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I. The Need to Increase Rigor in Dual Language 

Programs

a. Revisiting the Goals of A Dual Language Program:  
Bilingualism/Biliteracy, Cross-Cultural Competence and 
Academic Achievement

b. Maximizing Language Development in Both Languages:  
Making Sure Students Are Ready to Handle Grade Level 
Materials in the Upper Elementary Grades

II. Planning Instruction with Rigor In Mind

a. A Framework for “Double Planning” to account for the  
needs of each language group enrolled in our Dual 
Language Programs

b. A Model Unit on Hurricanes/Cyclones/Typhoons—Why 
This Unit and How It Links with the Science Standards?

I. The 
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II. The Need to Increase Rigor in Dual Language 

Planning Instruction with Rigor In Mind 
(Continued)

c. Resources to Assist Us in Identifying Academic 
Language To Teach

d. Finding Leveled Books on a Theme in the Instructional 
Language

e. How to Use Single Language and Dual Language Trade 
Books

f. Teaching Activities and Resources for Promoting 
Listening, Speaking, Reading and Writing

g. Model Bridging Activities and GLAD Strategies for 
Language Development and for Bridging Across the 
Two Languages (Translanguaging)



Agenda (continued)

III. Outward Extensions

a. Linking with Authentic Literature:  Connecting our 
Informational Texts with Fictional Texts on the Topic

b. Linking with Home and Community:  Reaching Out to 
Families to Connect Learning at School with Learning 
at Home

IV. Wrap Up/Questions
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Revisiting the Non-Negotiable Goals of 
Dual Language Programs

• Bilingualism; Biliteracy

• High Levels of 
Academic Achievement

• Biculturalism

At Grade Level



Third Edition:  
Guiding 
Principles for 
DL Education

http://www.cal.org/resource-
center/publications/guiding-
principles-3

http://www.cal.org/resource-center/publications/guiding-principles-3




Guiding 
Principles 

at a Glance

Maximizing 
Language 

Development in 
Both Languages 

Depends on 
Well-Designed 
Curriculum and 

Instruction



ENCOURAGING MAXIMUM LANGUAGE 
USE AND DEVELOPMENT IN THE 
TARGET LANGUAGE
Makes sure that students are ready to 
handle grade level demands in the 
upper elementary grades



1. The Status Principle: The two languages in a 
DL program must have equal status to ensure 
that students attain full proficiency in both.

2. The Bridge Principle: Students need to access 
what they know in their two languages.

3. The Balanced Literacy Principle: To develop 
literacy in two languages, use instructional 
strategies that begin with authentic and 
interesting text, and then focus on specific 
aspects of written language.

4. The Integrated Instruction Principle: It is 
easiest to learn language and to learn about 
language through another content area.

5. The Oral Language Foundation Principle: 
Literacy is developed on a foundation that is 
set in oral language.

Principles that Guide the Development of Two Languages 
(pp. 161-165]



Plan Target Language Instruction 
with Rigor in Mind

You must guarantee 
ample use and 

development of 
Chinese, Haitian 

Creole or Spanish to 
achieve DL program 

goals

English

Implement Your Program Model with Fidelity

Yikes!



Programmatic 
Level

Curricular Level Instructional Level
PERSON
(Who delivers the 

curriculum and in what 
language[s]?)

PLACE
(Where is the 

curriculum delivered 
and in what 
languages?)

TIME
(When are the 

languages 
delivered in the 

curriculum?)

T
E
A
C
H
E
R
S

S
T
U
D
E
N
T
S

Language Allocation and Use 

CONTENT
(What content areas 
are delivered in what 

language?)

Monolingual

Bilingual

---------------------LANGUAGE ALLOCATION-------------------- -------LANGUAGE USE-----

Non-English 
language

90/10
Non-English 
language

50/50

English

English

alignment

alignment

Teacher uses the 
language of instruction 

exclusively; gives 
students tools to 

support

Teacher uses both 
languages during an 
instructional event in 

a planned fashion

>



Language Use in Instruction

To maintain single language/target 
language only (“como se dice” strategy 
and provide tools instead of switching when 
there are unknown words)

• Language to Time of Day

• Language to Day of the 
Week

• Language to Subject
– Language by Unit

– Language by Marking 
Period



Alternating

Fixed

AM-PM
PM-AM

ALTERNATE 
DAY

(6-day cycle)

SPANISH; CHINESE; 
HAITIAN CREOLE ENGLISH

LANGUAGE ARTS

MATH

SCIENCE/SOCIAL 
STUDIES 

LANGUAGE ARTS

MATH

SCIENCE/SOCIAL 
STUDIES 

Heavy 
Coordination 
Demands

Language to 
Subject

--by unit
--by marking 
period
--by semester
--by year

LANGUAGE ARTS

SCIENCE/SOCIAL 
STUDIES 

LANGUAGE ARTS

MATH

BRIDGE
Limited 
Coordination 
Demands



Opportunities for Language Development

• Content Teaching/Thematic Units

• Learning Centers (PreK-2)/Research Projects (3-5)

• Literacy Instruction

• Recess

• Specials

• Lunch

• Special Activities/After-School Clubs

Bilingual Partners/Pairs/Small Groups



Make Sure Both 

Languages Are 

Developing

Maximizing 
time as well as 
rigor for the full 
development of 
the target 
language



https://www.enga
geny.org/resource
/common-core-
bilingual-
classroom

What language 
does this student 
prefer?  How do 
you know?  How 
will you help him 
stay in Spanish?

https://www.engageny.org/resource/common-core-bilingual-classroom


Problematic Student Language Use

• Teachers allow English-
speaking students to pose 
questions in English in the 
target language classroom--
they reply in target language

• Students interact socially with 
one another; perform group 
work in English during 
Spanish/Chinese/Haitian Creole 
time

• This results in communication 
asymmetry (L>S)

Help! They’re Using Too Much English! 
http://carla.umn.edu/immersion/acie/vol4/Bridge4.2.pdf. 

http://carla.umn.edu/immersion/acie/vol4/Bridge4.2.pdf


Other Factors That Affect Asymmetry

NUMBERS OF STAFF 
WHO SPEAK EACH 
LANGUAGE

TEACHER BELIEFS

TEACHER GOALS

SOCIETAL USE OF 

BOTH LANGUAGES

TESTING POLICIES



To Counteract:

Create a Classroom and 
School Context with Clear 
Expectations for Target 
Language Use

Establish Clear Separation 
of the Two Languages*

Set Language Learning 
Objectives with Students

Develop Non-Academic or 
Transactional Vocabulary

Organize Classroom 
Activities and Provide 
Opportunities that 
Maximize Students’ 
Target Language Output

--Pair and Group 
Activities

--Plan for Creative 
Expression in the Target 
Language (songs, 
dance, role plays, video 
performances, etc.)



