and inequalities.	An	equation	is	a	statement	of	equality	between	two	
expressions,	often	viewed	as	a	question	asking	for	which	values	of	the	variables	the	
expressions	on	either	side	are	in	fact	equal.	These	values	are	the	solutions	to	the	
equation.	An	identity,	in	contrast,	is	true	for	all	values	of	the	variables;	identities	are	
often	developed	by	rewriting	an	expression	in	an	equivalent	form.

The	solutions	of	an	equation	in	one	variable	form	a	set	of	numbers;	the	solutions	of	
an	equation	in	two	variables	form	a	set	of	ordered	pairs	of	numbers,	which	can	be	
plotted	in	the	coordinate	plane.	Two	or	more	equations	and/or	inequalities	form	a	
system.	A	solution	for	such	a	system	must	satisfy	every	equation	and	inequality	in	
the	system.

An	equation	can	often	be	solved	by	successively	deducing	from	it	one	or	more	
simpler	equations.	For	example,	one	can	add	the	same	constant	to	both	sides	
without	changing	the	solutions,	but	squaring	both	sides	might	lead	to	extraneous	
solutions.	Strategic	competence	in	solving	includes	looking	ahead	for	productive	
manipulations	and	anticipating	the	nature	and	number	of	solutions.

Some	equations	have	no	solutions	in	a	given	number	system,	but	have	a	solution	
in	a	larger	system.	For	example,	the	solution	of	x	+	1	=	0	is	an	integer,	not	a	whole	
number;	the	solution	of	2x	+	1	=	0	is	a	rational	number,	not	an	integer;	the	solutions	
of	x2	–	2	=	0	are	real	numbers,	not	rational	numbers;	and	the	solutions	of	x2	+	2	=	0	
are	complex	numbers,	not	real	numbers.

The	same	solution	techniques	used	to	solve	equations	can	be	used	to	rearrange	
formulas.	For	example,	the	formula	for	the	area	of	a	trapezoid,	A	=	((b

1
+b

2
)/2)h,	can	

be	solved	for	h	using	the	same	deductive	process.	

Inequalities	can	be	solved	by	reasoning	about	the	properties	of	inequality.	Many,	
but	not	all,	of	the	properties	of	equality	continue	to	hold	for	inequalities	and	can	be	
useful	in	solving	them.

Connections to Functions and Modeling. Expressions	can	define	functions,	
and	equivalent	expressions	define	the	same	function.	Asking	when	two	functions	
have	the	same	value	for	the	same	input	leads	to	an	equation;	graphing	the	two	
functions	allows	for	finding	approximate	solutions	of	the	equation.	Converting	a	
verbal	description	to	an	equation,	inequality,	or	system	of	these	is	an	essential	skill	
in	modeling.
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Seeing Structure in Expressions

• Interpret the structure of expressions

• Write expressions in equivalent forms to solve 
problems

Arithmetic with Polynomials and Rational  
Expressions

• Perform arithmetic operations on polynomials

• Understand the relationship between zeros and 
factors of polynomials

• Use polynomial identities to solve problems

• rewrite rational expressions

Creating Equations

• Create equations that describe numbers or 
relationships

Reasoning with Equations and Inequalities

• Understand solving equations as a process of 
reasoning and explain the reasoning

• Solve equations and inequalities in one variable

• Solve systems of equations

• represent and solve equations and inequalities 
graphically

mathematical Practices 

1.	 	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.		 Reason	abstractly	and	quantitatively.

3.		 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.		 Model	with	mathematics.

5.		 Use	appropriate	tools	strategically.

6.		 Attend	to	precision.

7.	 	 Look	for	and	make	use	of	structure.

8.		 Look	for	and	express	regularity	in	repeated	
reasoning.

algebra overview
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Seeing Structure in expressions   a-SSe

Interpret the structure of expressions

1.	 Interpret	expressions	that	represent	a	quantity	in	terms	of	its	context.★

a.	 Interpret	parts	of	an	expression,	such	as	terms,	factors,	and	
coefficients.

b.	 Interpret	complicated	expressions	by	viewing	one	or	more	of	their	
parts	as	a	single	entity.	For example, interpret	P(1+r)n	as the product 
of P and a factor not depending on P.

2.	 Use	the	structure	of	an	expression	to	identify	ways	to	rewrite	it.	For 
example, see x4	–	y4	as	(x2)2	–	(y2)2,	thus recognizing it as a difference of 
squares that can be factored as	(x2	–	y2)(x2	+	y2).

Write expressions in equivalent forms to solve problems

3.	 Choose	and	produce	an	equivalent	form	of	an	expression	to	reveal	and	
explain	properties	of	the	quantity	represented	by	the	expression.★

a.	 Factor	a	quadratic	expression	to	reveal	the	zeros	of	the	function	it	
defines.

b.	 Complete	the	square	in	a	quadratic	expression	to	reveal	the	
maximum	or	minimum	value	of	the	function	it	defines.

c.	 Use	the	properties	of	exponents	to	transform	expressions	for	
exponential	functions. For example the expression	1.15t	can be 
rewritten as	(1.151/12)12t	≈	1.01212t	to reveal the approximate equivalent 
monthly interest rate if the annual rate is 15%.

4.	 Derive	the	formula	for	the	sum	of	a	finite	geometric	series	(when	the	
common	ratio	is	not	1),	and	use	the	formula	to	solve	problems.	For 
example, calculate mortgage payments.★

arithmetic with Polynomials and rational expressions  a-aPr

Perform arithmetic operations on polynomials

1.	 Understand	that	polynomials	form	a	system	analogous	to	the	integers,	
namely,	they	are	closed	under	the	operations	of	addition,	subtraction,	
and	multiplication;	add,	subtract,	and	multiply	polynomials.

Understand the relationship between zeros and factors of 
polynomials

2.	 Know	and	apply	the	Remainder	Theorem:	For	a	polynomial	p(x)	and	a	
number	a,	the	remainder	on	division	by	x	–	a	is	p(a),	so	p(a)	=	0	if	and	
only	if	(x	–	a)	is	a	factor	of	p(x).

3.	 Identify	zeros	of	polynomials	when	suitable	factorizations	are	
available,	and	use	the	zeros	to	construct	a	rough	graph	of	the	function	
defined	by	the	polynomial.

Use polynomial identities to solve problems

4.	 Prove	polynomial	identities	and	use	them	to	describe	numerical	
relationships.	For example, the polynomial identity	(x2	+	y2)2	=	(x2	–	y2)2	+	
(2xy)2	can be used to generate Pythagorean triples.

5.	 (+)	Know	and	apply	the	Binomial	Theorem	for	the	expansion	of	(x	
+	y)n	in	powers	of	x	and	y	for	a	positive	integer	n,	where	x	and	y	are	
any	numbers,	with	coefficients	determined	for	example	by	Pascal’s	
Triangle.1

1The	Binomial	Theorem	can	be	proved	by	mathematical	induction	or	by	a	com-
binatorial	argument.
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Rewrite rational expressions

6.	 Rewrite	simple	rational	expressions	in	different	forms;	write	a(x)/b(x)	
in	the	form	q(x)	+	r(x)/b(x),	where	a(x),	b(x),	q(x),	and	r(x)	are	
polynomials	with	the	degree	of	r(x)	less	than	the	degree	of	b(x),	using	
inspection,	long	division,	or,	for	the	more	complicated	examples,	a	
computer	algebra	system.

7.	 (+)	Understand	that	rational	expressions	form	a	system	analogous	
to	the	rational	numbers,	closed	under	addition,	subtraction,	
multiplication,	and	division	by	a	nonzero	rational	expression;	add,	
subtract,	multiply,	and	divide	rational	expressions.

Creating equations★  a-Ced

Create equations that describe numbers or relationships

1.	 Create	equations	and	inequalities	in	one	variable	and	use	them	to	
solve	problems.	Include equations arising from linear and quadratic 
functions, and simple rational and exponential functions.

2.	 Create	equations	in	two	or	more	variables	to	represent	relationships	
between	quantities;	graph	equations	on	coordinate	axes	with	labels	
and	scales.

3.	 Represent	constraints	by	equations	or	inequalities,	and	by	systems	of	
equations	and/or	inequalities,	and	interpret	solutions	as	viable	or	non-
viable	options	in	a	modeling	context.	For example, represent inequalities 
describing nutritional and cost constraints on combinations of different 
foods.

4.	 Rearrange	formulas	to	highlight	a	quantity	of	interest,	using	the	same	
reasoning	as	in	solving	equations.	For example, rearrange Ohm’s law V = 
IR to highlight resistance R.

reasoning with equations and Inequalities  a-reI

Understand solving equations as a process of reasoning and explain 
the reasoning 

1.	 Explain	each	step	in	solving	a	simple	equation	as	following	from	the	
equality	of	numbers	asserted	at	the	previous	step,	starting	from	the	
assumption	that	the	original	equation	has	a	solution.	Construct	a	
viable	argument	to	justify	a	solution	method.

2.	 Solve	simple	rational	and	radical	equations	in	one	variable,	and	give	
examples	showing	how	extraneous	solutions	may	arise.

Solve equations and inequalities in one variable

3.	 Solve	linear	equations	and	inequalities	in	one	variable,	including	
equations	with	coefficients	represented	by	letters.

4.	 Solve	quadratic	equations	in	one	variable.

a.	 Use	the	method	of	completing	the	square	to	transform	any	
quadratic	equation	in	x	into	an	equation	of	the	form	(x	–	p)2	=	q	
that	has	the	same	solutions.	Derive	the	quadratic	formula	from	
this	form.

b.	 Solve	quadratic	equations	by	inspection	(e.g.,	for	x2	=	49),	taking	
square	roots,	completing	the	square,	the	quadratic	formula	and	
factoring,	as	appropriate	to	the	initial	form	of	the	equation.	
Recognize	when	the	quadratic	formula	gives	complex	solutions	
and	write	them	as	a	±	bi	for	real	numbers	a	and	b.	

Solve systems of equations

5.	 Prove	that,	given	a	system	of	two	equations	in	two	variables,	replacing	
one	equation	by	the	sum	of	that	equation	and	a	multiple	of	the	other	
produces	a	system	with	the	same	solutions.



COMMON CORE STATE STANDARDS (CCSS)420    |     COMMON CORE STATE STANDARDS TOOLKIT

Common Core State StandardS for matHematICS
H

IG
H

 S
C

H
o

o
l

 —
 a

lG
e

b
r

a
   |   6

6

6.	 Solve	systems	of	linear	equations	exactly	and	approximately	(e.g.,	with	
graphs),	focusing	on	pairs	of	linear	equations	in	two	variables.

7.	 Solve	a	simple	system	consisting	of	a	linear	equation	and	a	quadratic	
equation	in	two	variables	algebraically	and	graphically.	For example, 
find the points of intersection between the line y	=	–3x	and	the	circle	x2	+	
y2	=	3.

8.	 (+)	Represent	a	system	of	linear	equations	as	a	single	matrix	equation	
in	a	vector	variable.

9.	 (+)	Find	the	inverse	of	a	matrix	if	it	exists	and	use	it	to	solve	systems	
of	linear	equations	(using	technology	for	matrices	of	dimension	3	×	3	
or	greater).

Represent and solve equations and inequalities graphically

10.	 Understand	that	the	graph	of	an	equation	in	two	variables	is	the	set	of	
all	its	solutions	plotted	in	the	coordinate	plane,	often	forming	a	curve	
(which	could	be	a	line).

11.	 Explain	why	the	x-coordinates	of	the	points	where	the	graphs	of	
the	equations	y	=	f(x)	and	y	=	g(x)	intersect	are	the	solutions	of	the	
equation	f(x)	=	g(x);	find	the	solutions	approximately,	e.g.,	using	
technology	to	graph	the	functions,	make	tables	of	values,	or	find	
successive	approximations.	Include	cases	where	f(x)	and/or	g(x)	
are	linear,	polynomial,	rational,	absolute	value,	exponential,	and	
logarithmic	functions.★

12.	 Graph	the	solutions	to	a	linear	inequality	in	two	variables	as	a	half-
plane	(excluding	the	boundary	in	the	case	of	a	strict	inequality),	and	
graph	the	solution	set	to	a	system	of	linear	inequalities	in	two	variables	
as	the	intersection	of	the	corresponding	half-planes.
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mathematics | High School—functions
Functions	describe	situations	where	one	quantity	determines	another.	For	example,	
the	return	on	$10,000	invested	at	an	annualized	percentage	rate	of	4.25%	is	a	
function	of	the	length	of	time	the	money	is	invested.	Because	we	continually	make	
theories	about	dependencies	between	quantities	in	nature	and	society,	functions	
are	important	tools	in	the	construction	of	mathematical	models.	

In	school	mathematics,	functions	usually	have	numerical	inputs	and	outputs	and	are	
often	defined	by	an	algebraic	expression.	For	example,	the	time	in	hours	it	takes	for	
a	car	to	drive	100	miles	is	a	function	of	the	car’s	speed	in	miles	per	hour,	v;	the	rule	
T(v)	=	100/v	expresses	this	relationship	algebraically	and	defines	a	function	whose	
name	is	T.	

