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SPI Superintendent of Public Instruction
DR. FRANK B. BROUILLET OLD CAPITOL BLDG., OLYMPIA, WASH. 98504

March 1976

Dear Colleague:

there are approximately 22,000 or more children in need of bilingual
bicultural education in Washington state. Fortunately, there is
a growing public awareness that every young person should be given
the opportunity to converse in one or two latguages In addition
to his native tongue. In addition, many educators now give credence
to the proposition that children whose native (home) language is
not English learn best when their primary learning experiences
are undertaken in the mother tongue. Aocorollary to this proposition
is that success in the educational process for these children
demands concurrent intellectual growth with the pupil's progress
in the learning of English.

This guide is designed to be of assistance to classroom teachers and
school administrators in developing, implementing and conducting
Programs in bilingual education for Spanish speaking and other
bilingual students throughout the state.

3

Sincerely,

$6,,Asiot
Frank B. Brouillet
State Superintendent of
Public Instruction
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FOREWORD

G

This is a guide to information and resources for bilingual-bicultural
education. The time and effort spent by Mrs. Polly Englund, Equal
Educational Opportunities seftetary and the Secretarial Services
Center in preparing the text is gratefully acknowledged.

We are very grateful to the Commissioner of Education, State of Texas,
and his staff for publishing A Resource Manual for Implementing
Bilingual Education Programs. Information from this source document
was adapted to serve those Spanish-English bilingual/bicultural needs
of the'State of Washington. We are also appreciative to the bilingual
program directors who took the time to provide us with much of, the
information in this guide.

it

During the school year more accurate and effective materials will be
developed and published. In addition, improvements in techniques for-
teaching bilingual education will be forthcoming. We would appreciate
receiving comments, both positive and negative, on the usefulness of
this guide. The reader's additions and/or,annotations would be welcome
for future revision's of this publication.

,,,

Rebecca Duran Hobbs
Mexican American Program Administrator
Equal Educational Opportunities

Warren H. Burton
Director
Equal Educational Opportunities

1

4

...

f



SPI GUIDE TO BILINGUAL-EICULTURAL EDUCATION RESOURCES
(SPANISH-ENGLISH EMPHASIS)

JTABLE OF CONTENTS

I. INTRODUCTION

2. GLOSSARY OF BILINGUAL EDUCATION TERMS

3. LINGUISTICS AND BILINGUAL PROGRAMS

4. METHODS AND TECHNIQUES FOR SECOND LANGUAGE TEACHING

5. BILINGUAL TEACHING IN CONTENT AREAS (SAMPLE BILINGUAL LESSONS IN
SUBJECT MATTER AREAS)

tj

6. WHERE TO GO WHEN YOU WANT TO START A PROGRAM IN BILINGUAL EDUCATION

7. BILINGUAL PROGRAM DIRECTORY

8. ESEA TITLE VII CENTERS: ASSESSMENT /DISSEMINATION, MATERIALS DEVELOPMENT
AND RESOURCE CENTERS IN THE U.S.

9. VOCATIONAL BILINGUAL EDUCATION PROGRAMS IN THE U.S.

SOURCES OF INFORMATION AND MATERIALS ON BILINGUAL EDUCATION

11. gtLECTED BIBLIOGRAPHY OF BILINGUAL-BICULTURAL MATERIALS

12. SPANISH- ENGLISH SUGGESTED MATERIALS LIST

5



INTRODUCTION

This guide was developed in order to assist school districts to provide
equal education opportunities for studentltof limited or non Eftglish
speaking ability. The Office of Civil Rights" in Washington D.C. and in
Federal Region X, (which includes the State of Washington) has been
reviewing school districts since 1973 to determine whether equal educational
services are being offered to students of minority group status. A
major concern of the reviews, under authority from Title VI of the Civil
Rights Act of 1964, is the quality of education provided bilingual

.

children.

It is hoped that this guide will be of assistance to educators who are
attempting to deal with the special problems of children who speak a
language other than English in the home.

State and Federal funded-Programs in Washington State' are described. In
addition, programs funded in other parts' of the country are'listed.
Information on programs in Washington State was gathered from question-
naires sent to all project sites during September, 1975. In cases 'where
responses were not available, information was obtained from grant
proposals filed in the EEO office during the spring of 1975.

Teachers and administrators, by reading through program descriptions can
get an idea of who to call, write or where to visit to get assistance.
The state office Et,4 personnel are always willing to help and many
progtam directors gcrbeyond the boundaries of their DWI programs to
provide assistance when possible. Much can be gained by an informational
phone call.

Also included are agencies and organizations to write or call for assistance
and for information. In addition, special sections on Bibliography
Linguistics, Methodology of Second Language Teaching and Bilingual
Teaching in Content Areas are included.

It is hoped by the_SPI that this guide, developed through the EEO
office, will provide districts with some of the information needed to
meet their bilingual education responsibilities. If you have any
comments regarding the usefulness of this guide, or if you would like to
have something added to/it feel free to call (206) 75372560, Rebecca R. Hobbs,
Mexican American Program Administrator, Equal Education Opportunities,
SPI.

6
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GLOSSARY OF BILINGUAL
EDUCATION TERMS



Acculturation

(;LOSSAB.Y TERMS-0 Jrti

I

In the Context or bilingual-bicultural education the term acculturation is
used to indicate the gradual loss by newly arrived immigrants (or members of
a minority gronr1within a societv)*of their distinctive cultural characteristics,
and the adoptionfof the cultural traits and social patterns of another'(usually
the dominant) majority group.

ARg10

A person,'nt necessarily of Angle -Saxon blood or background, whose first
(family)- "language is English.

Assimilation

This term suggests a two=directional proceSs: the larger society receiving
and absorbing into itself the lesser or minority group, the minority group
developing greater resemblance to the majority and merging with it'.

Barrio

A Spanish word, meaning "neighborhood," used to refer to a section of an American
city inhabited by Spanish-speaking persons, usually Puerto Rican or Mexican
American.

BilinguaL i.sm

Means, very simply, the ability to function in another language in addition
to one's home language.

Biculturalism

. Is the ability to behave on occasion according to selected patterns of culture
other than one's own.

Nk \
Bilingual Schooling

Means the particular organizational scheme of instruction which is used to
mediate curricula in the home language and in another language.

Bilingual Education

Is a process by which the learning experiences provided in the home and other
educational and societal institutions enable a person to fulfill total
self - development as well as to function in another language in addition to the
home language.

9

0.1



i.

r.

Bilingual - Bicultural Education

Teaching pupils in two languages and from the point of view of the

cultures of which the languages are a part. In tie United States, one

of the languages will be English, the othtr.the mdther tongue the

particular pupils involved Who are not native speakers.of English. Both

of the languages will be,stdiied, and both will be used as media of

instruction. Emphasis is. also placed on developing a knowledge and
undltstanding of the differences in manners, mores, hiitory, and cultural
characteristics and values of the two (ot more) groups.

CRA. IV

Title IV of the Civil Rights Act of 1964 provides federal money to state
departments of education, and institutions of higher 'education for

bilingual programs.

ESAA VII

Title VII of the Emergency School Aid Act, a federal act, passed in
1972, pr4wides money for certa ,,n bilingual, programs in public schools.

ESEA VII
V

The Elementary and Secondary Education Act, is a federal act passed by
Congress in 1965 to provide funds and guidance to local school districts

in order to improve educational opportunities for pupils. The various
Titles (sections such as Title I, Title III, Iltle V) were dressed to

different problems faced by the schools, such as the special needs of
educationally disadvantaged children, the improvement of library facilities,

and the training of teachers. Title VII is specifically designated to

support bilingual education.

ESL

Acronym for English as a Second Language, a definition divised to differ-

entiate the teaching of English to pupils who are notonative speakers of
the language frOm the normal English classes for English-speaking students.

It is in some ways an unfortunate-choice of terminology, since it leads

to misunderstandings and is sometimes interpreted by uninfofie4 persons

as suggesting that English is considered of secondary importance in the

school or program concerned. The term ESL developed as a substitute for
English to Foreigners, the words foreign and foreigners being considered
generally unacceptable in the public school setting, since many of the
pupils in public schools today who do not speak English are not necessarily

foreigners. (Puerto Ricans and many Mexican Americans, who are Spanish

speaking, are citizens.)

0
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TESOL

Acronym-for Teaching of English to Speakers of Other Languages. There is a
national TESOL.organization that publishes a quarterly and an occasional

.neWslettercontaining articles and information of interest to specialists

in the field.

Title VII

The so- called "Biliftual.Education Act" (P.L. 90-247) was added to the
ESEA in 1967 and signed into law by the President in January 1968. 'Title VII

( determined *policy and provided money for the establishment of bilingual-
biCUltural educational projects in public schools, thus shaping the ti

ideology and giving impetus to the bilingual education movement in the
United States.

tT or, laTransitional - ESL Bilingual programs

These programs offer a strict remedial/compensatory orientation and
have few (if any) bilingual teachers. Bilingual aides are relied on
for monther-tongue insturction and the use of the home language is
limited to small 6egmencs of time. "Home made" curriculum materials
may be prepared b5i paraprofessional staff and due to lack of direction
may lack proper sequencing and/or continuity. These programs have few/
resources available to them for staff 'training, evaluation and overall'

capacity-building. Clientelle is limite: .0 small percentages of
children (usually poor and having other serious problems) who speak no

English. The greates program effort is in teaching English and eliminating
home-language usage usually by grade 3. These programs are not-integrated

into the on-going school curriculum. Students often participlte on a

"pull-out" basis. Few efforts arc made to, involve parents in meaningful

partnership with the schools. Home language and culture are often
perceived as detrimental to the child's performance in school.

Bilingual Maintenance Programs

The students' fluency in another language is seen as an asset to be
maintained and developed. Native English-speaking'students are involved

in the program only minimally if at all. Recruiting and staff develop-'

ment efforts are made to increase the preparation and efficiency of
°bilingual staff. -Team teaching is often employed to maximise bilingual,

staff resources. Much attention is given to development of English



language skills butuse of the home language is continued through, all
grades to the extent that resources make this possible. There are
-varying degress of integration of the program into the "regular curriculum"
but much of the developmental efforts remains dependent_on "soft money."
Parental involvement is recognized as a potential` asset. Attention is'
given .to community resources as sources for curricular content and
programmatic direction. The home language is used more. extensively and
systematically in the teaching of subject content areas and not merely'
for giving directions or class control. Curriculum development, staff
training and evaluation aspects of the program are more comprehensive,

', better planned and more adequately' staffed than in'transitional ESL
Bilingual programs: Extra resources are sought e.g., college and
university personnel, expert consultants and assistance centers. In

. addition staff may be allowed to visit other programs and participate
in conferences and other ouch opportunities for learning and interaction.
Effor -t -are made to reach,aa many non-native English speakers as possible

1141 but emphasis continues to be placed on language skill development to
the ,exclusion of other, non-linguistic needs of the child. Differences
Ofren occur between programs on their approach to "standard" vs. colloquial
usage of the home language for instruction.

Bilingual/Eicultdral Maintenance Programs

This type of program seeks to integrate the "his ry and culture" of the
target group into curricular content and methodolOgy. An'emerging
recognition of the role of cultural referents in human development is
teflected'and plays a key role in staff training. There is extensive
staff training in the history and culture of the child's ethno-linguistic
group. Often, however, much confusion exists as to the ntture of culture
and the procedures for inventorying it to achieve local,relevknce.
Programs of this type are often found in areas having professional
groupg-with strong ethnic group identification. Consequently, they may
also be characterized by strong advocacy, civil righti-and community-
service aspects.

Bilingual/B Restorationist Programs

In this type of pro am ethnic group identification goals reach higher
-priority levels.' In\ his type of program a strong attempt.is made to
restore to children tai option of learning'the language and culture of
their ancestry even thOugh they themselves may hive lost it due to
assimilation. An,outs4nding example of this approach is seen in the
work of the Council for he Development of French in Louisiana (CODOFIL).
In a cooperative effort with the French government, cooperants are sent
to Louisiana, at the expense of the French government, to stimulate
instruction in and use of the French language,'

12



cu1 tur,.01v PluLaliz4tic Pcosrams

This approa:1, is si7.ilar to Res:_orationist Programs but here the emphasis is

not restricted to those students from a particular ethno-linguistic group.

Instead,'all studentS are involved in linguistically and culturally pluralistic

schoglin6;. The approach represents a philosophy which is diametrically

opposed to that of the "melting put" ideology. The underlying assumption is

that all constituencies of education'benefit from an active participation in

and appreciation of each othurs14gockgrounds.

13
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LINGUISTICS AND BILINGUAL PROGRAMS

Every child learns language from other members of the group of which he
is a part. Since all systems of language are shared by members of the
social group, children learn sounds which are understood and produced
by others in the group, acquiring all the sounds used in the group's
language and excluding sounds which are not used in the group. Any
child having normal vocal mechanism is physically capable of learning
any sound produced in any language. Whether or not a child learns a
.sound depends upon whether his group uses it as a distinctive feature
of group language, Similarly, a child gradually acquires the grammatical
structures used by his group while excluding all grammatical possibilities
which are inappropriate in his language.

Meanings are also socially shared. A child learns the subtle nuances of
meanings of words, by trial and error and by testing difficult meanings
against those used by other members of his gtoup in. actual communication.
As patterns of behavior within family units differ from group to group,
language patterns also vary depending on geographical location, occupation,
and socio-economic status. Further, it should be emphasized that the
child knows all the language he needs to communicate with other members
of his own group about everything in his culture which is importint to
him. Thus, educators have been wrong in assuming that there are standard
sets of sounds, structures, or meanings that 10_1 children can be held
responsible for knowing. The child has neitle, cesponsibility nor
opportunity for learning any form not used in nis particular group.

Research hai indicated that language development is faster in upper socio-
economic groups, leading to the belief that this acceleration is due to
the family's participation in outside activities. The greater the child's
opportunity to participate in varied activities, particularly with
members of another social group, the greater the verbal ability of the
child will be. Poverty of language, then, is poverty of cultural
input rather than native verbal ability.

The child's ability to participate in the activities of the school depends
upon his ability to use the language of the school. Schools identify many
children, particulary those from varying ethnic and cultural groups as
having little or no verbal ability. The reason lies in the school's
inability to tune-in on the language code the child knows; to bridge
the communication gap to the language which has proved to be an effective
communication tool for the child. The alienation felt by a child unable
to communicate freely with the school can well be imagined.



Linguists point out frequently that children do not learn language by

mastering isolated items in the language. Rather, they learn the

systems of language--the grammar. The child is not conscious of the
systems he has mastered, but by analogy he is able to create new forms
he has neither heard nor produced before, based on the systems he knows.

Two kinds of language competency must be considered. A. speaker of any

language has a receptive competence which allows him to decode what

is said to him by another person. He also has a productive capacity
which equips him to encode messages, to put them into language. Research

in bilingualism shows an individual's capacity to receive-and decode
language is greater than his ability to produce or encode. Consequently,
most individuals can hear more than they can say, can'read more than

they can write. The implication of this stcement fpr the school is clear.
The fact that a child can understand what is said does not insure that
he can produce the same form, even in direct imitation. A great deal

more training goes into developing a child's productive capacity for

language than his receptive capacity.

Testing and evaluation services are now conceding their inability to
assess fairly and accurately the verbal ability of a child whose language
differs significantly from that of the school. Certainly teachers should
be aware of the implications of dialect, language, and culture variance

in testing. Other factors to be considered carefully in a school's
assessment of a child's verbal ability are the expressive dimensions of
the child's culture such as narrative style and linguistic clues.
Gathering information about the child's stories, songs, and attitudes
gives an insight into the productive verbal ability of a child not gathered

on a test restricted to norms based only on school language. These
narrative styles will differ not only from group to group but from one

gage level to another. Not only is this folklore valuable for testing,
it provides a base upon which edudational experiences can be built.
One can take a pupil at child level or teen age level and build oral

expression in the verbal strengths which already exist.

Language contact is considered one aspect of culture contact, and language
interference is a facet of culture diffusion and acculturation. The

individual who ,:ommunicates only with members of his own group finds

little interference. Every new social contact, however, brings about a

need for new language skills. The new language may be no different from

his own than a slightly higher vowel sound or a vocabulary it typical
of the region or social group, or it may be as different as an entirely

new language. The truly bilingual individual is one who can participate
freely in two or more groups with equal facility and efficiency. Since

language contact !s a part of culture contact, studies in language
contrast should be based on studies of cultural patterns, among the

larlgua4e.

16
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Educators have lone, debated how difficult the process of teaching a
child to become bilingual would be. it is suggested that learning two
separate codes would be confusing and that the learner's education would
be retarded in the process. To be sure, asking a child to master two
languages or two dialects does place additional responsibility upon him.
But then, a far more serious one is that, which requires him to participate
in grioups other than his on without the necessary tools for effective
communication.

Modern techniques of teaching foreign languages to students have, as a
rationale, provided repeated experiences with language acquisition,
these experiences being,as nearly natural as possible. Such a rationale
would require the teacher to be realistic about the fact that a child
has had some six years of language learning before he comes to school,
and that the school's job is to add to the language experience the child
brings with At age six a child is able to learn a great deal of
language far more rapidly than later. _The linguistic material which the
child is expected to learn, however, must be pre-adjusted before input
and frequent opportunity must be provided to repeat the oral forms
learned. Linguists are agreed that the school's major responsibility is
to teach a formal style rather than an informal one because even though
the former is more difficult to learn it is also more useful. Also,
there is less opportunity at home and in play with Nero for the child
to practice the-rormal style. Though in reality, the child will use
both formal and informal styles, he should be taught to keep them separate,
knowing when each is appropriate.

The one factor in reading readiness that has a large effect on reading
ability is that the reader sees the relationship of the sounds he already
makes and the graphemes on the page. It would stand to reason then,
that a child would be better instructed if the graphemes he encounters
represent the sounds of his own native language rather than the sounds
of another language. For this reason, a bilingual program should begin
reading instruction in the child't native language and go on to reading
instruction in the second language when he has oral control of that
language. Critics of this type of program have said that the child
would then be learning to read twice; an unjustified statemen': for two
reasons: First, he is learning important skills of reading in either
language, such as visual acuity, left-to-right eye movements, and grapheine-
phoneme relationships. These skills transfer reaaily to reading the
second language. The second reason the criticiais unjustified is that
expecting a'child speaking one language to read in another is not
giving him a chance to read at all. The choice here is not so much
which language he learns to read in, but whether he has a fair chance to
read at all. Two distinct advantages in teaching the child to read
first in his native language and later in a second language are: that he
becomes literate in two languages (an advantage denied in programs
beginning reading only in English) and that literacy is not delayed
while the child is learning the second language orally.



Any bilingual program should have at its foundation, the principle that
the cultural and language experiences the child brings to school must be
strengthened by providing additional skills and experiential under-
standings for the child. Beginning such instruction in the child's
native language recognizes his native language and native culture as an

entry into enlarged experience. In such a.program, the child always

feels he has something of himself--and his culture--to share. His own
experiences are worthy of consideration and he has a definite place in

the school.

18
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METHODS AND 1ECHNIq FOR SECOND LANGUAGE TEACHING

Language is learned social behavior. The child learning his native
tongue first hears and gradually comes to understand the signals conveyed
by the sounds of that language. He then learns by mimicry to produce
the sounds and eventually to string them together in meaning-bearing
sequence. He learns his first language almost below the level of
awareness.

.4

Quite the reverse is true when the child learns a second language,
particularly if his exposure to the second language is delayed until
he starts to school. He must begin again the process of hearing sounds,
interpreting them, and memorizing them. This time his learning is not
the normal growth process that the original language learning was; he
is very aware of the fact that he is learning.

Learning a second language t a complex and time-consuming process.
Many variables affect the rate and effectiveness of such learning:

. The degree to which the first language has been mastered

. The similarity of the situations in which the two are learned
and used

. The learner's socio-economic background

When the child whose native language is not English is introduced to
English, speech and reading, he brings with him experiences, some of which
are helpful, to the learning task. Normally, hi will have the ability to
use the basic, patterns of sound and structure of his native language as.
wellas a body of vocabulary items relapedt9 his experiences and environ-
ment. He may also have some listening and speaking experiences in English
which give him a limited knowledge of the basic sounds and structural
patterns of English and a limited-number of English words related to his
'experiences at home.

Working with the child's limited,knowledge of the spoken English language,
and in some cases no-knowledge at all, the classroom teacher must teach
him to understand, speak, read, and write English. The teacher's success
is dependent on several factors.,

. He must be truly aware of the fact that he is teaching a second
language;

. He will need to be constantly aware of the fact that his pupils
mustlearn to speak before they can read and that they can only
read within the range of their speaking ability;

. He win need to adopt techniques that are effective in second
language teaching;

ti



. He will need"to create or utilize experiences in which the need
for speaking the second language is present;

. He will need to help children develop automatic control, and

fluency in the use of patterns of sounds and structure;
He will need to develop systematically a vocabulary suited to
the needs of the child--4fter the child has control of basic
structural patterns;

. He will find it valuable to concentrate on understanding the
culture of his pupils, and thew, building upon their positive
values, to introduce the new culture to them.

O

(
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GENERAL S'JGGESTIONS FOR LANGUAGE TEACHING

As an aid in teaching language skills, the following suggestions are

offered:

.1. Carefully plan your classes (teaching) in advance, but
always leave room, for flexibility.

2. Alert pupils to your (and their) objectives and how these
objectives will be attained.

3. Approach the language as a practical tool, something to
talk about.

4. Talk about, read about, write about topics of interest to
your students.

J. Aiyayskeepin_mindthe differences between theory and practical
application. ----------

6. Insist that students keep their books closed during presentation
and practice.

7. Encourage all students to participate--instead of yielding to
the tempctation to call on outstanding pupils only.

8. Differentiate between the hearer and the speaker as you train

pupils.

9. Teach only one thing at a time, such as new vocabulary in an

old pattern of structure or a new pattern of structure with
learned vocabulary or practice on a particular sound problem ,

or a persistent problem in written work.

10. Teach phrases or sentences (utterances) instead of isolated
words.

11. Correct mistakes in pronunciation immediately.

12.' Do not emphasize errors. Be positive--call for choral
(class) correction of mistakes before asking the student

k to correct his error.
1

13. Give praise for correct answers.

14. Clarify 'meanings of words to avoid confusion and to save
time. 4

2



15. Use visual aids, cues, and dramatizations to explain meanings.

16. Always make use of something "old" when you are teaching some-
thing new.

17. Avoid lengthy discussion of grammatical points. Too much
analysis of grammar kills interest. On the other hand, too
little may cause uncalled for confusion, especially on the
part of older students.

18: Let reading and writing assignments

19. Do not ask students to write things

20. Give assignments that are helpful to
guilty of asking for "busy work."

21. When giving a new assignment, always
expected and how it is to be carried
assignment.

be on familiar material.

they cannot say.

students; do not be

explain fully what is'
out. GiVe models.of

22. Encourage each student to keep a record or compilation of
his work so he can judge his own progress.

23. Do not judge ,a student's ability solely on
written work.

;

the basis of his

24." Remember the importance of review and provide for it
periodically.

25. Do not expect your pupils to.know as much about the language
as you do. You are not in the teaper-training business.

Effective Techniques

It.is essential that the teacher strive constantly to learn about and
to utilize new or revised methods. When the structural framework of a
language has been learned using a limited number of words, the required,
vocabulary can easily be added. This is not to suggest that the vocabulary
is not important; the question is only one of initial emphasis and per-
spective. The following techniques described have been selected for
their known effectiveness in language learning situations;
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Listening and Speaking

I. Listening Experiences

Before the child can understand the spoken word, he must learn to

listen carefully. Purposeful listening experiences should be pro-

vided from the very beginning. S dents must be trained to listen

not only for understanding, but lso to be able to reproduce the sounds

and intonation patterns Of the anguage., Such activities can include:

. Teacher and pupil use of the language for the
daily routine and classroom directions.

. Increased use of a variety of recorded materials
. Listening to resource persons
. Radio and television programs
Games', which require attentive listening

II. Presentation of a Language Pattern,

One major device to teach sounds and new items of language structure
is the presentation of simple language patterns. Vocabulary is also .

taught by making simple substitutions in the basic language patterns.

These steps may be used inan oral presentation:

. Say-the basic sentence clearly and distinctly several times

at normal speed.
. Indicate meaning of words or situations by pictures, gestures,
action, or simple explanations (translations).

. Have students listen carefully before they repeat in chorus.

. Have the pupils repeat the patterns after you. This enables

you to listen for and hear problems as you walk around the
classroom.

. Model the sentence pattern repeatedly.

. Give remedial pronunciation practice for any words Causing

difficulty.
. Have pupils practice ift isolation only those words that pose
pronunciation problems, and-then re-practice them'in context.
After students have "mastered" theesentence pattern orally, have
them practice reading it.

r
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III. Dialogues,

A dialogue is a simple conversation between two or more people.
Itlis built around an everyday (real) Situation which the student
understands, identifies with, and enjoys. Dialogue practice offers
practice in pronunciation and structure, and also provides other

specific values':

. From the beginning, the child learns to use language as
a means of communication.

. All that is learned is meaningful. What is learned in one
part or a dialogue often makes meaning clear to another.

. The pupil finds a personal interest in what he is saying
and a possible use far beyond the classroom tor the
expression which he masters.

. Time is not wasted on isolated words and isolated sentences
that may be credited with logical meaning but are devoid of
psychological meaning.

The following zuestions may be used as criteria by the teacher in his

selection of dialogue material:

. Is the,dialogud short, nteresting, and meaningful?

. Does it contain simple phrases and patterns for mastery?-

. Is it developed.around a real situation on the child's,
interest and emotional level?

. Does it allow for intensive practice of basic structural
patterns and insure a high quality -of language development?
Does itiin some way reflect or transmit ideas of the culture
of the,people'who-speak the foreign language natively?

When teaching a dialogue, these suggestions are helpful:

. Use appropriate simple expressions and gestures in the,pre-
sentation so that children will get the feel of what they

memorize.
. Make use of pictures, props, puppets, or other visual aids
necessary to clarify ideas.

. Change positions each time, there is a change of speakers.

. Re-present the dialogue sentence-by-sentence for added
comprehension and repetition practice.

. Walk around the room and require the children to repeat the
sentences of the dialogue by the use of hand motions.

---Give correction to errors through;:choril repetition 'drill
of cori4a-forms--______

. Always cultivate the Ilahif-6f-dear, and quick responses.

. Know that a dialogue has been dasteredAe f the

students can participate at a moment's notice and'the.
dialogue can be said from beginning to end-at a normal tempo
without hesitation or mistakes.
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By selecting well organized and apptoprlate dialogues and applying
well sequenced steps in their ftesentatton, the teacher can improve:
his results considerably. He must remember that through the medium
of dialogue practice, he is teaching his students to becouk independent ,

'in the use of the simple forms in natural hearer-speaker situations,

Students in the higher levels may be led to create their Own dialogues.
Whole expressions and parts of dialogue* that have been memorized
previously may be used as a basis for developing the new dialogue.