Elevate the Status of Spanish, 
Haitian Creole, Chinese

School

• Majority of Visuals and Signs in 
Spanish/Haitian Creole/ 
Chinese

• Morning announcements in 
both languages, favor partner 
(non-English) language

• Celebrating achievement in 
Spanish/Haitian Creole/Chinese

• Inviting Writers as Featured 
Authors to the School

• Have teachers use non-English 
language exclusively with each 
other in the hallways and on 
the playground

Broader Community

• Plan cultural events, 
such as cooking classes 
across the various native 
cuisines

• Hold song recitals in 
Spanish/Haitian Creole/
Chinese

• Conduct other social 
and cultural events in 
the non-English 
language (exhibits, 
performances)



• Provide the students with model sentences they can 
use when speaking (‘scripts”). For instance, for 
formulating a hypothesis during a science 
experiment-- “If I add water to the solution, 
then.….(this will happen).” This kind of support will 
make the students feel more secure about how to 
say what they have in mind

• Provide second language learners with basic 
interactional phrases to keep the conversation 
going. This focus on social language is often 
overlooked.  (I have another idea….)

• It can include phrases such as “¿Como se dice _____ 
en ___(language)____?,” “It’s my turn,” and “Can I 
have _____?”





Use Rubrics & Checklists to Self-Monitor
Add a “language use” 
criteria:  Staying In the 

Target Language—e.g. “We 
worked hard to do all of 

our work in Spanish 
(Haitian Creole, Chinese)”



Prepare the Students So They Can Succeed



Offer Tools-Spanish
Franklin BES1940 Speaking 
Spanish-English Dictionary 

https://velazquezpress.com

Apps for phone
Voice Translators

https://www.imore.com
/best-translation-apps-
iphone-itranslate-voice-
ivoice-google-translate-
and-more

Online Dictionary Spanish/English
http://www.elmundo.es/diccionarios/

https://velazquezpress.com
https://www.imore.com/best-translation-apps-iphone-itranslate-voice-ivoice-google-translate-and-more
http://www.elmundo.es/diccionarios/
http://www.elmundo.es/diccionarios/


Offer Tools-Chinese; Haitian Creole

http://languageteacher.com/Haitian-Creole-English-dictionary-speaking-translator-
electronic-talking-digital-pocket-portable-language-teacher.html

http://languageteacher.com/Haitian-Creole-English-dictionary-speaking-translator-electronic-talking-digital-pocket-portable-language-teacher.html


Velazquez Press

• https://velazquezpress.com/products/languag
e/haitian-creole

– Dictionaries; Academic Vocabulary Lists (including 
science, math, language arts-specific lists)

https://velazquezpress.com/products/language/chin
ese

-- same offerings in Chinese

https://velazquezpress.com/products/language/haitian-creole
https://velazquezpress.com/products/language/chinese


NYU RBE-RN Glossaries



Interactive Science Dictionary in Haitian Creole 
Multimedia CD – August 6, 2012 

by Educa Vision Inc. (Author, Editor) 

All entries are 
illustrated and 
accompanied by read 
along voice-over to 
support Haitian 
Creole speakers in 
science classroom.http://educavision

.com/dictionaries



Spanish Online Dictionaries
http://www.spanishacademic.com/directo
ries/spanish-dictionary.aspx

http://www.spanishacademic.com/directories/spanish-dictionary.aspx


A Framework for Double 
Planning to Account for the 
Needs of Each Group Enrolled 
in Our Dual Language Program



Planning form from 
our 2000 Book

Planning for Both 
Groups of Students



“Double”	Planning	Tool	
	
Unit:	
	
Content	Standards:	
	
	
Teaching	Objectives:	
Content:	
					Knowledge:	
	
					Skills:	
	
					Dispositions:	
	
Cross-Cultural:	
	
	
Language	Objectives:	 Students	Learning	

Through	L1	
Students	Learning	
Through	L2	

	
Differentiated	Language	
Objectives	by	Group	
	
	

	
	
	

	

Academic	Language		
	
	

	

	
Differentiated	Learning	
Resources	(Print/Non-
print)	
	
	

	
	
	

	

Shared	Learning	Resources:	
	
	
Scaffolding/Grouping:	
	
	
Bridging	Activities:	
	
	
	
	
Outreach	to	Families:	
	
	
	

	 	

	

Accentuation 
rules; 

vocabulary 
enrichment

Article 
agreement; verb 

conjugation

What the 
Same?
What’s 

Different?
For Our Two 

Groups of 
Students

To Ensure Rigor
Plan for Native Speakers First; 

Then scaffold the instruction for L2 
speakers

Planning 
Form 1

We will be 
Teaching  a 

Science Unit 
Through Chinese
or Haitian Creole 

or Spanish--
Followed by

a Bridge lesson to 
English



A Model Unit on Hurricanes; 
Typhoons, Cyclones

Hurricanes: Taught In Chinese, 
Haitian Creole, Spanish

Integrating the Teaching of 
Language and Content

with a Bridge to English



“Double”	Planning	Tool	
	
Unit:	
	
Content	Standards:	
	
	
Teaching	Objectives:	
Content:	
					Knowledge:	
	