The	set	of	inputs	to	a	function	is	called	its	domain.	We	often	infer	the	domain	to	be	
all	inputs	for	which	the	expression	defining	a	function	has	a	value,	or	for	which	the	
function	makes	sense	in	a	given	context.

A	function	can	be	described	in	various	ways,	such	as	by	a	graph	(e.g.,	the	trace	of	
a	seismograph);	by	a	verbal	rule,	as	in,	“I’ll	give	you	a	state,	you	give	me	the	capital	
city;”	by	an	algebraic	expression	like	f(x)	=	a	+	bx;	or	by	a	recursive	rule.	The	graph	
of	a	function	is	often	a	useful	way	of	visualizing	the	relationship	of	the	function	
models,	and	manipulating	a	mathematical	expression	for	a	function	can	throw	light	
on	the	function’s	properties.

Functions	presented	as	expressions	can	model	many	important	phenomena.	Two	
important	families	of	functions	characterized	by	laws	of	growth	are	linear	functions,	
which	grow	at	a	constant	rate,	and	exponential	functions,	which	grow	at	a	constant	
percent	rate.	Linear	functions	with	a	constant	term	of	zero	describe	proportional	
relationships.

A	graphing	utility	or	a	computer	algebra	system	can	be	used	to	experiment	with	
properties	of	these	functions	and	their	graphs	and	to	build	computational	models	
of	functions,	including	recursively	defined	functions.

Connections to Expressions, Equations, Modeling, and Coordinates.	

Determining	an	output	value	for	a	particular	input	involves	evaluating	an	expression;	
finding	inputs	that	yield	a	given	output	involves	solving	an	equation.	Questions	
about	when	two	functions	have	the	same	value	for	the	same	input	lead	to	
equations,	whose	solutions	can	be	visualized	from	the	intersection	of	their	graphs.	
Because	functions	describe	relationships	between	quantities,	they	are	frequently	
used	in	modeling.	Sometimes	functions	are	defined	by	a	recursive	process,	which	
can	be	displayed	effectively	using	a	spreadsheet	or	other	technology.
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Interpreting Functions

• Understand the concept of a function and use 
function notation

• Interpret functions that arise in applications in 
terms of the context

• analyze functions using different 
representations

Building Functions

• Build a function that models a relationship 
between two quantities 

• Build new functions from existing functions

Linear, Quadratic, and Exponential Models

• Construct and compare linear, quadratic, and 
exponential models and solve problems

• Interpret expressions for functions in terms of 
the situation they model

Trigonometric Functions

• extend the domain of trigonometric functions 
using the unit circle

• model periodic phenomena with trigonometric 
functions

• Prove and apply trigonometric identities

mathematical Practices 

1.	 	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.		 Reason	abstractly	and	quantitatively.

3.		 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.		 Model	with	mathematics.

5.		 Use	appropriate	tools	strategically.

6.		 Attend	to	precision.

7.	 	 Look	for	and	make	use	of	structure.

8.		 Look	for	and	express	regularity	in	repeated	
reasoning.

functions overview
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Interpreting functions   f-If

Understand the concept of a function and use function notation

1.	 Understand	that	a	function	from	one	set	(called	the	domain)	to	
another	set	(called	the	range)	assigns	to	each	element	of	the	domain	
exactly	one	element	of	the	range.	If	f	is	a	function	and	x	is	an	element	
of	its	domain,	then	f(x)	denotes	the	output	of	f	corresponding	to	the	
input	x.	The	graph	of	f	is	the	graph	of	the	equation	y	=	f(x).

2.	 Use	function	notation,	evaluate	functions	for	inputs	in	their	domains,	
and	interpret	statements	that	use	function	notation	in	terms	of	a	
context.

3.	 Recognize	that	sequences	are	functions,	sometimes	defined	
recursively,	whose	domain	is	a	subset	of	the	integers.	For example, the 
Fibonacci sequence is defined recursively by f(0) = f(1) = 1, f(n+1) = f(n) + 
f(n-1) for n ≥ 1. 

Interpret functions that arise in applications in terms of the context

4.	 For	a	function	that	models	a	relationship	between	two	quantities,	
interpret	key	features	of	graphs	and	tables	in	terms	of	the	quantities,	
and	sketch	graphs	showing	key	features	given	a	verbal	description	
of	the	relationship.	Key features include: intercepts; intervals where the 
function is increasing, decreasing, positive, or negative; relative maximums 
and minimums; symmetries; end behavior; and periodicity.★	

5.	 Relate	the	domain	of	a	function	to	its	graph	and,	where	applicable,	to	
the	quantitative	relationship	it	describes.	For example, if the function 
h(n) gives the number of person-hours it takes to assemble n engines in a 
factory, then the positive integers would be an appropriate domain for the 
function.★

6.	 Calculate	and	interpret	the	average	rate	of	change	of	a	function	
(presented	symbolically	or	as	a	table)	over	a	specified	interval.	
Estimate	the	rate	of	change	from	a	graph.★

Analyze functions using different representations

7.	 Graph	functions	expressed	symbolically	and	show	key	features	of	
the	graph,	by	hand	in	simple	cases	and	using	technology	for	more	
complicated	cases.★

a.	 Graph	linear	and	quadratic	functions	and	show	intercepts,	
maxima,	and	minima.

b.	 Graph	square	root,	cube	root,	and	piecewise-defined	functions,	
including	step	functions	and	absolute	value	functions.

c.	 Graph	polynomial	functions,	identifying	zeros	when	suitable	
factorizations	are	available,	and	showing	end	behavior.

d.	 (+)	Graph	rational	functions,	identifying	zeros	and	asymptotes	
when	suitable	factorizations	are	available,	and	showing	end	
behavior.

e.	 Graph	exponential	and	logarithmic	functions,	showing	intercepts	
and	end	behavior,	and	trigonometric	functions,	showing	period,	
midline,	and	amplitude.

8.	 Write	a	function	defined	by	an	expression	in	different	but	equivalent	
forms	to	reveal	and	explain	different	properties	of	the	function.

a.	 Use	the	process	of	factoring	and	completing	the	square	in	a	
quadratic	function	to	show	zeros,	extreme	values,	and	symmetry	
of	the	graph,	and	interpret	these	in	terms	of	a	context.

b.	 Use	the	properties	of	exponents	to	interpret	expressions	for	
exponential	functions.	For example, identify percent rate of change 
in functions such as y = (1.02)t, y = (0.97)t, y = (1.01)12t, y = (1.2)t/10, and 
classify them as representing exponential growth or decay.
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9.	 Compare	properties	of	two	functions	each	represented	in	a	different	
way	(algebraically,	graphically,	numerically	in	tables,	or	by	verbal	
descriptions).	For example, given a graph of one quadratic function and 
an algebraic expression for another, say which has the larger maximum.

Building functions   f-Bf

Build a function that models a relationship between two quantities 

1.	 Write	a	function	that	describes	a	relationship	between	two	quantities.★	

a.	 Determine	an	explicit	expression,	a	recursive	process,	or	steps	for	
calculation	from	a	context.	

b.	 Combine	standard	function	types	using	arithmetic	operations.	For 
example, build a function that models the temperature of a cooling 
body by adding a constant function to a decaying exponential, and 
relate these functions to the model.

c.	 (+)	Compose	functions. For example, if T(y) is the temperature in 
the atmosphere as a function of height, and h(t) is the height of a 
weather balloon as a function of time, then T(h(t)) is the temperature 
at the location of the weather balloon as a function of time.

2.	 Write	arithmetic	and	geometric	sequences	both	recursively	and	
with	an	explicit	formula,	use	them	to	model	situations,	and	translate	
between	the	two	forms.★

Build new functions from existing functions

3.	 Identify	the	effect	on	the	graph	of	replacing	f(x)	by	f(x)	+	k,	k	f(x),	
f(kx),	and	f(x	+	k)	for	specific	values	of	k	(both	positive	and	negative);	
find	the	value	of	k	given	the	graphs.	Experiment	with	cases	and	
illustrate	an	explanation	of	the	effects	on	the	graph	using	technology.	
Include recognizing even and odd functions from their graphs and 
algebraic expressions for them.

4.	 	Find	inverse	functions.

a.	 Solve	an	equation	of	the	form	f(x)	=	c	for	a	simple	function	f	
that	has	an	inverse	and	write	an	expression	for	the	inverse.	For 
example, f(x) =2 x3 or f(x) = (x+1)/(x–1) for x ≠ 1.

b.	 (+)	Verify	by	composition	that	one	function	is	the	inverse	of	
another.

c.	 (+)	Read	values	of	an	inverse	function	from	a	graph	or	a	table,	
given	that	the	function	has	an	inverse.

d.	 (+)	Produce	an	invertible	function	from	a	non-invertible	function	
by	restricting	the	domain.

5.	 (+)	Understand	the	inverse	relationship	between	exponents	and	
logarithms	and	use	this	relationship	to	solve	problems	involving	
logarithms	and	exponents.

Linear, Quadratic, and exponential models★  f-Le

Construct and compare linear, quadratic, and exponential models 
and solve problems

1.	 Distinguish	between	situations	that	can	be	modeled	with	linear	
functions	and	with	exponential	functions.

a.	 Prove	that	linear	functions	grow	by	equal	differences	over	equal	
intervals,	and	that	exponential	functions	grow	by	equal	factors	
over	equal	intervals.

b.	 Recognize	situations	in	which	one	quantity	changes	at	a	constant	
rate	per	unit	interval	relative	to	another.

c.	 Recognize	situations	in	which	a	quantity	grows	or	decays	by	a	
constant	percent	rate	per	unit	interval	relative	to	another.
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2.	 Construct	linear	and	exponential	functions,	including	arithmetic	and	
geometric	sequences,	given	a	graph,	a	description	of	a	relationship,	or	
two	input-output	pairs	(include	reading	these	from	a	table).

3.	 Observe	using	graphs	and	tables	that	a	quantity	increasing	
exponentially	eventually	exceeds	a	quantity	increasing	linearly,	
quadratically,	or	(more	generally)	as	a	polynomial	function.

4.	 For	exponential	models,	express	as	a	logarithm	the	solution	to		
abct	=	d	where	a,	c,	and	d	are	numbers	and	the	base	b	is	2,	10,	or	e;	
evaluate	the	logarithm	using	technology.

Interpret expressions for functions in terms of the situation they 
model

5.	 Interpret	the	parameters	in	a	linear	or	exponential	function	in	terms	of	
a	context.

trigonometric functions   f-tf

Extend the domain of trigonometric functions using the unit circle

1.	 Understand	radian	measure	of	an	angle	as	the	length	of	the	arc	on	the	
unit	circle	subtended	by	the	angle.

2.	 Explain	how	the	unit	circle	in	the	coordinate	plane	enables	the	
extension	of	trigonometric	functions	to	all	real	numbers,	interpreted	as	
radian	measures	of	angles	traversed	counterclockwise	around	the	unit	
circle.

3.	 (+)	Use	special	triangles	to	determine	geometrically	the	values	of	sine,	
cosine,	tangent	for	π/3,	π/4	and	π/6,	and	use	the	unit	circle	to	express	
the	values	of	sine,	cosine,	and	tangent	for	π–x,	π+x,	and	2π–x	in	terms	
of	their	values	for	x,	where	x	is	any	real	number.

4.	 (+)	Use	the	unit	circle	to	explain	symmetry	(odd	and	even)	and	
periodicity	of	trigonometric	functions.	

Model periodic phenomena with trigonometric functions

5.	 Choose	trigonometric	functions	to	model	periodic	phenomena	with	
specified	amplitude,	frequency,	and	midline.★

6.	 (+)	Understand	that	restricting	a	trigonometric	function	to	a	domain	
on	which	it	is	always	increasing	or	always	decreasing	allows	its	inverse	
to	be	constructed.

7.	 (+)	Use	inverse	functions	to	solve	trigonometric	equations	that	arise	
in	modeling	contexts;	evaluate	the	solutions	using	technology,	and	
interpret	them	in	terms	of	the	context.★

Prove and apply trigonometric identities

8.	 Prove	the	Pythagorean	identity	sin2(θ)	+	cos2(θ)	=	1	and	use	it	to	find	
sin(θ),	cos(θ),	or	tan(θ)	given	sin(θ),	cos(θ),	or	tan(θ)	and	the	quadrant	
of	the	angle.

9.	 (+)	Prove	the	addition	and	subtraction	formulas	for	sine,	cosine,	and	
tangent	and	use	them	to	solve	problems.
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mathematics | High School—modeling
Modeling	links	classroom	mathematics	and	statistics	to	everyday	life,	work,	and	
decision-making.	Modeling	is	the	process	of	choosing	and	using	appropriate	
mathematics	and	statistics	to	analyze	empirical	situations,	to	understand	them	
better,	and	to	improve	decisions.	Quantities	and	their	relationships	in	physical,	
economic,	public	policy,	social,	and	everyday	situations	can	be	modeled	using	
mathematical	and	statistical	methods.	When	making	mathematical	models,	
technology	is	valuable	for	varying	assumptions,	exploring	consequences,	and	
comparing	predictions	with	data.