IV. Pronunciation Drills

Every teacher of Englisluzerves as a model for-pronunciation. If
he teaches Spanish-speaking children, t is AMpottaMt that he

;f become well acquainted with tho'sounkitructura.cif English all with
the ways in which it contrasts with Spanish. The samOguld hold
true when teaching other languages: This knowledge enables him to
predict pronunciation problems and to select or prepare drills for
their solution.

C.
Several techniques are suggested for preparing drills. for pro-
nunciation practice:

Contrast words with the same beginning and ending
consonants but with varying vowel sounds:

but bought boat

Contrast words having the same vowel sounds, but -,with
varying final consonants:

hat had, has

Contrast words containing the same consonants in
different positions in the words:

tan attack cut

Develop recognition drills of similar'words with con-
trasting vowel or consonant sounds:

heed hid head shad
ti

sheep T heap ship chip

26



Give interesting and practical explanations orlirills'
as to how difficult sounds are made:

-. By comparing unfamiliar,sourds to noises familiar to
students, such as:

sh

sound of a_ierpent

"hushing" sound

h whispering any vowel that followivh

z buzzing sound of a bee

ch sound of train engine

By using simple illustrations, as "the motoF in the
throat," to distinguish between voiced and
less sounds, such as:

p. . . . b

Lead students to form their own pronunciation rules-after
they have been taught iaductively, a number,of examples:

Formation of the past tense ending'in -ed
Formation of plurals

These procedures may help the teacher in presenting pronunciation
drills more effectively:

Model a pair of contrasting wOids or a sentence.
. Have class repeat in unison.

Repeat the same pair of words or sentence, pointing to
An individual itudent to repeat, fter you.
Model the second pair of words or the second sentence
and follow the same procedure. Do the same with sub-
sequent words and sentences.

f 4

V. Pattern Drill

Pattern drills are uieetO enable students to fain control of the
spoken lanOsage.without resorting to elabofate grammaticalgdissections
and detEtiptions. Students le4rn structural points through.use and have
a Context for practice of vocabulary. They -- develop automatic responses

and 'manipulation of structure without conscious thought.
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Pattern drills provide for the learning of new forms in patterns of
old familiar forms and for practice of familiar forms.in different
combinations.

New vocabulary and structural points are learnedin oral patterri
practice, and familiar structures and vocabulary can be practiced
in oral, reading or written reinforcement exercises.

In short, a pattern aim isione in which the pattern (frame or,
utterance) is given orally to and is repeated or is changed
into a variation of the pattern by-the pupils. The form given to
pupils is a meaningful pattern of speech; if it is changed, the form '
to which it is changed is also a meaningful pattern of epeech. The
drills may be read and written after they have been mastered orally.

Pattern drills to present new materials or to practice familiar
materials should be based on the'following principles:

The drill should include as much of the text material as
possible.
The drill should be contextually oriented.
The drill should be structurally oriented:" (1) it should
concentrate on one structure, or (2) where several structures
are involved, there should be a consistent pattern of change.
The drill should provide for sufficient practice to result in
a grasp of the salient points of vocabulary or structure drilled.

There needs to be a distinction between pattern drills for practice and
those for presentation. In the former case, pupils drill already known
forms or vocabulary in different combinations; in the latter case, they
are learning new structural forms or vocabulary. Certain typfs of
pattern drills may be used for both presentation and practice, and some
for practice only.

Pattern drills for presenting new structural points include:

Repetition drills (may also
Restatemeht or relay drills
Transformation drills.
Replacement or substitution
Integration drills.
Expansion drills.
Contraction drills.

be yeed_to-present new vocabulary).
(directed dialOgue).

drills.

28
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Pattern drills for practice may include all the above, plus:

Patterned response drills, in question and answer form.
Progressive drills.
Substitution in a series of patterns.
Drill in rejoinder-response.
Cowbined substitution and transformation drills.

.- - Completion drills.
'Translation drills.
Variation drills.

When constructing i-drill, the teacher must decide its function.
Is the drill to present a new point or does it drill familiar items?
In presenting new points of structure or vocabulary, it is important

, to remember that:

0

New vocabulary is introduced through repetition drills.
New structural points may be introduced through various drills.
Drills designed-to-present new structural points must show
the function of the forms to be learned.
Only one new structural point is to be introduted in a drill.
The change from the pattern supplied by the teacher to the
pattern given by the student should involve only a single
change.
Pupils should be. given sufficient drill in one form of the
structural item (example: thisrbefore going on to the next
form of the item (example: these)..

Teachers need to observe these reminders when selecting pattern drills
in published form:

St-uctural items involving new words, as well as vocabulary
. items, must be presented through repetition. ,

Repetition drills_of_irregular-verbs-should be folloWid- by or
be-interspersed with substitution and directed-dialogue drills.
All items presented through repetition drills should also be
practiced through other drills such as substitution, trans-
formation and integration, expansion, and contraction drills.

'Where several types of drill are combined, it is important that
, only one of the elements be a new structural item.

When conducting drills, the teacher will find these suggestions help-
ful:

The teacher gives one or two examples of the original pattern
and itswariant which the class repeats.
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Pupils must be told the type of change to be made and how to
make it. (give example),
When pupils have grasped the principle of the change, the
teacher gives'only the cue. Pupils, individually or in groups
are required to recite patteins tieing the new cue.
When pupils falter, they should be prompted, preferably in a
"stage whisper."
The number of sentences given pupils will vary with the structure
presentedthe ability of pupils to respond, and the items needed
to secure co stage. As many as eight utterances of a single
form may be necessaey,-__
A grammatical explanation is given briefly before or after
the drill, 'depending on the degree of grammatical difficulty.
For most structures, the explanation is given after the initial
drill, when pupils have grasped the point. The drill is then
.resumed.

Types of Pattern Drills

The structure drillehich follow ata3only representative sample types
of pattern practe which haiPe been effective in language learning
in the classroom.*

A, RepetitionDrills:

The student repeats an utterance aloud after the teacher. He

does this with his book closed. The utterance must be clear and
brief. This drill is especially helpful in predenting new items.

Example for English as a Second Language:

Teacher

Today is Monday.
Today is Tuesday.
Today is Wednesday.
Today is Thursday.
Today is Friday.
Today is Saturday.-

Today
Today
Today
Today
Today
Today

Student

Example for Spanish as a Second Language:

Teacher

Hoy es lunes.
:!oy es martes.

H ly es miercoles.

by es jueves.
Hoy es viernes.
Hoy es sabado.

0

is Monday.
is Tuesday.
is Wednesday.
is Thursday.
is Friday.
is Saturday.

Student

Hoy es lunes.
Hoy es martes.
Hoy eslmarcoles.
Hoy es jueves.
Hoy es viernes.
Hoy es sabado.

e



Dinero I

For an effective repetition practice, observe these cautions:

Models for repetition should always be given correctly using
natural intonation.
Repetition periods should not be too long.
.Repetition periods should not.be too'far apart.

Repetition-must be carried on until the habit is fixed and
the student can respond automatically.

B. Inflection Drills:

One word in the utterance appears in another form when repeated:

Example:

Teacher

I have the book.
I need the paper.
We work at school.

I have the books.
We need the paper.
We worked at school.

Inflection of one word may require inflection of another.

Teacher Student

He brought his car. They brought their cars.
We like this man. We like these men.

C. Substitution Drills:

Substitution drills have three parts:

A frame - a model utterance that the students repeat to begin
the drill.

A cue - an element to be substituted in a certain slot in the
frame.

A response - a second utterance made by combining a cue with the
model utterance and so on through the drill,

Model utterance:

dr

Slot:

Cue:

Tengo papel

[Tengo

Second utterance: Tengo dinero

*In most of the sample drills, an inadequate number of frames
(utterances) are given. For actual classroom usage, longer drills
will be needed for students to achieve mastery. Any of the'linguis-
tically oriented texts will give a deeper understanding of the
exact "proportions" of an authentic pattern drill.
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When using substitution drills, follow these steps:

Give the initial utterance.
Have entire class repeat it in chorus three or four times.
Give the first cue.

Have class, group, or one student makethe new utterance with
the cue in the correct slot.

Continue through all the cues in the drill, making sure to
maintain a rapid pace.

Substitution drills are of a variety of types:

1. Person - Dumber Substitution:

The cues.indicate changes in gender, person, and number. This
is a very effective drill for the practice of verb forms.

Example:'

Teacher Student

Compio papel. Compro pkpel.
Nosotros Compramos papel.
El Compra papel.
Ellos Compran papel.

1.

2. Item Substitucion Drills: I-

The cues call for the substitution of an item involving, gender
or number or both. Only one word in the sentence changes. This
drill is very effective with nouns, adjectives, pronouns,'
possessives, etc.

Example:

Teacher Student

John ,is sick. John is sick.
American John is American.
tall. John is tall.
here. John is here.

low

3. Double-Item Substitution Drills:

Cues are given for total alternating slots (words) instead of
for the same one throughout the drill.
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Example:

Teacher

El esta enfermo hey.
ahora.

cansado
Maria

ac-17?-1

4. Replacement Drills.

Student

.

El esta enfermo hoy.
El esta enfermo ahora.
El estircansado ahora.
Maria esti,cansada ahora.
Maria esta aquiahora.

One word in an utterance is replaced by another. (Only one
substitution is made at a time.)

Example:

Teacher

I read the book daily.
John gets up early.
We gave our maid a present.

Student

I read it daily.
He gets up early.
We gave her a present..

Replacement and inflection are often combined..

Example:

Teacher

This is new.
Mary has her pen.

5. Progressive Replacement Drills:

Student

These are new.
She had her pen.

An utterance is made; one additional word is given which is fitted
into the utterance; another is given which is fitted into the last
utterance.

Example:

Teacher

She found her watch.
(key)

(he)

(lost)

(we)

(book)

(I)

(brought)

33

Student

She found her watch.
She found her key.
He found his ka.
He lost his key.
We lost our key.
We lost our book.
I lost my_ book.
I brought my book.



r In another useful drill involving progressive change, a replacement
is made alternately in one of two words (or slots) in the sequence.

Example:

They see the man.
They knew the man.
They knew the waiter.
They tip the waiter.
They tip the waitress.
They ask the waitress.
They ask the price.

D. Completion Drills:

T6e student hears an utterance that is complete except for one
----word and- then repeats --the utterance in completed-form.-

Example:

Teacher

I have my book and you
They have own car.

Student

I have my book and yours.
They have their own car.

E. Expansion Drills:

A word is added which takes a certain place in the sequences.

Example:

Teacher Student

Lo conoc(. (bien) Lo conoc! bien.
Lo conozco. (apenas) Apenas lo conozco.

F. Contraction Drills:

A single word stands for a phrase or clause.

EXample:

Teacher Student

Place the book on the table. Place the book there.
We hope they will help us. We hope so.
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G. Transformation Drills:
\\\

A sentence is transformed by being made negative or interrogative
or through changes in tense, voice, mood, aspect, or modality.
Such drills are accompanied by a cue that points to the desired
transformation.

Examplei //

Teacher Student

(knows) She knows my name.
(doesn't) She doesn't know my name.
(does) Does she know my ntme?
used to) She used, to know my name.

H. Integration Drills:,

Two separate utterances are integrated into one.

Example:

Teacher Student

I.

We must work. This is important. It is important that we work.
I like that girl. She is helping I like that girl who is helping
you. you.

RejoinderlDrills:

The student makes an appropriate response to a given utterance.
He is told in advance to answer in one of the following ways:

Be polite.

Example:

'Gracias. De nada.

Ceimo estas? Muy Bien.

Qug' dA es hoy? Hoy es viernes.

Arse.

Example:

They are lost. I think you're right.
This is a pretty coat. It's very pretty.
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Agree emphatically.

Example:

Pretty good coffee,

isn't it? It's very good.

That was smart of us. It certainly was.

Express surprise.

Example:

Voy adla fiesta.
Quebre el plato.

Express regret.

Example:

John is absent.
She missed the flight.

Disagree Emphatically.

Example:

Tienes hambre.
Despues entenderas.

Disagree.

Example:

Me gustii la comida.
Estathos seguros que
es listo.

Question what'is said.

Example:

She plays the piano
beautifully.

She is older than her
husband.

De veras?
Quebrasteal plato?

That's too bad:
What a shame!

No tengo Tula de tumbrel
Nunca jamas!

No me gustel.

No lo creo.

It's impossible:

I can't believe,it.
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Fail to understand. .

Example:

That's a lot of talk.
That's one for the book.

J. Restoration Drills:

1)

-

What aid you say?
I don't get it'.

Th4 student ,is given a sequedce of words that have been taken-from a
sentence, but still bear Its basic meaning. He uses these words
with little changes and additions to restore the sentence to original
form. He,may be told whether the time is present, past, or future.

Example:

students /wait /bus .The students are waiting for the bus.
girl/buys/purW The girl bought a purse.

VI. Dialogue Adaptation

The objective of dialogue adaptation is to relate the dialogue'.
sentences and situation to the personal experience of the students.
The technique consists of questions and answers that,are based on the
dialbgue, and it may be used as soon as the appropriate parts of
the basic dialogue have been fairly well learned by the students.

The following are suggestions for presenting dialogue adaptation:

The question-answer process.is first practiced between teacher
and students.

When a phrase becomes familiar, direct one student to ask
the question of the student next to him. *
After answering, this student in turn may ask the student
next to him.
This "chain drill" ends after several students have participated,
Introduce a new question.
Do not hesitate to interrupt the "chain practice" frequently
and have a student ask you the question.
When necessary, prompt the correct form immediately.

VII. estionsi Answerss

The questioning technique is one of the most frequently used by
language teachers, but this does not mean that it is the most
successfully ueed. Valid question practice is very important )

in language learning because it requires the ability to think
quickly and easily and to answer automatically.
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The following suggestions are for improving technique:

. Direct the question to the whole clasi- before any one pupil
is c lled on for an answer.

;

Use only words found in the pupil's vocabulary.
Be oncise, clear, and definite.
Require all questions to be answered in complete sentences
or utterances.
Pass the questions around and give all students a chance
to participate.
Do not follow any special order in asking the questions, :such
as a seating arrangement or alphabetic order.
Do not allow a few of the very slow students to waste the
time of the class.
Ask most questions in a business-like, but unhurried rapid
manner.
For culTinating reviews and drills, ask questions in a rapid
manner. c.;:

Use various types of questions that will:

- Establish an active vocabular.
- Emphasize points in grammar/
- Test student's information.
- Stimulate thought and create enthusiasm.

Make questions difficult enough to challenge the students'
efforts but not so difficult as to discourage them.

The most effective questions are those pertaining to students' lives
and experiences. They create personal interest and enthusiasm. For

drill purposes, however, and in order to build an active vocabulary,
the teacher may use other types of questions,: yes - -no, choice;

simple and difficult recall. .

VIII. Directed Dialogue

Directed dialogue is a controlled conversation between two students
stimulated by teacher instruction. The student rephrases al?,

utterance and addresses It to someone else.

Example:

Teacher

Mary, ask John to close the door.
Ask him to be careful.
Tell him to wait for you.
Ask him how old he is.
Ask him/what he needs.
Tell hide you are going to the
movies tonight.

. 38

Student

John, close the door.
Be careful.
Wait for me.
How old are you?
What 4p you need?
I'm going to the movies
tonight.



at'

When presenting directed dialogue,

Have two student,' come to the front of the room the firit few
times you use the technique.
Use students' own names in speaking to them.
Have one student repeat the words.
Havb.the entire class repeat the same sentence or question.
Move and stand beside second student; give him the
exact response.

. Have him repeat it; have class repeat it.
'Give the direction-to first and second students to elicit
the responses without prompting.

Repeat thi same directed dialogue with two or three other
pairs of students.

Prompt immediately when prompting is needed.

'41
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READING' AND WRITING

How well the student learns to understand and to speak a second language
is a vital. lactbr in achieving success in reading and writing. The teacher
should'ask a child to read and write only what he understands and what

he can actually say.

Techniques for'Teaching. Reading

In learning to read, the student must first go through the procebs:Of
learning/how the sounds he knows appear in print. This is done by

4 directing his activities from sound to letter and from letter to sound.'

The following sequential steps in teaching reading to the child who is
learning a second language are suggested:

1

Show how a word looks when written.
Ask for other words in which the same.sounds.occur.
Write. the appropriate suggestions, which illustrate the way or
ways in which a given sound is written.
Write out several familiar sentences. Read them and have them

read aloud.
. Distrib.ate printed t of dialogue or

Rea it eland and ve it read aloud.

Pre re sentences that are composed of
in a new wey.

developing the reading skill, the teacher must be careful that com-
prehension takes place without reference to the mother tonguet TherefoFe,

the'material,must not be too difficult in either vocabulary ostructure"
or the student will not attempt comprehension except by tranolating to

the mother tongue.

narrative.

known ,words put together

Comprehlnsion in the new language should be stressed. The pupil'should .

be taught to relate meaning to clusters of words as they interrelate to

context. Content may then supply him with new meanings. When context

does not reveal leaning, another approach must be used. A footnote or
glossary restating the meaning in different words already known to the
student, is best.\ If thesla means fail, give Spaniih or home language
equivalents, not of whole propositions,, but,pnly of the term oi terms in

question.

Techniques for Teachns Writing '

A child who has learned to understand, to speak, and to read & language
can proceed effectfvelyto the final step in language mastery--writing.
As it was fof all the other skille,Ahe objective of writing for the''

learner of a second.language is wriang without resorting to his dative

language.

\
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There are four important sequential steps in learning to write;

1. Copying: In the early stages, imitative writing--
copying identical'material.which has previously been
mastered orally--is emphasized. Copying and dictation
aremost important in establishing sound- letter correspondence.

'2. Dictation: Dictation involves several aspects of language
learning:

/*
PUiposefui listening.

- . Differentiating,sounds.
Distinguishing words and speech groups.
Understanding meaning.

. Recognizing forms.
Observing structure.
Knowing how to spell.

Using proper ptinctuation and capitalization.

Dictation may be hailed on various types of material such ap 4

a paragraph, a passage in the text, a dialogue, a letter,
or an event in the news.

Dictation shouldfollow.a definite plan known to the class.
The teacher first reads the selection at a normal speed
,while the students listen and do not write, Then the teacher
reads the selection again at a slower tempo with a pause after
each thought group; the students write this time. Finally,
the teacher reads the selec tion a third time at normal speed.
The students are given enough time to read, to think, and
correct their work.

3. - Controlled Writing:

From dictation students progress,to controlled writing. There
are several types:

Guided writing--pattern drilla, simple answers to quest ns
and completion statements.

Directed writing--students change a story by changing /
tense, person, number, form, or sentence structure. /
Controlled composition--the controls are gradually lessened
by having pupils summarize passages using their own words,
alter a model composition,"develop paragraphs,from topic-
sentences, or write letters or articleiwithguidelinee
provided.
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4. Free Composition: Gradually, pupils progress to such forms
as original dramatizatio.as, personal narrative", descriptions,
reports, and letters. Composition gives the teacher a very -

definite picture of each pupil's progress. By carefully
choosing a topic, he may test knowledge of vocabulary, idioms,

or structure. General as well as individual errors are-
detected.

The teacher must a.lways keep in mind that the level cf accomplishment in
writing will remain lower than that of reading. In writing, the student
is limited by his knowledge of the structure of the language and by the

extent of his vocabulary. As the student grows in his writing skill,
some of the differences which distinguish written style from that of
the spoken language can be pointed put.,

I)
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RFIUFORCEMENT ACTIVITIES

Songs, games, story telling, puzzles, and art activities are not only
ways of creating atmosphere, interest, and enthusiasm, but they are-also
an excellent medium for teaching, reviewing, and testing language
learnings, through reinforcement.

Songs'

Children of all ages enjoy singing songs because they:

Are fun and create'atmosphere.
Teach melody and words in a manner that will maintain
interest.

Aid in learning new sounds and give an interesting medium
for pronouncing them correctly.
Facilitate learning of new words and concepts through
appropriate action or dramatization.
Afford a means of improving intonation patterns and
rhythm in the new language.
Give practice on the cardinal principle that a word must
be leatned before it is seen..

When teaching a song, follow these steps:

r

Read the wards at a normal speed and explain the text,
elaborating on any parts that are necessary.
Sing or'play a record of the s9ng all the way through so
that students will become interested in the melody and how
to sing'it.

Reread the song, line by line, indicating rhythms and
inflection by hand motions.
Have the students repeat the song in choral unison with
correct pronunciatiOn and rhythm.
Require correct pronunciation of all words, giting choral
unison drill of the difficult words.

Sing an entire verse (or a part of a verse) and have the
students join in the singing.
Continue singing until students have learned to sing the
melody correctly.
Encourage students to learn the words by memory, once they
can sing the song correctly.

Organize groups for two, three, or four part harmony, after
the song has been mastered by the entire group.
Make the presentation of a song more meaningful by using
appropriate pictures and relating it to the development of
the lessons taught.
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.:an take advantage ol the child's natural interest in games
to give additional practice in reinforcing, maintaining, and reviewing
previously learned skills.

.

In selecting games for classroom use, choose those that:

Are fast moving in order to avoid monotony.
Contain elements of suspense and competition.
Require responses from,a large number of students.
Are uncomplicated and require only simple explanation and
score keeping.
Most of all, provide a definite learning objective.

Many professional books and.magazines provide teachers with new ideas about
games. The following list contains only a sampling of very_ elementary games
that have been effective in language teaching.

"Something to Do"

One child gives another directions on actions, such at "Open the
door." Another child follows the directions and responds, "I
open the door."

"Saw"

The teacher places different articles familiar to the children on
the desk, table, bulletin board. The child looks at the articles
and tells what he sees, the child naming the greatest number of
articles wins.

"Singular and Plural Endings"

Children form two groups. Example: Child from Group makes a
sentence in the singular form. Child from Group 2 changes the
sentence to the plural form. First child: "One boy answers."
Second child: Two boys answer."

"I See, I See" or "I'm Thinking of an Object"

A child chooses some object and tells the teacher the name of
the object. Then he says, "What do I see?" or "What am I thinking
of?" and gives a clue. One child answers "Is it a flag?" If the
answer is "no," the child gives another clue. Clues are given
until the answer is "yes."

44



o

"I'm Thinking of a Person"

One student describes a person and asks, "Who ih it?" The other
students try to guess who.it is. Or one student may say, "I'm
thinking of a person." The other students must then ask questions
until they can guess who it is.

"Let's Count"

One studen bounces the ball and counts, or the class counts in
-uniso ach time the ball bounces; The teacher may stop the

edure and have students count while she taps with the ruler.

"It"

One child is chosen as leader and is sent out of the room. The
other members choose an object that he must identify. When he
returns to the room, his classmates guide him by repeating

"You're far away." (cold)

-"You're near." (warm)

"You're very, very sear." (very hot)

When he finds the object he says, "This is it." Then another
leader is chosen.

"Walk the Ladder"

A drawing of a ladder is provided. On the left aide of each step,
the teacher places a picture of an object or activity, the name
of which begins with the sound to be drilled. On the right side of
each step, is a picture of an object with a name ending in the
identical sound. The child who goes up and down the ladder with-
out a mistake pronouncing the sounds is the winner.

"Introduction"

Students introduce other classmates to the teacher and to each
other.
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"Cut-out Fun"

Children cut out cartoon figures from comic strips and paste
them in whatever order they choose on heavy paper. Then they
supply an original dialogue to go along with the'picture seqUence.

"My Story"

Children complete sentences dealing with a real or personal
situation such as,

"On my way to school I saw
"When I looked out the window, there was

.11

"Last night my father came home and brought

Story Telling

The learning of stories furnishes rich listening And speaking _experiences
that promote language growth. In selecting stories for beginners, those
that are well-known and well-liked should be chosen. They give pupils
feelings of confidence. The teacher can use pictures and props to help
get meanings across.

These steps are effective in presenting a story:

Practice repeating the story several times outside of
class, using pictures and props that may be used during
its actual presentation.

Correlate skillfully the presentation of each visual aid with
the idea that it explains. Practicing in front of a mirror
can be helpful.

When telling a story, follow the same sequence each time and
use the visual aids exactly the same way. The visual material
may be different to vary the presentation, but always preeent
the events in the same order or sequence.

When first presenting the story, tell it in a'short and
simplified form, dealing mainly with the basic framework.
Use key phrases or expressions later as a refrain or choral
drill. Present the dramatic action so that the children
can easily learn to mimic the voice and action.
Tell the story a number of times.

Have dramatic presentations with the children performing or
using puppets to serve as a culminating or final activity.
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Puzzles

Puzzles are a most useful aid which all children enjoy. Like games,
they arouse interest and are ideal for reinforcing learning or review.

There are I variety of types, among which the following are commonly
used in language teaching:

Picture Puzzles (Grades 2-6). A picture puzzle is one
which the child looks at the picture to develop concepts
at these levels. An example would be a picture of a ball
with the letter b-missing. The child sounds out the word
and supplies the letter he hears.

Story Puzzles'(Grades 2-8). A story puzzle-is one in which
the child reads a teacher-composed story or composes one
himself. After it has been read several times, consonants,
blends, or endings are erased and the child is permitted to
put the missing letter or letters in the right places.'

Compound Word Puzzles (Grades 2-6). A compound word puzzle
picture can be made by drawing pairs of pictures. The child
can spell the words to match the pictures, thus creating
the compound words.

Rhyming Word Puzzles (Grades 1-2). A rhyming word puzzle is
one in which the child looks at a picture on the board and
writes a word that rhymes with the picture. Another variation
is to have a list of four words with one word that does not
rhyme. The child circles the "wrong" word.,

Crossword Puzzles (Grades 2-8). Crossword puzzles may be
made and duplicated by the teacher or purchased. Each child
reads the sentence clues and puts the letters in the squares
to make a word. A variation would be to give students the
puzzle filled in correctly and let them p.wide the sentence
clues.
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Art Activities

Art activities are a helpful aid to-learning and may be used most
effectively with younger children. When they first come to school,
they are curious about their new wirroundings, and art activities take
advantage of tltis natural. curiosity.

Through art work, the children learn simple terms, such as square,
circle, and color. They learn to observe and appreciate color in
nature and to recognize the primary and seconday color groups. They
also learn to express themselves. All of these learning' stimulate
language growth.

The following are types of art activities that can be used. Some are
for the children to do and some are to be partially prepared by the
teacher, to be completed by the children.

Two-Dimensional Art Activities

Use crayons in different ways.
Use tempera paint in a variety of ways.
Illustrate stories and poems with crayon and paints.
Use finger paints.

Three - Dimensional Art Activities

Use clay.

Make masks (cut paper, paper sacks, paper plates).
Collect odds and ends of scrap materials (rice, rocks, string,
buttons, beads) to make interesting forms. Use cloth, yarn,
and 1.rge needles to sew simple objects.