					Skills:	
	
					Dispositions:	
	
Cross-Cultural:	
	
	
Language	Objectives:	 Students	Learning	

Through	L1	
Students	Learning	
Through	L2	

	
Differentiated	Language	
Objectives	by	Group	
	
	

	
	
	

	

Academic	Language		
	
	

	

	
Differentiated	Learning	
Resources	(Print/Non-
print)	
	
	

	
	
	

	

Shared	Learning	Resources:	
	
	
Scaffolding/Grouping:	
	
	
Bridging	Activities:	
	
	
	
	
Outreach	to	Families:	
	
	
	

	 	

	

Carmen Fariña, Chancellor

New York City

Science
Scope & SequenceK-5

2015–2016

Plan Standards for the Unit (Next Generation Science Standards)

Planning 
Form 1



NYC Science Standards:  Earth Science

GRADE 1:  Weather and Seasons (Grade 1, Unit 3)

GRADE 4:  Interactions of Air, Water, Land (Grade 
4, Unit 4)







“Double”	Planning	Tool	
	
Unit:	
	
Content	Standards:	
	
	
Teaching	Objectives:	
Content:	
					Knowledge:	
	
					Skills:	
	
					Dispositions:	
	
Cross-Cultural:	
	
	
Language	Objectives:	 Students	Learning	

Through	L1	
Students	Learning	
Through	L2	

	
Differentiated	Language	
Objectives	by	Group	
	
	

	
	
	

	

Academic	Language		
	
	

	

	
Differentiated	Learning	
Resources	(Print/Non-
print)	
	
	

	
	
	

	

Shared	Learning	Resources:	
	
	
Scaffolding/Grouping:	
	
	
Bridging	Activities:	
	
	
	
	
Outreach	to	Families:	
	
	
	

	 	

	

Plan Content Objectives:  Knowledge, Skills and Dispositions
Plan Cross-Cultural Objectives for Unit (Values, Norms, Practices)

Use models  (understand how to read diagrams, make diagrams), 
read/compare/record measurement tools (wind velocity, water vapor 
concentration,  temperature), etc.

Be systematic, observe carefully, prepare tools before starting experiments



Dual Language Education Guiding Principles

Strand 2:  Effective Features of 
Curriculum
Reflects and values students’ cultures

Strand 3:  Instruction:  
Principle 4:  Teachers create a 
multilingual and multicultural learning 
environment 

Instructional materials reflect the various 
subgroups of the student population and 
incorporate materials and themes that 
address respect and appreciation for all 
cultures.



How can teachers promote positive cross-cultural 
attitudes and behaviors among students:

Teachers should concentrate as much on 
values, norms, and perspectives of the 
partner language culture as they do on 
visible cultural practices, such as holidays, 
foods, music, and dance.

Becoming bicultural is as important as 
becoming bilingual, and it has to be 
actively fostered; it doesn’t happen on its 
own. By having cross-cultural objectives in 
each lesson and unit, teachers ensure that 
they are paying adequate attention to this 
important goal of the program.

www.cal.org/twi/toolkit/index.htm



“Double”	Planning	Tool	
	
Unit:	
	
Content	Standards:	
	
	
Teaching	Objectives:	
Content:	
					Knowledge:	
	
					Skills:	
	
					Dispositions:	
	
Cross-Cultural:	
	
	
Language	Objectives:	 Students	Learning	

Through	L1	
Students	Learning	
Through	L2	

	
Differentiated	Language	
Objectives	by	Group	
	
	

	
	
	

	

Academic	Language		
	
	

	

	
Differentiated	Learning	
Resources	(Print/Non-
print)	
	
	

	
	
	

	

Shared	Learning	Resources:	
	
	
Scaffolding/Grouping:	
	
	
Bridging	Activities:	
	
	
	
	
Outreach	to	Families:	
	
	
	

	 	

	

Plan Content Objectives:  Knowledge, Skills and Dispositions
Plan Cross-Cultural Objectives for Unit (Values, Norms, Practices)

Promoting Cross-
Cultural Competence:  
A Goal of DL Programs

Values, Norms, Practices, World Views, Ways of Thinking

Cuando hay tormenta, con Dios se cuenta.

La vida no es esperar a que pase la tormenta, es aprender a bailar bajo la lluvia.

Si hay tormenta habrá arco iris.

Después de la tormenta, siempre viene la calma.

Dichos



“Double”	Planning	Tool	
	
Unit:	
	
Content	Standards:	
	
	
Teaching	Objectives:	
Content:	
					Knowledge:	
	
					Skills:	
	
					Dispositions:	
	
Cross-Cultural:	
	
	
Language	Objectives:	 Students	Learning	

Through	L1	
Students	Learning	
Through	L2	

	
Differentiated	Language	
Objectives	by	Group	
	
	

	
	
	

	

Academic	Language		
	
	

	

	
Differentiated	Learning	
Resources	(Print/Non-
print)	
	
	

	
	
	

	

Shared	Learning	Resources:	
	
	
Scaffolding/Grouping:	
	
	
Bridging	Activities:	
	
	
	
	
Outreach	to	Families:	
	
	
	

	 	

	

Plan Differentiated Language Objectives for Each Group
Identify Academic Language

• Teach Transition Words Needed to Talk About a Sequence of 
Events (Basic or Advanced)

• Notice Words That Express Size, Scale, Time Frames
• Identify Grammar Points to Highlight for Each Group
• Identify Phonics/Decoding Points You Can Stress
• Note Conventions that Differ Across Languages

Advancing sentence 
complexity; Vocabulary 
Expansion , enrichment

Assistance with forms 
of the language; 
agreement; core 
vocabulary El clima

Exceptions



IDENTIFYING ACADEMIC LANGUAGE TO 
TEACH ALL STUDENTS; THEN GIVE 

PLENTIFUL PRACTICE



			
h p://
www.wordandphrase.info/
academic/	

AVL 
Teach High 
Frequency 

Academic Words 

IDENTIFY WORDS 
TO TEACH TO 
BUILD WORD 

POWER 

For ENL Teachers or if you have no academic vocabulary list in your 
target language, use English AVL words as a rough guide