A	model	can	be	very	simple,	such	as	writing	total	cost	as	a	product	of	unit	price	
and	number	bought,	or	using	a	geometric	shape	to	describe	a	physical	object	like	
a	coin.	Even	such	simple	models	involve	making	choices.	It	is	up	to	us	whether	
to	model	a	coin	as	a	three-dimensional	cylinder,	or	whether	a	two-dimensional	
disk	works	well	enough	for	our	purposes.	Other	situations—modeling	a	delivery	
route,	a	production	schedule,	or	a	comparison	of	loan	amortizations—need	more	
elaborate	models	that	use	other	tools	from	the	mathematical	sciences.	Real-world	
situations	are	not	organized	and	labeled	for	analysis;	formulating	tractable	models,	
representing	such	models,	and	analyzing	them	is	appropriately	a	creative	process.	
Like	every	such	process,	this	depends	on	acquired	expertise	as	well	as	creativity.

Some	examples	of	such	situations	might	include:

•	 Estimating	how	much	water	and	food	is	needed	for	emergency	
relief	in	a	devastated	city	of	3	million	people,	and	how	it	might	be	
distributed.	

•	 Planning	a	table	tennis	tournament	for	7	players	at	a	club	with	4	
tables,	where	each	player	plays	against	each	other	player.

•	 Designing	the	layout	of	the	stalls	in	a	school	fair	so	as	to	raise	as	
much	money	as	possible.

•	 Analyzing	stopping	distance	for	a	car.	

•	 Modeling	savings	account	balance,	bacterial	colony	growth,	or	
investment	growth.

•	 Engaging	in	critical	path	analysis,	e.g.,	applied	to	turnaround	of	an	
aircraft	at	an	airport.

•	 Analyzing	risk	in	situations	such	as	extreme	sports,	pandemics,	
and	terrorism.

•	 Relating	population	statistics	to	individual	predictions.

In	situations	like	these,	the	models	devised	depend	on	a	number	of	factors:	How	
precise	an	answer	do	we	want	or	need?	What	aspects	of	the	situation	do	we	most	
need	to	understand,	control,	or	optimize?	What	resources	of	time	and	tools	do	we	
have?	The	range	of	models	that	we	can	create	and	analyze	is	also	constrained	by	
the	limitations	of	our	mathematical,	statistical,	and	technical	skills,	and	our	ability	
to	recognize	significant	variables	and	relationships	among	them.	Diagrams	of	
various	kinds,	spreadsheets	and	other	technology,	and	algebra	are	powerful	tools	
for	understanding	and	solving	problems	drawn	from	different	types	of	real-world	
situations.

One	of	the	insights	provided	by	mathematical	modeling	is	that	essentially	the	same	
mathematical	or	statistical	structure	can	sometimes	model	seemingly	different	
situations.	Models	can	also	shed	light	on	
the	mathematical	structures	themselves,	
for	example,	as	when	a	model	of	bacterial	
growth	makes	more	vivid	the	explosive	
growth	of	the	exponential	function.

The	basic	modeling	cycle	is	summarized	in	the	diagram.	It	
involves	(1)	identifying	variables	in	the	situation	and	selecting	
those	that	represent	essential	features,	(2)	formulating	
a	model	by	creating	and	selecting	geometric,	graphical,	
tabular,	algebraic,	or	statistical	representations	that	describe	
relationships	between	the	variables,	(3)	analyzing	and	performing	operations	
on	these	relationships	to	draw	conclusions,	(4)	interpreting	the	results	of	the	
mathematics	in	terms	of	the	original	situation,	(5)	validating	the	conclusions	by	
comparing	them	with	the	situation,	and	then	either	improving	the	model	or,	if	it	
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is	acceptable,	(6)	reporting	on	the	conclusions	and	the	reasoning	behind	them.	
Choices,	assumptions,	and	approximations	are	present	throughout	this	cycle.

In	descriptive	modeling,	a	model	simply	describes	the	phenomena	or	summarizes	
them	in	a	compact	form.	Graphs	of	observations	are	a	familiar	descriptive	model—
for	example,	graphs	of	global	temperature	and	atmospheric	CO

2
	over	time.	

Analytic	modeling	seeks	to	explain	data	on	the	basis	of	deeper	theoretical	ideas,	
albeit	with	parameters	that	are	empirically	based;	for	example,	exponential	growth	
of	bacterial	colonies	(until	cut-off	mechanisms	such	as	pollution	or	starvation	
intervene)	follows	from	a	constant	reproduction	rate.	Functions	are	an	important	
tool	for	analyzing	such	problems.	

Graphing	utilities,	spreadsheets,	computer	algebra	systems,	and	dynamic	geometry	
software	are	powerful	tools	that	can	be	used	to	model	purely	mathematical	
phenomena	(e.g.,	the	behavior	of	polynomials)	as	well	as	physical	phenomena.

modeling Standards Modeling is best interpreted not as a collection of isolated 
topics but rather in relation to other standards. Making mathematical models is 
a Standard for Mathematical Practice, and specific modeling standards appear 
throughout the high school standards indicated by a star symbol (★).
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mathematics | High School—Geometry
An	understanding	of	the	attributes	and	relationships	of	geometric	objects	can	be	
applied	in	diverse	contexts—interpreting	a	schematic	drawing,	estimating	the	amount	
of	wood	needed	to	frame	a	sloping	roof,	rendering	computer	graphics,	or	designing	a	
sewing	pattern	for	the	most	efficient	use	of	material.	

Although	there	are	many	types	of	geometry,	school	mathematics	is	devoted	primarily	
to	plane	Euclidean	geometry,	studied	both	synthetically	(without	coordinates)	and	
analytically	(with	coordinates).	Euclidean	geometry	is	characterized	most	importantly	
by	the	Parallel	Postulate,	that	through	a	point	not	on	a	given	line	there	is	exactly	one	
parallel	line.	(Spherical	geometry,	in	contrast,	has	no	parallel	lines.)

During	high	school,	students	begin	to	formalize	their	geometry	experiences	from	
elementary	and	middle	school,	using	more	precise	definitions	and	developing	careful	
proofs.	Later	in	college	some	students	develop	Euclidean	and	other	geometries	carefully	
from	a	small	set	of	axioms.

The	concepts	of	congruence,	similarity,	and	symmetry	can	be	understood	from	
the	perspective	of	geometric	transformation.	Fundamental	are	the	rigid	motions:	
translations,	rotations,	reflections,	and	combinations	of	these,	all	of	which	are	here	
assumed	to	preserve	distance	and	angles	(and	therefore	shapes	generally).	Reflections	
and	rotations	each	explain	a	particular	type	of	symmetry,	and	the	symmetries	of	an	
object	offer	insight	into	its	attributes—as	when	the	reflective	symmetry	of	an	isosceles	
triangle	assures	that	its	base	angles	are	congruent.	

In	the	approach	taken	here,	two	geometric	figures	are	defined	to	be	congruent	if	there	
is	a	sequence	of	rigid	motions	that	carries	one	onto	the	other.	This	is	the	principle	
of	superposition.	For	triangles,	congruence	means	the	equality	of	all	corresponding	
pairs	of	sides	and	all	corresponding	pairs	of	angles.	During	the	middle	grades,	through	
experiences	drawing	triangles	from	given	conditions,	students	notice	ways	to	specify	
enough	measures	in	a	triangle	to	ensure	that	all	triangles	drawn	with	those	measures	are	
congruent.	Once	these	triangle	congruence	criteria	(ASA,	SAS,	and	SSS)	are	established	
using	rigid	motions,	they	can	be	used	to	prove	theorems	about	triangles,	quadrilaterals,	
and	other	geometric	figures.	

Similarity	transformations	(rigid	motions	followed	by	dilations)	define	similarity	
in	the	same	way	that	rigid	motions	define	congruence,	thereby	formalizing	the	
similarity	ideas	of	"same	shape"	and	"scale	factor"	developed	in	the	middle	grades.	
These	transformations	lead	to	the	criterion	for	triangle	similarity	that	two	pairs	of	
corresponding	angles	are	congruent.

The	definitions	of	sine,	cosine,	and	tangent	for	acute	angles	are	founded	on	right	
triangles	and	similarity,	and,	with	the	Pythagorean	Theorem,	are	fundamental	in	many	
real-world	and	theoretical	situations.	The	Pythagorean	Theorem	is	generalized	to	non-
right	triangles	by	the	Law	of	Cosines.	Together,	the	Laws	of	Sines	and	Cosines	embody	
the	triangle	congruence	criteria	for	the	cases	where	three	pieces	of	information	suffice	
to	completely	solve	a	triangle.	Furthermore,	these	laws	yield	two	possible	solutions	in	
the	ambiguous	case,	illustrating	that	Side-Side-Angle	is	not	a	congruence	criterion.	

Analytic	geometry	connects	algebra	and	geometry,	resulting	in	powerful	methods	
of	analysis	and	problem	solving.	Just	as	the	number	line	associates	numbers	with	
locations	in	one	dimension,	a	pair	of	perpendicular	axes	associates	pairs	of	numbers	
with	locations	in	two	dimensions.	This	correspondence	between	numerical	coordinates	
and	geometric	points	allows	methods	from	algebra	to	be	applied	to	geometry	and	vice	
versa.	The	solution	set	of	an	equation	becomes	a	geometric	curve,	making	visualization	
a	tool	for	doing	and	understanding	algebra.	Geometric	shapes	can	be	described	by	
equations,	making	algebraic	manipulation	into	a	tool	for	geometric	understanding,	
modeling,	and	proof.	Geometric	transformations	of	the	graphs	of	equations	correspond	
to	algebraic	changes	in	their	equations.

Dynamic	geometry	environments	provide	students	with	experimental	and	modeling	
tools	that	allow	them	to	investigate	geometric	phenomena	in	much	the	same	way	as	
computer	algebra	systems	allow	them	to	experiment	with	algebraic	phenomena.

Connections to Equations. The	correspondence	between	numerical	coordinates	
and	geometric	points	allows	methods	from	algebra	to	be	applied	to	geometry	and	vice	
versa.	The	solution	set	of	an	equation	becomes	a	geometric	curve,	making	visualization	
a	tool	for	doing	and	understanding	algebra.	Geometric	shapes	can	be	described	by	
equations,	making	algebraic	manipulation	into	a	tool	for	geometric	understanding,	
modeling,	and	proof.
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Congruence

• experiment with transformations in the plane

• Understand congruence in terms of rigid 
motions

• Prove geometric theorems 

• make geometric constructions

Similarity, Right Triangles, and Trigonometry

• Understand similarity in terms of similarity 
transformations

• Prove theorems involving similarity 

• define trigonometric ratios and solve problems 
involving right triangles

• apply trigonometry to general triangles

Circles

• Understand and apply theorems about circles

• find arc lengths and areas of sectors of circles 

Expressing Geometric Properties with Equations

• translate between the geometric description 
and the equation for a conic section

• Use coordinates to prove simple geometric 
theorems algebraically

Geometric Measurement and Dimension

• explain volume formulas and use them to solve 
problems

• Visualize relationships between two-
dimensional and three-dimensional objects

Modeling with Geometry

• apply geometric concepts in modeling 
situations

mathematical Practices 

1.	 	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.		 Reason	abstractly	and	quantitatively.

3.		 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.		 Model	with	mathematics.

5.		 Use	appropriate	tools	strategically.

6.		 Attend	to	precision.

7.	 	 Look	for	and	make	use	of	structure.

8.		 Look	for	and	express	regularity	in	repeated	
reasoning.

Geometry overview
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Congruence  G-Co

Experiment with transformations in the plane

1.	 Know	precise	definitions	of	angle,	circle,	perpendicular	line,	parallel	
line,	and	line	segment,	based	on	the	undefined	notions	of	point,	line,	
distance	along	a	line,	and	distance	around	a	circular	arc.

2.	 Represent	transformations	in	the	plane	using,	e.g.,	transparencies	
and	geometry	software;	describe	transformations	as	functions	that	
take	points	in	the	plane	as	inputs	and	give	other	points	as	outputs.	
Compare	transformations	that	preserve	distance	and	angle	to	those	
that	do	not	(e.g.,	translation	versus	horizontal	stretch).

3.	 Given	a	rectangle,	parallelogram,	trapezoid,	or	regular	polygon,	
describe	the	rotations	and	reflections	that	carry	it	onto	itself.

4.	 Develop	definitions	of	rotations,	reflections,	and	translations	in	terms	
of	angles,	circles,	perpendicular	lines,	parallel	lines,	and	line	segments.

5.	 Given	a	geometric	figure	and	a	rotation,	reflection,	or	translation,	
draw	the	transformed	figure	using,	e.g.,	graph	paper,	tracing	paper,	or	
geometry	software.	Specify	a	sequence	of	transformations	that	will	
carry	a	given	figure	onto	another.