Art Appreciation Activities

Take a walk, observe and talk about the beauty in nature.
Collect articles and flowers for enjoyment and beauty.
Learn to care for personal belongings in an orderly manner.
Make plans and participate in various projects to beautify
the ^1"14"nnl-

, Plan how, where, and when class work will be exhibited.
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BILINGUAL TEACHING IN CONTENT AREAS
(Sample Bilingual Lessons ihrSubject Matter Areas)
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BILINGUAL TEACHING IN CONTENT AREAS
(Sample Bilingual Lessons in Subject Matter Areas)

A bilingual program for either the Spanish or English speakeveapitalizes
on the child's knowledge of his primary language. It continues to

develop the child's conceptual understanding and personal identity while
introducing and developing facility in a second language. Enriching

experiences are offered by providing opportunities to learn through
doing, exploring, discovering, and creating. Equally important, the
program helps to provide each child with the structures and vocabulary
to talk about these experiences in two languages.

By continuing the use of the child'i first language, a strong line of
communication is available between the home and school and between the

child and school. At no point is there a break in communication because
of insufficient langUage facility. The child is provided an immediate
vehicle for communicating at all times. Even when the child has
learned to manipulate the second language, both languages will continue
to be developed further and used for communication and instructional

purposes. Therefore, the bilingual program not only helps the child to

move with ease from the home to the school environment while learning a
second language without interrupting the expected learning process, but
also facilitates the tools by which the child develops into a literate

bilingual.

In a bilingual program, instruction in specific content materials should
be givento all children in either Spanish or English, and direct language
instruction durihg separate, regularly scheduled periods should be given

in both English and Spanish. Instruction in the two languages should
usually be aeldifferent times of the day to discourage translation-type
learning and minimize interference between the languages.

When Spanish is the primary language spoken in the children's homes, it
can be assumed that the majority have control over most of the Sound

system of that language and knowledge of most of its grammar with a
limited vocabulary at the time they enter school.* With this in mind,
the majority of first grade Spanish-speaking children should be given
reading - readiness in Spanish just as a teacher would give an English-

speaking child stuLying English. During the firat few weeks the major
emphasis would be understanding and speaking the first language, however,
as the year progresses, the major emphasis shifts to reading and writing

that language. The four skills of understanding, speaking, reading, and
writing and in this order, will continue to be emphasized, with varying
degrees of emphasis for each skill, as long as the child remains in a

bilingual program.

*The same may not be so for other language group;;. Each lesson summarizes

the language learnings and linguistic difficulties the child will encounter.
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Some children of farm laborers are left in the care :f other children while
their parents,are in the fields. These may not be provided with an
adult language model and may be discouraged in their attempts at verbal
communication by their parents or by the high noise level which usually
exists in overcrowed homes. These first grade children/ should spend
more time in an aural-oral (understanding and'speaking) language skills
development program before beginning the development of the reading and
writing skills.

The leesons, in English should assume no contact at all with that language
and children should be taught the phonemic contrasts of the English language,
as well, as basic sentencepatterns. Very early in the program, the sound
contrasts which exist in one language, but not the other, should be -

aught., The concepts "same---different" need to be understood before they
c be applied to the sounds of language. Alditery discrimination begins
wi discriminations of gross sound differences. The teacher may start
by h ving several noise-makers in front of the class and showing and

.

ringi pwo at a time. "These sounds are, the same (ring two cow bells)"
"These oUnds are different "(Ring a cow bell and a'-sleigh bell)." At
this sta 0 the children can also see the bells are different. After
the conce "same - -- different" is understood, the objects can be hidden"
in a bag a box and the children asked to determine "the sae and
"different" n the basis of sound alone. Small items, such as beans,
cotton seeds, r buttons, can be put in pill bottles covered with
adhesive paper. The children may take turns shaking two bottles and
deciding if they are "the same" or "different." They may look inside
to cheek their an were. The children who are able to do this activity
are ready to begin \he discrimination of speech and sounds in the direct
language instruction\periods.

The child'- acquisitioand automatic use of basic aanguage structures
takes precedence over the mere accumulation of vocabulary items in a
second language program. \The basic patterns should be taught through
the use of audio-lingual dills.

Initially, the number of VOCabulary item, taught should be limited to the
child's experience. Items pre iously learned should be practiced with
known patterns and used when in roducing new patterns. New vocabulary
items should never be taught in oration, but rather, they should be'
taught within phrades or sentence A word may be isolated for purposes
.of explanation, but should immediat ly be used in a sentence in order
to facilitate clarity and comprehens on. An expanded-vocabulary will
be acquired rapidly once the child be ins to read.

Similar vocabulary items may be presented through the structures of both
languages, although lexical equivalence is not necessarily desirable.
Function words will be needed in both langges and the content wordsua
,should be selected for immediate need and ueefulness in each language.
Motivation to learn structures and vocabulary, is higher when these are
used in real situations. When there is occasion to use them repeatedly,
their retention is more likely. Good sources for the vocabulary content
of language drills are the texts for other subject areas and other basic
words relating to home, family and school. An emphasis should be placed in
all activities and experiences in the curriculum on developing the concepts
for which labels can be provided in both Spanish and English.
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While periods-of direct language instruction are necessary for maximum
effectiveness and efficiency with students of all ages, the language
instruction need not and should not be limited to one short period of

the day. A teacher who is aware of the potential interference areas in
the languages of his students and who understands how to construct
varied and interesting drills in such areas can make maximum use of the
instructional time and'teach language along with virtually every other
area of the curriculum. The effective program consists of planned
educational experiences that involve parents, teachers, and students;
emphasizes language and concept development,'assists each child in gaining
a feeling of personal identity and worth, and ultimately, produces
literate bilingual citizens.,
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SAMPLE.LESSONS IN SUBJECT MATTER AREAL*

Science.

Classification of Objects By Size, Shape and Color
First Grade

$

Overview:

All objects are classified by ttilir physical lip/mamma. This
lesson offers the child an opportunity to form seta or groups-of
objects basing his selection on the sizes, shapes and the colors
of the objects.-- Since all'the objEcts are different in size,
shape, and color, the child will be able tp form sub-sets It is
possible for the child to form groups of round' and ler') objects*
or of large and red objects. Perhaps he will decide to voup'the
large green squares or the small ones. It is postible that upon
close examinatiOn.the dhild will be able to fdrm other pub-sets.

Objectives:

To enable the child to form sets and sub-sets according to the
physical appearance of the objects: size, shape, and'color.
There are three variables in the lesson and two others 4Fe intro-
duced to challenge the child even more.

Materials:

0

A chart with the basidligures.
All the figures cut in threes sizes from:

.,colored felt sand paper (fine and nought)
cork tin foil (corrugated)
rubber tin foil (smooth)

.

Flannelboard.

Colored transparencies.
Stencil with the basic figures (to form abstract figures
on'the screen).

Cut-out figures from the stencil (to form abstraCt opaque
figures on the screen).
Overlay in color for the stencil to help the child to identify
the figures.

Plastic bags.
Overhead projector.

*Each,sample lesson in this section is printed first, in English and
is followed by a Spanish translation of the same lesson.
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Oral Vocabulary:

set (e) equivalent (s)

grow '(s) equal
,

(s)\

collection (s) - angle (s)

element triangle (s)

square

..(s)

(s) rectangle
circle

'(s)

(s)

In addition, teach other descriptive words to deecribe the shapes,

sizes and colors.

Procedure:

It is preferable to initiate the lesson.by the manipulation of
the objects by the child. Thee should be exhibite\on a table
which is in sight of all children.- Place other objects of
different sizes, colons, and Shapes on the table. \ -

Methodology:

Say: Children,.we are going to play angame! (For the teacher)
The,object of the game is for tke children to guess what object

; yon have inmind with'the'clues You give him. Examp er.

Say: I am thinking of a green object. It has straigh sides.

It is small. It is the smallest object on the tablet It has

four sides. If someone guesses what it is, you may kee it at

your desk and exchange.it later-for a suprise.

(For the teacher) Start .tuith the most familiar objects Until
he children understand the game. An'effective methodis to
imit your description to one of the variables at. the'beginning

(the color). This will permit'the children to make some errors
in their selection due to the fact that several objects have come
'of the characteristics in common.
1

lIt is evident that this is not a game but a careful way-of identifying
!objects according toitheir physical appearance. The felt,. eatdpaper,

and rubber figures Ore included to allo*Lotker ways &classification j
/

of objects in ways other than size, cdlothand shape.i.e., texture
and totich. The children can place tt(e fixtures on the.flannelboard.

e At this stage of the lesson, the chil4ren. can paii off the figures .

on the flannelboard with.the ones on the chart. By using: the

plastic bags, the children,can classify the objects according to
their size large, medium, end small. When you have finished this
phase of the lesson, ask the class if they can classif$, in'another

way. Since the plastic bagi 'are transparent, the children can see
the color_and the shape (two of the variebaesX without difficulty.
Choose volunteers to regroup the objects in the bags.
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Creative activity:
\

, JP\

'Allow the children to make other figures using the four\basic
shapes. This activity gives the child an.opportunity t develop
his creativity. The child can highlight his creative rk by
coloring it. Project the Colored transparency to motive e the
children.

The first grade science lesson illustrates the point that even very ,-

elementary materials contain many linguistic problems if they have. not
been specifttelly designed for a sequential and systematic presentation of
the language structures. In addition to vocabulary items listed in
the lesson, the children are required to know the names of colors and
'shapes, terms for size (big, small), labels for textures (rough, smooth),
more compleacdescriprive phrases (straight sides), and basic function
words which must be used in statements and questions in English. This
lesson required the children to know how to place an adjective before
and after anonn, use the comparative forms (bigger, small), and form
plurals. Speakers of Spanish must learn that the adjective in English
comes in a different place in a sentence and does not take a plural
,inflection along with the noun. Thephonological problems raised in
this lesson are extensive: a/ and /s/ must be contrasted as children
choose shapes; the same two words require the distinction between final

and79/; the color yellow may be mistakenly pronounced with a' /j/
while the final /j/ it orange may be devoiced to a/. English
consonant clusters are often difficultlOrspeekers of Spanish, and
this lesson introduces small, straight, !snare, triangle, blue, black,
brown, and green.

The linguistic complexity of this lesson is typical of most and does
not negate 'its content value. The teacher whose students do not speak
tnglish, however, must restructure this lesson into an ordered sequence
of activities so that the problems, insofar as possible, may be met
one at a time:

'1. The teacher and each child has boxes containing eight crayons in
front of them,1

T: (holds up one crayon and says) This is red.
C: (holds up mate ing crayons and says) This is red.
T: This is gre
C: This is

etc.

As soon as the children a e matching the crayons with ease concentrate
on the pronunciation of th n this. If the teacher exaggerates sticking
her tolgue out to say the w rd, the children enjoy followine\the example
and nothing needs to be s d. A child who does not copy should be told,
"Let me see your tongue."



2. After the children can repeat what is said, they may take turns

being "teacher."

C: (one child holds up a crayon and says) This is blue.
C: (the other children hold up matching crayons and echo)

This is blue.

The child, who is "teacher" looks around the room to see if others are
showing the right color and another "teacher" is chosen. If the "teacher"
names the Orong color, the adult teacher should correct the child and have
him repeat the sentence.

3. The names of the shapes may be taught in aisimilar sentence frame.
Distribute'precut-shapes of colored construction paper to the
children and repeat as above.

T: This is a circle (note that "a" is added to the frame; this
need not be pointed out to the class and should cause no
problems.)-

C: This is a circle.

4. Children take turns being "teachers."

C: This is a circle.
1

C: This is a-dtrcle--.

C: This is a square.
2

C: This is a square, etc.

5. The next step is to combine colors and shapes in deacription, placing
the adjective before the noun. Using the same construction paper
shapes, the pattern becomes:

T: This is a red triangle.
C: (repeat)

T: This is a blue circle.
C: (repeat)

6. _Atter all the shapes have been\described by the teacher and the
children, the teacher may give e word as a cue and have individual
children respond by showing An shape and describing it.

1

This is big/small.
This is a big/small (shape).
This is a big/small (color) (shape).'
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7. Add terms for texture, rough and smooth, by introducing shapes
made of sandpaper, aluminum, or other materials.

The patterns to be drilled are:
This is rough/smooth.

This is rough/smooth (shape).

This pattern can be ex ended to include size and color with a few
children, but the ordeing of more than two adjectives should not
be attempted at this Cage with most children.

[

8. ,The comparative form of the adjectives big and small may be tntro-
dueed with similar shapes cut from construction paper. Patterns
to be used include:

This is a small triangle.
This is a big triangle
This is a bigger triangle.

This circle is big.
This circle is small.
This circle is smaller.

The red square is small.
The blue square is big.
The orange square is bigger.

9. Two descriptive sentences-may be combined at this point. The
red square ig smaller-than the blue square. The orange square
is bigger thin the blue square.

10. By this time the meanings of the terms for eight colors, four
shapes, and four qualitative adjectives should be understood
and all children should be able to use them in a few sentence
patterns. Encourage the children to look for and describe
objects inside the cliiiroom and then on a walk around the
school grounds which also have these characteristics.

John is bigger than Mary.
The red book is smaller than the yellow book.
The clock is a circle.

11. Introduce a riddle game of the form, "It is . What\
is it?" Have the children take turns guessing and formulating\new
riddles. They may deicribe something in the classroom,,a picture,
they have made, or an object brought from home and concealed from
the other children in a paper bag or pocket.
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12. Use the flannel board, or transparencies to show how houses,
trains, animals and other objects can be made' from a collection
of difference shapes. Let the children describe the pictures
in terms of the colors, sizes, and shapes.

The head is a big circle.
The hat is a blue triangle.
The mouth is a small red circle.

Give the children pre-cut shapes and let them paste objects. or designs and
describe them to the class.

13. If the plural forms of count nouns have not'been introduced
elsewhere, they should be presented here. The basic technique
for using a new patternishould be repeated: (a) the teacher
says the pattern; (b) the children repeat after the teacher;
(c) the children use the pattern in group and individual
responses, corrected by the teacher if necessary.

This is a circle.
These are circles.
This is a square.
These are squares.

Repeat with all shapes and other count nouns which can be easily
illustrated. Then give just a cue word and have the children repeat

the pattern.

T: book.

C: This is a book.
These are books.

The addition of the English adjective presents a new problem for Spanish -
speakers, for the Spanish adjective would also take the plural form.

This is a blue circle.
These are blue circles.

This square is red.
These squares are red.

Phonological problems such as the /sv / and /cV/ distinction are particularly
difficult and can be dealt with by doing the following:

1. Show picture's containing /s/ and have the children repeat. Add
some without /s/ and have children respond to words containing /s/.

58



2. Practice the pronunciation of /g/ in activities.

a. Teach the finger play, "Open Thai, Shut Them."
b. Have a number of colored objects. The child who is'"it" says,

"Show me red," or "Show me yellow." He calls on another child
to show the color and be the next one "it."

c. Have the children sit or stand in a circle. One child tosses
--Abean bag to another, saying "My ship sails to , .

If the child to whom the ship sails catches the bean bag, he may
be "it."

3. Show pictures containing 4/ in the same way.

4. Practice the pronunciation of /g/ in activities.

a. Have pictures of food. The children take turns choosing some-
thing for lunch. "I choose for my lunch."

b. The children may join hands and go around in a circle, chanting:

Charley over the water,
Charley over the sea.
Charley caught a chicken,
But he can't catch me.

When 'they say "me," they squat before the child who is "it" catches them.

5. Practice hearing "the same" and "different" words as suggested for
/c/ and /t1). Minimal pairs which may be used include:

chair-share
choose-shoes
chew-shoe

watching-washing
chip-ship
cheep-sheep
catch-cash
match-mash
dish-ditch.

.6. Put construction paper shapes in a bag and ask one child, "Which
shape do you choose?" He responds, "I choose a (color) (shape)."
He then reaches in the bag and pulls out a shape without looking,
If he selects the one he described he gets another turn. If not,
he asks another child, "which shape do you choose?" and the
game continues.
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Other grammatical structures may be taught in conjunction with
this first lesson on the classification of objects. Drills may be
added, for instance, for question transformations and pronouns.

1. First the teacher asks a question and the children respond
with 'an answer.

T: Is this a
C: Yes, it is (or) No, it isn't.
T: What color is your/his/her
C:- My/his/her is

The children also take turns asking questions after the pattern has been
established.

This methodology, pattern drills, may be used to teach Spanish to the
English-speaking child.
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ClassificaciOn Por Tam.Ao, Forma, Y Color
Primer Grado

Bosquejo inicial: -

Todcs los objetos se clasifican de acuerdo con su apariencia f ica.

Esta leccion ofrece al nitfo una oportunidad para formar con Duos

o grupos de objetos basando su seleccitin en los tamgr1O, las formas,

y por los colores. En vista de que tops los objetos son diferentes

de tamAO, de forma y de color, el nino podra format varios otros

sub-conjuntos. Es posible que el nino forme grupos de objetos

redondos y grandes o de objetos grandes y rojos. Tal vez decida

agrupar los cuadrados grandes verdes y los chicos. Es posible que

al examinar los objetos con mas cuidado, pueda el nino formar otros

sub-conjuntos.

Metas:

Dar oportunidad al nino para que forme sub-conjuntos de acuerdo

con la apariencia asica de los objetos: tamigo, forma, y color.

Hay tres variables en esta leccion que debe dominar el nino. Se

introducer otras dos para retar e interesar al nino aun mss.

Materiales:

una liimina con las figurae bisicas
todas las figuras cortadas en tres tamiiios en:

fieltro a colores lija (fins y aspen')
..-

corcho estano corrugado

hula estano liso

transparencias a colores
patrOn modelo de figuras bgsicas numero 1
(para formar figuras abstractas en la luz en la pantalla)

figuras que quedaron del patron modelo (para formar figuras

abstractas opacas en la pantalla)
sobre impuestos a colores (overlays) pars el patron modelo

(para ayudar al nino a identificar las figuras)

unas bolisitas de plgstico transparente

proyector pars transparencias 8 1/2" x 11"

franelOgrafo

Vocabulario oral: (relacionado con el estudio de matematicas)

conjunto (s) equivalente (s)

grupo (s) 'ingulo (s)

colecci6n (es) trigngulo (s)

cuadrado (s) rectangulo (s)

igual (es) cfrculo (s)
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Ademas ensene otras palabras descriptivas esenciales para describir las
formas, los tamalcos y los colores.

Desarrollo:

Es preferible iniciar la lecciOn con la manipulaciOn de todos los
objetos que deben estar expuestos en una mesa que este a la vista
de todos los ninos. Coloque tambien varios otros objetos de
diferentes tama5Os, colores y formas.

Metodologfa:

Diga: Ninos, vamos a jugar un jueguitot

(pare la maestra) El objeto del juego es que los ninos adivinen que
objeto (cosa) tiene en su mente con las claves (file les de. Ejemplo:

Diga: Pienso en un objeto verde. Tiene los lados rectos. Es chico.
Es el objeto mas chico en ]a mesa. Tiene cuatro lados. Si alguien
adivina lo que es, se lo puede llevar a su pupitre pars que despues lo
pueda canjear (cambiar) por una sorpresa.

(Para la maestra) Principie con los objetos mss familiares hasta
que los ninos comprendan la idea del juego. Un metodo efectivo es
limiter su descripci6n a una sole caracteristica al principio (el
color). Esto permite que los ninos hagan unas selecciones erreneas
debido a las caracterf'sticas en comtin.

Es evidente que esto no es un juego sino una manera cuidadosa de
identificar los objetos por su apariencia deice. Los objetos/de
fieltro, lija y e hule eaten inclunos para dar unas formes mas de
clasificar que se apartan del tamano, del color, y de la fc=2: la
textura y,la aspereza. Los ninos pueden colocar las figuras en
el franelografo. A esta altura de la leccion los ninos pueden
parear las figuras del franelografo con las figures, de la lamina.

Por medio del use de las bolsitas de plgstico, los ninos pueden
clasificar los objetos por sus tamaiios: grandes, medianos y los mas
chicos. Despues de terminada esta fase de la leccion, pregunte
a la clase si pueden clasificar de o.ra manera. Por ser las bolsitas de
plastico transparaente, los ninos pueden ver el color y la forma
(dos de las variables) sin dificultad. Escoja voluntarios para que
reagrupen los objetos en las bolsas.
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La lamina grade ilustra los tree factores variables. Recuerde que se
presentaron otros factores variables, la texture y la aipereza, para
retar e interesar a los ninos un poco mas. Use la-lamina para reforzar
el vocabulario-descriptivo desarollado en esta leccitin. Las figuras se
pueden parear as1 como los/tamanos y los colores. Cuando sea posible,
que los ninos pasen a la lamina para indicar al resto de la clase
las pfopiedades que describen.

Actividad creadora:

Permita que el nino forme otros figuras con las cuatro formas
sEsta actividad da al nano la oportunidad para desarrollar su facultad
creadora. El niiio puede dim realce a su creacion al iluminarla
(colorearla). Proyecte la transparencia a colores para motivar a los
ninos..
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MATHEMATICS

Second Grade

Union of Sets

Review addition Facts (1-10)

Ob ectives:

To increase the ability of the child to compare, determine relationships,
and to establish a one-to-one correspondence.

A set is a group or collections of things (elements).

Example:

marbles milk cartons
pencils napklnc
friends straws
colors- balls
cookies blocks
books cups

Teacher: This is nothing new to you. You have a group orzcolNettion of
marbles. Each marble is an element or a member of a RI. aY also have
a set of pencils. Maybe you have three yellow pencilNind three red
pencils. Each group is a set. ,

Now, we can compare them. When wsrCp*are them we know more about them.

This matching is known as one-,....6-one correspondence.

Addition facts:

In each rectangle on the next page draw another set so that the union of
the two sets will have ten elements.
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The second grade mathematics lesso9feontains the same structures (words
for colors and shapes, sentence patterns, and sounds) as the first grade

lesson. Even though the meanings of the words may be known by second

grade, the teacher should use the same phonological drills to teach or
review the more difficult sounds. If the second grade children cannot

use English sentences to discuss the colors and shapes, all of the

suggested firit grade activities are again applicable.

This mathematiCs lesson contains additional ma erial which requires
structural dril.'3s: A set of things calls for lural inflection of nouns

and verbs. Not 11 plurals end in We, and th objects suggested in this
lesson provide e imples for final /s/ - /z/ distinctions; marbles, pencils,
blocks, books, cookies. These same plural forOs Also contain some final
consonar clusters which will require pronunciation drills. One can be
combined'with a drill on the use of a and some'with objects which can be
counted. The pattern would be:

I have a
I have some

'The drill would begin with the teacher holdinglup an object and say4 ng,
"I have a crayon." The children hold up the sane object and rape
The teacher then holds up several and says, "I ihavisome crayons and

the children repeat. This should be continued with pencils, and books
and then as an individual drill with a few children coming to the front
of rite room to take objects from a table and repeat the sentences. liter the

meaning has been well established, the teacher should Change the technique

and provide only "cue,words." The teacher, for instance,. says "book,"

and the children recite, "I have a book. I have some books." This should.

be done rapidly and with many countable nouns until the pattern is automatic.

The pattern may then be expanded and colors given as cue words.

I have a blue book. 9

I have some blue books.

After the pattern, has been presented orally, it may be Britten on the chalk-
board or a chart with a line indicating where the cue word is to be inserted.
It may be further expanded with other_qualitative adjectives to teach the
appropriate word order in English. \

"--N
..

I have a big blue book.
__

\,\

I have some big blue books.

-The pattern may be modified as the number of objects in various sets is

emphasized.
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I have five circles.
I have seven squares.

1")emonstrativie pronouns and other constructions may also be drilled.

She lost her books.'
They read their lesson.

Combinations of sets provide a good situation for introducing more complex
sentences. "I have three yellow pencils" and "I have three red pencils."

.1
In the lesson, the instructions say "three yellow pencils and three red ones,"
but this is a more complex transformation of sentence elements. When the
nouns have the same referent, the second may be replaced with "ones."
This added ccmplaxity is not to be avoided, but presented after more basic
patterns have been mastered.

Other linguistic forms which may be added to the-mathematics lesson'are more,
less, many, few and ast. Patterns should include question and negative.
transformations.

After all of these-suggested patterns have been learned with the names of objects
Which can be counted, similar patterns should be presented for objects which
cannot, such as milk, chalk, and water. Words also form sets, cnd the sets
have different properties. Count nouns, for instance, can occur after
numerals lend an indefinite article which nonseauntable (or mass) nouns cannot,.
Count nouns are also inflected fOr plutal and may take different qualifiers.'
These properties may be discovered by_the children as are tle Similar /1,
properties of other sets they are studying. The categorization of concrete
objects should, of course, come first.



MATEMA'fICAS

a.

Segundo Grado

Union de Conjuntos

Repaso de adiciones bifaces (1-10)

Metas:

4

Aumentar la habilidad del nirO pare hacer comparaciones, dete&inar
relaciones, y establecer cotrespbndenciaa biuntVocas '(parear).

n conjunto es un giupo o coleccion de cosas (elementos).

Ejemplo:

canicas
.1gPices
amigos
colores:_,
opilletas
librog

envasesde leche (carton)
servilletas
popotes
pelotas
cubos (bloques)
tatas

Maestra: Esto no es ndda nuevo para ti. Tienes un grupo o

canicas. 'Cada canica ea un diemento b miehlbro del conjunto.

'tienes un conjunto de lapices. Tal vg;..tengas tres lapices

tree lapices rojos. 'Cada grupo es un donjunto..
-Aqt

Ahora, los podemos comparar. Cugndo los comparamos sabemos

de ellob.

A este pareo se le llan?a correppondencia biun(voca.

Adiciones bgbicas:

I,r
En cada rectang4lo en la proxima pagina dibuja otrO conjunto para que la

union de los conjuntos tenga diez elementoe.

oe"

coleccion de
TeMbign

amarillos y

mae acerca

.68
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MATHEMATICS

Fourth Grade
Geometry

Objectives:

To increase the ability to recognize and to reprodune! L'ae four basic
geometric forms; the square, the circle, the triangle, and the rectangle.

Procedure:

These shapes (figures) the square, Circle, triangle, and rectangle are not

new to you.

Nameihese shapes (figures):.

(

Write-the names:

1.

3.

2.

4.

4.

All these figures or shapes are plane figures. The figuresigures are made up

of parts of lines on one plane. These figures on one lane do not have

thickness. /

1. Which figures have straight sides?
2. What are th sides called?

1

r; 0



THE TRIANGLE

1. How moly lin segments does this shape have?
2. How many angle does it have?

Shapes that have three 'angles are called triangles. "Tri" means three.
Remember thFse shapes do.nct have thickness.

The Angles of a Triangle
ns

22\

iX

This sign / means angle. The angles of a triangle are named as
follows:

O

/ 1 - BAC

2 = ABE

/ 3=

Mc

The following figure is a 30° - 60° right triangle. Let the pupils
make inferences about the relationship between the angles and'the sides
when point D is the midpoint at. AC. The pupil should have an angle
model (protractor).