Creating the Academic Vocabulary List (for English)

High Frequency
(All Genres)

Core Academic
(AVL)

Technical Academic
(e.g. Law, Business, Science)

•High frequency across all  
major genres 

•Spoken

•Fiction

•Magazines

•Newspapers

•Academic

• At least 50% more common 
(per million words) in COCA 
academic than in COCA non-
academic)

• Range: 20% expected 
frequency in 7/9 academic 
disciplines 

• Dispersion (Juilland “d”): 0.80 

• No one discipline more than 
3x expected value

•3X the expected value in a 
particular discipline of academic

noun: way, part
verb: take, know
adj: good, small
adv: never, very

noun: process, analysis
verb: indicate, establish
adj: significant, critical
adv:  highly, moreover

noun: assessment, regime
verb: democratize, oscillate
adj: rhetorical, lunar
adv: semantically, hereinafter

Dee Gardner, RITELL Conference, Fall 2015

http://www.wordandp
hrase.info/academic/

http://www.wordandphrase.info/academic/


Academic Vocabulary Levels (New Approach)

Dee Gardner, RITELL Conference, Fall 2015

For ENL 
Teachers or 
If you have 

no 
academic 

vocabulary 
list in your 

target 
language, 
then use 

English AVL 
words as a 

rough guide



ATOS 2.7, Lexile 480, GRL= L (Slightly Below Grade level)

This book is available in both languages









Grade Level 4.2; ATOS 3.3 (Grade level appropriate)









Academic Vocabulary List 
(AVL) Words in Ch. 1 & 2

• Strong (463)

• Land (1627)

• Powerful (1178)

• Form (24)

• Last (1338)

• Move (135)

• Part (528)

• Information (21)

• Strength (516)

• Weak (654)

----- (higher book)----

• Cause (1471)

• Imaginary (1172)

• Strike (737)

• Center (128)

Notice Word 
Frequencies



Topic-related Vocabulary

• Hurricane

• Storm

• Wind(s)

• Ocean(s)/Seas

• Wave(s)

• Water

• Sun

• Clouds

• Gas

• Water Vapor

• Land

• Place(s)

• Rings

• Speed

• Equator

• Earth

• pinwheel

• Crash

• Fall

• Form

• Stay over

• Move onto

• Hit

• Rise

• Cools

• Turns into

• Blow

• Spin

• Is born

• Is called…

• Circle

• Reach (land)

• Gets 
(weaker/stro
nger)

• Ends

• Pick up

• Push

• Tear apart

• Rip

• Strike 

• Pound

• Stay over

• Start in

• Heats

• Warm up

• Begin 
blowing

• Spin around

• Pulled 
toward

• Strong(est)

• Giant

• Heavy

• Large(-est)

• Powerful

• Warm

• Few

• Little

• High (speed)

• Huge

• Small

• xxx miles wide

• Weak(-er; -est)



Spanish Vocabulary Online Profiler

SVOP Article is 
Posted on NYU 

Website



Spanish Vocabulary Online Profiler (SVOP) 
http://jur.byu.edu/?p=1728

1. K-1: a list of the 1000 most frequent word families.

2. K-2: a list with the second most frequent 1000 words families.

3. PNA: a list of common proper nouns and adjectives of origin 
(e.g. Pedro, Mexico, americano).

4. AWL: the Academic Word and Vocabulary List, which is 
composed of the word families included in the most common 
20,000 words in the Spanish corpus (except those included in 
other categories: K1, K2, PNA).

5. OFF List: any given word that does not appear on other lists 
(K1, K2, PNA, AWL).

http://jur.byu.edu/?p=1728




Los Huracanes por William B. Rice
Teacher Created Materials

Reading Level 3.0, GRL = K/P; Lexile 660

Como se forma un huracan.

Los huracanes se forman en los tropicos de los oceanos.  Los tropicos son las zonas
calidas que se encuentran cerca del Ecuador terrestre.  Los huracanes comienzan
como ondas tropicales.  Estas pueden crecer hasta convertirse en depresiones
tropicales primero, tormentas tropicales despues y finalmente huracanes.  
Comienzan en areas en las que el agua del oceano se encuentra a, por lo menos, 27 
C (80F).  De alli sacan su calor y energia.

Aparece una tormenta tropical.  El agua caliente del oceano se evapora y se 
incorpora al aire, lo que da como resultado aire caliente y humedo.  Se encuentran
vientos de diferentes direcciones.  Los vientos soplan hacia afuera, por encima de la 
tormenta.  El aire caliente y humedo se eleva.  Los vientos que se encuentran afuera
de la tormenta la empujan.  Desplazan la tormenta y la ayudan a crecer.

142 words



https://www.wordandphrase.info/span/x.asp

Create an Account to Use This Site



Likely Content 
Terms

Numbers refer to the 
number of times listed 
words appear



http://corpus.rae.es/lfrecuencias.html

Corpus de Referencia del Español Actual (CREA) - Listado de frecuencias

Off List

Proper Nouns/Adjectives

Lista Académica
de Alta 

Frecuencia
(LAAF) 

Forthcoming

2013

http://corpus.rae.es/lfrecuencias.html


Word and Phrase List- Spanish
https://www.wordandphrase.info/span/

https://www.wordandphrase.info/span/


Cognates Online
http://spanishcognates.org/cognate/academic-acad%C3%A9mico

http://spanishcognates.org/cognate/academic-acad%C3%A9mico


English/Haitian 
Cognates

https://steinhardt.nyu.edu/sc
msAdmin/media/users/atn293
/english_haitian_cognates.pdf

https://steinhardt.nyu.edu/scmsAdmin/media/users/atn293/english_haitian_cognates.pdf


Chinese Loan Words in English
• https://www.yellowbridge.com/chinese/chineseloan.