Understand congruence in terms of rigid motions

6.	 Use	geometric	descriptions	of	rigid	motions	to	transform	figures	and	
to	predict	the	effect	of	a	given	rigid	motion	on	a	given	figure;	given	
two	figures,	use	the	definition	of	congruence	in	terms	of	rigid	motions	
to	decide	if	they	are	congruent.

7.	 Use	the	definition	of	congruence	in	terms	of	rigid	motions	to	show	
that	two	triangles	are	congruent	if	and	only	if	corresponding	pairs	of	
sides	and	corresponding	pairs	of	angles	are	congruent.	

8.	 Explain	how	the	criteria	for	triangle	congruence	(ASA,	SAS,	and	SSS)	
follow	from	the	definition	of	congruence	in	terms	of	rigid	motions.

Prove geometric theorems

9.	 Prove	theorems	about	lines	and	angles. Theorems include: vertical 
angles are congruent; when a transversal crosses parallel lines, alternate 
interior angles are congruent and corresponding angles are congruent; 
points on a perpendicular bisector of a line segment are exactly those 
equidistant from the segment’s endpoints.

10.	 Prove	theorems	about	triangles.	Theorems include: measures of interior 
angles of a triangle sum to 180°; base angles of isosceles triangles are 
congruent; the segment joining midpoints of two sides of a triangle is 
parallel to the third side and half the length; the medians of a triangle 
meet at a point. 

11.	 Prove	theorems	about	parallelograms.	Theorems include: opposite 
sides are congruent, opposite angles are congruent, the diagonals 
of a parallelogram bisect each other, and conversely, rectangles are 
parallelograms with congruent diagonals.

Make geometric constructions

12.	 Make	formal	geometric	constructions	with	a	variety	of	tools	and	
methods	(compass	and	straightedge,	string,	reflective	devices,	
paper	folding,	dynamic	geometric	software,	etc.).	Copying a segment; 
copying an angle; bisecting a segment; bisecting an angle; constructing 
perpendicular lines, including the perpendicular bisector of a line segment; 
and constructing a line parallel to a given line through a point not on the 
line.

13.	 Construct	an	equilateral	triangle,	a	square,	and	a	regular	hexagon	
inscribed	in	a	circle.
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Similarity, right triangles, and trigonometry   G-Srt

Understand similarity in terms of similarity transformations

1.	 Verify	experimentally	the	properties	of	dilations	given	by	a	center	and	
a	scale	factor:

a.	 A	dilation	takes	a	line	not	passing	through	the	center	of	the	
dilation	to	a	parallel	line,	and	leaves	a	line	passing	through	the	
center	unchanged.

b.	 The	dilation	of	a	line	segment	is	longer	or	shorter	in	the	ratio	
given	by	the	scale	factor.	

2.	 Given	two	figures,	use	the	definition	of	similarity	in	terms	of	similarity	
transformations to	decide	if	they	are	similar;	explain	using	similarity	
transformations	the	meaning	of	similarity	for	triangles	as	the	equality	
of	all	corresponding	pairs	of	angles	and	the	proportionality	of	all	
corresponding	pairs	of	sides.	

3.	 Use	the	properties	of	similarity	transformations	to	establish	the	AA	
criterion	for	two	triangles	to	be	similar.	

Prove theorems involving similarity

4.	 Prove	theorems	about	triangles.	Theorems include: a line parallel to one 
side of a triangle divides the other two proportionally, and conversely; the 
Pythagorean Theorem proved using triangle similarity.

5.	 Use	congruence	and	similarity	criteria	for	triangles	to	solve	problems	
and	to	prove	relationships	in	geometric	figures.

Define trigonometric ratios and solve problems involving right 
triangles

6.	 Understand	that	by	similarity,	side	ratios	in	right	triangles	are	
properties	of	the	angles	in	the	triangle,	leading	to	definitions	of	
trigonometric	ratios	for	acute	angles.	

7.	 Explain	and	use	the	relationship	between	the	sine	and	cosine	of	
complementary	angles.	

8.	 Use	trigonometric	ratios	and	the	Pythagorean	Theorem	to	solve	right	
triangles	in	applied	problems.★

Apply trigonometry to general triangles

9.	 (+)	Derive	the	formula	A	=	1/2	ab	sin(C)	for	the	area	of	a	triangle	by	
drawing	an	auxiliary	line	from	a	vertex	perpendicular	to	the	opposite	
side.	

10.	 (+)	Prove	the	Laws	of	Sines	and	Cosines	and	use	them	to	solve	
problems.

11.	 (+)	Understand	and	apply	the	Law	of	Sines	and	the	Law	of	Cosines	
to	find	unknown	measurements	in	right	and	non-right	triangles	(e.g.,	
surveying	problems,	resultant	forces).

Circles  G-C

Understand and apply theorems about circles

1.	 Prove	that	all	circles	are	similar.

2.	 Identify	and	describe	relationships	among	inscribed	angles,	radii,	
and	chords.	Include the relationship between central, inscribed, and 
circumscribed angles; inscribed angles on a diameter are right angles; 
the radius of a circle is perpendicular to the tangent where the radius 
intersects the circle. 

3.	 Construct	the	inscribed	and	circumscribed	circles	of	a	triangle,	and	
prove	properties	of	angles	for	a	quadrilateral	inscribed	in	a	circle.

4.	 (+)	Construct	a	tangent	line	from	a	point	outside	a	given	circle	to	the	
circle.
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Find arc lengths and areas of sectors of circles 

5.	 Derive	using	similarity	the	fact	that	the	length	of	the	arc	intercepted	
by	an	angle	is	proportional	to	the	radius,	and	define	the	radian	
measure	of	the	angle	as	the	constant	of	proportionality;	derive	the	
formula	for	the	area	of	a	sector.	

expressing Geometric Properties with equations  G-GPe

Translate between the geometric description and the equation for a 
conic section 

1.	 Derive	the	equation	of	a	circle	of	given	center	and	radius	using	the	
Pythagorean	Theorem;	complete	the	square	to	find	the	center	and	
radius	of	a	circle	given	by	an	equation.

2.	 	Derive	the	equation	of	a	parabola	given	a	focus	and	directrix.

3.	 (+)	Derive	the	equations	of	ellipses	and	hyperbolas	given	the	foci,	
using	the	fact	that	the	sum	or	difference	of	distances	from	the	foci	is	
constant.

Use coordinates to prove simple geometric theorems algebraically

4.	 Use	coordinates	to	prove	simple	geometric	theorems	algebraically.	For 
example, prove or disprove that a figure defined by four given points in the 
coordinate plane is a rectangle; prove or disprove that the point (1, √3) lies 
on the circle centered at the origin and containing the point (0, 2).

5.	 Prove	the	slope	criteria	for	parallel	and	perpendicular	lines	and	use	
them	to	solve	geometric	problems	(e.g.,	find	the	equation	of	a	line	
parallel	or	perpendicular	to	a	given	line	that	passes	through	a	given	
point).

6.	 Find	the	point	on	a	directed	line	segment	between	two	given	points	
that	partitions	the	segment	in	a	given	ratio.

7.	 Use	coordinates	to	compute	perimeters	of	polygons	and	areas	of	
triangles	and	rectangles,	e.g.,	using	the	distance	formula.★

Geometric measurement and dimension  G-Gmd

Explain volume formulas and use them to solve problems

1.	 Give	an	informal	argument	for	the	formulas	for	the	circumference	of	
a	circle,	area	of	a	circle,	volume	of	a	cylinder,	pyramid,	and	cone.	Use 
dissection arguments, Cavalieri’s principle, and informal limit arguments.

2.	 (+)	Give	an	informal	argument	using	Cavalieri’s	principle	for	the	
formulas	for	the	volume	of	a	sphere	and	other	solid	figures.

3.	 Use	volume	formulas	for	cylinders,	pyramids,	cones,	and	spheres	to	
solve	problems.★

Visualize relationships between two-dimensional and three-
dimensional objects

4.	 Identify	the	shapes	of	two-dimensional	cross-sections	of	three-
dimensional	objects,	and	identify	three-dimensional	objects	generated	
by	rotations	of	two-dimensional	objects.

modeling with Geometry  G-mG

Apply geometric concepts in modeling situations

1.	 Use	geometric	shapes,	their	measures,	and	their	properties	to	describe	
objects	(e.g.,	modeling	a	tree	trunk	or	a	human	torso	as	a	cylinder).★

2.	 Apply	concepts	of	density	based	on	area	and	volume	in	modeling	
situations	(e.g.,	persons	per	square	mile,	BTUs	per	cubic	foot).★

3.	 Apply	geometric	methods	to	solve	design	problems	(e.g.,	designing	
an	object	or	structure	to	satisfy	physical	constraints	or	minimize	cost;	
working	with	typographic	grid	systems	based	on	ratios).★
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mathematics | High School—Statistics 
and Probability★

Decisions	or	predictions	are	often	based	on	data—numbers	in	context.	These	
decisions	or	predictions	would	be	easy	if	the	data	always	sent	a	clear	message,	but	
the	message	is	often	obscured	by	variability.	Statistics	provides	tools	for	describing	
variability	in	data	and	for	making	informed	decisions	that	take	it	into	account.

Data	are	gathered,	displayed,	summarized,	examined,	and	interpreted	to	discover	
patterns	and	deviations	from	patterns.	Quantitative	data	can	be	described	in	terms	
of	key	characteristics:	measures	of	shape,	center,	and	spread.	The	shape	of	a	data	
distribution	might	be	described	as	symmetric,	skewed,	flat,	or	bell	shaped,	and	it	
might	be	summarized	by	a	statistic	measuring	center	(such	as	mean	or	median)	
and	a	statistic	measuring	spread	(such	as	standard	deviation	or	interquartile	range).	
Different	distributions	can	be	compared	numerically	using	these	statistics	or	
compared	visually	using	plots.	Knowledge	of	center	and	spread	are	not	enough	to	
describe	a	distribution.	Which	statistics	to	compare,	which	plots	to	use,	and	what	
the	results	of	a	comparison	might	mean,	depend	on	the	question	to	be	investigated	
and	the	real-life	actions	to	be	taken.	

Randomization	has	two	important	uses	in	drawing	statistical	conclusions.	First,	
collecting	data	from	a	random	sample	of	a	population	makes	it	possible	to	draw	
valid	conclusions	about	the	whole	population,	taking	variability	into	account.	
Second,	randomly	assigning	individuals	to	different	treatments	allows	a	fair	
comparison	of	the	effectiveness	of	those	treatments.	A	statistically	significant	
outcome	is	one	that	is	unlikely	to	be	due	to	chance	alone,	and	this	can	be	evaluated	
only	under	the	condition	of	randomness.	The	conditions	under	which	data	are	
collected	are	important	in	drawing	conclusions	from	the	data;	in	critically	reviewing	
uses	of	statistics	in	public	media	and	other	reports,	it	is	important	to	consider	the	
study	design,	how	the	data	were	gathered,	and	the	analyses	employed	as	well	as	
the	data	summaries	and	the	conclusions	drawn.	

Random	processes	can	be	described	mathematically	by	using	a	probability	model:	
a	list	or	description	of	the	possible	outcomes	(the	sample	space),	each	of	which	is	
assigned	a	probability.	In	situations	such	as	flipping	a	coin,	rolling	a	number	cube,	
or	drawing	a	card,	it	might	be	reasonable	to	assume	various	outcomes	are	equally	
likely.	In	a	probability	model,	sample	points	represent	outcomes	and	combine	to	
make	up	events;	probabilities	of	events	can	be	computed	by	applying	the	Addition	
and	Multiplication	Rules.	Interpreting	these	probabilities	relies	on	an	understanding	
of	independence	and	conditional	probability,	which	can	be	approached	through	the	
analysis	of	two-way	tables.

Technology	plays	an	important	role	in	statistics	and	probability	by	making	it	
possible	to	generate	plots,	regression	functions,	and	correlation	coefficients,	and	to	
simulate	many	possible	outcomes	in	a	short	amount	of	time.

Connections to Functions and Modeling.	Functions	may	be	used	to	describe	
data;	if	the	data	suggest	a	linear	relationship,	the	relationship	can	be	modeled	
with	a	regression	line,	and	its	strength	and	direction	can	be	expressed	through	a	
correlation	coefficient.
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Interpreting Categorical and Quantitative Data

• Summarize, represent, and interpret data on a 
single count or measurement variable 

• Summarize, represent, and interpret data on 
two categorical and quantitative variables 

• Interpret linear models

Making Inferences and Justifying Conclusions

• Understand and evaluate random processes 
underlying statistical experiments

• make inferences and justify conclusions from 
sample surveys, experiments and observational 
studies

Conditional Probability and the Rules of Prob-
ability

• Understand independence and conditional 
probability and use them to interpret data

• Use the rules of probability to compute 
probabilities of compound events in a uniform 
probability model

Using Probability to Make Decisions

• Calculate expected values and use them to 
solve problems

• Use probability to evaluate outcomes of 
decisions

mathematical Practices 

1.	 	 Make	sense	of	problems	and	persevere	in	
solving	them.

2.		 Reason	abstractly	and	quantitatively.

3.		 Construct	viable	arguments	and	critique	
the	reasoning	of	others.

4.		 Model	with	mathematics.

5.		 Use	appropriate	tools	strategically.

6.		 Attend	to	precision.

7.	 	 Look	for	and	make	use	of	structure.

8.		 Look	for	and	express	regularity	in	repeated	
reasoning.

Statistics and Probability overview
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Interpreting Categorical and Quantitative data   S-Id

Summarize, represent, and interpret data on a single count or 
measurement variable 

1.	 Represent	data	with	plots	on	the	real	number	line	(dot	plots,	
histograms,	and	box	plots).	

2.	 Use	statistics	appropriate	to	the	shape	of	the	data	distribution	to	
compare	center	(median,	mean)	and	spread	(interquartile	range,	
standard	deviation)	of	two	or	more	different	data	sets.	