I. / ABC = 90°

2. 1 BAC = 30°

3. / BCA = 60°

BC = AD = IX or AC = 2BC

5. In / ABD, AD =

In / BDC, BD = BC.



The fourth grade lesson in geometry contains the same basic forms as did
the first grade lesson discussed,above. The additional concepts presented
here are thickness, plane surface, and numbers of segments making up a
single geometric form. In addition, reading and writing the names of the
forms and sentence patterns containing the names should be included in
these activities.

Two of the major phonological problems which will have been encountered
earlier but need review here are the contrasting IR and AP/ of this
and thick and the many consonant clusters in such words as shat,
figures, and straight,

If the fourth grade children cannot describe the shapes in English
sentences, the teacher should use the same drills suggested for the
earlier grades or adaptations of them. If only a few students do not
know the basic patterns, they constitute a group for special instructions
of shapes in different Oizes and colors and say, "Tell me about this
picture." Asking questions about a picture does not require a whole
sentence response on the part of the student.

Many spelling errors are the result of faulty auditory discrimination,
and phonological drills are still needed at this grade level for instruction
and review. Drills on the placement and ordering of adjectives usually
contribute to a more fluent writing style. Expansion drills of the
following type are helpful:

T: Circle.
C: That is a circle.
T: Big.

C: That is a big circle.

T: Red.

C: That is a big red circle.
T: John's.
C: That is John's big red circle.

The children may be given scrambled sentences after they can produce the
patterns automatically and asked to order them.

Big circle is that John's red.

They may also be given patterns and asked to fill in the blanks with appropriate
forms.

Those circles.
John has three triangles.
The square is than the rectangle.



MATEMATICAS

Cuatro Ano
Geometria

Metas:

Para aumentar la habilidad de reconocer y reproducir las cuatro formes
geometricas basicas; el cuadrado, el circulo, el triangulo, y el
rectangulo.

Desarrollo:

Estas formag o figuras, el cuadrado, el circulo, el triangulo, y el
rectangulo no son,nuevas para ti.

Nombra estas figuras o forma':

f.

Escribe los nombres:.

1. 2.

3. 4.

a..

4-.

Todas estas figuras son figuras en un piano. Estas figuras se forman de
partes de rectas en un plan. Estas figuras en un piano no tienen espesor.

Cuales figuras tienen lados derechos? (rectos)
2. Como se les llama a los lados?



EL TRIANGULO

Cuantop segmentos tiene esta forma?
Cuantos angulos tiene'

Formas que tienen tres angulos son llamadas triAngulOs. "Tri" quiere
decir tres. Recuerda, estas formas no tienen espesor.

Los Angulos De Un Triangulo

A

Este signo / quiere decir angulo. Los angulos de un triingulo se
nombran como sigue:

/ 1 = BAC

/ 2 = ABC

L..: 3

La figura que sigue es un triShgulo recto 30°--60°. Permita al alpmno
que haga inferencias acerca de las relaciones entre los angulos y los
lados cuando el punto D divide al, lado AC en partes iguales. El alumno

adebe tener un modelo para medir angulos.

1. / ABC = 90°

2. / BAC = 30°

3. / BCA = 60°

4. BC = AD = DC o AC = 2BC

5. En el / ABD, AD = BD
En el / BDC, BD = BC.
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ART

Fifth Grade

Objectives:

The fifth grade art program seeks to provide a variety of varied activities.
Two or three dimensional activities can be introduced at this grade level.

Materials:

drawing paper, crayons, plaster of paris, water, molds made from
the bottom of plastic containers, photographs, 2" by 2" color slides,
8" by 17" transparenciea, films, marble-,chips, and an overhead
projector.

Methods:

Drawings of shapes by the pupils can be colored with crayons or tempera
paint to attain a variety of strokes, shades and textural effects.

These same figures can be made of plaster of paris. The designs can be
made when the plaster begins to harden. A finger nail file, a dull knife,
or any other similar object can serve to cut into the soft plaster. Sand and
other coarse materials may be embedded in the plaster.

Broken marble chips that appear to be old may be placed with Elmer's glue
on corrugated cardboard on which the figures have been drawn.

This art lesson makes use of straight lines, circles, squares, and
rectangles. Point this out to the children.



ARTE

Quinto Grado

metas:

El ptograma de arte en el,quinto grado busca proveer una variedad de

actividades variadas. Actividades de dos y tres dimensiones se pueden

introducir en este grado.

Materiales:

Papel pare dibujo, colores, yeso, agua,,moldes hechos del los
fondos de los embases plasticos, proyector "overhead," trans-
parencies 2" por 2" y de 8" por 11," peliculas, arena, mirmol
en pedacitos.

Desarrollo:

Los dibujoe adjuntos y otros originalea de loS alumnos pueden iluminarse
(colorearse) con colores 0 con pintura "tempera" pare lograr una variedad
de pinceladas (brochazos), matices (sombras) y efectos variados en
texture.

Estes misMas figures se pueden hacer de yeso. Los diserms se pueden
hacer cuando el yeso principia a endurecer en los moldes. Una lima
para las unas o navaja sin filo o algun objeto similar se'puede user

pare formar el diserio. Area gruesa u otros materiales se puedin incrustar
el yeso antes que frangue bien el yeso.

Pedazos de mitrmol, con aparencia de ser antiguos, pueden fijar con
pegamento "Eliee'en carton corrugado en el cual se ha dibujado el

disco.

Este clase en arte hace use de rectas (l(neas), c(rculos, cuadrados, y

rectingulo's. Enfat(ce esto a los alumnos.

Co



ART

Fifth and Sixth Grades

The fifth grade art lesson expands the concepts presented in the first
and fourth grade lessons and adds another dimension to the shapes.

In this and the sixth grade lesson there is very little or no control of
structures. Depend entirely on the class at this point. Evaluation is
essential. If patterns are learned, progress to more complex; if not,
review. In all cases, encourage language use: Describe activites and
resulting art forms, allow quiet Conversation while zorking.

Appropriate for either fifth or sixth grade lessons would be prints of
Mexican, Spanish, and United States arts to discuss in terms of both forms
and cultural factors. Perhaps of interest at the sixth grade level would
be to discuss Mexican scenes in English and United States scenes in
Spanish. Students may find areas where knowledge of one language or the
other is inadequate for such discussion and increase vocabulary and
awareness.

Other fifth and sixth grade language activities might include preparation
of slides of best pictures and an accompanying tape to show parents or other
students.

Students could prepare written descriptions or instructions to accompany,
their pictures for display oh walls or in an art booklet compiled by the
class.

Such activities to be in Spanish and/or English, should not have the same
description written in both languages on the same day. This would encourage
direct translation, which is not desirable. The same pictures could be
described in both languages on different occasions and the descriptions
placed together on tape, charts, or in an art booklet.
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SOCIAL STUDIES

Third Grade
Our Heritage and Our Community

The early explorers arrived to the Amiricas in 1492. They were pioneers

i

and explored North America. Christopher Columbus landed at S. Salvador
Island, B hamas in 1492. Ponce de Leon, another explorer, landed in
St. Augus ine, Florida on April, 1513. He was followed by Pedro
Menendez de Avilei. He took possession of this land for Spain and founded
the first settlement. The first English settlement was established in 1607 by the
Virginia Company, ninety-four years after Ponce de Leon set foot in
Florida.

Shortly after this time, the following universities were established and
were in operation before the first American University, Harvard, was
established in 1636:

.

.

.

.

.

.

(

Universidad de Santo Tomas de Aquino 1538
Universidad Naci6r21 de Mexico 1551
Universidad de Lima,yeru . 1554
Universidad de Bogota, Colombia 1580
Universidad de Quito, Ecuador 1586
Universidad de Cuzco, Per '-' 1598
Universidad de Charcas, Bolivia 1624
University of Harvard, U S A 1636

Ano ler contribution was the first printing press established in Mexico
City in 1535. In 1584 another printing press was established in Peril.
Our first printing press was established in Cambridge in 1639.

One of the first hospitals in the new world was established in Mexico
City. The contributions of the Spanish and Mexican cultures were many.

Laredo, Texas was established by Don Tomes Sdnchez in 1755. He was an
t officer in the Royal Army of Spain. St. Augustine Plaza was the center

of the city. The streets surrounding the plaza are Zaragoza on the south,
Grant on the north, St. Augustine on the east and Flores on the west.
Zaragoza Street was named after General Ignacio Zaragoza. He was born
in Bahia del Espfritu Santo, Texas. His father was Miguel G. Zaragoza
from Spain and his mother Marfa de Seguin. Later, on May 5, 1862, he
led the Mexican army and defeated the French in the city of Puebla, Mexico.
Grant Street was named after one of:our presidents, Ulysses S. Grant.

Another legacy from Spain and Mexico is a strong tie with the Catholic
Church. The Jargest and oldest church in Laredo is St. Augustine.
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The kiosk at St. Augustine Plaza is typically Mexican. It is the
central structure on the plaza which is useeby bands to present musical'
concerts attended by many people. Music and dances from Mexico and Spain
are very popular in the city. There are many schools that teach dancing.

The city of Laredo is located on the banks of the Rio Grande (Rio Bravo).
The sister city is Nuevo Laredo, Tamaulipas, Mexico. It was established.
after Laredo, Texas. This is why it took tRe name of Nuevo Laredo
(New Laredo).

Both cities enjoy a very close friendship. They labor together on many
projects. Thecitizens understand eich other. They have many things
in common. Among these are: languae, music hospitality, and
friendliness. How wonderful it is find sister cities that know each
other! There is a two-way flow of u derstanding and cooperation between
the two Laredos.

7 9
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Words whit are very similar in two languages often cause even more inter-
ference pr blems than words which are very different because the phono-
logical sys em of one language is more likely to be-transferred to the
other. Wor which look alike but,have different meaningi, etch as asistir
and assist a e "false cognates" and are very likely to cause problems for
the student.

,
Calling attent on to the cognates in the social studies lesson\might make
the second lan uage sound a little "friendlier" to the children's. ears.
The childrea_c d then be encouraged to listen for additional 'ognates in
the speech some ne is using_which is'their second language Th y should carry
a pencil and pap r with them to record at least one such wort d perhaps,
the sentence in hich it is used. These would be brought back o class and

'discussed. The p imary purpose of such a lessoh\is not vocabulary development,
but attitude deve opment and the extension of the listening', babfts acquired
in the language 1 son to situations outside the classroom.,

u0
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There should be very little need for the teacher Ni control rigidly the
language use in the third grade social studies lesson. While/the first
grade teacher may assume that many or most of tie students 11 not
know one of the two language's of instruction in a bilingual rogram, by
the third grade, and beyond, such assumptions are not reliab e. A
Spanish- speaking student may know enough English vocabulary .o get
along, but the teacher must realize that he may use the wor s according
to the sound system or word'order of his native language (S nigh). vIt
is very likely that the moredifficult problems, such as the 41/ I /c/
distinction or adjective placement for Spanish-speaking students learning
English will still require intensive Practice. 7/

At no time shoulA translation7type learning be encouraged, but the subject
matter of tio third grade lesson Suggests thai the relationship between
Spknish and Enistish languages might be introduced here along with the
other cultural interrelationships between the United States and Mexico.'
Many place names in the United States are Spanish, and many other words are
very similar. We call them "cognetes." Even when these words look alike,
however, they are pronounced differently, and this might be pointed out with
some of the words'in the lesson. Universidad, for instance corresponds
tc6Iniversity, and operation, possession, constitution, and other good
examples are included in the social studies lesson.

0
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CIENCIAS SOCIALES

-T44cer Grado
Nuestra Herencia y Nuestra Comunidad

1g Los primetos expioradores llegar-on a las Americas en 1492. Fueron
precursores y expoloraron las Americas. Cristobal Colon llego a la dsla
de San Salvador, Bahamas en 1492. Ponce de Le6n pia tierra en San
Agpstfn, Florida en abrilde 1513, Le siguio Pedro Menendez de Aviles.
,Tomdposesidn de eats, tietra,en nombre de Espaillay funala primers'
pcblacien. La pridera poblacid inlesa se ftindo en 1607 por la Compaaa
de Virginia, noventa y cuatr/o &nos &septa's de haber pisado.tierra Ponce
deLeon,

.

Poco despues, leasigtAentes universidades
operaciOn antes qui la primers universldad

septablecieron y estaban en
americana, Harvard, se estableciera:

.

: '

.

/.
Universidad de/Santo Torats de Aquino
Universidad Nacignal de MiXico- -
Universidad de Liza .. 4r4

.
Uni4ersidadde Bogota ..

Universidad de Q4010
Universidad'de Cuzco, Peru
Universidad de Charades, Bglivia

.

Universidad de Harbitd, D. S. A

1538
1551
1554
1580
1586.
1598

1624
1636

/

'

/ . .

Otra contribucion fue la primers imprenta eatablecida en laciudid de.

Mexico en 14535. En 3584 otra imprinta se establecio en Peru. La primera
imprenta nuestta se establecig en Cambridgesen'1639.

Uno
,

de los
i

primeros hospitaies en el nuevo mundo se estAblefig en la
Ciudad de Mexico. Las contribuciones cult4rales de Espana y de Mexico

e 'fueron muchas.- ..-

.

Don Tomas Sanchez establecio Lare4o, 'Texas en 177: Era un offiCiai del
Ejercito Real Espanol. La Plaza de,Con Agustfnara el centto de le
ciudad. Las calles que rodean la.plaia son 2arageza al sur, 'Grant al
horte San Agustin al 'este y:Florei al °este.: La calle de Zaragoza se
nombro en honor del General Ignacio.Zaragoia: Nacig en Bahfit del Espiritu
Santo, Texas. Su padre fue Miguel G. ZAritigeza de Espana y su madre
Maria de Seguin. .1ggs tarde,'"el 5 de mayo de 1862, derrotg al ejercito
francde en la ciudai de Ruibla, Mexico. La calle .a7r-Ant se nombrg en
-honor'de uno de nuAtros presidentes,'el general Ulysses S. Gt$nt.

Otra herencia de Espana y deMexicoi,fue el V1CUIQ fuerte con la iglesia,
catglida. La iglesia mss grande y mss Antigua en Laredo es San Agustin.

.82
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El kiosko en la Plaza de San Agustfn es tfpicamente mexicano. 'Es la

estructural central en la plaza que usan las bandas que presentan

conciertos musicales. Mdsica y danzas de M4'xico r de Espana son muy

populares en la ciudad. Existen muchas escucias que ensenan estos banes:

La ciudad de Laredo este situada en la ribera del Rio Grande (Rio Bravo).

La'tiudad hermana es Nuevo Laredo, Tamaulipas, Mexico. Se establtcio

despus de Laredo, Texas. Por eso se llamOluevo Laredo.

Las dos ciudades gozan de una amistad muy cercana. LabOran juntas en

machos proyectos. Los ciudadanos se entienden los unos a las otros.

Tienen muchai cosas en lenguaje, rmiSica, hospitalidad, y &misted.

Que hermoso es encontrar ciudades hermanas que se conocen! Hay un caaal L,

abierto, en doble ientido, de entendiMiento y cooperacion entre los dos

Laredos.

a
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SOCIAL STUDIES

Sixth C.r4de

Present Day Mexico

Mexico is in North America. It is our sister republic to the south.
It borders with the state Of.Texasand other southwestern states on the
north and with\Guatemala on the south. The Gulf of Mexico is to the
east and the Pacific Ocean to the west.

Mixio has made great progress in the last twenty years. Like in the
United States, the principal cities have grown. In some regions the
people have left the small towns to make their homes in the larger
cities.

The principal city in northern Mexico is Monterrey. It is the "Pittsburg" \
of Mexico. Large steel mills furnish the building materials that are needed
for the buildingl'oom in all Mexico. A large German automobile plant has
been dismantled and rebuilt in Monterrey. Other American and European
plants assemble aUtomAiles in Mexico.

4There are many excellent schools in Monterrey. There is one state
university, Unive.rsity of Nuevo Leon, and the Technological Institute.
The former institution prepares many engineers and technicians for the
booming industry Of our friendly neighbOr. Every yea:: about 900 students
from,the United States enroll in summer school. Most of these students
study Spanish.

To the south of Monterrey is Mexico City. It is the capital of the
republic. Mexico,. D.F., (city) is one of the most beautiful cities in
the world. Like Washington, District of Cplumbia, Mexico City is in a
special district, Me.xico, Distrito Federal: Mexico City is one of the
largest cities in The world. The population is over six million. Besides
its beauty and.,size Mexico City is about 7,000 feet above sea level.. The
National Uriversity of Mexico is also one of the largest and most beautiful
educational institutions. ,Large murals made of tile tell of its history
and of its struggles. It is also one of the Oldest universities in the
Americas. It was'founded in 1551. The enrollment, today, is in excess
of 75,000 students. 2iis figure will let you know that it is one of the
largest in the world.

li

There are other similarities with the United States. The lives of two of
its heroes Abrpham Lincoln and Benito Juarez parallel.

How striking is the similarity between tte two great men, both leaders in
the struggle for liberty.
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Both were born in humble country homes. Juarez was born near the beautiful

lake of Guelatao, State of Oaxaca, and when a child was a simple little sheep

herder. Lincoln was born in a farm near the forests and worked as a rail

splitter.

Studious and eager to become someone, both became lawyers and both reached
the presidency of the two republics. Both were endowed with wisdom and
sound practical spirit, profound convictions, logically ordered ideas, a
deep (strong) moral sense, and an iron will.

One fought to free the slaves and the other to free his country from the

unjust French invaders. Lincoln from Washington-decreed: "That as of the

first of January 1863 any person held as a slave would be free thenceforth

and forever more." Juarez said: "Among individuals, as among nations, peace
constitutes respect for the rights of others." Both had the fortune to save

'their country: Lincoln from the disunity and Juarez from the unjust

invasion by the French. Both died when according to-Malt Whitman each ship
of the state had been "anchored safe and sound. "' These two great, men will
live in the me-..ory and in the hearts of the people of each nation and of

the world.

,



CIENCIi6 SOCIALES
Sexto Gradb

El Mxico de Hoy

Mexico esta en Norte America. E5 nuestra reptiblica hermaaa al sur.
Tiene frontera con Texas y otros estados del sudoeste al norte y con
Guatemala al sur. El Golfo de Mexico este a eete y el Oceino Pacifico
al oeste.

Los Estados Unidos de M4xico han progresado mucho en lod Atimos viente
ails. Como en los Estados Unidop del Norte (U.S.A.) las ciudades
principales han crecido. En algunas regionee la gente ha salido de los
pueblos para hacer sus hogares en las ciudades grandee.

La ciudad principal en la parte norte de Mexico es Monterrey. Es el
"Pittsburgh" de Mexico. Grandes hornos de seer* proveen los materiales
necesarios pare construcciones que abundan en todo M4xico.- Una fibrica
grande de automobiles fue desmatelada en Alemania y reconstruida en
Monterrey. Otras plantas americanas y europeas arman,automobiles en
Mexico.

Hay muchasescuelas excelentes en Monterrey. Hay una universidad del
estado, Universidad de Ni.fevo Leon, y el,Instituto Tecnoldiico. Este
ultimo prepaga a muchos ingenieros y tecnicos part la industria Jue
prospera a grandes pasos en Metico, nuestrocbuen vecino. Cada ano Como
900 alumnos de los Estados Unidos se matriculan en la escuela de verano.
La.mayor parte de estos alumnos estudian espA61.

Al sur de Monterrey esta Ciudad de Mexico. Es la capital de ii reptiblica.
Mixido, D. F. es una de lai ciudades mas hermosas del mundo. Como Washington,
Distrito de Colombia, la Ciudad de Mexico esta en un distrito especial,
El Distrito Federal. La Ciudad de Meicito es una de las ciudades mis
grandes del mundo. La poblaciOn es mis de seis millones. Ademis de su
belleza y tamariO, la Ciudad de Mexico esti como 7,000 pies sobre el nivel
del mar.

La Universidad Nacional de Mexico es tambign una de las mis hermosas.
Grandes murales, hechos de mosaic() reldtan su historia y luchas. Es
tambien una de ld mis antiguas en las Americas. Se fundo en 1551. Hoy
en dIa, la matricula es mas de 75,000 alumnos. Por esta cifra conocerin
que es una de las mis grandes del mundo.

Hay otas similaridades con los Estados Unidos. Las vidas de dos
de sus heroes Abraham Lincoln y Benito Juarez paralelan.

Qui impr4sionapte es la semejanza entre estos doe grandes hombres, adalides
de la libertadl

Ambos fukron campesions que nacieron en cuna humilde. Juiiez nacio a
la orilla del lago hermosfsimo de Guelatao, estado de Oaxaca, y cuando
1,41.-66 fue sencillo pastorcito.
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Lincoln nacio en una granja en la proximidad del bosque,y fue recio lenador
-desde su infancia. Amantes del estudio y ansiosos de elevacan, ambos
se hicieron abogados y aicanzarbn la yresidencia de las dos republicas.
Fueron varones sensatos, de gran espiritu practico, de profundas convicciones,
de un liondo sentido moral y de uns voluntad de acero.-

Uno luch por la libertad de los esclavos y el otro por la libertad de la
Patria. Lincoln, desde Washington, D. C., decret6: el primero de enero
de 1863 toda persona tenida por esclavo sera libre desde entonce y para
siempre." Juarez dijo: "entre los individuos, comp entre las naciones,
el respeto al derecho ajeno es la pa." Ambos tuvieron la fortuna de
salvar a su Patria: Lincoln de la dasuniOn, yludiez de la injusta
invaci6O francesa. Murieron ambos cuando, segun Walt Whitman, "esta el
Marco anclado nano y salvo, terminado y cumplido su viaje." Estos doe
grandes hombres viviran en la medoria y en el corazon de sus pueblos
y del mundo entero.

0
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WHERE TO GO WHEN YOU WANT TO START
A PROGRAM IN BILINGUAL EDUCATION
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First, it is not feasiLle for a bilingual program director from SPI to
came to your school to provide you with the L-eacher, aide or tutor that
you so desperately need. This frequently means that you as an administrator
or teacher must raise the money yourself. That can be accomplisheki by
writing a proposal and submitting an application-for either state monies
or federal monies. To begin the process contact one of the bilingual
directors listed in this guide for suggestions on how to proceed, and/or
call or write your state department of education describing generally
what you would like to do andfrom there a plan for your action can
develop with help and technical assistance from the state personnel.

There is a great need for you as an educator to understand the philosophy
of federal funding and also the process for funding. First, chances
are if your school district NOW has bilingual/bicultural children to
educate, it will have such children FOR ALONG TIME TO COME. What this
means, of course, is that as an educator, you must find a system and a
plan to meet the needs of these children, which will be ongoing, Sine
Federal and state monies, even. if after you apply for them and get th ,

do not go on forever, (in fact they rarely last beyond 1 to 5 yens),
you as an educator have to develop the capacity in your school, after
federal and state monies run out, to provide equal educational oppor unity
for children with bilingual/bicultural needs. Therefore, in writing
your grant, the training of existing personnel, the improvement of
attitudes of staff towards bilingual/bicultural education, the improvement
of staffs skills in locating bilingual/bicultural resources, and the
,development of staffs skills in curriculum related to bilingual/bicultural
materials are all goals which if funded would have an ongoing effect.
This is what federal offices look for when they fund school districts
for bilingual/bicultural programs; its called a "capacity building"
effect.

STEPS TO FOLLOW IN PLANNING TO DEVELOP
A PROPOSAL FOR/FUNDING

I. Contact a program director in Washington State (see Bilingual Program
Directory section) and describe what you are interested in or if
you are not sure, indicate what your problem is and ask for suggestions
on what you can do to alleviate the problem.

2. Contact the people listed below in the office of the Superintendent
of Public Instruction and ask them for help in starting a program
or in getting assistance:

Asian American Specialist - Larry Matsuda - Equal Education
Opportunities (206) 753-2560

Mexican American Specialist - Rebecca Hobbs - Equal Education
Opportunities (206) 753-2560

Foreign Language Supervisor - Keith Crosbie - Curriculum and
Instruction (206) 753-6710
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Asian Bilingual Consultant - Tony Olgilvie "Equal Education
Opportunities (206) 587 -3490'

Spanish Language' Bilingual Consultant - Berta Ortega - Equal
Education Opportunities (509) 865-5984 or (509) 575-4233

3. Collect as much information as you can on your target children:

How many are there?
How are they doing on achievement tests in comparison to
Other children?

Howmany staff do you now have, if any that can serve these

children?
Do a survey 'of your teachers to find out how many would be
interested in participating in a special program?

How many parents would like such a program?
Do a survey of bilingual education needs?

/ 4. Ask your district superintendent, if you are a teacher, what you could
do to start a program.

5. If you are a superintendent, plan to attend a dissemination meeting
scheduled by Region X for getting information or funding for bilingual
programs,,or make contact withr

Pete Suazo, (206) 442-0450
-Region X, USOE, Seattle

6. Set up a small committee of educatots, administrators and parents to
work on your project proposal.

7. Begin to write a narrative of what type of program you would like to

have.



SELiCTE.D BILINGUAL PROGRAM DIRECTORY
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PROYECTO SABER

Contact: Juan F. Espinoza, Program Manager
2600 S.W. Thistle, Chief Sealth H. S.
Seattle, WA 9,126

(206) 587-voif,

Source of Funding: URRD

Spanish, English

Program Description:

Elementary and secondary schools in District Region Id are reached. Bilingual
tutoring in spelling, reading and math 18 provided. Counseling services
are provided for all Chicano students in Region II of the Shattle;Public
Schools and for former students. Students who are interested in pursuing
higher educational or occupational goals are counseled 'and tutored. Some drop
out counseling is provided.

COMPREHENSIVE EARLY EDUCATION'MODEL

Contact: Mike Prudhomme, Director
Longfellow, Elementary
Early Childhood Eacation Program
Pasco School pistrict
8th and Shoshone
Pasco, WA 99301

(509), 547-4352

0
Source of Funding:. Local and URRD

Spanish, English

Program Description:

ro

This is a preschool program. Individualized instruction in reading, English
as a. second language. Individualized instruction in Spanish and English
in preacademic, motor, self help and language skills, English as a second
language mixed model of instruction, all children taught second language,'
classroom activities and staffing reflective of child's culture, multi-
ethnic multi-cultural social studies program. Preservice and inservice
training and curriculum development assistance provided by assistance from
UW, CWSC and selected consultants. The program is located at Longfellow
Elementary School and serves 4-6 year old children residing in Pasco.
Approximately 18 vocational hign school and college students receive on site
training and practical experience in the program yearly.
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CHICANO BILINGUAL BICULTURAL TRAINING INSTITUTE

Contact: Gabriel M._Cardenas, Director
Wilson Hall, Chicano Studies
WSU
'Pullman, WA 99163

(509) 335-2224

Source of Funding: Title IV, Civil Rights Act, Training Institutes-A

Spanish, English

Program Description:

Tr ing for tefther aides in primary grades is the focus of this program.
A com nation of preservice and inservice training is provided. A six week
summpr pstitute in four basic areas: Bilingual Teaching Methodology, Chicano
Culture, Spanish Language, and Bilingual Education and Child Development. 0

Three one day workshops conducted during the 9 month follow up institute
of the 40 participants held'at 2 month intervals. Two hours per month of

1inservtce training and assistance to each participant of the Bilingual
Bicultural Training Institute for the nine month schwacyeer. Training is
provided to personnel of seven school districts in tfie lower Yakima Valley.