php

• https://www.grammarly.com/blog/chinese-words/

• https://files.eric.ed.gov/fulltext/EJ1082278.pdf

https://www.yellowbridge.com/chinese/chineseloan.php
https://www.grammarly.com/blog/chinese-words/
https://files.eric.ed.gov/fulltext/EJ1082278.pdf


Zeroing In on 
the Language 
to Develop 
for Both 
Groups of 
Students

Working	on	the	Building	Blocks	of	Advanced	Language	
	

Academic	Vocabulary	to	Highlight:	
	
	
	
	

Topic	Related	Language:	Mark	Words©	for	Cognate	
Nouns:	
	
	
	
	
	
	
	
	
	
	

Verbs:	 Modifiers:	

Other	Types	of	Words	(prepositions,	articles,	conjunctions,	pronouns,	etc.):	
	
	
	
	

Forms	of	Words	(roots,	prefixes,	suffixes;	compound	words,	etc.)	with	Cross-lingual	
Comparisons	as	applies:	
	
	
	
	
Expanding	Sentence	Complexity	(Home	
Language	Speakers):	
	
	
	
	
	

Scripts/Sentence	Patterns	(Second	Language	
Speakers):	
	
	
	
	
	

Varying	Connectors/Transitions	(Home	
language	speakers):	
	
	
	
	
	

Building	Connectors/Transitions	(Second	
Language	Speakers):	

Text	Structure(s)	of	Focus:		(enumeration/definition,	description,	
sequential/chronological,	cause/effect,	problem/solution,	comparison/contrast):	
	
	
	
	

Working on the 
Building Blocks of 

Advanced Language

Planning 
Form 2



Choose 6-8 topic 
words; Choose 

several AVL 
words

Individualize your 
vocabulary work!

Make sure students speak, read and write these words—spontaneously!

ACADEMIC VOCABULARY TO HIGHLIGHT

Topic Words:  Hurricane, Cyclone, Typhoon,  
storm, spin, reach, move onto, stay over
AVL: Powerful/Strong/Strength/Weak; Form, 
Move, Inform



Verbos Vívidos:  Capítulo 1

• Acercarse

• Soplar

• Impulsar

• Producir

• Destrozar

• Arrancar

• Formarse

• Girar

• Durar

• Recorrer

• Quedarse

• Alcanzar

• Golpear

• Afectar



Estudio de palabras

• Velocidad, cantidad,

• Gigantescas, poderosas

• Inundaciones, embarcaciones

• Altura

• Subiendo, Girando; 
Descendiendo

Inflection vs. 
derivation:  
What’s the 
Difference?



Los Sufijos  

Morfología → Morfemas → Sufijos 
http://www.gramaticas.net/2011/02/listado-completo-de-sufijos-en-espanol.html  
 

Listado Completo de Sufijos: 

A continuación se muestra un listado con los sufijos más importantes en el español.  

-able (verbo a adj.): bailar → bailable  
-áceo (semejanza): grisáceo 
-acho (despectivo): populacho  
-achón (aumentativo): ricachón  
-aco (perteneciente a): policíaco  
-ado: puñalada, bobada, puñado  
-aico (perteneciente a): incaico 
-aje (verbo a sust.): anclar → anclaje 
-ajo (diminutivo):pequeñajo 
-al (pertenencia, lugar): labial, arenal 
-ales (vulgar): rubiales  
-algia (dolor): lumbalgia, neuralgia 
-amen (conjunto): pelamen, velamen  
-ancia (cualidad): elegancia 
-ando (gerundio): estudiando  
-andria (varón): misandria 
-ano, -ana (gentilicio): mexicana   
-ante (verbo a sust.): amar → amante 
-ántropo (hombre): filántropo 
-anza (acción, resultado): confianza  
-arca (mando, poder): monarca 
-ar (conjunto, lugar): costillar, palomar  
-ario, -aria (oficio, lugar, relación, grupo)    
-arquía (gobierno): monarquía 
-ato, -ata (efecto): retrato, caminata   
-atra, -atría (medicina): pediatría  
-astenia (debilidad): neurastenia 
-avo, -ava (fracción): onceavo 
-azgo (cargo, condición): almirantazgo 
-azo, -aza (aumentativo): balonazo   
-bilidad (cualidad): amabilidad  
-bio (vida): anfibio, microbio 
-ble (susceptible de): negociable   
-bundo (verbo a adj.): vagabundo   
-cardio (corazón): miocardio 
-castro (despectivo): comicastro  
-céfalo (cabeza): bicéfalo 
-cele (hernia): cistocele  
-centesis (pinchazo): homeocentesis 
-cete (diminutivo): palacete  
-ciclo (rueda, círculo): triciclo 
-cico (diminutivo): calorcico   
-cida (que mata): homicida  
-cidio (matar): homicidio, magnicidio 
-cion (verbo a sust.): votar → votación 
-cito, -cita (diminutivo): mujercita  
-coco (redondo): estreptococo  