3.	 Interpret	differences	in	shape,	center,	and	spread	in	the	context	of	
the	data	sets,	accounting	for	possible	effects	of	extreme	data	points	
(outliers).

4.	 Use	the	mean	and	standard	deviation	of	a	data	set	to	fit	it	to	a	normal	
distribution	and	to	estimate	population	percentages.	Recognize	that	
there	are	data	sets	for	which	such	a	procedure	is	not	appropriate.	
Use	calculators,	spreadsheets,	and	tables	to	estimate	areas	under	the	
normal	curve.

Summarize, represent, and interpret data on two categorical and 
quantitative variables 

5.	 Summarize	categorical	data	for	two	categories	in	two-way	frequency	
tables.	Interpret	relative	frequencies	in	the	context	of	the	data	
(including	joint,	marginal,	and	conditional	relative	frequencies).	
Recognize	possible	associations	and	trends	in	the	data.

6.	 Represent	data	on	two	quantitative	variables	on	a	scatter	plot,	and	
describe	how	the	variables	are	related.

a.	 Fit	a	function	to	the	data;	use	functions	fitted	to	data	to	solve	
problems	in	the	context	of	the	data.	Use given functions or choose 
a function suggested by the context. Emphasize linear, quadratic, and 
exponential models.

b.	 Informally	assess	the	fit	of	a	function	by	plotting	and	analyzing	
residuals.

c.	 Fit	a	linear	function	for	a	scatter	plot	that	suggests	a	linear	
association.	

Interpret linear models

7.	 Interpret	the	slope	(rate	of	change)	and	the	intercept	(constant	term)	
of	a	linear	model	in	the	context	of	the	data.

8.	 Compute	(using	technology)	and	interpret	the	correlation	coefficient	
of	a	linear	fit.

9.	 Distinguish	between	correlation	and	causation.

making Inferences and Justifying Conclusions   S-IC

Understand and evaluate random processes underlying statistical 
experiments

1.	 Understand	statistics	as	a	process	for	making	inferences	about	
population	parameters	based	on	a	random	sample	from	that	
population.

2.	 Decide	if	a	specified	model	is	consistent	with	results	from	a	given	
data-generating	process,	e.g.,	using	simulation.	For example, a model 
says a spinning coin falls heads up with probability 0.5. Would a result of 5 
tails in a row cause you to question the model?

Make inferences and justify conclusions from sample surveys, 
experiments, and observational studies

3.	 Recognize	the	purposes	of	and	differences	among	sample	surveys,	
experiments,	and	observational	studies;	explain	how	randomization	
relates	to	each.	
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4.	 Use	data	from	a	sample	survey	to	estimate	a	population	mean	or	
proportion;	develop	a	margin	of	error	through	the	use	of	simulation	
models	for	random	sampling.

5.	 Use	data	from	a	randomized	experiment	to	compare	two	treatments;	
use	simulations	to	decide	if	differences	between	parameters	are	
significant.

6.	 Evaluate	reports	based	on	data.

Conditional Probability and the rules of Probability   S-CP

Understand independence and conditional probability and use them 
to interpret data

1.	 Describe	events	as	subsets	of	a	sample	space	(the	set	of	outcomes)	
using	characteristics	(or	categories)	of	the	outcomes,	or	as	unions,	
intersections,	or	complements	of	other	events	(“or,”	“and,”	“not”).

2.	 Understand	that	two	events	A	and	B	are	independent	if	the	probability	
of	A	and	B	occurring	together	is	the	product	of	their	probabilities,	and	
use	this	characterization	to	determine	if	they	are	independent.

3.	 	Understand	the	conditional	probability	of	A	given	B	as P(A	and	
B)/P(B),	and	interpret	independence	of	A	and	B	as	saying	that	the	
conditional	probability	of A	given B	is	the	same	as	the	probability	
of	A,	and	the	conditional	probability	of	B	given	A	is	the	same	as	the	
probability	of	B.

4.	 Construct	and	interpret	two-way	frequency	tables	of	data	when	two	
categories	are	associated	with	each	object	being	classified.	Use	the	
two-way	table	as	a	sample	space	to	decide	if	events	are	independent	
and	to	approximate	conditional	probabilities.	For example, collect 
data from a random sample of students in your school on their favorite 
subject among math, science, and English. Estimate the probability that a 
randomly selected student from your school will favor science given that 
the student is in tenth grade. Do the same for other subjects and compare 
the results. 

5.	 Recognize	and	explain	the	concepts	of	conditional	probability	and	
independence	in	everyday	language	and	everyday	situations.	For 
example, compare the chance of having lung cancer if you are a smoker 
with the chance of being a smoker if you have  lung cancer.

Use the rules of probability to compute probabilities of compound 
events in a uniform probability model

6.	 Find	the	conditional	probability	of	A	given	B	as	the	fraction	of	B’s	
outcomes	that	also	belong	to	A,	and	interpret	the	answer	in	terms	of	
the	model.

7.	 Apply	the	Addition	Rule,	P(A	or	B)	=	P(A)	+	P(B)	–	P(A	and	B),	and	
interpret	the	answer	in	terms	of	the	model.

8.	 (+)	Apply	the	general	Multiplication	Rule	in	a	uniform	probability	
model,	P(A	and	B)	=	P(A)P(B|A)	=	P(B)P(A|B),	and	interpret	the	answer	
in	terms	of	the	model.

9.	 (+)	Use	permutations	and	combinations	to	compute	probabilities	of	
compound	events	and	solve	problems.

Using Probability to make decisions S-md

Calculate expected values and use them to solve problems

1.	 (+)	Define	a	random	variable	for	a	quantity	of	interest	by	assigning	
a	numerical	value	to	each	event	in	a	sample	space;	graph	the	
corresponding	probability	distribution	using	the	same	graphical	
displays	as	for	data	distributions.

2.	 (+)	Calculate	the	expected	value	of	a	random	variable;	interpret	it	as	
the	mean	of	the	probability	distribution.
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3.	 (+)	Develop	a	probability	distribution	for	a	random	variable	defined	
for	a	sample	space	in	which	theoretical	probabilities	can	be	calculated;	
find	the	expected	value.	For example, find the theoretical probability 
distribution for the number of correct answers obtained by guessing on 
all five questions of a multiple-choice test where each question has four 
choices, and find the expected grade under various grading schemes. 

4.	 (+)	Develop	a	probability	distribution	for	a	random	variable	defined	
for	a	sample	space	in	which	probabilities	are	assigned	empirically;	find	
the	expected	value.	For example, find a current data distribution on the 
number of TV sets per household in the United States, and calculate the 
expected number of sets per household. How many TV sets would you 
expect to find in 100 randomly selected households?

Use probability to evaluate outcomes of decisions

5.	 (+)	Weigh	the	possible	outcomes	of	a	decision	by	assigning	
probabilities	to	payoff	values	and	finding	expected	values.	

a.	 Find	the	expected	payoff	for	a	game	of	chance.	For example, find 
the expected winnings from a state lottery ticket or a game at a fast-
food restaurant.

b.	 Evaluate	and	compare	strategies	on	the	basis	of	expected	values.	
For example, compare a high-deductible versus a low-deductible 
automobile insurance policy using various, but reasonable, chances of 
having a minor or a major accident.

6.	 (+)	Use	probabilities	to	make	fair	decisions	(e.g.,	drawing	by	lots,	using	
a	random	number	generator).

7.	 (+)	Analyze	decisions	and	strategies	using	probability	concepts	(e.g.,	
product	testing,	medical	testing,	pulling	a	hockey	goalie	at	the	end	of	
a	game).
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note on courses and transitions

The	high	school	portion	of	the	Standards	for	Mathematical	Content	specifies	the	
mathematics	all	students	should	study	for	college	and	career	readiness.	These	
standards	do	not	mandate	the	sequence	of	high	school	courses.	However,	the	
organization	of	high	school	courses	is	a	critical	component	to	implementation	
of	the	standards.	To	that	end,	sample	high	school	pathways	for	mathematics	–	in	
both	a	traditional	course	sequence	(Algebra	I,	Geometry,	and	Algebra	II)	as	well	
as	an	integrated	course	sequence	(Mathematics	1,	Mathematics	2,	Mathematics	3)	
–	will	be	made	available	shortly	after	the	release	of	the	final	Common	Core	State	
Standards.	It	is	expected	that	additional	model	pathways	based	on	these	standards	
will	become	available	as	well.

The	standards	themselves	do	not	dictate	curriculum,	pedagogy,	or	delivery	of	
content.	In	particular,	states	may	handle	the	transition	to	high	school	in	different	
ways.	For	example,	many	students	in	the	U.S.	today	take	Algebra	I	in	the	8th	
grade,	and	in	some	states	this	is	a	requirement.	The	K-7	standards	contain	the	
prerequisites	to	prepare	students	for	Algebra	I	by	8th	grade,	and	the	standards	are	
designed	to	permit	states	to	continue	existing	policies	concerning	Algebra	I	in	8th	
grade.

A	second	major	transition	is	the	transition	from	high	school	to	post-secondary	
education	for	college	and	careers.	The	evidence	concerning	college	and	career	
readiness	shows	clearly	that	the	knowledge,	skills,	and	practices	important	for	
readiness	include	a	great	deal	of	mathematics	prior	to	the	boundary	defined	by	
(+)	symbols	in	these	standards.	Indeed,	some	of	the	highest	priority	content	for	
college	and	career	readiness	comes	from	Grades	6-8.	This	body	of	material	includes	
powerfully	useful	proficiencies	such	as	applying	ratio	reasoning	in	real-world	and	
mathematical	problems,	computing	fluently	with	positive	and	negative	fractions	
and	decimals,	and	solving	real-world	and	mathematical	problems	involving	
angle	measure,	area,	surface	area,	and	volume.	Because	important	standards	for	
college	and	career	readiness	are	distributed	across	grades	and	courses,	systems	
for	evaluating	college	and	career	readiness	should	reach	as	far	back	in	the	
standards	as	Grades	6-8.	It	is	important	to	note	as	well	that	cut	scores	or	other	
information	generated	by	assessment	systems	for	college	and	career	readiness	
should	be	developed	in	collaboration	with	representatives	from	higher	education	
and	workforce	development	programs,	and	should	be	validated	by	subsequent	
performance	of	students	in	college	and	the	workforce.
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Addition and subtraction within 5, 10, 20, 100, or 1000.	Addition	or	subtraction	
of	two	whole	numbers	with	whole	number	answers,	and	with	sum	or	minuend	
in	the	range	0-5,	0-10,	0-20,	or	0-100,	respectively.	Example:	8	+	2	=	10	is	an	
addition	within	10,	14	–	5	=	9	is	a	subtraction	within	20,	and	55	–	18	=	37	is	a	
subtraction	within	100.

Additive inverses.	Two	numbers	whose	sum	is	0	are	additive	inverses	of	one	
another.	Example:	3/4	and	–	3/4	are	additive	inverses	of	one	another	because	
3/4	+	(–	3/4)	=	(–	3/4)	+	3/4	=	0.

Associative property of addition.	See	Table	3	in	this	Glossary.

Associative property of multiplication. See	Table	3	in	this	Glossary.

Bivariate data. Pairs	of	linked	numerical	observations.	Example:	a	list	of	heights	
and	weights	for	each	player	on	a	football	team. 

Box plot.	A	method	of	visually	displaying	a	distribution	of	data	values	by	using	
the	median,	quartiles,	and	extremes	of	the	data	set.	A	box	shows	the	middle	
50%	of	the	data.1

Commutative property.	See	Table	3	in	this	Glossary.

Complex fraction.	A	fraction	A/B	where	A	and/or	B	are	fractions	(B	nonzero).

Computation algorithm.	A	set	of	predefined	steps	applicable	to	a	class	of	
problems	that	gives	the	correct	result	in	every	case	when	the	steps	are	carried	
out	correctly.	See also:	computation	strategy.

Computation strategy.	Purposeful	manipulations	that	may	be	chosen	for	
specific	problems,	may	not	have	a	fixed	order,	and	may	be	aimed	at	converting	
one	problem	into	another.	See also:	computation	algorithm.