BILINGUAL PROGRAMS OFFICE, SEATTLE SCHOOL DISTRICT

Contact: Paul McRill, Coordinator of Bilingual Programs
Seattle Public Schools
815 4th Ave. N.
Seattle, WA 98109

te

(206) 587-63.6l

Source of Funding: URRD, Local School District Funds

Cantonese, Tagalog, Ilokano, Spanish, Samoan, Korean

_

Program.Description:

Numerous programs, not all of which are titled are operating in the Seattle
district, and are coordinated through the Bilingual Programs office. K-12

grade levels are involved. The Bilingual Programs offAce has been
in operation for 5 years, Home language instruction in language arts,
social studies, math. Also ESL and special culture studies, counseling,
rutoring varies widely from school to school and between school levels. .

Training programs for building staff in ESL and intercultural awareness.
Chinese and Filipino curriculum teams work in the district. There is'an
ektensive TESOL program. 8 schoolos in Bilingual Bicultural, programs and

4 more are Planned. *schools are involved in ESL ,

,
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CLEVELAND MERCER BILINGUAL -FROGRAM

.Contact: Dean Sanders Pripdipal
Seattle Schogi. District #1
Mercer Jr. High School'
600 S. Columbian Way
Seattle, 44A

(206) 587-6476 /,

/
Source of Funding: URRD

Cantonese, Tagalo4, Mandarin, Taiwanese,Visayan, Korean, Spanish, $amoan,
Vietnamese

%
e it

Program Description:
1

1

The program in its second year reaches junior and Senior high grade ldVels..
Approximately 250 Asiin American students are -involved in the program. / Bilingual
instruction in content areas of social studies' and science plus bilingdal
tutoring in all subject matter areas is provided. .Multi - cultural activities
are incorporated into the academic program. POsitive image, building activities'
is an idtegral part of the"program. A trilingual orientation program was
presented for community, parents, and staff in the southeast Seattle area.
Trilingual communication (oral and written) to parents it a strong emphasis.
Bilingual counseling assistance is also proVided. The service area is primirily
2 secondary schools (Cleveland High School ind Mercer Junior Nigh SchoolY in the. .

southeast areas of Seattle. Nowever, because of the unique services provided,
Asianistudents from other secondary schools in Seattle have been granted transfers
into Mercer and Cleveland.

P

BEACON HILL PROJECT

Contact: Nancy Chin, Bilingual Program Manager
Seattle Bilingual Programs Office,
520 N.E. Ravenna Blvd.
Seattle, WA 98115

(206) 587-5688

Source of Funding: URRD

Spanish, Tagalog, llokaao, Cantonese

Program Description:

The native language of the child, tutoring and small gIllup instruction is
provided in all subject areas.' Est £ provided. Cultural enrichment cl ses
are provided at all schools. A series of Workshops on administration, sc
and analysis of the Mat-Sea-Cal ors proficiency tests.were given. Langu e
dominance tests in English, Tagalog; IlOkan6, Cantonese, Mandarin and
Spanish

for K-4 were developed. 'A district wide survey- of the number Of children, of
limited English speaking ability as well as a survey of personnel. understanding.-
of bilingual education was conducted.

&
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BILINGUAL, YES (YAKIMA, ENGLISH, SPANISH) PROGRAM

Contact:. Fred Diaz, CoOrdinator
617 Madison Ave.
Toppenish, WA 98948

(509) 86s-572

Source of:Fundink: Title VII, ESAA

Spanish, Yakima,:English

',/Program Description:

K-3 grade levels are involved. Preservice, inservice and exit workshops in
all-programs are given, about 4 wee total. Consultant services and curriculum
development assistance is provided dikteachers. Lincoln elementary, Garfield,
elementary, Mount Adams Middle School, and McKinley Elementary are included.
Approximately 248 children 'ere involved in the program.

BILINGUAl. TEACHER EDIICATION PROGRAM -

Contact: Juan Juarez, Director i

120 Miller Hall DO 12
College of 'Education, UW
Seattle, WA 93195

1

(206) 543A636
I

8. i

Scarce of Furibing: UnOersity.off Washington,.ESEA, Title VII
1 i

Spanish, i;nglish

. \
Program bescription:

I

.
V

The nrogram'represents preservice, inservice and graduate work at the University"
Washingtonashington College of Education to be cOnituctel on the campus 'beginning

in September,-1975. There is a rogram for master or doctoral' T

,rainers'of bilingual teachers, concurrent program for'elementary and secondary
bilingual teachers, inservice tr ining, practical, laboratory wo'rk_in local schools
all are designed to form an,inte dependent and synchronized eyaiem. The
programs for the college trainer of teacher and for the elementary and secondary
bilingual/bicultural teacIr par icipants include work in various\dieciplines, in
'the methodology, research, curri ulum of bilingual/bicultural'education and
practical field Work. The progr
and are coordinated to, ensure

colles..e, trainers of teachers, th
and the cooperating public schoo

s for the groups -- closet

imum interaction between
elementary and secondary

s._

parallel each
ilingual/b

teacher paitic

they

cultural
paUts,
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TRAINING MIGRANT PARAPROFESSIONALS IN THE BILINGUAL MINI HEAD START

Ccsntact: Louise Gustafson, Project Manager
Box 2367

o, VA' 99302
.

(509) 547 -8442

Source of Funding: ARD, Washington State Head. Start
Titie'VII ESEA Federal Head Start
Title IV-0A

Spanish, English .

, .

... Program Descriii-ripn:
i A.

j,-\' llmt Behavior Analysis mode; is'used with instructi n in Math, Reading, Hand-
writing, Language and Cultural Heritage. All pars roteartional-etarf-fare--
, involves:lip project developed training. This trai ing is done on' a daily
basis at all centers. The project employs an into al evaluator for,project
purposes. Results bf student achievement are repo; ed in semi-annual reports
'to Title VII and URRD. 283 hicano\anct 22 Caucasian students are involved

i

in the program. The proje reserves children in the Mopes Lake and North -

Franklin areasfrom age 7 r 8 on a,year round basis. During the migrant
Season the project serves rget children from'Texas at 5-8 other sites
in the Yakima Valley, Wahl it Walla, co and Lynden /treas. .5 certified staff
and 25-30 classified staff to i lved.

fcr

.YAKiMA VALLEY BILINGUAL /BICULTURAL PROJECT

Contact: 'Larry R. Shaw, Director
Educational Service District, 105
103 Courthouse'
Yakima; WA

(109) 248=2521 ext. 231
i

Sburce of Funding: Title VII, ESEA_,

. . I

Spanish, English

Ptngram-Dectcription:

X

Lonnie Juarez
Curriculttm Director

Dolores de Gavijlio
Teacher Aide Trainer

K-8 grade levels are involved.' Program has been in,operation for 5'years.
Bilingtval instruction is prov de in all subject matter areas,. Much emphasis,
is .p laced 'oil comprehension_ guage needed for instruction.
Comprehensive degree orients training for] teacher aides is sought ind training.
in bilingual techniquep and ethodology fdr teachers and aides is'provided.
Pro-service workshops deal w th bilingual philosophy, techniquet, culture and
learningcenters and basic principles of learning. Consultants in specialized
fields bf,education are broughin to proVide technical assistance to classroom,
teacher*. Adoption of existing materials' is practiced. Five sctiool districts,
in the Yakima Valley.are included: Yakima, Toppenish, Grandview, SUnnyside"
and Prosser:

9
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MULTI-CULTURAL/MULTI-ETHNIC INSTITUTE FOR TRAINING PERSONNEL TO SELECT,

DEVELOP AND UTILIZE CULTURALLY VALID K-12 SOCIAL STUDIES INSTRUCTIONAL MATERIALS

Contact: Dr. Pio De Cano, Director
Black Hall, Department of Education, CWSC
Ellensburg, WA 98926

(509) 963-3414

Source of Funding: Title IV, Civil Rights Act, 1964

Spanish, Indian, English, Asian

Program Description:

The director is interested ia cooperative relationships and setting up linkages
with other multi-cultural and multi-ethnic bilingual programs in the state and
in Federal Region X. Social Science teachers K-12 in 8 cooperating school
districts (Othello, Yakima, Sunnyside, Granger, Pasco, Mabton, Wapato, Toppenish)
receive institute training in the use and development of multi-cultural social
science materials. Consultants and curriculum specialists work with participating
teachers. Social science curriculum evaluation instruments will be examined
as part of the institute workshops. Current social science curriculum materials
from local education agencies and publishers will be examined and analyzed by
participants. Collecting materials with a social science focus from various
publishers will occur.

GENERAL (LAU) ASSISTANCE CENTER FOR BILINGUAL EDUCATION

Contact: Dr. Antonio Fernandez, Director
N.W. Regional Educational Laboratory
710 S.W. Second Ave.
Portland, OR 97204

(503) 224-3650

Source of Funding: Title IV, Civil Rights Act, 1964

Spanish, Indian, Asian

Program Description:

Provides assessment assistance to school districts who are in non-compliance
with civil rights law as related to,needsof children of limited English
speaking ability. Resource materials and curriculum materials are available
through the center. School districts in Region X (Oregon, Washington Alaska
uad Idaho) as well as in the Pacific Islands are included in program activities.
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BILINGUAL CONSULTANTS: SPI

Contact: A. Barretto Olgilvie, Asian Languages Consultant (206) 587-3490
Marshall Curriculum Center
Seattle School District
520 N.E. Ravenna Blvd.
Seattle, WA

Berta Ortega, Spanish Language_ Consultant (509) 754-2011
or (509) 865-5984
Educational Service District #105
Yakima, WA

Source of Funding: Title IV, Civil Rights Act

Program Description:

Mr. Olgilvie is headquartered in Seattle and Ms. Ortega is headquartered in
Yakima, Washington. Both conduct workshops on bilingual education training
for teachers and administrators, bilingual materials, parent and community
involvement in bilingual. education.

TEACHER TRAINING PROGRAM: RIGHT TO READ IN EVERY CULTURE

Contact: Dr. Michael A. Balasa, Asst. Prof.
Dept. of Education, Cleveland Hall
WSU
Pulriaan, WA 99163

(509) 335-3014

Source of Funding: Right to Read

Program Description:

S

This program trains teachers about some aspects of teaching-reading in
a bilingual classroom.
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INDIAN LANGUAGE, INDIAN (NORTHWEST) CULTURE, COMPENSATORY EDU

Contact: James A. Traver, Ad. Asst.
Mt. Adams School District #209
White Swan, WA 98952

(509) 874-2611

Source of Funding: JOM, Title I, Migrant, Title IV, Indian Educ

Indian and Spanish

Program Description:

CATION BILINGUAL

tfon Act

Grades K-12 are involved. Individual and small group instruction in math and
reading, English as a second language in Spanish, class instruction in Indian
culture and history, tutoring for Indian students in academic deficiencies.
College summer courses mainly for aides in math, reading, science, and Chicano
culture are provided.

SUMMER MIGRANT TITLE I SCHOOL COOPERATIVE WITA EDUCATIONAL gCHOOL DIS

Contact: Franklin B. Hansen, Superintendent
Walla Walla School District #140
364 South Park Street
Walla Walla, WA 99362

RICT #123

(509) 525-6042

Source of Funding: ESEA Title I, Migrant, Blue Mountain Action Council
Green Giant Company

Spanish, English

Program Description:

This is a summer program which provides small group instruction in reading,
math culture, history art recreation, and PE. School District #250, College
Place, Touchet Schools, Prescott School District, Walla Walla Public Schools,
in ESD #123 participate.
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THE MIGRANT TEACHER: A SCHOOL ON WHEELS

Contact: E. Michael Kipp, Fiscal Officer
ESD #114
P.O. Box 155, Federal Building
Port Townsend, WA, 98368

(206) 385-2055

Source of Funding: ESEA Title

Spanish, English

.Program Description:

This is a program which helps to recruit migrant students into school by
providing students with opportunities to participate in education activities,
recreational and self awareness activities. A basic ESL orientation is

provided.

NORTHWEST RURAL OPPORTUNITIES

Cqntact: Ricardo Garcia, EFec. Director

305 Euclid
Grandview, WA 98930

(509) 882-2991

Source of Funding: Title XX, SSA, DSHS, DOL, CETA III, 303, HEW, Parent Child
Centers, Talent Search

Spanish, English

Program Description:

Basic Skills training in a bilingual format. This is a multi-dervice agenCy

for migrants which likes to work with school districts cooperatively.

ESL, GED, ABE Secretarial, Gas Engine Repair are all taught bilingually.

A bilingual/ bicultural program for 1400 children 0-4 years of age is

provided. Regional offices in Skagit-Whatcom, Columbia Basin, Yakima

Valley and Walla Walla are established.
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URRD BILINGUAL PROGRAMS

The Urban Rural Racial Disadvantaged (URRD) Program is a compensatory
education program funded by the State of Washington. Approximately 14

bilingual programs have been funded In the 1974-75 fiscal year.

Mr. Walt Barbee is the Director of URRD and can be reached in SPI at

(206) 753-3222. Call the school districts listed for information on

the programs where'no contact is given. (See Bilingual Program Directory

for information on some URRD projects.)

Contact

Don Hughes

Frances Childs

Louise
Gustafson

Robert Kellman

School District Phone & Address

Mike Prudhomme

Carl Denaccio

Ernestene Givan
Juan Espinosa

Sunnyside, Bilingual Classes, Spanish (509)

Kennewick, Personalized Assistance for (509)

Bilingual Biculture Children

837-5851

586-6124

Mabton, Bilingual Mini School Tutoring (509) 547-8442

Project, Spanish

Yakima, Bilingual, Spanish (509) 575-3230

Granger, Bilingual, Spanish'

Linden, Bilingual Classroom, Spanish

College Place, Bilingual, Spanish
3

Pasco, Model Bilingual Classroom (509) 547-4352

Early Childhood Education,
, Spanish

Tacoma, Project International, Asian

Seattle, Chinese English School
Proyecto Saber, Spanish
Cleveland Mercer Asian Bilingual
Franklin Bilingual, Spanish & Asian

ft

(206)587-6361

(206) 587-6361
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The migrant office in SPI is headed by Raul de la Rosa. His phone
number is (206) 753-3220. Following is a list of programs funded by the
SPI Migrant Office in Washington State. Frequently these programs
reflect some/form of bilingual programming. (See Glossary of Bilingual
Education terms for definitions of types of bilingual programs.)

In addition the Migrant Education Center at Sunnyside, Washington is
headed by Miguel Esquivel and is located at:

P.O. Box 719
Sunnyside, WA 98944

(509) 837-4344

This center has curriculum resources and media available as well as a
Parent Advisory Committee Consultant available.
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WASHINGTON STATE

DISTRICT COUNTY

SCHOOL DISTRICTS IMPLEMENTING MIGRANT PROGRAMS
WITH BILINGUAL COMPONENTS 1974-75

SUPERINTENDENT ADDRESS

Bur1.-Edison #100 SK

Brewster #111 OK

Bridgeport #75 ' DO

Cashmere #222 / CH

College Place #250 WW
Conway 41317 SK
Dayton 412 CO

Entiat 41127 . CH

Grandview #11f0-200 YA
Granger #204 YA
Highland 41203-

. YA
ESD 11123 WW
ESD #167 (Coop) CH
ESD #108 WH

Kennewick #17 BE

Kiona- Benton 452 BE

LaConner 1311 SK

Lake Chelan #129 CH

Lind #158 AD
Mabton 41120 YA
Manson 4119 CH

Moses Lake 41161 GR

Mount Adams 11209 YA
Mount Vernon #320 SK

Naches Valley #JT3 YA
North Franklin #51 FR
Okanogan #105 OK

Omak #19 OK
Orondo #13 DO

Oroyille #410 OK
Othello #147 AD

Pasco #1 FR'

Peshastin-Dryden #200 CH
Prescott #402-37 WW

Prosser 41116

Quincy 11144

Royal #160
Selah #119
Sunnyside #201
Toppenish 41202

Wapato 41207

Barden 41146-161

Wenatchee #246
West Valley 4/208

Yakima #7
Zillah #205
Tonaiket #404
Sedro Woolley

PE

GR

GR
YA
YA
YA
YA
GR
CH

YA.

YA
YA
OK

SK

.

"HONE

,rit
Nathaniel Moore 9,36 Victoria, Burlingron 98233 41' 755-2611
Clyde J. Brown Bois 97, Brewster 98812 / 689-2115

/./Harry W. Rhodes , Box 1086, Bridgport 98813 ,././ 686-3361
Richard D. Johnson Cashmere 98815 .,/,'

//,'
782 -3355

Don J. Campbell 40 S.E. Birch, College late 99324 525-4827
James P. Patterson 17.98 Conway Hill Rd.; Ji. 98273 445-5785
Victor C. Anderson 302 F. Park, Dayton /,8 382-2544,
Sigvald O. Aare Box 517, Entiat 98 . 784-1911
Darrell E. Smith Box 10, Grafidvie 9 30 882-2271
Brian L. Talbott Box 400, Grang 932 854-1515
Patrick T.,Hoban 'Cowiche 9892 / 678-4173
John Thrasher Cty.Serye ldg.,Walla Walla 99362 529-3700
Peter N. Lobos Courthouse, Wnatchee 98801 662-5129
Fred D. Chesterley P.0.'Box 51 '', Bellingham 98225

/
734.3180

Dr. Donald Anderson 200 S. Day on, Kennewick /9336 586-6121r
Wallace W. Meyer ,. Box 488,/ enton City 99320 588-3717
Dr. Paul Avery / Box D, ZaConner 982S7 466-3171
Dr. Royal A. LaPlante Chelap/98816 682-2912
Dr. B. Dewayne Zower Lin4(99341 OR7-3409
Roland Flory Bo)( 37, Mabton 98935 894-4852 -

Kenneth D. Bradshaw 4dx A. Manson 98831 687-3114
John D. Gibbs 1318 W. Ivy, Moses Lake 98837 765-3485
Ronald H. Dalin . White Swan 98952 874-2440
Thomas J. Pollino / 1219 E. Division, MV 98273 336-6114
James Spooner Box 66, Nachos 98937 653-2220
John A. Larson
Theodore Pitts.

John R. Turner
Gary Kinzebach
Dr. Russell C. Neff
Thomas B. Lyda
Dr. H. Jay Childers
William Shelley
Lloyd D. Olson, Prin.
Herbert M. Berg
Dr. Theodore Jbhnson
William F. Halpin
Charles McNurlin
Ralph A. Pistorese
Hugh Barr
William J. Hopper
Ray Sheehan
Jack Hill
Dr. Walter Seiler
Dr. Warren Starr
Earl F. Crosby
Gerald E. Hcsman
Robert Warnecke

105

Connell 99326
Okanogan 9880.
Box 833, Omak 98841
Star Route, Orondo 98848
Box 100, Oroville 98844
800 S. 10th, Othello 99344
1004 N. ]6th Street, Pasco 99301
Box 408, Peshastin 98847
Box 65, Prescott 99348
Box 430, Prosser 99 0

119 J St. S.W., Qui y 98846
Box 486, Royal City 57.

Box 398, Selah 98942
Box 599, Sunnyside 98944
106 Franklin, Toppenish 98948
Box 38, Wapato 98951
Box 308, Warden 98857
235 Sunset, Wenatchee 98801
8902 Zier Rd., Yakima 98902
104 N. 4th, Yakima 98902
Box 777, Zillah 98953
Box 468, Tonasket 18855

234-2031
422-16Z9
826-0320
784-1333
476 -2281

488-2659
547-9531
548-7611
849-2217
985-3501
787-4571
346-2222
697 -7243-

837 -5851

865-4455
877-4181
349-2366
663-8161
966-1440
248-3030

829-5911
486-2126

Rt. 4, Box 220 Sedro Woolley 98284 856-0831

O
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ESEA, TITLE VII

On the following page is 4 list of centers filnded nationwide by Title VII
ESEA for bilingual bicultural education. A definition of the types of centers
funded follows.

Assessme t/Dissemination C ters provide evaluation data on'bilingual mateital
eritctiveness and student ne s to agencies requesting this information. They
also send bilingual materials t cost) to districts requesting them for
their bilingdal classrooms; to.Matecials.Derelopmeit Cdnterito assess what
materials are already available and -which need to be developed, and finally,
to Resource Centers that will train teachers as to the various methods of
using bilingual materials and will field-test the new materials.

"4 Material Development Centers acquire bilingual Materials, adapt already
, existing ones, and develop new taterials which will then be field-tested

.

by the Resource Centers. .

Resource Centers provide the most immediate services to the student. They
focus.on teacher training and preparation, assessment, adeptationand
field testing bilingual/bicultural education. There are seven (7) Resource
Centers and their service areas cover the whole nation .(See maA.

RESOURCE CENTERS (7) AND THEIR SERVICE AREAS
(Shaded area includes Washington State)
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VOCATIONAL EDUCATION BILINGUAL PROGRAMS

SPI p'ersonnel to contact regarding Bilingual Vocational Education:

Elmer Clausen (206),753-6748 Old Capitol Bldg., Olympia 98504

C. J. 011ee (206) 753-0555, Old Capitol Bldg., Olympia 98504

Jay Wood (206) 753-2062. Old Capitol Bldg., Olympia 98504

The people listed above should be contacted if you are interested in seeking
funds for a vocational bilingual education program.

112



F
Y

S
 
F
U
N
D
E
D
 
P
R
O
J
E
C
T
S

S
t
a
t
e

I
n
s
t
i
t
u
t
i
o
n

G
r
a
n
t
 
D
u
m
b
e
r

P
r
o
j
e
c
t
 
T
i
t
l
e

L
a
n
g
u
a
g
e

A
m
o
u
n
t

C
A

D
e
 
A
n
z
a
 
C
o
l
l
e
g
e
,

C
u
p
e
r
t
i
n
o

G
0
0
7
5
0
2
0
2
7

G
0
0
7
5
0
2
0
1
4

B
i
l
i
n
g
u
a
l
l
y
 
T
a
u
g
h
t
 
A
c
c
o
u
n
t
i
n
g

C
l
e
r
i
c
a
l
 
A
i
d
e
 
P
r
o
g
r
a
m
s

f
o
r
 
S
p
a
n
i
s
h
 
S
p
e
a
k
i
n
g
 
P
e
r
s
o
n
s

w
i
t
h
 
l
i
m
i
t
e
d
 
E
n
g
l
i
s
h
 
s
p
e
a
k
i
n
g

a
b
i
l
i
t
y

C
u
r
r
i
c
u
l
a
r
 
D
e
v
e
l
o
p
m
e
n
t
 
f
o
r
 
B
i
-

l
i
d
 
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
E
d
u
c
a
t
i
o
n

S
p
a
n
i
s
h

S
p
a
n
i
s
h
'

$
1
3
8
,
9
4
2

4
9
,
3
0
7

C
A

L
o
s
 
A
n
g
e
l
e
s
 
H
a
r
b
o
r

C
o
l
l
e
 
e

W
i
l
m
i
n
g
t
o
n

C
A

.
.
M
o
d
e
s
t
o
 
J
u
n
i
o
r
 
C
o
l
l
e
g
e
,

M
o
d
e
s
t
o

G
0
0
7
5
0
3
5
2
6

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g
 
a
t

M
o
d
e
s
t
o
 
J
u
n
i
o
r
 
C
o
l
l
e
g
e

S
p
a
n
i
s
h

1
6
5
,
3
6
3

C
A

S
t
o
c
k
t
o
n
 
U
S
D

G
0
0
7
5
0
2
0
3
2

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
E
d
u
c
a
t
i
o
n

S
p
a
n
i
s
h

1
5
5
,
8
3
4

C
A

U
n
i
v
e
r
s
i
t
y
 
o
f

C
a
l
i
f
.
,
 
L
o
s
 
A
n
g
e
l
e
s

G
0
0
7
5
0
2
0
3
1

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g
 
o
f

D
e
n
t
a
l
 
A
s
s
i
s
t
a
n
t
s

S
p
a
n
i
s
h

2
5
0
,
0
0
4

C
T

M
a
n
p
o
w
e
r
 
A
d
m
i
n
i
s
t
r
a
t
i
o
n

N
e
w
 
H
a
v
e
n

G
0
0
7
5
0
2
0
3
3

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g

P
r
o
j
e
c
t

S
p
a
n
i
s
h

6
6
,
3
6
6

1
.
"
 
C
T

C
O
.
.
)

B
o
a
r
d
 
o
f
 
E
d
u
c
a
t
i
o
n

N
o
r
w
a
l
k

G
0
0
7
5
0
7
2
9
2

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
E
d
u
c
a
t
i
o
n

S
p
a
n
i
s
h

5
0
,
7
3
4

M
E

B
a
n
g
o
r
 
C
o
m
m
u
n
i
t
y

C
o
l
l
e
g
e
,
 
U
n
i
v
.
 
o
f
 
M
E
,

O
r
o
n
o

G
0
0
7
5
0
2
0
1
9

B
i
l
i
n
g
u
a
l
,
 
B
i
c
u
l
t
u
r
a
l
,
 
D
e
l
i
v
e
r
y

o
f
 
H
u
m
a
n
.
 
S
e
r
v
i
c
e
s
 
t
o
 
E
l
d
e
r
l
y
 
F
r
a
n
-

c
o
 
A
m
e
r
i
c
a
n
s
 
T
h
r
o
u
g
h
 
V
o
c
a
t
i
o
n
a
l

E
d
u
c
a
t
i
o
n

F
r
e
n
c
h
.

1
1
6
,
0
5
2

M
E

U
n
i
v
.
 
o
f
 
M
a
i
n
e
 
a
t

F
o
r
t
 
K
e
n
t

G
0
0
7
5
0
2
0
3
0

P
r
o
g
r
a
m
 
t
o
 
T
r
a
i
n
 
2
5
 
P
e
r
s
o
n
s
 
o
f

L
i
m
i
t
e
d
 
E
n
g
l
i
s
h
 
S
p
e
a
k
i
n
g
 
A
b
i
l
i
t
y

a
s
 
G
e
r
i
a
t
r
i
c
 
A
i
d
e
s

F
r
e
n
c
h

1
3
,
8
5
7

M
I

L
a
n
s
i
n
g
 
S
c
h
o
o
l
 
D
S
T
.

L
a
n
s
i
n
g

0
0
0
7
5
0
3
7
4
3

B
i
l
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g

P
r
o
j
e
c
t

S
p
a
n
i
s
h

2
1
4
,
5
5
4

M
N

D
e
p
t
.
 
o
f
 
E
d
u
c
a
t
i
o
n
,

S
t
.
 