-ía (formador de sust.): alegría  
-ible (verbo a adj.): temible 
-icio, -icia (relativo a): alimenticio  
-ico, -ica (sust. a adjetivo): heroico  
-iego (perteneciente): veraniego 
-ificar (acción): pacificar, dignificar  
-ífico (que produce): terrorífico  
-il (relacionado con): juvenil, infantil  
-illo (diminutivo): cigarrillo, perrillo 
-ín (diminutivo): saltarín  
-ino, -ina (gentilicio): argentino 
-ío (cualidad, aumentativo): poderío 
-isa (dignidad femenina): sacerdotisa  
-ísimo, -ísima (superlativo): bellísima 
-ismo (sistema, doctrina): platonismo  
-ista (partidario, oficio): capitalista, taxista 
-ístico, -ística (relacionado con): artístico   
-itis (inflamación): bronquitis, sinusitis  
-ito, -ita (diminutivo): perrito, sillita 
-ivo, -iva (verbo a adj.): combativo 
-izar (sust. a verbo): legalizar   
-izo, -iza (propenso a): enfermizo  
-látero (lado): cuadrilátero 
-latra, -latría (adoración): ególatra 
-lisis (separación): electrólisis  
-lito,-lítico (piedra): monolito, neolítico   
-logo (experto en ciencia): biólogo  
-logía (ciencia): biología, psicología  
-malacia (ablandamiento): osteomalacia  
-mancia (adivinación): quiromancia  
-mano, -manía (obsesión): toxicomanía 
-megalia (excesivo): acromegalia 
-menta (conjunto): cornamenta, osamenta  
-mestral (relativo a mes): trimestral 
-mestre (múltiplos de mes): trimestre   
-metro (instrumento de medida): altímetro  
-metría (medida): calorimetría 
-miento, -mento (acción): desplazamiento  
-morfo (forma): antropomorfo  
-nauta (navegante): astronauta   
-nte (verbo a sust o adj.): oxidante  
-oide, -oidal, oideo (semejante): androide 
-oma (tumor): sarcoma 
-ón, -ona (aumentativo): manchón  
-ónimo, -onimia (nombre): anónimo 
-opsia (visión, examen visual): autopsia 
-or (cualidad): dulzor, clamor  

-cola (cultivo, cría): agrícola, avícola  
-cosmo (universo): microcosmo 
-cracia (gobierno): democracia 
-crata (partidario): demócrata 
-crono (tiempo): síncrono  
-cultor, -cultura (cultivar): agricultor 
-dad, -edad, -idad (cualidad): maldad   
-demia (pueblo): epidemia 
-dero,-dera (oficio, lugar): panadero 
-dizo, -diza (propenso a): asustadizo  
-dor,-dora (instrumento, oficio, lugar)  
-doxo (opinión): ortodoxo  
-dromo (carrera): hipódromo 
-dura (efecto): quemadura 
-ear (sust. a verbos): golear  
-edal (abundancia): rosedal  
-edro (base, cara): poliedro 
-ecer (verbo): flor → florecer  
-ectasia (dilatación): bronquiectasia  
-ectomía (extirpar): mastectomía 
-edo, -eda (conjunto): arboleda  
-ejo, -eja (despectivo): librejo  
-encia (cualidad): benevolencia 
-endo (gerundio): hirviendo, saliendo 
-engo (perteneciente): realengo   
-ense (gentilicio): nicaragüense 
-eno (gentilicio): chileno   
-ente (verbo a sust.): dirigir → dirigente 
-eño, -eña (gentilicio): caribeño 
-ería (relativo a, tienda): heladería  
-ero, -era (profesión): ganadero  
-érrimo (superlativo): paupérrimo   
-és, -esa (gentilicio): francés, francesa 
-esco, esca (relativo a): novelesco 
-ete (diminutivo): amiguete   
-exia (trastorno): anorexia, dislexia 
-ez (cualidad de): madurez  
-eza (cualidad de): belleza  
-ezno (cría): osezno, lobezno  
-fago, -fagia (comer): disfagia  
-filio, -filia (amor, afición): anglofilia  
-fito, -fita (planta, vegetal): micrófito 
-fobo, -fobia (temor): claustrofobia 
-fono, -fonía (sonido): sinfonía, micrófono 
-foro, -fora, -fero (que contiene): acuífero  
-frasis (expresión): perífrasis   
-fugo (huir): ignífugo  
-gamia (matrimonio): monogamia  
-genia, -génesis (origen): biogénesis 
-geo (Tierra): apogeo  
-gono (ángulo): hexágono, pentágono  
-grafo, -grafía (escritura): taquígrafo 
-grama (escritura): telegrama  
-í (gentilicio): ceutí, iraní  

-orrea (flujo, secreción): menorrea 
-orro, -orra (despectivo): vidorra, tintorro 
-osis (enfermedad): psicosis 
-oso, -osa (cualidad, semejanza)  
-ote, -ota (apreciativo): islote, amigote  
-otomía (corte): lobotomía 
-paro, -para (parir): vivíparo, ovíparo  
-pata, -patía (enfermedad): cardiopatía 
-pedia (conocimiento): enciclopedia 
-pedo (pie): cuadrúpedo   
-pirético (fiebre): antipirético 
-plasma (sustancia): citoplasma 
-plasia (formación): displasia 
-plastia (cirugía plástica): rinoplastia 
-plejia (parálisis): paraplejia  
-pnea (respiración): apnea 
-podo (pie): cefalópodo, octópodo  
-ptero (ala): helicóptero  
-polis (ciudad): metrópolis, necrópolis 
-rragia (derramamiento): hemorragia  
-scopia/o (examen): colonoscopia  
-séptico (infección): antiséptico 
-sis, -iasis, -osis (enfermedad): micosis  
-sofía (sabiduría): filosofía   
-soma (cuerpo): liposoma 
-sor (agente): invasor,  ascensor 
-tafio (tumba): epitafio 
-teca (colección): biblioteca 
-tecnia (técnica): pirotecnia   
-teo, -teísmo (dios): ateo, monoteísmo 
-terapia (tratamiento): radioterapia 
-terio (lugar): monasterio, bautisterio  
-termo/ico/ia (calor): isotérmico 
-tesis (colocar, concluir): prótesis, síntesis 
-tico, -ático (relativo a): dramático 
-tipo (impresión): logotipo   
-tomo, -tomía (corte): átomo, dicotomía 
-tor, -tora (agente): escultor, inspectora   
-torio (lugar): ambulatorio, observatorio  
-triz (femenino): actriz, institutriz   
-trofia,-trófico (desarrollo): atrofia, atrófico 
-tropo (giro): isótropo 
-tud, -itud (cualidad): altitud, juventud 
-ucho, -ucha (despectivo): papelucho  
-udo, -uda (aumentativo): cabezudo 
-ulento, ulenta (abundancia): corpulento  
-uno, -una (propio de): gatuno, perruno   
-ura (cualidad): locura, diablura   
-uzo (despectivo): gentuza 
-voro (alimentarse: hervívoro 
-zoico (animal): paleozoico 
-zón (acción y efecto): picazón  
-zuelo (diminutivo): jovenzuelo 

!