Congruent.	Two	plane	or	solid	figures	are	congruent	if	one	can	be	obtained	from	
the	other	by	rigid	motion	(a	sequence	of	rotations,	reflections,	and	translations).

Counting on.	A	strategy	for	finding	the	number	of	objects	in	a	group	without	
having	to	count	every	member	of	the	group.	For	example,	if	a	stack	of	books	
is	known	to	have	8	books	and	3	more	books	are	added	to	the	top,	it	is	not	
necessary	to	count	the	stack	all	over	again.	One	can	find	the	total	by	counting 
on—pointing	to	the	top	book	and	saying	“eight,”	following	this	with	“nine,	ten,	
eleven.	There	are	eleven	books	now.”

Dot plot. See: line	plot.

Dilation.	A	transformation	that	moves	each	point	along	the	ray	through	the	
point	emanating	from	a	fixed	center,	and	multiplies	distances	from	the	center	by	
a	common	scale	factor.

Expanded form.	A	multi-digit	number	is	expressed	in	expanded	form	when	it	is	
written	as	a	sum	of	single-digit	multiples	of	powers	of	ten.	For	example,	643	=	
600	+	40	+	3.

Expected value. For	a	random	variable,	the	weighted	average	of	its	possible	
values,	with	weights	given	by	their	respective	probabilities.	

First quartile. For	a	data	set	with	median	M,	the	first	quartile	is	the	median	of	
the	data	values	less	than	M.	Example:	For	the	data	set	{1,	3,	6,	7,	10,	12,	14,	15,	22,	
120},	the	first	quartile	is	6.2		See also:	median,	third	quartile,	interquartile	range.

Fraction.	A	number	expressible	in	the	form	a/b	where	a	is	a	whole	number	and	
b	is	a	positive	whole	number.	(The	word	fraction	in	these	standards	always	refers	
to	a	non-negative	number.)	See also:	rational	number.

Identity property of 0.	See	Table	3	in	this	Glossary.

Independently combined probability models.		Two	probability	models	are	
said	to	be	combined	independently	if	the	probability	of	each	ordered	pair	in	
the	combined	model	equals	the	product	of	the	original	probabilities	of	the	two	
individual	outcomes	in	the	ordered	pair.

1Adapted	from	Wisconsin	Department	of	Public	Instruction,	http://dpi.wi.gov/
standards/mathglos.html,	accessed	March	2,	2010.
2Many	different	methods	for	computing	quartiles	are	in	use.	The	method	defined	
here	is	sometimes	called	the	Moore	and	McCabe	method.	See	Langford,	E.,	
“Quartiles	in	Elementary	Statistics,”	Journal of Statistics Education	Volume	14,	
Number	3	(2006).

Glossary
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Integer.	A	number	expressible	in	the	form	a	or	–a	for	some	whole	number	a.

Interquartile Range. A	measure	of	variation	in	a	set	of	numerical	data,	the	
interquartile	range	is	the	distance	between	the	first	and	third	quartiles	of	
the	data	set.	Example:	For	the	data	set	{1,	3,	6,	7,	10,	12,	14,	15,	22,	120},	the	
interquartile	range	is	15	–	6	=	9.	See also:	first	quartile,	third	quartile.

Line plot.	A	method	of	visually	displaying	a	distribution	of	data	values	where	
each	data	value	is	shown	as	a	dot	or	mark	above	a	number	line.	Also	known	as	a	
dot	plot.3	

Mean.	A	measure	of	center	in	a	set	of	numerical	data,	computed	by	adding	the	
values	in	a	list	and	then	dividing	by	the	number	of	values	in	the	list.4	Example:	
For	the	data	set	{1,	3,	6,	7,	10,	12,	14,	15,	22,	120},	the	mean	is	21.	

Mean absolute deviation.	A	measure	of	variation	in	a	set	of	numerical	data,	
computed	by	adding	the	distances	between	each	data	value	and	the	mean,	then	
dividing	by	the	number	of	data	values.	Example:	For	the	data	set	{2,	3,	6,	7,	10,	
12,	14,	15,	22,	120},	the	mean	absolute	deviation	is	20.

Median.	A	measure	of	center	in	a	set	of	numerical	data.	The	median	of	a	list	of	
values	is	the	value	appearing	at	the	center	of	a	sorted	version	of	the	list—or	the	
mean	of	the	two	central	values,	if	the	list	contains	an	even	number	of	values.	
Example:	For	the	data	set	{2,	3,	6,	7,	10,	12,	14,	15,	22,	90},	the	median	is	11.

Midline. In	the	graph	of	a	trigonometric	function,	the	horizontal	line	halfway	
between	its	maximum	and	minimum	values.

Multiplication and division within 100.	Multiplication	or	division	of	two	whole	
numbers	with	whole	number	answers,	and	with	product	or	dividend	in	the	range	
0-100.	Example:	72	÷	8	=	9.

Multiplicative inverses.	Two	numbers	whose	product	is	1	are	multiplicative	
inverses	of	one	another.	Example:		3/4	and	4/3	are	multiplicative	inverses	of	one	
another	because	3/4	×	4/3	=	4/3	×	3/4	=	1.

Number line diagram. A	diagram	of	the	number	line	used	to	represent	numbers	
and	support	reasoning	about	them.	In	a	number	line	diagram	for	measurement	
quantities,	the	interval	from	0	to	1	on	the	diagram	represents	the	unit	of	measure	
for	the	quantity. 

Percent rate of change.	A	rate	of	change	expressed	as	a	percent.	Example:	if	a	
population	grows	from	50	to	55	in	a	year,	it	grows	by	5/50	=	10%	per	year.

Probability distribution.	The	set	of	possible	values	of	a	random	variable	with	a	
probability	assigned	to	each.	

Properties of operations.	See	Table	3	in	this	Glossary.

Properties of equality.	See	Table	4	in	this	Glossary.

Properties of inequality.	See	Table	5	in	this	Glossary.

Properties of operations.	See	Table	3	in	this	Glossary.

Probability.	A	number	between	0	and	1	used	to	quantify	likelihood	for	processes	
that	have	uncertain	outcomes	(such	as	tossing	a	coin,	selecting	a	person	at	
random	from	a	group	of	people,	tossing	a	ball	at	a	target,	or	testing	for	a	
medical	condition).

Probability model. A	probability	model	is	used	to	assign	probabilities	to	
outcomes	of	a	chance	process	by	examining	the	nature	of	the	process.	The	set	
of	all	outcomes	is	called	the	sample	space,	and	their	probabilities	sum	to	1.	See 
also: uniform	probability	model.

Random variable. An	assignment	of	a	numerical	value	to	each	outcome	in	a	
sample	space.

Rational expression.	A	quotient	of	two	polynomials	with	a	non-zero	
denominator.

Rational number.	A	number	expressible	in	the	form	a/b		or	– a/b		for	some	
fraction	a/b.	The	rational	numbers	include	the	integers.

Rectilinear figure. A	polygon	all	angles	of	which	are	right	angles.

Rigid motion.	A	transformation	of	points	in	space	consisting	of	a	sequence	of	

3Adapted	from	Wisconsin	Department	of	Public	Instruction,	op. cit.
4To	be	more	precise,	this	defines	the	arithmetic mean.
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one	or	more	translations,	reflections,	and/or	rotations.	Rigid	motions	are	here	
assumed	to	preserve	distances	and	angle	measures.

Repeating decimal.	The	decimal	form	of	a	rational	number.	See also:	terminating	
decimal.

Sample space.	In	a	probability	model	for	a	random	process,	a	list	of	the	
individual	outcomes	that	are	to	be	considered.

Scatter plot. A	graph	in	the	coordinate	plane	representing	a	set	of	bivariate	
data.	For	example,	the	heights	and	weights	of	a	group	of	people	could	be	
displayed	on	a	scatter	plot.5

Similarity transformation.	A	rigid	motion	followed	by	a	dilation.

Tape diagram.	A	drawing	that	looks	like	a	segment	of	tape,	used	to	illustrate	
number	relationships.	Also	known	as	a	strip	diagram,	bar	model,	fraction	strip,	or	
length	model.

Terminating decimal. A	decimal	is	called	terminating	if	its	repeating	digit	is	0.	

Third quartile.	For	a	data	set	with	median	M,	the	third	quartile	is	the	median	of	
the	data	values	greater	than	M.	Example:	For	the	data	set	{2,	3,	6,	7,	10,	12,	14,	
15,	22,	120},	the	third	quartile	is	15.	See also:	median,	first	quartile,	interquartile	
range.

Transitivity principle for indirect measurement. If	the	length	of	object	A	is	
greater	than	the	length	of	object	B,	and	the	length	of	object	B	is	greater	than	
the	length	of	object	C,	then	the	length	of	object	A	is	greater	than	the	length	of	
object	C.	This	principle	applies	to	measurement	of	other	quantities	as	well.

Uniform probability model.		A	probability	model	which	assigns	equal	
probability	to	all	outcomes.		See also:	probability	model.

Vector. A	quantity	with	magnitude	and	direction	in	the	plane	or	in	space,	
defined	by	an	ordered	pair	or	triple	of	real	numbers.

Visual fraction model. A	tape	diagram,	number	line	diagram,	or	area	model.

Whole numbers.	The	numbers	0,	1,	2,	3,	….

5Adapted	from	Wisconsin	Department	of	Public	Instruction,	op. cit.
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Table 1.	Common	addition	and	subtraction	situations.6

result Unknown Change Unknown Start Unknown

add to

Two	bunnies	sat	on	the	grass.	
Three	more	bunnies	hopped	
there.	How	many	bunnies	are	
on	the	grass	now?

2	+	3	=	?

Two	bunnies	were	sitting	
on	the	grass.	Some	more	
bunnies	hopped	there.	Then	
there	were	five	bunnies.	How	
many	bunnies	hopped	over	
to	the	first	two?

2	+	?	=	5

Some	bunnies	were	sitting	
on	the	grass.	Three	more	
bunnies	hopped	there.	Then	
there	were	five	bunnies.	How	
many	bunnies	were	on	the	
grass	before?

?	+	3	=	5

take from 

Five	apples	were	on	the	
table.	I	ate	two	apples.	How	
many	apples	are	on	the	table	
now?

5	–	2	=	?

Five	apples	were	on	the	
table.	I	ate	some	apples.	
Then	there	were	three	
apples.	How	many	apples	did	
I	eat?

5	–	?	=	3

Some	apples	were	on	the	
table.	I	ate	two	apples.	Then	
there	were	three	apples.	How	
many	apples	were	on	the	
table	before?

?	–	2	=	3

total Unknown addend Unknown Both addends Unknown1

Put together/ 
take apart2

Three	red	apples	and	two	
green	apples	are	on	the	
table.	How	many	apples	are	
on	the	table?

3	+	2	=	?

Five	apples	are	on	the	table.	
Three	are	red	and	the	rest	
are	green.	How	many	apples	
are	green?

3	+	?	=	5,		5	–	3	=	?

Grandma	has	five	flowers.	
How	many	can	she	put	in	her	
red	vase	and	how	many	in	
her	blue	vase?

5	=	0	+	5,	5	=	5	+	0

5	=	1	+	4,	5	=	4	+	1

5	=	2	+	3,	5	=	3	+	2

difference Unknown Bigger Unknown Smaller Unknown

Compare3

(“How	many	more?”	version):

Lucy	has	two	apples.	Julie	
has	five	apples.	How	many	
more	apples	does	Julie	have	
than	Lucy?	

(“How	many	fewer?”	version):

Lucy	has	two	apples.	Julie	
has	five	apples.	How	many	
fewer	apples	does	Lucy	have	
than	Julie?

2	+	?	=	5,		5	–	2	=	?

(Version	with	“more”):

Julie	has	three	more	apples	
than	Lucy.	Lucy	has	two	
apples.	How	many	apples	
does	Julie	have?	

(Version	with	“fewer”):

Lucy	has	3	fewer	apples	than	
Julie.	Lucy	has	two	apples.	
How	many	apples	does	Julie	
have?

2	+	3	=	?,		3	+	2	=	?

(Version	with	“more”):

Julie	has	three	more	apples	
than	Lucy.	Julie	has	five	
apples.	How	many	apples	
does	Lucy	have?	

(Version	with	“fewer”):

Lucy	has	3	fewer	apples	than	
Julie.		Julie	has	five	apples.	
How	many	apples	does	Lucy	
have?

5	–	3	=	?,		?	+	3	=	5

6Adapted	from	Box	2-4	of	Mathematics	Learning	in	Early	Childhood,	National	Research	Council	(2009,	pp.	32,	33).