P
a
u
l

G
0
0
7
5
0
7
2
9
0

M
i
n
n
e
s
o
t
a
 
B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l

,
T
r
a
i
n
i
n
g
 
P
r
o
j
e
c
t
`

S
p
a
n
i
s
h

3
6
7
,
9
8
8



i
m
"

St
at

e
I
n
s
t
i
t
u
t
i
o
n

G
r
a
n
t
 
N
u
m
b
e
r

P
r
o
j
e
c
t
 
T
i
t
l
e

B
i
l
i
n
g
u
a
l
 
S
e
c
r
e
t
a
r
i
a
l
 
T
r
a
i
n
i
n
g

P
r
o
g
r
a
m

B
i
l
i
n
g
u
a
l
 
T
r
a
i
n
i
n
g
 
i
n
 
H
o
u
s
i
n
g

M
a
i
n
t
e
n
a
n
c
e
 
a
n
d
 
R
e
 
a
i
r

L
a
n
g
u
a
g
e

S
p
a
n
i
s
h

S
p
a
n
i
s
h

I
t
a
l
i
a
n

A
m
o
u
n
t

7
7
,
7
6
9

3
7
,
4
2
§

N
M

N
e
w
 
M
e
x
i
c
o
 
H
i
g
h
l
a
n
d
s

U
n
i
v
e
r
s
i
t
y
,
 
L
a
s
 
V
e
g
a
s
.

0
0
0
7
5
0
2
0
1
2

G
0
0
7
5
0
2
0
2
9

N
Y

B
r
o
n
x
 
C
o
m
m
u
n
i
t
y
 
C
o
l
l
e
g
e

B
r
o
n
x

N
Y

C
h
i
n
a
 
I
n
s
t
i
t
u
t
e
 
i
n

A
m
e
r
i
c
a
,
 
I
n
c
.

G
0
0
7
5
0
2
0
1
5

B
i
l
i
n
g
u
a
l
 
P
r
o
g
r
a
m
 
t
o
 
T
r
a
i
n
'

C
h
i
n
e
s
e
 
-
C
h
e
f
 
a

C
h
i
n
e
s
e

3
2
0
,
5
0
8

N
Y

C
h
i
n
a
t
o
w
n
 
M
a
n
p
o
w
e
r

P
r
o
j
e
c
t
,
 
I
n
c
.
 
N
e
w

Y
o
r
k
 
C
i
t
y

G
0
0
7
5
0
2
0
1
7

C
h
i
n
e
s
e
 
-
 
E
n
g
l
i
s
h
 
B
i
l
i
n
g
u
a
l

P
a
r
a
-
p
r
o
f
e
s
s
i
o
n
a
l
 
t
r
a
i
n
i
n
g

P
r
o
g
r
a
m

C
h
i
n
e
s
e

2
2
0
,
8
2
7

N
Y

C
o
u
n
t
y
 
o
f
 
N
a
s
s
a
u
,

C
o
l
l
e
g
e
,
 
N
e
w
 
Y
o
r
k
 
C
i
t
y

G
0
0
7
5
0
7
2
9
1

B
i
l
i
n
g
u
a
l
 
S
e
c
r
e
t
a
r
i
a
l
 
T
r
a
i
n
i
n
g

S
p
a
n
i
s
h

6
2
,
3
2
0

N
Y

R
o
c
h
e
s
t
e
r
 
C
i
t
y
 
S
c
h
o
o
l

D
i
s
t
r
i
c
t
,
 
R
o
c
h
e
s
t
e
r

G
0
0
7
5
0
2
0
1
3

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
a
n
d

C
o
n
t
i
n
u
i
n
g
,
 
E
d
u
c
a
t
i
o
n
P
r
o
g
r
a
m

S
p
a
n
i
s
h

1
1
8
1
1
6

N
D

M
a
r
y
 
C
o
l
l
e
g
e
,
 
B
i
s
m
a
r
k

G
0
0
7
5
0
2
0
1
6

B
i
l
i
n
g
u
a
l
 
M
e
n
t
a
l
 
'
H
e
a
l
t
h

T
e
c
h
n
o
l
o
l
i
i
t
 
P
r
o
g
r
a
m

I
n
d
i
a
n

8
4
,
4
8
1
1

T
X

E
l
 
P
a
s
o
 
C
o
m
m
u
n
i
t
y

C
o
l
l
e
g
e
,
 
E
l
 
P
a
s
o

G
0
0
7
5
0
2
0
1
8

A
 
M
o
d
e
l
 
f
o
r
 
I
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g

S
p
a
n
i
s
h

1
4
0
,
0
0
0

G
U
A
M

D
e
p
a
r
t
m
e
n
t
 
o
f
 
E
d
u
c
a
t
i
o
n
,

a
n
a

G
0
0
7
5
0
2
0
3
4

B
i
l
i
n
g
u
a
l
 
V
o
c
a
t
i
o
n
a
l
 
T
r
a
i
n
i
n
g

P
r
o
 
e
c
t

C
h
a
m
o
r
r
o

9
9
,
8
1
7



A t,

SOURCES OF INFORMATION AND MATERIALS
AND AGENCIES ON BILINGUAL EDUCATION

'115



SoVRCES OF INFORMATION AND MATERIALS
ON BILINGUAL EDUCATION

There 1.,-; a good deal 'of iniormationsavailable in university and college

libraries on bilingual education. The following organizations are excellent

resources for educators needing help in bilingual education.

ASSOCIATION FOR CHILTHOOD EDUCATION INTERNATIONAL 3615 Wisconsin Ave.,

N.W. Washington, D.C. 20016. (Bulletins, leaflets and-books related to

the education and well-being oftchildren)

AMERICAN COUNCIL ON THE TEACHING OF FOREIGN LANAGES (ACTFL), 62 Fifth

.,,Avenue, New Yotk, New York 10011.

ASIAN NEWCOMER-PARENT PROGRAM, 2 Waverly Place, San Francisco, Has pre-

pared a beginning ESL curriculum for recently arrived Chinese (and

other'Asian) parents.

BABEL (BAY AREA BILINGUAL EDUCATION LEAGUE) of the Berkeley, California

Unified School District publishes a newsletter and a catalog of

materials produced by BABEL, Bilingual Project, Berkeley Unified

School District, 1414 Walnut Street, Berkeley, California

BILINGUAL RESOURCES CENTER, NEW YORK CITY BOARD OF EDUCATION, Office of

Bilingual Education, 110 Livingston Street, Room 224, Brooklyn,

New York 11201.

THE BILINGUAL REVIEW/LA REVISTA BILINGUE, is published under grants by

the City College of the City University of New York.

BUILDING BILINGUAL BRIDGES, a Title VII project at P.S. 2, New York City,

serving Spanish, English, and Chinese-speaking pupils, has several

trilingual booklets.

BROADCASTING FOUNDATION OF AMERICA 52 Vanderbilt Ave. New York, N.Y.

(Tapes in various languages)

CALIFORNIA TEST BUREAU (DIV. OF MCGRAW-HILL) Delmonte Research Park,

Monterey, California 93940. (Tests for language teaching at elementary

level.)

CENTER FOR CURRICULUM DEVELOPMENT IN AUDIO-VISUAL LANGUAGE TEACHING,
Irvin Bldg., Philadelphia, PA (Deve.lopers of Method, Services,

Materials, 19691970, publighed by Chilton Books. Audio - visual

foreign-language materials)

CHILD DEVELOPMENT.EVALUATION AND RESEARCH CENTER, The U. of Texas at Austin,

Austin, Texas 78712. John Pierce-Jones, Dir.

CHILDREN'S MUSIC CENTER, INC. (5373 West Pico Blvd., Los Angeles,

California 90019. (Records of children's music in Spanish and

French.)
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CHINATOWN PLANNING COUNCIL., INC., Evlish Language Center, 27-29 Division
Street, New York, New York 10002.

CHINESE BILINGUAL PILOT PROJECT, San Francisco Unified School District,
ESEA Title VII, has a number of story booklets in Chinese and
English; "Winter Festival," "The Story of Ching Mini," "The Moon
Festival is Here," and "Preparing for Chinese New Year," and some
information pamphlets "Background Materials. on Ching Ming Festival"
and "Chinese New YeaeRpource Material." N.,

'A

DISSEMINATION CENTER FOR BILINGUAL BICULTURAL EDUCATION, 6504 Tracor Lane,
Austin, Texas 78721, telephone: (512) 926-8080, Juan Solis, director.
Established under grant!? from ESEA, this is as major distribution
,organization for materials prepared by various government-sponsored
units. The Dissemination Center publishes "Cartel," a monthly
annotated bibliography of materials published,by commercial publishers
as well as govern lent supported agencies, which are suitable and
recommended for bilingual progrims.

EDUCATTONAL TESTING SERVICE, Princetoi, N.J. 08540

FOREIGN LANGUAGE INNOVATIVE CURRICULA' STUDY (FLICS) 550 City Center Bldg.,'
220 E. Huron, Ann Arbor, Michigan 48108. (Teaching materials in
SpAnish, French, Dutch, and polish)

GESSLER PUBLISHING CO., INC. 131 East 23rd St., New York, N.Y 10010
. (Distributor of French, Spanish, and German reading materials and
learning games.)

INSTITUTE OF PERSONALITY AND ABILITY TESTING 1602 Coronado Dr. Champaign,
Illinois 61820. (IPAT Culture Fair Intelligence Test and others for
testing sdhool children.)

INTERNATIONAL CENTER FOR RESEARCH IN BILINGUALISM. Lavel University,
Quebec, Canada.

INSTITUTE OF BILINGUAL BICULTURAL SERVICES, Mercy College of Univ., Quebec,
Canada.

INTERNATIONAL FILM BUREAU, INC. 332 S. Michigan Avenue, Chicago, Illinois
60604. (Distributors of French, German, Spanish and Russian films -
for rental or purchase - with student handbooks containing complete
narration of the film, vocabulary and axeroises)

-

LANGUAGE ARTS, INC. 1205 C W. 34th St., Austin, Texas. Mr. Gib Devine,

0.16.

.(Gloria and David language series in English, French, add Spanish.
Film strips and records plus cartridges containing both pictures and ,

sound for use by elementary school children. Also materials for
testing; free language fluency)



LANGUAGE RESEARCH ASSOCIATES, 300 North State St., Chicago, Illinois

60610. (Testing and other materials plus ("Cumulative Bibliography"

available)"

LORRAINE MUSIC CO. P.O. Box 4131, Long island City, N.Y. 11104. (Dis-

tributors of sheet music and records in foreign languages) ''

MATERIALS 1CQU:SITION PROJECT:San Diego City Schools 2950.National Ave.,

San Diego, California 92113, functioning under an ESEAlrant, publishes
Materiales en Marcha, which lists and evaluates materials in Spanish
And,Pottugese suitable for use in bilingual programs.

MODERN LANGUAGE ASSOCIATION 62 Fifth Ave., New York, N.Y. 10011 (W,
Selective List of Materials, 1962, 162 pp. This list and each of the
following supplements contains a list of publishers.) 1964 Supplement

for French and Italian to the Modern Language Association. Selected

list of Materials 7Opp. 3964 Supplement for German, Norwegian, Polish,
Russian and Swedish to the Modern Language Association Selected List
of Materials, 65 pp. 1964 Supplement'for Spanish and Portuguese to the

Modern Language Association Selected List of Materials. 55pp.

MULTI-CULTURAL INSTITUTE,.693 Mission Street, Rm. 311, San Francisco, /

California 94105 publishes MCI News.

NATIONAL EDUCATION ASSOCIATION PUBLICATIONS DIVISION 1201 Sixteenth St.,

N.W. Washington, D.C. 20036

NEW YORK STATE EDUCATION DEPARTMENT BILINGUAL EDUCATION UNIT, Albany
New York 12224, has prepared a booklet "Programs Providing Bilingual
Education," for use in ttre,,schools of New York.

/

NORTHWEST EDUCATIONAL COOPERATIVE, BILINGUAL EDUCATION SERVICE CENTER,
Mt. Prospect, Illinois, publishes a bilingual education newsletter
monthly during the school year.

. -

PAN AMERICAN UNION Washington, D.C. 20006 (Produces and diesemina s in

English, Portuguese, and Spanish, materials concerning Latin. America,

some of which are useful in bilingual programs.)

PORTAL PRESS, INC., Publishers (A subsidiary of John Wiley & Sons) 605
Third Ave., New York, N.Y 10016. (Producers of Springboards Programs,
-visual teaching aids, in social studies, Amer. history, world history,
Negro in American history; Insight China', India, Africa., Latin America;

Survival:-, A Geographic Approach, Biography, Young Writers, English-Spanish
Look-Alikes, Language Arts, Uctioh on the Jot, Fiction, Viewpoints in
Fictio91 Science, Life Science, Reading Lab.)

PRACTICAL DRAWING CO. 2205 Cockress, Dallas, Texas 75222. (Mexican Folk
Dance Records, Sing and Speak Spanish Records, mathematics games, and

flat pictures.)
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PSYCHOLOGICAL CORPORATION 304 E. 45th St., New York, N.Y. 10017. (Test

materials.)

PSYCHOLOGICAL TEST SPECIALISTS Box 1441; Missoula, Montana, (Test materials)

SCHOOLS FOR THE FUTURE P.O. Box 349, Cooper Station, New York, N.Y. 10003
(Distributor of word 'charts, books, pictures, games, film strips, and

other language learning materials)

SCIENCE RESEARCH ASSOCIATES, INC.

SOUTHWEST ED. DEV. LAB. Suite 550,
78701. (Dave..oping and pilot

and French) available through
Texas 78767.

259 East Erie St., Chicago, Illinois 60611.

Commodore Perry.Hotel, AUstin, Texas
testing elementary materials in Spanish
NEA publishers, P.O. Box 1003, Austin,

SPANISH CURRICULA DEVELOPMENT CENTER, Dade County Public Schools, 1420
Washington Avenue, Miami Beach, Florida 33139, Functioning under
ESEA grants, has prepared, field-tested, revised, and published

materials/for Spanish/English bilingual programs. Ralph Roblinett

director.

'SUMMER INSTITUTE OF,LINGUiSTIM P.O. Box 1960, -Santa Ana, California
(Biblrography of-the Summer Institute'of LingUistics 1935-1968 compiled
by Alan C. Wares, 1968. Textbooks in Spanish for bilingual schools
in Peru, p. 93, Spanish lessons for Mexican Indians, p. 65; textbooks
in U.S. Indian Languages - Apache,. Comanche, Eskimo, Hopi, Koyukon,
Navajo, Tanana, Tewas_Ilingit - pp. 104-105)

TEACHING RESEARCH DIVISION Oregon State System of Higher Education, Monmouth,
Oregon, Dr..Jack Crawford, Mrs.-Cathy Kielsmeier (Games as a MethodologiCa1
Approach to Teaching Oral Language to Disadvantaged Bilingual Children
4 np.)

.3M COMPANY VISUAL PRODUCTS DIVISION, Box 334, 3M Center, St. Paul, Minnesota
55101 (Slides in Spanish and French for K through 12)

THi TEXAS EDUCATION AGENCY, 201 East Eleventh St. 79701 (in collaboration with

the Regional Educational Agencies Project on International Education)
has available "A Resourde Manual for Implementing,Bilingual Education
Programs."

o
TRANS-WORLD FILMS, INC., 332 South Michigan Ave., Chicago, Illinois 60604.

(Distributor for foreign language film rentals)

UNIVERSITY OF CHICAGO PRESS, 11030 S. Langley Ave..; Chicago, Illinois 60628.
(Folktales of the World.- Norway, Germany, Hungary, France, England,
China, Chile, Israel, Japan, and Ireland - edited by Richard M. Doreon.
Contains notes, glossary, index, and bibliography)
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U.S. COMMITTEE FOR UNICEF, P.O. Box 1618, Church St. Station, NewlYork,
N.Y. (Hi Neighbor Series: books and records of children's songs
and dances with instructions for dancing. Contains maps, charts,
drawings, and photographs)

VISUAL INSTRUCTION BUREAU, Division of Extensiofi, 18th and givine Sts.
The U. of Texas at Austin, Austin, Texas 78712. (Distributor
of Learning Resources: Educational Motion Pictures, catalogue of
foreign-language films available for rental to be uied as teaching
aids)

WESTERN PSYCHOLOGICAL SERVICES (A Division of Manson Western Corp.)
12031 Wilshire Blvd., Los Angeles, California 90025. (Testing
materials)

AID/ROCAP TWBOOK PROGRAM, American Embassy, San Salvador, El Salvador.
Dr. Donald A. Lemke, Cons. (Producing elementary school texts in
Spanish in five basic aubjects - reading, language, math, science,
and social studies - for use in, six Central American countries.)

AMERICAN SCHOOL FOUNDATION, A.C., Calle Sue 136, No. 135, Mexico 13, D.F.
. Mrs. Rosalind Beimler, Curr. Director, (Cuentos de la Revolucion

Mexicana, Boletin No. 81; Pedor y Maria, 2nd ad.; Vamos de Comprae,
,Boletin No. 35; Frutas Tropicales, Boletin No. 43; Te Invito a Lear,
Boletin No. 38COue Comeremos Hoy? Boletin No. 65; Desde los Tianguis
Hasta los Mercados Moderns, Boletin No. 54)

BOOKS FOR THE PEOPLE FUNDS, INC., Pan American Union, Vathington, D.C.,
20006, (Co-sponsors Proyecto Leer)

BRO-DART FOUNDATION, 1609 Memorial Ave, Williamsport, PA 17101.
(Co-sponsor with Books for the People Funds, Inc. of Proyecto Leer)

DEPARTAMENTO DE AgUNTOS CULTURALES Y EDUCATIVOS, ODECA, San Salvador,
El Salvador, Dr. Albino Roman y Vega, Secretario General (Spanish
elementary texts)

EDITORIAL LA MURALLA, 3.A., Caretas, 14, 5. 1-2 Madrid 12, Spain
(Collection of slides: "Hiatoria del Arte Espanol

EMC CORPORATION, Educational Materials Division, 180 East Sixth St.,
St. Paul, Minnesota '55101. (Tape recordings and records in
Spanish for children)

.
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GARFIELD ELEMEN1ARY SCHOOL, Del Rto ISD, Del Rio, Texas. (Bibliography of

Spanish. materials available to teachers engaged in bilingual education.
Prepared by Mrs. R.J. Waddell, Librarian. March 1969, 18 pp. Contains
lists of professional books, periodicals, textbooks - including teachers

'manuals, childreqp's tests and workbooks -, library books for children
and adults in Spanish-English and Spanish language, English language
with Mexican or Spanish with matUTAI-backgriammiiaudio-visual_matertaik
dimensional materials, and flat pictures.

HAMMON, DR., 211 S. Main, McAllen, Texas 78501. (Supplier and distributor
for Central and South Ameri-can peridicale and books from South America
and Spain)

HEFFERMAN SUPPLY CO.,"INC., 926 Fredericksburg Rd, Box 5309, San Antonio,
Texas 78201 and 1327 Laredo St., Box 2071 Corpus Christi, TX.
78403. (Distributor of workbooks printed in Mexico and Spanish
for bilingual, migrant, and elementary Spanish programs.)

HISPANIC-AMERICAN PUBLICATIONS, INC., 252 East 51st St., New York,

1022. (Producing books for Spanish-English education programs,
beginning with first through 4th grade materials for use by Puerto
Rican children in New York City)

NUFFIELD FOUNDATION, NUFFIELD FOREIGN LANGUAGES TEACHING MATERIALS PROJECT
5 Lyddon' Terrace, The University, Leedi 2, England. (Bibliography-

of Spanish Teaching Materials compiled by Medley Sharpies. Reports
and 0(cAsional papers, No. 34, 1968. Limited to materials available
in Britain)

PROYEtTO LEER, La Casita, Pan American Union, WaShington D.C. 20006
Martha V. Tome, Dir.

SANTILLANA, S.A. DL EDICIONES, Elfo, 32, Madrid 17, Spain, (Distributors
of books from Spain and Sbuth America-- elementary through adult))

kJUTHEASTEAN,-;,CCATIONAL CORP., Box 10867, Airport Branch, Atlanta, GA.

30304 (Ra/on de Ser of the Bilingual School, A Handbodk for
Teachers. 1968)

STUDYSCOPES PWOUCTIONS, BoX' 25943, Los Angeles, California 90025
(Distributor of childrens' Spanish books at elementary and Jr._

lave. Little Golden Books, Walt Disney, etc. Very reasonable)

ALASKA RURAL SCHOOL PROJECT, U. of Alaska, College, Alaska 99701.
(A Teachers Culde for Teaching English tc the Native Children of
Alaska (Eskimo and Athabaskan) edited by Donald H. Webster and
Elliott Canonge and compiled by members of the Summer Inst. of
Linguistics, North Amerfran Branch, 1968,'40 pp,. Contains a gentral
comparison of Eskimo and Athabaska phonology, grammar, and culture

with those of English-speakers.)

121



NAVAJO CURRICULUM CENTER, Rough Rock Demonstration School, Rough Rock,
AZ. (Oral English at Rough Rock by Virginia Hoff,man; Navajo Education
at Rough Rock; Black Mountain Boy; Coyote Stories of the. Navajo People,
Grandfather Stories of the Navajos)

NAVAJO SOCIAL ST014E; PROJECT, College of Education; The U. of N.M.,
Albuquerque,'N.M. 87106.

A

NORTHERN ARIZONA SUPPLEMENTARY EDUCATION CENTER'Faculty'Box 5618,
Northern Arizona U., Flagstaff, Ariz. 86001, Larry A. Stout, Dir.
(Teaching materials in English and Indian Lanipages - presently involved
in 'Hopi-English) 'N

SENATE COMMITTEE ON LABOR AND PUBLIC WELFARE Washington, D.C. ("Quality

..

Education for Amerian Indians."' Prepared in 1967 by the Subcommittee.
on Education)

`OW

SOUTH CENTRAL REG'IONAL ED. LAB. CORP., 408 National Old Little
Rock, Ark. 72201. (Bibliography of the Cherokees by e K. Hoyt,,
1969).

CENTRE EDUCATIF ET CULTUREL, INC., L90 ouest, re Sauve, MOntieal 12, P.Q.,
Canada. (Publishers of Apprenons a Lire, French elementary courss
materials.)

, .

LES EDITIONS DES FRERES DU SACRE-COEUR, 2244 re Fullum, Montreal 24,
P.Q., Canada. (French elementary course materials.)

LIBRAIRIE BEAUCHEMIN LIMITEE, 450 Avenue Beaumont, Montreal 15, P.Q :,
Canada. (Publishers of L'Apprentissage du Francais par le
Sablier.,sa Frenth reading ptogram for elementary' school children
using the "sablier" (hour-glass) approach.)°

CENTER FOR APPLIED LINGUISTICS, 1717 Massachusetts Ave.,
Washington, D.C. 10b36. (English as a $econd Language in Elementary
Schools: Background and Text Materials', rev: ed., October 1967.
Includes annotated sections on methodology and on pie school or
primary school materials. Selected List of Materials for Teachers
of English to Speakers of Other Languages, edited by S. Ohannessian
and Dorothy A. Pedtke)'

ESL DEMONSTRATION PROJECT CENTER, Son-Diego City Schools, 2950 National Ave.,
San Diego, California 92113.

REGION I EDUCATION SERVICE CENTER, Edinburg, Texas 78539. Al Ramirez,
Curriculum Director. ,(Produces and disseminates materials to certain

,

schools in the area) .

)

STANISLAUS COUNTY DEPARTMENTI5i EDUCATION, 2115 Scenic Drive, Box,1697
Modesto, California 95154.. (Bibliography for English as a Second
Language and Bilingual Education)
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AID/ROCAP TEXTBOOK PROGRAM, c/o American Embassy, San Salvador, El

Salvador. Dr. Donald Lemke, Conshltant. (Producing bilingual
Spanish-English materials for use in Central America. 10,000,000
books_are being used in Guatemala, El. Savador, Honduras, Nicaragua,

Ccsta RLca, and Panama.)

'ALEUT LEAGUE, Star Route A, Box 289, Spenard, Alaska. Fiore Lekanof, Pres.

.ALLIANCE FRANCAISE DE WASHINGTON, 2142-Wyoming Ave., N.W. 2008; 234-7911
James La Follette, president. Offers courses in French language
and litetature French language publications, Fee formaidershili. 1

AMERICAN- DIALECT SOCIETY; 1611 N. Kent St., Arlington, VA 22209; 528-4312

A. Hood Roberts, executive secretary. Membership: educators and
others interesed in American English. Compiles dialect dictionary
of the United States; publishes periodicals.

1,- AMERICAN ASSOCIATION FOR JEWISH EDUCATION, 101 Fifth Ave., New York,
N.Y 1003.

AMERICAN COUNCIL FOR NATIONALITIES SERVICE, 20 W. 40th St., New York,

N.Y., Mr. Read Lewis, Exec. Dir. ,

AMERICAN LITHUANIAN COMMUNITY, Presideht, Broniue Nainys, 6804 South'
_Maplewood Ave., Chicago, Illinois 60629. Educational Director,
Jonas Kavaliunas, P.O. Box 438, Beverly Shores', Indiana 46301.

AMERICAN-SCANDINAVIAN FOUNDATION, 126 Ease 73rd Dr., El Paso, Texas
79902, Miss Marie Ruiz-Esparza, Director. -

gir

ASPIRA, INC:, 296 Fifth Ave., New York, N.Y. 10001,0touis Nunez, Exec.
Director. (Sponsors dubs for Puerto Rican youth in New York
City Public and parochial high schools.)

BASQUE STUDIES PROGRAM, U. of Nevada, Reno, Nevada 89307, Dr. William
A. Douglass, Director. '

BILINGUAL DEMONSTRATION AND DISSEMINATION CENTER, 2nd Floor - Navarro
Elementary School, 623 South Pecos, San Antonio, Texas 78207,

Josue Gonzalez, Director.

BOOKS FOR THE PEOPLE FUND, INC., Pan American Union, Washington, D.C.
20006, Mrs. Marietta D. Shepard, Pres.

BRAZILIAN AMERICAN-CULTURAL INSTITUTE, 4201 ConnecticutAve. N.W. 20008

. 362-8334. Dr .\ Tose M. Neistein, executive director. Conducts courses-

in Portuguese language and Brazillian literature for members; sponsors
seminars and other public presentations on Brazilian culture; maintains
library. Fee for membership.
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CENTER FOR APPLIED LINGUISTICS, (ERIC Clearinghouse for Linguistics)
1717 Massachusetts Ave., N.W., Washington, D.C. 20036, John Lotz,

Director (Publishes The Linguistic Reporter)

CENTER FOR CHINESE RESEARCH MATERIALS, 1527 New Hampshire Ave. N.W. 20036
387-7172, P.K. Yr, Director. Research organization associated with
Assn. of Research Libraries, Maintains collection of research -

materials On all aspects of modern China since 1900.