Haitian-
Creole—

Prefiks; Sifiks

http://sweetcoconuts.blogspot.c
om/2012/02/prefix-and-

suffix.html

http://sweetcoconuts.blogspot.com/2012/02/prefix-and-suffix.html


Prefixes and Suffixes in 
Chinese

https://keatschinese.com/en/kn
owledge/lesson-8-elementary-
common-prefixes-and-suffixes-
chinese

https://eastasiastudent.net/chin
a/mandarin/suffixes-prefixes/

https://quizlet.com/86967986/c
hinese-suffixes-and-prefixes-
flash-cards/

https://keatschinese.com/en/knowledge/lesson-8-elementary-common-prefixes-and-suffixes-chinese
https://eastasiastudent.net/china/mandarin/suffixes-prefixes/
https://quizlet.com/86967986/chinese-suffixes-and-prefixes-flash-cards/


Cálido/a(s)

Suave(s)

Chico/a(s)

Gigante(s)

Rosado/a(s)

Rojo/a(s)

Dorado/a(s)

Tropical(es)

Caliente(s)

Pequeño/a(s)

Negro/a(s)

Circular(es)

Grande(s)

Potente(s)

Oscuro/a(s)

Rápido/a(s)

Profundo/a(s)

Fuerte(s)

Enorme(s)

Mojado/a(s)

Estudio de 
Adjetivos



Soplar

Llegar

Cubrir

Formarse

Llenar

Calentar

Subir

Bajar

Dispersar

Crecer

Alimentarse

Moverse

Crear

Atraer

Juntar

Chocar

Agrupar

Volverse

Empujar

Girar

Alejar

Cruzar

Aumentar

Golpear

Avisar

Perder (fuerza)

Doblar

Arrancar

Caerse

Calmarse

Mover

Pasar

Durar

Causar

Tapar

Acabar

Estudio
de 

Verbos



Look at your 
reading

What will 
you choose 
to focus on?

Working	on	the	Building	Blocks	of	Advanced	Language	
	

Academic	Vocabulary	to	Highlight:	
	
	
	
	

Topic	Related	Language:	Mark	Words©	for	Cognate	
Nouns:	
	
	
	
	
	
	
	
	
	
	

Verbs:	 Modifiers:	

Other	Types	of	Words	(prepositions,	articles,	conjunctions,	pronouns,	etc.):	
	
	
	
	

Forms	of	Words	(roots,	prefixes,	suffixes;	compound	words,	etc.)	with	Cross-lingual	
Comparisons	as	applies:	
	
	
	
	
Expanding	Sentence	Complexity	(Home	
Language	Speakers):	
	
	
	
	
	

Scripts/Sentence	Patterns	(Second	Language	
Speakers):	
	
	
	
	
	

Varying	Connectors/Transitions	(Home	
language	speakers):	
	
	
	
	
	

Building	Connectors/Transitions	(Second	
Language	Speakers):	

Text	Structure(s)	of	Focus:		(enumeration/definition,	description,	
sequential/chronological,	cause/effect,	problem/solution,	comparison/contrast):	
	
	
	
	

Planning 
Form 2



Find or Make a Pamphlet 
of Key Terms



En su labor informativa el Servicio Nacional de Meteorología
emite distintos tipos de comunicados o boletines y usa ciertos
términos especializados, algunos de los cuales se definen a
continuación:

sistema de nubosidad de
tipo convectivo (nubes cúmulo o cúmulo-nimbus) de 100-300
millas de diámetro que se mueve en la zona tropical con
carácter definido y mantiene su identidad por más de un día. A
veces está asociado a una perturbación en el flujo de los
vientos. Es el grado inicial del sistema que si adquiere mejor
organización e intensidad crece a la categoría de onda
tropical, depresión, tormenta o huracán.

sistema de circulación de vientos de tipo
ondulatorio ciclónico en la corriente de los vientos alisios. No
tiene movimiento circulatorio cerrado. Puede tener amplitud
mayor en los niveles cercanos a la superficie o puede ser el
reflejo de un ciclón en las capas altas. Está acompañada de
nubosidad y mal tiempo. Una onda tropical puede
intensificarse y convertirse en una depresión tropical. La
producción normal de lluvia en Puerto Rico entre junio y
octubre se debe al paso de ondas tropicales.

sistemas de vientos en que el aire se mueve
horizontalmente con carácter ciclónico en forma ondulatoria o
de onda (no tiene circulación cerrada). Se observan
principalmente en los niveles de altura. Se habla así de
vaguada en los niveles bajos de la atmósfera, 0-20,000 pies;
vaguada en los niveles superiores, 20-40,000 pies; “vaguada
polar” observada en la corriente oeste de las latitudes medias.

sistema de origen polar que se desplaza hacia el
ecuador trayendo aire frío a su paso; está acompañado de
actividad de aguaceros y a veces vientos fuertes en ráfagas.
Se origina en las latitudes medias y ocurre principalmente en
invierno. Muchos de ellos se desplazan hacia el sureste a
través de las Islas Bahamas hasta llegar a las islas del Caribe.
El frente es la línea de demarcación entre el aire frío polar y
aire cálido de origen tropical. Nuestras generaciones
pasadas se referían a estos sistemas como un “norte”. La
lluvia normal en Puerto Rico en los meses de noviembre hasta
abril es producida por frentes fríos, por vaguadas en los
niveles superiores o la combinación de ambos sistemas.