1These	take	apart	situations	can	be	used	to	show	all	the	decompositions	of	a	given	number.	The	associated	equations,	which	
have	the	total	on	the	left	of	the	equal	sign,	help	children	understand	that	the	=	sign	does	not	always	mean	makes	or	results	in	
but	always	does	mean	is	the	same	number	as.
2Either	addend	can	be	unknown,	so	there	are	three	variations	of	these	problem	situations.		Both	Addends	Unknown	is	a	pro-
ductive	extension	of	this	basic	situation,	especially	for	small	numbers	less	than	or	equal	to	10.
3For	the	Bigger	Unknown	or	Smaller	Unknown	situations,	one	version	directs	the	correct	operation	(the	version	using	more	
for	the	bigger	unknown	and	using	less	for	the	smaller	unknown).		The	other	versions	are	more	difficult.
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Table 2. Common	multiplication	and	division	situations.7

Unknown Product
Group Size Unknown

(“How	many	in	each	group?”	
Division)

number of Groups Unknown
(“How	many	groups?”	Division)

3 × 6 = ? 3 × ? = 18, and 18 ÷ 3 = ? ? × 6 = 18, and 18 ÷ 6 = ?

equal 
Groups

There	are	3	bags	with	6	plums	
in	each	bag.	How	many	plums	
are	there	in	all?

Measurement example.	You	
need	3	lengths	of	string,	each	
6	inches	long.	How	much	string	
will	you	need	altogether?

If	18	plums	are	shared	equally	
into	3	bags,	then	how	many	
plums	will	be	in	each	bag?

Measurement example.	You	
have	18	inches	of	string,	which	
you	will	cut	into	3	equal	pieces.	
How	long	will	each	piece	of	
string	be?	

If	18	plums	are	to	be	packed	6	
to	a	bag,	then	how	many	bags	
are	needed?

Measurement example.	You	
have	18	inches	of	string,	which	
you	will	cut	into	pieces	that	are	
6	inches	long.	How	many	pieces	
of	string	will	you	have?

arrays,4 
area5

There	are	3	rows	of	apples	
with	6	apples	in	each	row.	How	
many	apples	are	there?

Area example.	What	is	the	area	
of	a	3	cm	by	6	cm	rectangle?

If	18	apples	are	arranged	into	3	
equal	rows,	how	many	apples	
will	be	in	each	row?

Area example.	A	rectangle	has	
area	18	square	centimeters.	If	
one	side	is	3	cm	long,	how	long	
is	a	side	next	to	it?

If	18	apples	are	arranged	into	
equal	rows	of	6	apples,	how	
many	rows	will	there	be?

Area example.	A	rectangle	has	
area	18	square	centimeters.	If	
one	side	is	6	cm	long,	how	long	
is	a	side	next	to	it?

Compare

A	blue	hat	costs	$6.	A	red	hat	
costs	3	times	as	much	as	the	
blue	hat.	How	much	does	the	
red	hat	cost?

Measurement example.	A	
rubber	band	is	6	cm	long.	How	
long	will	the	rubber	band	be	
when	it	is	stretched	to	be	3	
times	as	long?

A	red	hat	costs	$18	and	that	is	
3	times	as	much	as	a	blue	hat	
costs.	How	much	does	a	blue	
hat	cost?

Measurement example.	A	
rubber	band	is	stretched	to	be	
18	cm	long	and	that	is	3	times	
as	long	as	it	was	at	first.	How	
long	was	the	rubber	band	at	
first?

A	red	hat	costs	$18	and	a	blue	
hat	costs	$6.	How	many	times	
as	much	does	the	red	hat	cost	
as	the	blue	hat?

Measurement example.	A	
rubber	band	was	6	cm	long	at	
first.	Now	it	is	stretched	to	be	
18	cm	long.	How	many	times	as	
long	is	the	rubber	band	now	as	
it	was	at	first?

General a	×	b	=	? a	×	? =	p,	and	p	÷ a	=	? ?	×	b	=	p, and p	÷ b =	?

7The	first	examples	in	each	cell	are	examples	of	discrete	things.	These	are	easier	for	students	and	should	be	given	
before	the	measurement	examples.

4The	language	in	the	array	examples	shows	the	easiest	form	of	array	problems.		A	harder	form	is	to	use	the	terms	rows	and	
columns:		The	apples	in	the	grocery	window	are	in	3	rows	and	6	columns.		How	many	apples	are	in	there?		Both	forms	are	
valuable.
5Area	involves	arrays	of	squares	that	have	been	pushed	together	so	that	there	are	no	gaps	or	overlaps,	so	array	problems	
include	these	especially	important	measurement	situations.
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Table 3.	The	properties	of	operations.	Here	a,	b	and	c	stand	for	arbitrary	numbers	in	a	given	number	system.	The	
properties	of	operations	apply	to	the	rational	number	system,	the	real	number	system,	and	the	complex	number	
system.

Associative property of addition

Commutative property of addition

Additive identity property of 0

Existence of additive inverses

Associative property of multiplication 

Commutative property of multiplication

Multiplicative identity property of 1

Existence of multiplicative inverses

Distributive property of multiplication over addition

(a + b)	+ c = a + (b + c)

a + b	= b + a

a + 0 = 0	+ a	= a

For	every	a	there	exists	–a	so	that	a	+	(–a)	= (–a)	+	a	=	0.

(a × b)	× c = a × (b × c)

a × b	= b × a

a × 1	= 1	×	a	= a

For	every	a	≠	0	there	exists	1/a	so	that	a	×	1/a	=	1/a	× a	=	1.

a ×	(b + c) = a × b + a × c

Table 4.	The	properties	of	equality.	Here	a,	b	and	c	stand	for	arbitrary	numbers	in	the	rational,	real,	or	complex	number	
systems.

Reflexive property of equality

Symmetric property of equality

Transitive property of equality

Addition property of equality

Subtraction property of equality

Multiplication property of equality

Division property of equality

Substitution property of equality

a	=	a

If a = b,	then b = a.

If a = b and b = c,	then a = c.

If a = b,	then a + c = b + c.

If a = b,	then a – c = b – c.

If a = b,	then a × c = b × c.

If a = b and c ≠ 0,	then a ÷ c = b ÷ c.

If	a	=	b,	then	b	may	be	substituted	for	a	

in	any	expression	containing	a.

Table 5.	The	properties	of	inequality.	Here	a,	b	and	c	stand	for	arbitrary	numbers	in	the	rational	or	real	number	
systems.

Exactly	one	of	the	following	is	true:	a	<	b,	a	=	b,	a	>	b.

If	a	>	b	and	b	>	c	then	a	>	c.

If	a	>	b,	then	b	<	a.

If	a	>	b,	then	–a	<	–b.

If a	>	b,	then	a	±	c	>	b	±	c.

If	a	>	b	and	c	>	0,	then	a ×	c	>	b ×	c.

If	a	>	b	and	c	<	0,	then	a ×	c	<	b ×	c.

If	a	>	b	and	c	>	0,	then	a ÷	c	>	b ÷	c.

If	a	>	b	and	c	<	0,	then	a ÷	c	<	b ÷	c.
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Benefits	  for	  Students	  

•  The	  new	  standards	  emphasize	  the	  high-‐
level,	  core	  skills	  that	  students	  will	  need	  in	  
the	  future	  to	  be	  successful	  in	  college	  and	  
career.	  	  

•  The	  common	  core	  encourages	  students	  to	  
read	  the	  kinds	  of	  material	  they	  will	  see	  in	  
the	  workplace,	  along	  with	  literature	  and	  
history.	  	  
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Benefits	  for	  Students	  

•  The	  consistency	  of	  the	  standards	  across	  
jurisdicBons	  ensures	  that	  students	  will	  not	  
fall	  behind	  if	  they	  switch	  schools	  or	  move	  to	  
a	  different	  city	  or	  state.	  	  

•  The	  high	  standards	  and	  expectaBons	  
embedded	  in	  the	  common	  core	  will	  ensure	  
that	  all	  students	  have	  the	  opportunity	  to	  
succeed,	  no	  maEer	  where	  they	  live	  or	  what	  
their	  backgrounds	  are.	  	  
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Benefits	  for	  Students	  

•  High	  school	  graduates	  who	  aEain	  proficiency	  
on	  the	  common	  core	  will	  arrive	  at	  college	  
without	  the	  need	  for	  expensive	  remedial	  
courses.	  	  
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Benefits	  for	  Teachers	  

•  Teachers	  will	  be	  asked	  to	  teach	  fewer	  topics	  
in	  ELA	  and	  math	  but	  to	  teach	  them	  
differently	  and	  in	  greater	  depth.	  	  

•  Teachers	  will	  have	  clearer	  direcBon	  about	  
what	  they	  need	  to	  emphasize	  so	  that	  their	  
students	  will	  be	  successful.	  	  

	  



COMMON CORE STATE STANDARDS (CCSS) COMMON CORE STATE STANDARDS TOOLKIT    |     453

Benefits	  for	  Teachers	  

•  Teachers	  will	  retain	  flexibility	  over	  how	  to	  
teach.	  	  

•  Teachers	  will	  have	  the	  opportunity	  to	  
collaborate	  with	  colleagues	  across	  the	  
country	  who	  will	  be	  teaching	  the	  same	  
standards.	  
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Common	  Core	  Pushback	  

•  Myths	  about	  the	  Standards	  
•  Concerns	  about	  ImplementaBon	  
•  Concerns	  about	  Assessments/Accountability	  
•  Concerns	  about	  Data	  
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Myths	  about	  the	  Standards 	  	  

•  www.pta.org	  	  
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Concerns	  about	  ImplementaBon	  

•  CCSS	  State	  Resources	  	  
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Concerns	  about	  Assessments/
Accountability	  

•  PTA	  Assessment	  Guides	  	  
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Concerns	  about	  Assessments/
Accountability	  

•  Require	  criBcal	  thinking,	  finding	  soluBons	  to	  
complex,	  real-‐world	  problems,	  and	  wriBng	  
persuasively	  based	  on	  evidence	  	  

•  Ask	  students	  to	  answer	  quesBons	  in	  
different	  formats—such	  as	  short	  answers	  
and	  extended	  responses—rather	  than	  just	  
filling	  in	  bubbles	  on	  mul2ple-‐choice	  
ques2ons	  	  
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Concerns	  about	  Assessments/
Accountability	  
•  Indicate	  whether	  students	  are	  likely	  to	  

succeed	  in	  entry-‐level,	  credit-‐bearing	  
courses	  in	  college	  without	  having	  to	  take	  
remedial	  courses	  that	  don't	  count	  towards	  a	  
college	  degree	  	  

•  Signal	  whether	  students	  have	  the	  criBcal	  
thinking	  and	  problem-‐solving	  skills	  they	  
need	  to	  succeed	  in	  today’s	  workforce	  
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Concerns	  about	  Assessments/
Accountability	  

h=p://www.pta.org/about/content.cfm?
ItemNumber=1385    
	  
That	  Na'onal	  PTA	  and	  its	  cons'tuent	  organiza'ons	  
support	  a	  balanced	  accountability	  system	  that	  uses	  
mul'ple	  measures	  in	  order	  to	  improve	  academic	  
achievement	  for	  all	  students.	  
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Concerns	  about	  Data	  

•  CCSS	  Resources	  	  
	  
•  hEp://www.dataqualitycampaign.org/why-‐

educaBon-‐data/data-‐faqs/	  
	  
•  hEp://www.dataqualitycampaign.org/why-‐

educaBon-‐data/communicaBng-‐data/	  	  
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What	  can	  you	  do?	  

•  Read	  the	  standards	  	  
•  Find	  out	  what	  is	  going	  on	  in	  your	  school/

district/state	  
•  Make	  sure	  PTA	  is	  involved!	  
•  Ask	  for	  help	  
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QuesBons?	  
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For	  more	  informaBon	  contact:	  
	  

Chrystal	  Jones,	  Senior	  State	  Advocacy	  Strategist	  
(571)329-‐9343	  

cjones@pta.org	  	  
	  

Lee	  Ann	  Kendrick,	  Regional	  Advocacy	  Specialist	  	  
(571)329-‐9365	  

lkendrick@pta.org	  	  
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Common Core 
Resources by Audience 

 
 
RESOURCES FOR PARENTS  

• National PTA Common Core State Standards (CCSS) Frequently Asked Questions (FAQs) – 
FAQs tackle topics related to the CCSS, including background, process, assessments, and what 
the CCSS means for students, teachers, and schools.  
http://www.pta.org/files/Advocacy/CCSSIToolkit/Common%20Core%20State%20Standards%20
Resources/PTA%20CCSSI%20FAQ.pdf  
 

• National PTA Advocacy Toolkit – Comprehensive toolkit includes CCSS issue-specific briefs, the 
ELA and mathematics standards in their entirety, Parent Guides to Student Success, PowerPoint 
presentations, and CCSS collateral. 
http://www.pta.org/advocacy/content.cfm?ItemNumber=3552  
 

• Data Quality Campaign/National PTA Data Sheet | What Every Parent Should Be Asking about 
Education Data — A compendium of questions parents and guardians can ask school officials in 
order to ensure that their children are on track to graduate college and career ready. Includes 
questions on data collection, privacy, and access. 
http://www.pta.org/files/CCSSI%20ToolKit%202013/Common%20Core%20State%20Standards%
20Resources/DQC%20PTA%20Data%20Guide%20for%20Parents.pdf  
 

• National PTA CCSS Policy Briefs – These two documents provide parents with a history of the 
Common Core State Standards Initiative (CCSSI), why the CCSS are important to parents, and 
why the PTA supports adoption and implementation. 
Brief | 5 Pages 
http://www.pta.org/files/Common%20Core%20State%20Standards%20Resources/Common%20
Core%20Research/PTA%20CCSSI%20Issue%20Brief_1360778991623_1.pdf  

Overview | 2 Pages 
http://www.pta.org/files/Common%20Core%20State%20Standards%20Resources/Common%20
Core%20Research/PTA%20CCSSI%20Issue%20Brief%202%20page.pdf 
 

• National PTA Assessment Guides –  These guides have been compiled for the 45 states that 
have adopted the CCSS. Each guide includes custom, state-by-state information about the new 
Common Core-aligned assessments and the new accountability systems. 
http://www.pta.org/advocacy/content.cfm?ItemNumber=3816 
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• National PTA’s Parents’ Guides to Student Success – Created for grades K-8 high school English 

language arts/literacy and mathematics, the guides provide clear, consistent expectations for 
what students should be learning at each grade in order to be prepared for college and career.  
 