CENTER FOR CURRICULUM DEVELOPMENT IN AUDIO-VISUAL LANGUAGE TEACHER,
The Irvin Bldg., Philadephia, PA, Charles A. S. Heinle, Dir.

CENTER FOR INTER-AMERICAN RELATIONS, 680 Park Ave., New York, N.Y. 10021.

CENTRAL AMERICAN REGIONAL TEXTBOOK_ PROGRAM. (Centro Regional de Libros de
Textos) Departamento de Asuntos Culturales y Educativoa, Organizacien-----
de Estados Centroramericanos (ODECA). San Salvador, El Salvador, Dr.
Albino Roman y Vega, Secretario General.

COMMISSION ON THE HUMANITIES IN THE SCHOOLS, P.Q. Box 15212, Steiner St.
Station, San Francisco, California 94115, (Compiling inventory of
new d3velopments in school curriculum, teaching methods, mats.,
conditions, and teacher preparation.)

COUNCIL ON INTERNATIONAL EDUCATIONAL EXCHANGE, 777 United Nations Plaza,
New York, N. Y. 10017.

EARLY CHILDHOOD BILINGUAL EDUCATION PROJECT, Yeshiva U., 55 Fifth Ava.,
New York, N. Y. 10003, Dr. Vera P. John, Dir.,

EAST-WEST CENTER, Institute of Advanced Projects, U. of Hawaii, Honolulu,
Hawaii 96822, Minoru Shinoda, Dir.

EDUCATIONAL TESTING Rd., Princeton, N.J.-08540, Henry
Chauncey, Pres.

,ENGLISH FOR SPEAKERS OF OTHE LANGUAGES PROGRAM (ESOL), Center for Applied
Linguistics, 1717 Massac setts Ave., N.W., Washington, 10036,

Misd Sirarpi Ohannessian, sir

ERIC (EDUCATIONAL RESOURCES,INFO TION CENTER), (Central ERIC Headquarters)
U.S. Office of Education, Department of Health, Ed., and Welfare, 400
Maryland Ave., S.W., Washington, D.C.

) ERIC CLEANGHOUSE ON ADULT EDUCATION, Syracuse U., Syracuse, N.Y. 13210.

ERIC CLEARINGHOUSE ON COUNSELING AND PERSONNEL SERVICES, U of Michigan,
Ann Arbor, Mich. 48104.

ERIC CLEARINGHOUSE ON THE DISADVANTAGED, Teacher- Collage, Columbia U.,
New York, N. Y. 10027.

ERIC CLEARINGHOUSE ON EARLY CHILDHOOD EDUCATION, U. of Illinois, Urbana,
Illinois 61801.
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ERIC CLEARINGHOUSE ON EDUCATIONAL ADMINISTRATION, U. of Oregon, Eugene,

Oregon 97403.

ERIC CLEARINGHOUSE ON EDUCATIONAL FACILITIES, U of Wisconsin, Madison,
Wisconsid 53703.

ERIC CLEARINGHOUSE ON EDUCATIONAL MEDIA AND TECHNOLOGY, Standford U.,
Stanford, California 94305.

#

ERIC CLEARINGHOUSE ON EXCEPTIONAL CHILDREN, The Council for Exceptional
Children, Washington, D.C. 20036.

ERIC CLEARINGHOUSE ON HIGHER
D.C. 20006.

ERIC CLEARINGHOUSE ON JUNIOR
Los Angeles, California

EDUCATION, George Washington U., Washington,

COLLEGES, U. of California at Los Angeles,
90024.

ERIC CLEARINGHOUSE ON LIBRARY AND INFORMATION SCIENCES, U. of Minnesota,
Minneapolis, Minnesota 55404.

ERIC CLEARINGHOUSE ON LINGUISTICS, Center for Applied Linguistics, 1717
Massachusetts Ave., N.W., Washington, D.C. 10036, A. Hood Roberts,
Dir.

ERIC CLEARINGHOUSE ON READING, Indiana U., Bloomington, Ind. 47401.

ERIC CLEARINGHOUSE ON RURAL EDUCATION AND SMALL SCHOOLS, New Mexico State
U., Box 3 AP, Univ. Pk. Branch, Las Cruces, N.M. 88001.

ERIC CLEARINGHOUSE ON SCIENCE EDUCATION, Ohio State U., Columbus, OH. 43221.

ERIC CLLARINGECUSE ON TEACHER EDUCATION, American Association of Colleges
for Teacher Education, Washington, D.C. 10005.

ERIC CLEARINGHOUSE ON THE TEACHER OF ENGLISH, National Council of Teachers
of English, Champaign, IL 61820.

ERIC CLEARINGHOUSE ON THE.TEACHING OF FOREIGN LANGUAGES, Modern Language
Association of America, 62 Fifth Ave., New York, N.Y. 10011.

ERIC CLEARINGI:OUSE ON VOCATIONAL AND TECHNICAL EDUCATION, Ohio Statg! U.
Columbus, Ohio 43210.

FSL DEMQNSTRATION PROJECT CENTER, 2950 National Ave., San Diego, California
92113, Herbert Ybara, Dir.

ETHNIC HERITAGE STUDIES BRANCH, Division of International Education, Bureau
of Postsecondary Education, Office of Education Room 3907, 7th and
D Streets, S.W. Washington, D.C. 20202. Dr. Don Bigelow, Director,

(202) 245-9506.
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ETHNIC HERITAGE CENTER FOR TEACHER EDUCATION, AACTE, One Dupont Circle

Suite 610, Washington D.C. '20036 (202) 293-2450.

FOREIGN LANGUAGE EDUCATION CENTER, Sutton Hall 417, The U. of Texas
at Austin, Austin, Texas 78712, Dr. Joseph Michel, Dir.

FOREIGN LANGUAGE INNOVATIVE CURRICULA STUDY (FLICS) 550 City Center
Bldg., 220 E. Huron, Ann Arbor, Michigan 48108, James McClafferty,.
Dir., (Developers of innovative-materials in Spanish as a standard
language for migrants, French humahlties for secondary schools,
Polish for areas of high Polish-American concentration and Dutch.)

HACHETTE TEACHER'S SHOWROOM AND FRENCH BOOK GUILD, 595 Madison Ave.,
New York, N.Y. 10022.

HASKELL INSTITUTE? Lawrence, Kansas 66044, (Publishers of Indian-
,

English materials for BIA.)

HEALTH EDUATION AND WELFARE DEPT., OFFICE OF EDUCATION, BUREAU OF SCHOOL
SYSTEMS, DIVISION OF BILINGUAL EDUCATION, 7th and D Streets S.W., 20202,

245-8387 (202). John C. Molina Director. Administers federal
assistance programs for primary and secondary bilingual education.

HEALTH EDUCATION AND WELFARE DEPT. OFFICE OF EDUCATION, BUREAU OF
SCHOOL SYSTEMS, Equal Education Opportunity Programs 400 Maryland Ave.,

S.W. 20202, 245-8484 (202). Herman R. Goldberg, Associate
commissioner., Provides consulting services and grants to school
district in reducing racial isolation and dealing with desegregation
problems and make grants for bilingual education and television
progranming which will aid in desegregation.

HEALTH, EDUCATION AND WELFARE DEPT., OFFICE OF EDUCATION, OFFICE OF THE
COMMISSIONER, SPANISH SPEAK141G PROGRAM STAFF, 400 Maryland Ave., S.W.

20202; 245-8467 (202), Gilbert Chavez, Director. Services as a
liaison between the Office of Education and the Spanish speaking
community in the U.S,; provides information dealing with bilingual
education and funding for programs for Spanish speaking people.

HRD/ROCAP, U. S. Embassy, Guatemala, Guatemala, Dr. Alfred J. Ravelli,
Chit.f (Funds Regional TExtbook Center of AID/ROCAP).

INSTITUTE FOR RESEARCH IN LANGUAGE TEACHING, Central Corporus 108, 15
Agebacho, Shinijuku-ku, Tokyo, Japan.

iN2'ITUTO LINGUISTICO DE VERANO, (Summer Inst. of Linguistics), Box 1960
Santa Ana, California 92702, Dr. Benjamin Elson, Dir.

Ecuador: Casilla,1007, Quito, Ecuador

Guatemala: Apartado 74, Guatemala, S.A.

Meyco: Apartado 22067, Mexico 22, D.F.

-reru: c/o Mrs. Donald Burns, Casilla 2492, Lima, Peru

(Jungle Bil. Schls.)
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INTER-AGENCY COMMITTEE ON MEXICAN AMERICAN AFFAIRS, 1800 C. St., N.W.
Washington, D.C. 20506, Jose A. Chacon, Exec. Dir. (Mexican American
News)

INTER-AMERICAN ED. CENTER, Dwain M. Estes, Dir. INTER-AMERICAN INSTITUTE,
Ivan Barrientos, Dir., 2525 Tower Life Bldg., San Antonio, TX 78205

INTER-AMERICAN INSTITUTE, The U of Tex. at El Paso, El Paso, TX 79999,
Dr. Chester'C. Christian, Dir.

INTER-AMERICAN PROGRAM FOR LINGUISTICS AND LANGUAGE TEACHING/PROGRAMA
INTERNACIONAL DE LINGUISTICA Y DE ENSENANZA DE IDIOMAS (PILEI), El

Colegio de MeXico, Guanajuato 125, Mexico 7, D.F., Juan M. Lope
Blanch, Dir.

INTERNATIONAL CENTER FOR RESEARCH AND BILINGUALISM, Cite'Universitaire,
4530 Bibliotheque Generale, Ste-Foy 10, Quebec, Canada, Dr. Wm. F.
Mackey, Exec. Dir.

JAPAN-AMERICA SOCIETY OF WASHINGTON, 1755 Massachusetts, Ave., N.W.
Washington, D.C. 20036, 265-0777, Edmund J. Dorsa, executive
secretary. Operates Japanese language school: offers lectures,
courses and filmS on Japan; offers scholarships and grants; assists
Japanese visitors to Washington, maintains library on Japanese
American relations. Fee for membership.

LANGUAGES STUDY CENTER, Philippine Normal College, Manila, Philippines.

MAESTROS PARA MANANA, TEACHERS FOR TOMORROW, (A new agency which will work
with NEA and AMAE to locate and support through counseling, scholar-
ships, community involvement) etc. Spanish surname bilingual
teachers.) Contact: Monroe Sweetland, 1705 Murchison Dr., Burlingame,
California 90017.

MODERN "NGUAGE CENTER, The Ontario Institute for, Studies in Education,
102 Bloor St'. West, Toronto 5, Ontario Canada, H.H. Stern, Dir.

MULTI- MEDIA^ APPROACH TO LIBRARY SERVICES FOR THE SPANISH SURNAMED, Colorado
State College, Greeley, Colorado, Dr. D. Harold Bowman, Dir.

NATIONAL ASSOCIATION Or LANGUAGE LABORATORY DIRECTORS, Bown U., Box E
Providence, R.I. 02912.

NATIONAL CARL SCHURZ ASSOCIATION, (NCSA), 339 Walnut St. Philadephia, PA,
Hans-Werner Deeken, Ex. Dir., (Seeks to promote cultural relations between
the United States and the German speaking peoples.. Operates service
center for teachers of German in the U.S. in conjunction with American
Assn. of Teacher of German (AATG); loans exhibits of German art
(reproductions: (1) The American-German Review bimonthly; (2) NCSA/AATG
Service Center Catalogue, annual.)
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NATIONAL CONGRESS OF AMERICAN INDIANS, 1452 Pennsylvania, Denver, Colorado,
Vine Deloria, Jr., Exec. Dir.

NATIONAL CONGRESS OF HISPANIC AMERICAN CITIZENS, 400 1st St., N.W. 20001
838-449r Manuel D. Fierro, president. Spanish speaking citizens'

interest /roqp. Monitors legislation affecting the Spanish speaking
community; interests includa'migrant farm workers, bilingual education,

etc.

NORDMANNS FORBUNDET, Minneapolis Chapter, 529 E. Minnehaha Parkway, Minneapolis,
Minnesota 55419, (Clearinghouse for Nowegian textbooks.)

NORTHERN ARIZONA SUPPLEMENTARY EDUCATION CENTER (NASEC), Northern Ariz. U.
Box 5618,,,Flagstaff, Ariz. 86001, Larry A. Stout, Dir.

NORWEGIAN-AMERICAN HISTORICAL ASSOCIATION, Northfield, Minn., Secretary,
Prof: Lloyd Hustvedt, Saint Olaf College, Northfield Minn, Editor,
Prof. Kennethliffk.

PROJECT LIBRO, The Galton Institute, 319 S. Robertson Blvd., Beverly Hills,
California 9021 (A bilingual materials center)

PROYECTO LEE, La Casita, Pan American Union, Washington, D.C. 20006,
Miss Martha Tome, Dir.

PUERTO RICAN FORUM, INC., 1501fth Ave., New York, N.Y. 10010, (Mobile
Language Lab.)

REGIONAL LABORATORIES, (There are fifteen Regional Labs funded by USOE
including the following.)

Center for Urban Edudation, 105 Madison Ave., New York, N.Y. 10016
Dr. Robert A. Dentlar, Dir.

Far West Regional Educational Laboratory, 1 Garden Circle, Hotel
Claremont, Berkeley, Calif. 94705, Dr. John K. Hemphill', Dir.

Northwest Regional Educational Laboratory, 400 Lindsay Blvd., 710

S.W. 2nd Ave., Portland, OR 97204, Dr. Lawrence Fish, Exec. Dir.

Southeastern Ed. Corp, Box 20867, Airport Branch, Atlanta, GA

30304, Dr. Robert Hopper, Dir.

Southwest Ed., Dev. Lab, Commodore Perry Hotel, Suite 550, Austin,
Texas 78701, Dr. Edwin Hidsman, Exec. Dir.

Southwest Regional Lab for Ed., Res. and Dev., 11300 La Cienega

Blvd., Inglewood, Calif. 90304, Dr. Richard Schultz, Dir.

Southwestern Coop. Ed. Lab., 117 Richmond Dr., N.W., Albuquerque, N.M.
87106, Dr. Paul V. Petty, Dir.
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SOCIETY FOR FRENCH: AMER. CULTURAL SERVICES & EDUCATIONAL AIDS (FACSEA)
972 Fifth Ave., New York 21, N.Y., Mme. Huguette Chesnais, Ex.

-Dir. (Prepares and lends for a fee materials to schools, universities,
libraries, museums and educational organizations for use in French
language and civilization, art, social studies and science courses .

and wherever France is the subject of study. Materials available
for loan include films, slides, soundtapes, records, filmstrips, and
exhibits.)

SOCIETY FOR THE ADVANCEMENT OF SCANDINAVIAN STUDIES, Northwestern U.,
Evanston, ILL., Prof. Thomas Buckman, Sec.

SONS OF NORWAY INTL. HDQTRS., L455 West Lake St., Minneapolis, Minn.
--55408, (Language camps)

SOUTHWEST COUNCIL FOR BILING. ED., Box 497, The U. 'of Tex. at El Paso,
El Paso, Texas 79999.

SUMMER INSTITUTE OF LINGUISTICS, Wycliffe Bible Translators, Inc., Box
1960, Santa Ana, Calif., Dr. Benjamin Elson, Dir. Arizona: Miss
Faith Hill, Box 612, Tuba City, Ariz., (Navajo - English)

TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES (TESOL), School for
Languages and Linguistics, Georgetown U., Washington, D.C. 2007,

Dr James Alatis, Exec. Sec.

UNITED JAPANESE SOCIETY OF HAWAII, Honolulu, Hawaii

UNITED STATES AID MISSION TO BOLIVIA, Casilla 673, La Paz, Bolivia

UNITED STATES CALTHOLIC CONFERENCE. Div. for the Spanish Speaking, National
Office, Department of Social Development, Intl. Bldg., Suites 401-404
318 W. Houston St., San Antonio, TX 78205, Antonio Tinajero-G.,
Exec. Dir.

U.S. OFFICE OF EDUCATION, 400 Maryland Ave., S.W., Washington D.C. 20202
2ommission to Study Indian Education, Dr. R. Havighurst, Mexican-
American Affairs Unit, Armando Rodriguez, Chief,fllegional Offices (9)

a
U.S. DEPARTMENT OF INTERIOR, Bureau of Indian Affairs, 1951 Constitution

Ave., N.W., Washington, D.C. 20242. Office of Territories, C St.,
between 18th and 19th Sts., N.W., Washington, D.C. 20242.

U.S. DEPARTMENT OF STATE, U.S. Mexico Commission for Border Development and
Friendship, 1800 G St., N.W., Washington, D.C. 20525.

VILLA JONES CENTROL CULTURAL INTERNACIONAL, A.C., Chilpancingo 23, Mexico
11, D.F., Roberto Cuba Jones, Dir.
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SELECTED BIBLIOGRAPHY OF
BILINGUAL BICULTURAL MATERIALS

APRENDA A CONVIVIR CON LOS NLNOS. Dr. Gerald R. Patterson and M. Elizabeth
Gullion: Spanish translation by Blanca M. de Alvarez and Guido A. Barrientos.
Research Press Co., Box 3177-1, Champaign, Illinois 61820. c 1968, 1971.

91pp. $3.00 (paperbound). Spanish: Educators, Parents.

The format of this manual is designed to ensure that the reader actively
participates in the learning process as he reads. This is accomplished by
leaving blanks as he reads (the correct response is at the bottom Of the
page). The manual explains behavior modification techniques which might
resolve or minimize behavioral problems children have. The book also gives
reasons that might have caused such behavior in the first place, and in this
way can be used by the teacher or parent as a self-examination in his (her)
child-adult relationships.

ASK A CACTUS ROSE. Written and illustrated by Adele Seronde. The Wenkart
Publishing Co., 4 Shady Hill Square, Cambridge, Massachusetts. c 1973.

4Opp. $2.95 (paperbound). English: Elementary.

Country and city life are reflected in these poems for the young reader.
The situations depicted in the poems are whimsically and colorfully
illustrated. The language used in the poems follows letter combinations and
patterns which allow for a phonetic approach to reading. The author has used
this approach effectively in that the poems are neither contrived nor stilted.

A similar title by the author is Ask a Daffodil (1967), available at the
same price.

ATTITUDES AND MOTIVATION IN SECOND-LANGUAGE LEARNING. R. C. Gardner and

W.E. Lambert. Newbury House Publishers, Inc., 68 Middle Road, Rowley,

Massachusetts 01969. c 1972. 316pp. $7.95 (paperbound); $11.95 (cloth-
bound). English: Educators, College.

"How is it that some people can learn a foreign language quickly and
expertly while others, given the same opportunities to learn, are utter
failures?" -this question is the subject of Gardner and Lambert's book,
the result of twelve years of research. The authors deal primarily with
adolescents in school settings learning either English or French, but
their observations have meaning for other languages as well. Gardner
and Lambert have avoided easy answers such as "It all depends on the
teaching method" or "Some people just have a knack for language."
Taking a sociopsychological approach, they. lave constructed the beginning
of a theory which "maintains that the successful learner of a second
language must be psychologically prepared to adopt various aspects of
pehavior which characterize members of another linguistic-cultural

group." Studies were conducted in Ontario, Montreal, Louisiana, Maine,
Connecticut, and the Philippines. Much of the information in this book
is highly technical, and a knowledge of statistics would be helpful

to the reader. However, the authors are careful to summarize their
findings in very readable narratives.
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BASIC BILINGUAL READING SERIES. Educational Sensory Programming, 2304
E. Johnson Street, Jonesboro, Arkansas 72401. c 1974. 12 cassettes,
24 lessons, 24 spirit worksheets per level (Level I-Readiness, Level II-

(Grade 1, Level III-Grade 2). $72.00 per level; English and Spanish
Kindergarten-Grade 2.

The "alternate" language approach is used, orally and visually to
introduce the concepts presented in these materials. The lessons are
presented phrase by phrase in English and Spanish on the tapes, with the
narrator asking the child to perform the exercises on the worksheet..-The
child follows the tape an his worksheet which repeats the lesson in English
and Spanish on alternating lines. The English recording-is slower
than normal speaking speed, and indeed might be too slow for the Spanish '

speaking child who could become frustrited. The materials 'can be egectivefy
used in either SSL or ESL classes to increase vocabulary and comprehension:

Basic Bilingual Mathematics Series, which uses the same approach,i* also
available (same,as regards levels, lessons, materials and price).,

BLOOD OF MY BLOOD: THE DILEMMA OF THE ITALIAN AMERICANS. Richard Gambino.
Anchor Books: Doubleday and Company, 501 Franklin Avenue, Garden City,
New York 11531. c 1974. 388pp. $3.50 (paperbound) English: Educators,
College.

In the last part of the nineteenth century, Southern Italians began migrating
in great numbers to the United States. For centuries these peasant farmers
had remained loyal to their native la-A, developing a culture rooted in
l'ordine della famiglia-a system of unwritten but strong rules governing the
family and its relationships. But economic, political, and-military re-
pression plus the natural disasters of disease, famine, volcanic eruptions,
and earthquakes motivated this group of people to move to a new country.
Richard Gambino sees-the extended family and its traditions as the key to
viewing the Italians in the United States. Through personal, experiences,
historic and literary incidents, and demographic data, the author discusses
the major facets of the Italian American culture-work, sexual and marital
customs, religioi", superstition, child rearing, end education. In order
to show the complexities of the group, he is careful to describe the
culture in terms of the first, second, and 'third generation Italian
Americans. The final chapter "What It Means to Be Italian Akerican..."
is Jf interest to any individual concerned with understanding and main-
taining his cultural heritage. As the reviewer Michael Novak has stated,
Blood of My Blood "ought to be in the hands of all'who try to plumb
their own secret identity; untangle the story of their own instincts
and aspirations."
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CALENDAR. Angel Esparaza. Eagle Book Sales, P.O. Box 98, Fillmore,
California 93015. c 1975. 12 color posters (22x28). $6.50 set.
English and Spanish: JHS-HS.

A series of historical calendafs in the form.of colorful posters. Each
pester-one for every month of the year-features a prominent Hispano and
an event, with a full color drawing of the person bY'the author. In
addition, information relevant to Hispano history and culture is given
for each day of the month. The description of the historical event and the
information for each day are given in Spanish and English. These poster
calendars can be used for bulletin boards and as topics for discussion
in social studies and history classes.

CHINA TODAY. (Multimedia) Written and photographed by Audrey,R. Topping.
Teacher's manual prepared by Dorothy Evslin. Spoken Arts, Inc., 310
North Avenue,,New Rochelle, New York 10801. c 1973. 'Six color filmstrips
(aVerage 67 frames): six cassette tapes; reading script; teacher's manual.
$120.00 boxed). English: KighSchool.

The author has written the narration through the eyes of "a typical
Chinese family" of modern China, Part 1, "China's Yesterdays," describes
pre- Revolitionary China, especially from the political point. of view. The
causes and process of the Revolution of the 1940's are the theme of Part 2,
"The Revolution." More in-depth pictures of specific aspects of present-
day living-appear in Part 3,."China's Communes", Part 4, "City Life in the'
People's Republic"; Part 5, "Flood Control and Transportation"; and Part 6,
"Culture and Sports." Precipitated by the visit of Richard M. Nixon in
1972, the series is addressed to American youth, with the stated hope that
with the information presented, new and personal judgments can be made.
The teacher's manual suggests discussions and activities in English, social
studies, art, and history classes. Selected lists of further related
readings are also included.

CINCO NINOS/CINCO FAMILIAS. Spanish edition of Five Children/Five Families.
(Multimedia) Scholastic Magazines, Inc. Ann Morris, Project Director. Order
from: Scholastic/Five, 900 Sylvan Avenue, Englewood Cliffs, New Jersey
07632. c 1974.',$59.50 for each complete unit for $69.50 with cassette

',option: $17.00 per suArate soun4-color filmstrip combinations, or $19.00
kth cassette option.WEach unit includes 5 sound-color filmstrips, a
large wall poster, Teacher's Guide (English) and Teacher's Bilingual
Refetence Guide. Spanish:- PK-Primary.
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SCHOLASTIC EARLY CHILDHOOD FILMSTRIP LIBRARY

The Engli education of this cultural awareness program was annotated in
Cartel C ulative Issue-1973. The Spanish edition is recorded by native
speakers, adults, and children. The Five Children unit is designed to
help the child "develop a positive self-image in terms of his culture."
A variety pf ethnic groups, educational backgrdunds, geographic locations,
and life styles are represented in it. Five Families emphasizes the cul-
tural variety and similarities among families in the United States. Family
relationships, from the central-child's point of view, are presented with
the purpose of increasing awareness and discussion. Scripts of the Spanish
sound tracks and vocabulary notes are the main features of the bilingual
reference guide..

CUENTITOS DIVERTIDOS. Linda Zierer Giles and Roger Salinas; illustrated
by Rosie Cano and Barbara Coulson. 'Educational Activities, Inc.; Box
392, Freeport, New York 11520. c 1975. One cassette tape; 10 books
(approximately .ZOpp. per book). $16.95 (boxed). Spanish: K-1.

This series of ten books contains rhymes about domestic and zoo animals
and about the months., It is intended for the Spanish speaker who is a
beginning reader and can also be used'in SSL classes. Each page contains
only one sentence of the rhyme with, an illustration. The rhymes are
taped.so the teacher can ,h4lp the child listen first and then read. There
are three different voices on the tape; sometimes the voices sound
monotonous and, as a result, the child"might lose interest. Nevertheless,
the rhymes are funny and will be enjoyed by.children. Titles of the-
booklets-ire El oso,:Ranas, Los ratones, Las narices, Puertas, Las arenas,
Los gatos, Changos, Los perros, add Los meses del ano.

DACOTAH TERRITORY 6. James L.-Wh.te, Guest Editor; edited by Mark Vinz.
Moorhead State College, T.O. Box 775, Moorhead, Minnesota 56560. c 1973.
56pp. $1.00 (paperbound).

Dacotah Territory is the area now called the Great Plains, "the lands
originally inhabited by the Dacotah or Sioux nation of tribes, stretching
from-tFle,Great Lakes and the Mississippi to the Rockies, and from Canada"
southward to the Okalahoma Territories, and beyond. The word Dacotah means
"allies.'.' To unfriendly tribes it means "enemies " The journal Dacotah
Territory is an independent, nonprofit publication of poetry and comment;
Issue 6 is a collection of writings by Native American. The anthology
presents a variety of styles and themes, including nature, grief, death,
and love. Indian heritage appears often in subtle Ways and is sometimes
the author's central focus. Contributors to this special issue are Roberta
Hill, Jim Tollerud, Joy Harjo, Agnes T. Pratt, Ya-Ka-Nes, William Witherup,
Jim McGrath, Thomas Peacock, Gerald Vizenor, Ramona Wilson, Jay Ralph
Johnson, Simon Ortiz, Duane Niatum, Anita Endrezze, and Janet Campbell Hale.
The journal is beautifully designed and is illustrated with photographs
of Jim McGrath's-sculpture.