Perturbación o Disturbio Tropical

Onda Tropical

Vaguada

Frente Frío

podrían ocasionar. Esta escala se divide en cinco categorías.
La categoría 1 es de un huracán menor y la categoría 5 es bien
intenso.

las inundaciones son una acumulación
gradual de agua cuando el suelo y la vegetación no pueden
absorber el agua de la lluvia y cuando no puede ser retenida
por los canales normales de los ríos, quebradas, estanques
naturales o artificiales.

en ocasiones, la lluvia es muy
fuerte en un corto período de tiempo que los niveles de los ríos
aumentan súbitamente creando lo que se conoce
comúnmente como el golpe de agua. Estos violentos
torrentes de agua se mueven río abajo a altas velocidades.
Pueden hacer rodar objetos, arrancar árboles de sus raíces,
destruyen puentes y crean nuevos caminos por donde el agua
puede correr.

son nubes gigantescas
(conocidas como cúmulo-nimbus) las cuales producen lluvias
y vientos localmente fuertes, rayos y truenos, y en ocasiones,
granizo y tornados.

son tronadas donde los vientos son de 58
millas por hora o más, o donde se produce granizo de un
diámetro de ¾ de pulgada o más.

es una descarga eléctrica que resulta por la generación
y separación de cargas eléctricas dentro de la tornada. Un
rayo siempre está acompañado de un trueno. Usted puede
estimar la distancia hasta el punto de origen del rayo contando
el número de segundos entre el rayo y trueno, dividiendo por
5.

un trueno es el ruido producido por el aire que se
expande de forma explosiva debido al calor generado por el
rayo.

Escala de Huracanes Saffir-Simpson

Inundaciones

Inundaciones Repentinas

Tronada o Tormenta Eléctrica

Tronada Severa

Rayo

Trueno

Terminología usada por el Servicio
Nacional de Meteorología

Ciclón Tropical

Depresión Tropical

Tormenta Tropical

Huracán

Ojo delHuracán

Marejada Ciclónica

Escala SAFFIR-SIMPSON

ciclón que se origina en los mares tropicales,
generalmente en las latitudes 10-30º norte y sur del Ecuador.
El ciclón tropical se caracteriza por tener una organización de
vientos bastante concentrada en un anillo alrededor del centro
u “ojo” el cual es más caliente que los alrededores. En su fase
de mayor intensidad es uno de los sistemas atmosféricos más
temidos por su carácter destructivo.

Por acuerdo internacional, se reconocen tres categorías de
intensidad del ciclón tropical: depresión tropical, tormenta
tropical y huracán ó tifón.

ciclón tropical en su fase formativa de
intensidad mínima en que los vientos máximos en la superficie
son 38 mph o menos.

ciclón tropical que ha adquirido buena
organización con centro termal caliente y cuyos vientos
máximos alcanzan entre 39 y 73 mph.

(Tifón en el Océano Pacífico Oeste) ciclón tropical
que ha adquirido organización e intensidad máxima, tiene un
centro caliente y una presión baja en su centro. Sus vientos
máximos son mayores de 74 mph o más. Vientos de
alrededor de 200 mph se han medido en los huracanes más
intensos. Su fuerza destructora por la acción del viento y la
lluvia torrencial es legendaria y ha sido causante de pérdidas
humanas que se cuentan en millares.

el área de calma relativa en el centro de una
tormenta tropical u “ojo” típico se observa generalmente
cuando el sistema ha adquirido por lo menos intensidad de
huracán. Mientras mayor sea la intensidad, menor y mejor
organizado es el “ojo” o centro del mismo. Cuando el sistema
entra a tierra el ojo se desorganiza y puede desaparecer,
debido a la fricción contra la tierra y la falta de humedad.

cúpula de agua que se genera en la
superficie del mar, la cual en combinación con el oleaje, arrasa
con las áreas costeras, particularmente por donde el huracán
entra a tierra. Puede medir de 20 a 50 millas de diámetro y de
5 hasta más de 20 pies de altura y es generada por la baja
presión en el ojo. Gran parte de las muertes asociadas a un
huracán son debido a este fenómeno.

es una escala usada por el
Servicio Nacional de Meteorología para relacionar la
intensidad de los huracanes con el daño potencial que

Escala
Presión Central

miliabares pulgadas

Vientos
MPH

Escala
Vientos
Nudos

Daños

1

2

3

4

5

980

965-979

945-964

920-944

920

>28.94

28.50-28.91

27.50-28.47

27.17-27.88

<27.17

74-95

96-110

111-130

131-155

>155

64-83

84-96

97-113

114-135

>135

mínimo

moderado

extensivo

extremo

catastrófico



Plan Learning Resources

Plan Scaffolding/Grouping
Planning 
Form 1



Account for Reading 
Levels but also 
Consider:

• Student’s Interest
• Background 

Knowledge
• Supports Provided
• Complexity of 

ideas

https://www.perma-bound.com/static/common-
core/EC_Correlation_Lexile_Poster_12_NEW.pdf

https://www.perma-bound.com/static/common-core/EC_Correlation_Lexile_Poster_12_NEW.pdf


Single or Dual 
Language Version?



Select a Range of Texts

Single Language Texts

Spanish Reading Level 
4.2; English 3.3, GRL = N

Spanish Reading Level 
3.8; English 2.7; Lexile

480, GRL = L

Spanish Reading Level ; 
English 3.0, GRL = K; 
GRL = S; Lexile 660



Reading
• Read the same text in both languages in 

order to practice cross-linguistic transfer

• Use one language to make guesses about 
the meanings of words in the other 
language

• Discuss a book read in one language in 
the other language or use the two 
languages flexibly to discuss author’s 
craft or the tone and impact of particular 
words used (close reading)

• Respond to a text in English and in the 
home language or in one language only



Dual Language Books

Grade level = 2.2; 
Lexile 450

Use Dual Language 
Books to Compare:

Vocabulary

Sentence structure; 
word order

Transition words

Use of conventions

Also Notice Cognates!



If Dual Language Version:  Does It Reflect an 

Equal Status of Both Languages/Cultures?

• Location of the two languages on the page

• Top/bottom

• Left/right

• Which comes first?

• Which culture is reflected in the characters, 

events, settings?

• What about the art/illustrations?

• Is bilingualism valued?

• Is the bilingual/bicultural experience 

reflected?