The Guides include key items children should be learning in English language arts and 
mathematics in each grade, once Common Core Standards are fully implemented; activities that 
parents can do at home to support their child's learning; methods for helping parents build 
stronger relationships with their child's teacher; and tips for planning for college and career 
(high school only). 
http://www.pta.org/parents/content.cfm?ItemNumber=2583 
 

• National PTA’s Common Core Webinar Series – This four-part series is designed to educate 
parents on the CCSS and empower them to support the transition at school and at home. The 
webinars highlight three key principles: the need for clear, consistent, and rigorous standards, 
standards reflect the relevant knowledge and skills needed to succeed, and PTA’s goal is for 
parents to be knowledgeable and standards and assessments. 
http://www.pta.org/advocacy/content.cfm?ItemNumber=3894 

 
• National PTA CCSSI Advocacy Training Toolkit – Includes short videos on coalitions; advocacy; 

media; meeting with decision makers; and recruitment. 
http://www.pta.org/advocacy/content.cfm?ItemNumber=3551 

 
• Families + Educators Working Together = Student Success – A National PTA/NEA publication 

that offers collaborative strategies to help students transition to the CCSS.  
http://www.nea.org/assets/docs/NEA-PTA-CCSS-Student-Success-Brochure.pdf 
 

• Families and Educators… Be an Advocate for Student Achievement – A National PTA/NEA 
publication that focuses on becoming an advocate for the CCSS. 
http://www.nea.org/assets/docs/NEA-PTA-CCSS-Advocacy-Brochure.pdf  

• The Common Core State Standards: An Introduction for Families and Other Stakeholders – 
One-page flyer from the Aspen Institute about the CCSS and their importance (English and 
Spanish). 
http://www.aspeninstitute.org/publications/common-core-state-standards-introduction-
families-other-stakeholders 

 
• Council of the Great City Schools Three-Minute Videos for Parents – Brief video introduction to 

the CCSS and how they will help students prepare for college and career (English and Spanish). 
http://www.commoncoreworks.org/domain/157 
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• A Guide To Common Core – US News and World Report special report that provides insight and 

analysis on the Common Core, including a number of opinion pieces.  
http://www.usnews.com/news/special-reports/a-guide-to-common-core 

 
• Parent Roadmaps – Grade-by-grade guides the Council of the Great City Schools for parents 

about the expectations of the CCSS (also available in Spanish) 
English language arts: http://www.commoncoreworks.org/domain/114 
Mathematics: http://www.commoncoreworks.org/domain/149 
Artes del lenguaje en inglés: http://www.commoncoreworks.org/Page/365 
Matemáticas: http://www.commoncoreworks.org/Page/367 
 

• NBC Education Nation Parent Toolkit – An easily accessible parent toolkit available as a website 
and mobile app to help parents understand the Common Core and participate in their children’s 
academic success.  

http://www.parenttoolkit.com 
 

• Learn More, Go Further – A virtual toolkit developed by the Foundation for Excellence in 
Education and the Higher State Standards Partnership to help parents of K-12 students 
understand what Common Core State Standards mean for their kids.  

http://commoncore.learnmoregofurther.org/parents/  
 

• Conservatives for Higher Standards – This website by Foundation for Excellence in Education 
highlights the conservative arguments in favor of the Common Core. 

http://highercorestandards.org  
 

• Get2Core.org – This website by Stand for Children has a variety of information and resources for 
parents and teachers, walks through the standards, and gives helpful examples. 
 

• Hunt Institute and CCSSO Common Core Videos – Videos featuring the authors of the CCSS 
covers how the Common Core were developed and how they will help students.  

http://www.ccsso.org/Resources/Digital_Resources/Common_Core_Implementation_Vi
deo_Series.html 
 

• Foundation for Excellent Education’s Common Misconceptions – This page offers a 
comparative list of myths and facts about the Common Core. 

http://excelined.org/common-core-toolkit/information-common-misconceptions 
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RESOURCES FOR TEACHERS  

• National PTA Parents’ Guide to Student Success – These parent guides in English and Spanish 
are designed to inform parents about the CCSS and how to support their children’s success. 

http://pta.org/parents/content.cfm?ItemNumber=2583 
 

• Families + Educators Working Together = Student Success – A National PTA/NEA publication 
that offers collaborative strategies to help students transition to the CCSS.  
http://www.nea.org/assets/docs/NEA-PTA-CCSS-Student-Success-Brochure.pdf 

 
• CGCS Teacher Training Videos – Videos developed by the Council of Great City Schools for 

central office and school-based staff and teachers as an introduction to the instructional shifts 
required by the CCSS. 

English language arts and literacy: http://www.commoncoreworks.org/domain/127 
Mathematics: http://www.commoncoreworks.org/Page/345 
 

• Share My Lesson – Website by the American Federation of Teachers and TES Connect that offers 
information about the CCSS and high-quality resources aligned to the standards. 

http://www.sharemylesson.com/article.aspx?storyCode=50000148 
 

• Teaching Channel – Website that offers a free library of high-quality videos featuring real 
teachers demonstrating their best educational practices with videos aligned to the CCSS. 

https://www.teachingchannel.org/videos?page=1&categories=organizations_national,t
opics_common-core&load=1 
 

• Common Core in Practice – Series of videos by America Achieves that demonstrate effective 
instruction aligned to the CCSS. 

http://www.americaachieves.org/issues/common-core-in-practice-great-teachers-
demonstrate-moving-to-deeper-learning 
 

• Student Achievement Partners – Website that offers a variety of free, high-quality materials to 
help educators align their instruction to the Common Core.  

http://www.achievethecore.org/ 
 

• EduCore – Tool that was developed by ASCD and provides secondary teachers with high-quality 
teaching and learning resources aligned to the CCSS. 

http://educore.ascd.org/default.aspx  
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• NEA Common Core State Standards Toolkit – Toolkit designed to ensure members have the 

knowledge and understanding necessary to prepare for the implementation of CCSS. 
http://www.nea.org/assets/docs/EPP_CommonCore_Toolkit_Final.pdf 
 

• America Achieves’ Common Core Website – Website that features a full library of videos that 
exemplify the key shifts that Common Core brings to classroom pedagogy, with editable lesson 
plans, resource evaluation tools, and links to more resources. 

http://commoncore.americaachieves.org  
 

• Toolkit for Evaluating Alignment of Instructional and Assessment Materials – Toolkit that 
contains interrelated, freely available instruments for evaluating alignment to the CCSS. 

http://www.ccsso.org/Resources/Digital_Resources/Toolkit_for_Evaluating_Alignment_
of_Instructional_and_Assessment_Materials.html 
 

• CCSSO iTunes U Site – iTunes content with toolkits and resources tailored to grade levels and 
focused on many aspects of implementation.  

http://itunes.com/CCSSO 
 

• PARCC Common Core Implementation Workbook – Workbook that lays out clear action steps 
for states and districts to help plan for the CCSS and then drive successful implementation. 

http://www.parcconline.org/CommonCoreImplementationWorkbook  
 

• Get2Core.org – This website by Stand for Children has a variety of information and resources for 
parents and teachers, walks through the standards, and gives helpful examples. 

 
RESOURCES FOR PRINCIPALS/DISTRICT SUPERINTENDENTS  

• Calendar of Questions – Resource for districts and schools by the Council of Great City Schools 
helps guide effective and high-quality implementation, by posing various questions to consider. 

http://www.commoncoreworks.org/domain/163 
 

• CGCS Teacher Training Videos – Videos developed by the Council of Great City Schools for 
central office and school-based staff and teachers as an introduction to the instructional shifts 
required by the CCSS. 

English language arts and literacy: http://www.commoncoreworks.org/domain/127 
Mathematics: http://www.commoncoreworks.org/Page/345 
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• Toolkit for Evaluating Alignment of Instructional and Assessment Materials – Toolkit from 

CCSSO, Achieve, and Student Achievement Partners contains interrelated, freely available tools 
for evaluating instructional materials.  

http://www.ccsso.org/Resources/Digital_Resources/Toolkit_for_Evaluating_Alignment_
of_Instructional_and_Assessment_Materials_.html 
 

• Get2Core.org – This website by Stand for Children has a variety of information and resources for 
parents and teachers, walks through the standards, and gives helpful examples. 

 
• Learn More, Go Further – A virtual toolkit developed by the Foundation for Excellence in 

Education and the Higher State Standards Partnership to help teachers and administrators 
understand the Common Core State Standards.  

http://commoncore.learnmoregofurther.org/teachers-school-leaders/  
 

• More Work Ahead on Common Core – Infographic from Democrats for Education Reform which 
reports that only 28 percent of superintendents say their school districts are coordinating 
implementation of the standards with postsecondary education institutions. 

http://www.dfer.org/blog/CCSS.pdf 
 

• CDW-G Common Core Tech Report – Survey of IT professionals in public schools to understand 
how well prepared they are to meet the technology requirements of Common Core and new 
assessments. 

http://www.cdwnewsroom.com/cdw-g-common-core-tech/ 
 
RESOURCES FOR STATE POLICYMAKERS  

• On the Road to Implementation – Report from Achieve that identifies key areas that state 
policymakers will need to consider for effective implementation.  

http://www.achieve.org/achievingcommoncore_implementation 
 

• Criteria for High Quality Assessment – Report from Stanford Center for Opportunity Policy in 
Education for developers and policymakers as they create and adopt assessments that promote 
deeper learning. 

http://edpolicy.stanford.edu/sites/default/files/publications/criteria-higher-quality-
assessment_1.pdf 
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• NGA Member Briefs – The first brief focuses on policies to build the effectiveness of educators; 

the second brief focuses on communicating the need for, and a vision of, reform. 
http://www.nga.org/cms/home/nga-center-for-best-practices/center-
publications/page-edu-publications/col2-content/main-content-list/trends-in-state-
implementation-o.html  
 
http://www.nga.org/cms/home/nga-center-for-best-practices/center-
publications/page-edu-publications/col2-content/main-content-list/trends-in-state-
part-2.html 

 
• CCSSO List of Tools and Resources – This document points states to promising practices and 

tools to support Common Core implementation and primarily lists resources developed by 
CCSSO and the lead writers. 

http://www.ccsso.org/Resources/Publications/Common_Core_State_Standards_Imple
mentation_Tools_and_Resources.html#sthash.q0SjZnz8.dpuf)  

 
RESOURCES FOR BUSINESSES   

• Business Center for a College- and Career- Ready America – The GE Foundation and AT&T, with 
Chevron and the Prudential and Travelers foundations, collaborated with Achieve to create 
resources to help businesses support college and career readiness for all students.  

http://www.businessandeducation.org 
 

• Conservatives for Higher Standards – Website by Foundation for Excellence in Education to 
highlight the conservative arguments in favor of the Common Core.  

http://highercorestandards.org 
• TheCommonCore.com – A business-led effort by ExxonMobil with The Business Roundtable and 

the U.S. Chamber of Commerce connects supporters of the Common Core directly with state 
legislators and provides alerts when new or increased opposition to the standards emerges. 
 

• UpGrade America Toolkit – The Business Coalition for Student Achievement offers template 
materials, talking points, and supporting facts to help business leaders make the economic case 
for meaningful education reform. 

http://www.biz4achievement.org/files/Upgrade_%20America_Communications_Toolkit
_2013.pdf 
 

• U.S. Chamber of Commerce Foundation Common Core E-Toolkit – Toolkit designed to help 
business leaders communicate with peers, employees and others about the new standards and 
assessments. The toolkit includes background materials to help users better understand and 
advocate for the standards.  

http://www.businessforcore.org/ 
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ALL 

• CoreStandards.org – The official home of the CCSS contains information about the standards, 
information for parents, background on development and adoption and the standards 
themselves. 
 

• SmarterBalanced.org and PARCConline.org – The official websites of the Smarter Balanced 
Assessment Consortium (Smarter Balanced) and the Partnership for Assessment of Readiness 
for College and Career (PARCC), the two state-led consortia working to develop next-generation 
assessments. 
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