DICCIONARIO DEL LEGUAJE tSUAL. Departamento Pedagogico de Santillana, S.A.
r Ediciones. Santillana Publishing Company, 575 Lexington Avenue, New York,

N. Y. 10022. c 1970. 758pp. $7.50 (hardbound)' Spanish: Upper Elementary-
JHS.

Each entry in this dictionary contains the following information for the
word: the word, its part of speech, its use as other parts of speech if
applicable, the definition, derivatives, synonyms, and *antonyms. The
dictionary contains words and forms of words which might be confusing or
cause for confusion. Very common words about which there can be no doubt
or confusion, such as pantalon, camisa, mesa, etc., have not been included;
neither have plant and animal names nor very specialized scientific or
technical terms been included.

DRUMS, TOMTOMS AND RATTLES: PRIMITIVE PERCUSSION INSTRUMENTS FOR MODERN
USE. Bernard S. Mason: illustrated by Frederic H. Kock. Dover Publications,
Inc., 180 Varick Street, New York, N.Y. 10014. c 1974, 1938. 208pp.
$2.50 (paperbound. English: General Interest.

Unabridged republication of the work originally published by A.S, Barnes in
1938. The immen e variety of primitive percussion instruments has been
studied, describ d and illustrated for the - benefit of ethnologists,
musicians, craf smen, and students of the manual arts. A survey and
history, "Drums the World Around," introduces the reader to detailed
information on 'The Craft of Drum-Making,Y "Hand Drums," Large Dance-
Drums," "Drums f the Long or Barrel Type," "Water-Drums," "Drumsticks,"
"Using the Pr itive Drums," and "Dance-Rattles and Other Sound-Makers."
The index loca es information on the drums of many American Indian
tribes as well as throughout the world, by types: the index follows the
selected bibli graphy of Indian dancing and music-books about dancing
and percussio scores of over fifteen major tribal groups.

FROM THE PROG ESSIVE ERA TO THE GREAT DEPRESSION 1900-1929. William Loren
Katz. Frankl A Watts, Inc., 73C Fifth Avenue, New York, N. Y. 10019.
c 1974. 87pp S3.95 (hardbound). English: Upper Elementary-HS.

Foruth of six volumes on Minorities in American History. Traces the
history of minority groups in the U.S. during the early 20th c mtury.
It begins with the increase of racism in the United States and continues
with the great influx of inmigramts and the rise of the ghetto. Minority

(groups begin to organize, bigotry becomes a way of life, Wilson becomes
President, Mexicans are shot along the border by Texas Rangers, the Ku
Klux Klan is reborn, immigration is restricted-all these and other
dovementW are mentioned and desc ibed.in brief detail. PhotograRhs and
prints arelUseeto illustrate t e book. An index and bibliography are
included.
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GRAMATICA CANTADA. Leo L. Barrow and Jose Villarino. Illustrated by
Hector Gonzalez; design by Michael Alan. J. B. Blanchard Press,
4695 Granada Avenue, Riverside, California 92504. c 1975. Six records
and text (170 pages paperbound). $12.00 set. .English and Spanish
(SSL): HS-College, Adult.

Designed as a self-teaching Spanish as a second language course for
beginning students; the text and records contain ten lessons and
twelve songs. The songs are used to introduct and illustrate Spanish
grammar and vocabulary. Every. lesson presents the words of a song (an
English translation is also provided), with every line of the song
,followed by a coded number illustrating a particular grammatical ruktl.,
Th rule is described and discussed in the lesson. Each lesson intros
duces one or more Spanish phonemes and their pronunciation. Also,
pattern drills and a self-test on vocabulary are included for each .

lesson. Generally,,the lessons follow a logical sequence for second
language learning, i.e., listening, speaking, reading, writing. The
recordings are clear and enjoyable and provide an interesting base for
the lessons. SOme teacher guidance is necessar,to make these materials
most effective.

HISTORIA CRONOLOGICA DE PUERTO RICO (Spanish edition. A CHRONOLOGICAL
HISTORY OF PUERTO RICO (English edition). Federico Ribel-Tovar.
English translation'by Anthony Rawlings and Peter Bloch. Plus Ultra
Educational Publishers, Inc., 137 West 14th Street, New York, N. Y.
10011. c 1973. 616pp. (Spanish; 613pp. (English). $3.95 each
edition (paperbound). Spanish or.English: College, Adult.

The author has documented in this readable reference workpome 480 years
of Puerto history-from 1493 to 1973. In, chronological order,

4
concise paragr phs detail heroic, cultural and economic progress as well
as confusing, unjust, and violent'episodes in Puerto Rican history. The
English edition is a close translation, with additional statements in
descriptions of recent events. The 1973 events described in the original
Spanish do not, however, appear in the translation. The translators
added a fourteer-page Selective Index which increases the books usefulness
as a reference tool.
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KINDLE I AND It QUIEN SOY YO? COMO APRENDO? Spanish edition of Who Am I?
and-How Do I Learn? (Multimedia) Original English production by Inside Out
Productions: Edward Carini and Maria Callas. Span*Ocedition produced and
distributed by Scholastic Magazines, Inc. Order from: Scholastic/Kindle,
906 Sylvan Avenue, Englewood Cliffs, New Jersey -07632. 1074. $59.50
for each complete unit or $69.50 with cassette option; $17.00 per individual
sound filmstrip combination, or $19.00 with cassette option. Each unit
contains. 5 sound-color filmstrips, Teacher's Guide (English), and Teacher's
Bilingual Reference Guide. Spanish: PK-Primary. /

Scholastic Early Childhood Filmstrip Library.

Children's and adult voices are accompanied by gentle music in this program
fostereing the-positiv elf-image and self-respect of young children.
QUien soy yo? the first reats the various aspects and expressions
of the self: "Me-gusta ser quien soy," "No hacer nada es algo que'hacer,"
"Paquetes'para personas," "Sent -idos y sentimientos," and "Ojsla!" The
processes of understanding oneself and changing or learning are presented
petceptively in Como appredo?: "Como hacerlo," "Si fueramos perfectos,"
"Te olvidas?" ."Quien tiene miedo?" and "Ahora que?" All the photographs
in the programi,are in colot'and present children of many backgrounds in
a variety of settings.

*

Three other_units of Kindle available only in English at this time are
Getting Along, Mixing In; and I Can-Tell.

,

,,

THE LITTLE LION OF THE SOUTHWEST:, A LIFIEteMANUAL ANTONIO CHAVES.'
Marc Simmons; illustrated by Jose Cisneros, The Swallow Press, Inc.,
-.Sage Books, 1130 S. Wabash Avenue, dhicago, Illinois 60605. c 1973. 263pp.
$8.9i (clothbound). English: HS, Adult, Library Resource.

Manual Antonio Chaves' life straddled three eras of New Mexican'history:-
he was born at the end of the Spanish colonial period; he grew to manhood
in the quarte, century of Mexican rule, and he spent his later years under
the territorial regime of the United states. His long career was inter-
woyen'ulth'the major historical events-of his time-the Mexican War,
the Civil War, New Mexican politics, and Indian wars. He was a rancher
and businessmon as well! Marc Simmons wrote this piography because he
feels "Too few of our Spanish frontiersmen have been studied in depth."
He sees Chaves as "an authentic American hero cut from the pioneer mold,."
For the student of history, the book is well - documented wifh extensive
notes and a bi,pliography at the end; for the average person 0,0 text
is readable and interesting. Simons' portrayal of the Native Americans [

sometimes lacks objectivity; for. example, he speaks of them as "hostile
Indians infesting New Mexico's frontier on all sides." This point
should definitely be discussed if the book is used in a classroom setting.
Black and white drawings and numerous historical photographs illustrate,
the story.
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MEXICAN AMERICANS:.. AN HISTORIC PROFILE. (Film) Anti-Defamatidn League of
B'nai B'rith. Order from:\ Anti-Defamatiop League of B'nai B'rith, Audio-
visual Department, 315 Lexington Avenue, New York, N. . 10016: 16mm.
sound, black and white, 29 minutes.- $100.00 (purchase price); $10.00
(rerhal pricel': Preview available. Engl:Ah: HS-College, Adult.

Maclovio Barraza, Chairman of the Southwest Council of La Raza, narrates
the history of the Mexican American, with particular emphasis on the
migrations during the last 150 years of those at the lower and of the
socio-economic scale. The conditions which existed, and exist, when the
migrations occurred are explained. The efforts by the Mexican American
at unification, with the resulting economic and political advantages
and strength, are also presented as a means of breaking the cycle of
poverty the Mexican American is in.

THE MEXICANS IN AMERICA. Jane Pinchot. Learner Publicationb Company,
241 First Avenue North, Minneapolis, Minnesota 55401. c 1973. 99pp.
$3.95 (hardbound). English: Upper Elementary-JHS.

A historical overview of the Mexican American written for children. Ms.
Pinchot begins with the meeting of Cortee and loctezuma and traces the
heritage of the Mexican American to contemporary times. She discusses
the economic, political, and social development of the southwestern
United States and the role of the Mexican American in the process.
Part IV, "Individuals and Their Achievements," describes outse-anding
Mexican Americans in various fields-ambassadors, members of Congress,
community leaders, writers, scholars, sports figures, entertainers.
The book is illustrated with black and white photographs, maps and art
reproductions. Occasional strong, unobjective statements may be
offensive to'some readers.

MULTIETHNIC STUDIES FOR :HE ELEMENTARY SCHOOL CLASSROOM. Pat Marquevich
and Shelly Spiegel. Edited by Cathy Atwood; illustrated by Bea
,Isramante. Education in Motion, P.O. Box 224, Pico Rivera, California
90b60. c 1975. 229pp. $14.95 (Vinyl 3-ring binder). English:
Elementary Teachers, Parents, Library Resource.

A collection of resDurce materials representing the major cultural
groups of the United States-Asian Americans, Eurasian Americans, Afro-
Americans, Native Americans, and People of the Americas (Mestizos).
The sections furnish information on food, games, holidays, prominent
people, and arts and crafts. In addition, songs with musical natation
and annotated bibliographies are provided. Clear illustrations wit'.
simple instructions make the art activities easy to use. Since much of
the creative material for arts and crafts is included in the manual,
the teacher needs to pruldide .illy basic supplied such as paint, clay,
yarn, glue, etc. Aithouh the book is copyrighted,' the authors have
allowed pages to be reproduced for classroom use. The ring-binder format
allows several teacher to share one manual, if necessary.
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MYTHS AND GODS OF ANCIENT MEXICO. Written and illustrated by Vincent
P. Rascon. Educational Consortium of America, P.O. Box 1057, Menlo
Park, California 94025. c 1975. 12 color posters (11x24). $10.00
set. Spanish and English: JHS-HS.

A study print set of twelve full color drawings. Each of the posters
has an. English and Spanish text on the author's interpretation of the
myths and legends of the Olmecs, Toltecs, and Mayas.

NTC DUPLICATING MASTERS SERIES. National Textbook Company, 8259 Niles
Center Road, Skokie, Illinois 60067. c 1974. Set of five books $25.00
per set (paperbound). Individual prices and paging listed below for
each title. Spanish and English: Elementary-HS.

Supplementary reinforcement and enrichment material for-use_in Spanish
as a second language classrooms. These word games are designed to
review and enlarge vocabulary in a ilifferent and interesting way
'for the student. An answer key is provided for each set of materials.
Individual titles follow.

BUSCAPALABRAS: Robert Decker. 40 masters. $7.00.

Set of 56 games (with teacher's guide) which include fourteen readings.
The readings present words used in the puzzles. English translations of
difficult words and phrases are provided.

CRUCIGRAMAS PARA ESTUDIANTES, SET 1 AND 2. Jane Burnett. 24 masters per
set. $6.50 each: $10.00 set.

Each puzzle contains words about one specific subject-the house, clothing
town, food, colors. Puzzles are English to Spanish, Spanish to English,
and Spanish to Spanish.

PASATIEMPOS PARA AMPLIAR EL VOCABULARIO. Cecilia Caycedo de Naber.
24 masters. S6.50

Contains 31 word games for the beginning student in grades seven to nine.
Each puzzle contains words for a specific subject.

ROMPECABEZAS PARA ESTUDIANTES. Jaime H. Padilla and Maurie N. Taylor.
24 masters. $6.50

Forty-two word games and puzzles entirely in Spanish. For use with junior
high and high school students, the games contain idiomatic expressions,
proverbs, and riddles.
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PRIMEROS CONCEPTOS: 1 y 2. Spanish' edition of Beginning Concepts.

(Multimedia) Scholastic Magazines, Inc. Ann Morris, Project Director.
Order from Scholastic/Beginning Concepts, 904 Sylvan Avenue, Engle-
wood:Cliffs, New Jersey 07632. 6 1974. $69.50 for each complete
unit,, or $79.50 with cassette option; $17.00 per individual sound
filistrip combination, or $19.00 with cassette option. Each unit
contains 5 sound-color filmstrip combinations, 5 large foldout books,
34 miniatures of the 5 foldout books, Teacher's Guide (English),
and Teacher's Bilingual Reference Guide. Spanish: PK-Primary.

Scholastic Early Childhood Filmstrip Library.

Unit One treats the concepts of size, number, color, shape, and
texture. Unit Two themes include opposites, position, time, parts
of the body, and growth. Familiar objects and activities included in the
program serve to extend learning on a variety of experiential levels-
visual, kinesthetic, and auditory, and sensory.

The miniature foldout books are the children's copies of the filmstrips,
while the larger form serves as a wall chart. The cassettes include
adult and children's voices, all in Spanish, with appropriate adaptations
in words appearing in the multiethnic visuals. The teacher's guide,
prepared for the original English program is supplemented by the bilingual
reference guide, which provides the Spanish script and vocabulary notes.
The program was adopted by Texas in 1974 for use in English and
bilingual :kindergartens.

PRIMEROS DESCUBRIMIENTOS EN LA CIENCI4: LOS ANIMALES. Gretchen B.

Teschner; Spanish translation by Carmen Lagos de Signes. The Con-
tinental Press, Inc., 2336 Farrington Street, Dallas, Texas 75207.

c 1974. Set includes Teacher Guide, 8 posters (11x17), and 8 work-

sheet masters. $5.95 set. Spanish (Teacher Guide in Spanish and

English): Elementary.

Based on First Discoveries in Science: Animals.

Designed as an introduction to basic science concepts such as: there
are many kinds of animals; animals need food, water, air, and rest;
animali live in different places; animals help people. Eight concepts

are presented in eight units. Lesson plans for each unit state the
objectives for the unit, suggest a teaching procedure for the poster \
and worksheet, and contain suggestions for additional activities.

PUEDO: 1 y 2. Spanish edition of I Can. (Multimedia) Scholastic
Magazines, Inc., Ann Morris, Project Director. Order from:
Scholastic/I Can,.904 Sylvan Avenue, Englew4d Cliffs, New Jersey

0763?. c 1974. 549.50 for each complete unit, or $57.50 with cassette
option; $17.00 per individual sound-color filmstrip combination, or
$19.00 with cassette option. Each unit includes 4 sound-color film-
strips, 4 full-color posters (27x21), Teacher's Guide/Activity Book
(English), and Teacher's Bilingual Reference Guide. Spanish: PK-

Primary.
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Scholastic Earl% C1,1!ULoo',1 '.-ilmstrip Library.

This early learning supplerentary program was designed to extend young
children's competencies in academic and personal areas, in the school
setting. Unit One deals with ,the themes of music and dance, cooking,
making and giving gifts, and fastening things. Unit Two talks about
construction and role playing, taking care of oneself, caring for
living things, and communicating.

Large posters reproduce a key photograph from each sound filmstrip,,
_ and may be used as -visual stimulus for identification of activities

relating to ea theme.' This set is part of a program adopted in
Texas i i4 for use in kindergarten classrooms.

THE PUERTO RICANS IN AMERICA. Ronald J. Larsen. Lerner Publications
Company, 241 First Avenue North, Minneapolis, Minnesota 55401. c 1973.

87pp. $3.9', (haribound). English: Cpper-Elementary-JHS.

A brief gcographical description and history of Puerto Rica, Puerto
Rican immigration to tne mainland, and the individual contributions
of Puerto Ricans to American life and culture.

READINGS ON LA RA;'A: THE TWENTIETh CENTURY. Edited by Matt S. Meier

and Feliciano Rivera. and Wang, A Division of Farrar, Straus
and Giroux, Inc., 19 Union Square West, New York, N.Y. 1003. c 1974.

277pp. 53.30 (paperbound). Finglish: College, Professional Resource.

America Century Series.

The social and econor:.L ,ondilons of the Mexican American since the
early 1900s is th,! subject of this collection. The articies, excerpts
from books, transcripts of speeches and hearings, and doctoral
dissertations, dating from the 1920s until the present and written by

'government (federal, state, and local) officials, professors, and

students, I f1 t. t auditions and attitudes prevalent at the time

the articles :')eared. The selections are chronologically ordered
and include studies or '_:tie waves of immigrants, investiga6ions and

differing explanatiwns of the \nglo's treatment of the Mexican and
Mexican's attituue it tile race of such, articles on the Mexican
American during ::or:.;, War II, and descriptions of attempts at

organizing as well as of political organizations. Some of the

authors and authoring agents are: Monthly Labor Review, Sleepy
Lagoon Commission tapers, Alfredo Cuellar, President's Commission

on Migratory Ial,or, ;),;r-lal of Current Social Issues.
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SCDC SPANISH CURRICULA UNITS. Developed in the Spanish Curricula
Development Center (Miami Beach, Florida) by the multiethnic staff.
Available from the Dissemination and Assessment Center for Bilingual
Education, 6504 Tracor Lane, Austin, Texas 78721. c 1973. 1974,
1975. The multimedia units include readers, cassettes, puppets,
teacher guides, supplements and ditto packets. Units 1 and 2,
$85.15 each; Units 3 - 5 $123.30. Spanish and English (Bilingual):
Primary.

Descriptive brochure on this bilingual curriculum and detailed price
lists available from the publisher.

A complete, nationally field tested curriculum created to support
Spanish-English bilingual, bi ltural programs in the primary grades.
The teacher guides are avails: -.e in three versions: Southwest, North-
east, and Multiethnic editions. Complete curriculum is composed of
five areas of instruction:

Language Arts (Spanish)
Social Science
Science and Math
Fine Arts
Spanish as a Second Language

Each atea of instruction implements the underlying thematic structure
stemming from the Social Science Strand with themes overlapping each
unit. The themes for each unit are:

(Grade 1) Unit 1:
Unit 2:

Unit 3:

(Grade 2) Unit 4:
Unit 5:

Unit 6:

(Grade 3) Unit 7:
Unit 3:
Unit 9:
Unit 10:

The classroom
The family .

The school

The neighborhood
The school as a community
The neighborhood as a community

The extended community
Communities in the nation
The nation as a community
Communities around the world

The curriculum units, criterion-referenced achievement tests, individualized
review kits, and teacher-orientation kits will be available at intervals
designed to assure continuity of instruction through the third grade of
Spanish-English bilingual programs. Units 1 through 5 available as of
September, 1975; Unit 6 available December, 1976.

VIETNAMESE MATERIALS. Center for Applied Linguistics, 1611 North Kent
Street, Arlington, Virginia 22209. Price information given below
for each title.
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A DIRECTORY OF PERSONNEL RESOURCES FOR THE EDUCATION OF VIETNAMESE
REFUGEES. ($1.00) A list of both Vietnamese and American ed@cators
with special expertise in teaching "content" subjects in Vietnamese
or English as a second language.

AN ANNOTATED BIBLIOGRPAHY FOR TEACHING ENGLISH TO SPEAKERS OF
VIETNAMESE. ($1.50)

ENGLISH TO VIETNAMESE PHRASEBC)K. ($3.00; 2 accompanying cassettes
$13.00) Designed for the Vietnamese speaker.

HINTS FOR DEALING WITH CULTURAL DIFFERENCES IN SCHOOLS: A HANDBOOK FOR
TEACHERS WHO HAVE VIETNAMESE STUDENTS IN THEIR CLASSROOMS. ($1.00)
For American teachers who wish to understand the Vietnamese school
environment. "Particularly delicate subjects are dealt with,"
according to the publishers.

VIETNAMESE TO ENGLISH PHRASEBOOK. ($2:00; accompanying cassette
$6.00) Designed for the English speaker. so.
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SPANIR-ENGLI§H SUGGESTED MATERIALS LIST

1. zIsael, ?.0. .0o4 Potales aew

.113sroo- .it 1)74,(Disnop)
30 reader.; Di:: de poi, 173.00
30 ..-4bs, 1 Frearatioli 3.00
1 .G 4 set.; cart.s 2.00
u;:tra .iedders, 4e 15.00
-..;r.: .4:4u4s 25.00
-xtr4 ;rep .4aLual 20.00

C-rds net 5.00

Ciele ..t-_

Iac. rea4Lf:;, (Lisaop) , 190.00
1 4.6, et Cd.r4J

4ielo ::ea4ers 6.00

:G

C4i4,

.er_

rea4er3. 14, (Lis lop)
i 1 eet of
voe4L-i.rj- ,2414s

15.00

5.00

22.50

118.00
anitoL, 42 Arena reduers 4.90

Leacaers ,uiue 5.00
..-.;r4-itos 4o ..r,44 fl.s1 Carus 20.00

.,ox 5J09 San Antonio, Texas, 78201
LA..:uJ Col Fa1.41es -ilin,ues

4111uita it z
'1:14a la .art L

1.75
2.50
7.50

,dc. 1. ..,00K.J 1 record anu fiLsstrip 22.50
,ord5

s

stories _,Dr

2.45

1. :o-Leve. 1 1.95
Level 1 1.95

3. .ds Leve-
4. Leve- z 1.95
5. 1.95
6. ".; 1.95
7. Dlaa Fii_.ices Level 4

e. Ldye-level 4 1.95
). ..o_bres y L4e.,,.res-uevel 5 1.95,,
10. 444 ?laces Level 5 1.95
11. C%;stu-tres 4(11 afro Lauo de La Frontera Level 6

12. ,:..sto p.,tiro:,., tae ,order-Level 6 1.95
13. 4e1 ,urrio-Level 7 3.50
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2(zd,csted .aterials)

'14. Traditions in cne Barrio Level I' 3.50
15. ia-files ..exieou..lericanos Level o '3.50
16. lezican A4erican Profiles level 0 3.50

4u.a.IC/Alexander ..ot.Aer uoose on tile aio Grande 2.45
77.a4IC/ndop let's play ,ames in Spanish 6.50
'13.a:TC/Vo.,an LL-rry rounu of L,a.aes in Spanis 1.50
,O.a .das,;eta SP Cuadernos Diversiones Disney, do. 1-6 3.60 set
.r. 9 Jow_ar oo. 412 Cancioncitas Para Chiquitines 4.30
Lo6- any, iiecord

:.r. 11 .,,ow sr oo. 414 ..Tue,,os kieni,uies para Chiquitines
oco,_ rocord 4.30
L. ',A)3 g:ducation iiexican dative Costumes
A. 504 Jexican .ative Dance 2.k5
ii 5,35 .:e;:ican oacive Arts and Crafts 2.25
.15219 4os S-4U0r) ;autos de iexico Recbrd 6.25
jL4o Coo/US/olen4 eaz Sonus in Spanish for
Children-rcco,.u 5.95
:1J213 ::jos 2006 Cantems oinorrecord C.25
jU214 Kjop Canteaos en Esbafiol (part I) recoru 6.25
.716 oCA/Galarza nicar.oz Chicanas Prominentes(posters) 9.50
V17 oCA/Rouriquez A ,Lortfolio of Outstanding ALlericans
of jekican uesceat (pesters) 9.50
DL57 Follett us Vel,Isquez the 1:ew. Velasquez Spanish
.:z1j.ish Dictionary (TeucOtts) 10.75
V 1 LaLinao ae Alfabetizaciofi 7.95
LA317 Reseazct Pre 2L-Ujo, Pro,ram
Spanis4 Pronetic Pro,rail 6.00
Opanis., ooh I 1.90
Spanisa JorLzook I o 2.35
Spanish RcaUia,, Teacher Guiue" 3.00
onzlish ioraook I 1.90
5,4L;lis4 ..00k I 2.35
,,A423-Suseatu Ateceario Disney .75
oilLoario Disney 1.95
Lecturas Disney 1.95
14.7-Iucal Initial. Sounds i4 :,prxnish 12.50

Liccicaario Ilustraao 1.85
F-O3RDs
1. 14 t:aatt.os 4::4os(..usic cook)

.; 200)- Cuatelios 4i4os (Record)

11 15 Cantos de 1.e..zico (Sons 3ook)

o .310 Cantos cc lie::ico("2.ecor4)

.1 43 1.014 Vai-os a Cantar (cook)

L-17o oola Vailos u Cantar (Record)

C/F 100 ouildinu your spanish Vocabulary throu6h
...usic Volume 1

Volume 2
7ilmstrips ana ,,00ks
- Foreii,n Laa,ua,e Audio-Visual
Laa,;da_e

Caperucita ;-,ja

Los Tres Osoc
Las Cuatro Cantaates de Guadalajara

Flautista ue aawelin
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.4
Los Cuatro Cantantes de Guadalajara 14.75

E1 Fleutista de na.delin 14.75

Doca Zorra y Doila Cicueaa 14.00

,Dona Citjarre y DoUa Loii,a 14.00

\ LA 2&6- Fabulas

'\Chiquita-y-Pepita

Tina La Tortuca
Leonardo el Leon Y raaon el Raton-
Books 1.75

Records 2.50

FiLatrip 7.50
ClassroOu Pac4.: of 10 books with one title, one record and

one filustrip 22.50

LA 297 cuade:no Jorkbooks
Voluue 1, 2, 3 ( :?ecouena Vol. 1 for 1st rade)

each k:.45

4b D- liotiler Goose on the Rio Grande 2.45

50 D-La 1,avidad (Teacher Resource) 6.00

80 A Cuaderaos Diversiones 1-6(per set) 3.60

33 L University of. Cnick;o Dictionary
.-spanishi.:ni4lish(Teacher Resource) .95

C I 109- Cancionea Infentiles iiexicanos 2.50

C I Las Rejas de Chapultepec 2.50-

3. Bowmar P.O. Box 3623 Glendale,California, 91201
Readin. En,liJh Grades 3-6

796 ron; Cedaper nook 1-5 minute 2.45

Children song's of :iexico(copy page 41)

147 Record 6.50

uo. 149 Jool. 2.05

Lowuk-r Records .iotor Skills 5.99

(a) Fun and Fitness
(b) Rope jumpin, ana ball handlinc
(c) Dasic :iotor ;kills

Reccrds and Books Fare. Chiquitines 12.14

7,6 Wrong way Cal-per book one 2.45 ,

(uiniuuu order of 5) 1.95

920-Student Practice and Reinforceuent Book

(solo, only in sets of 10) 4.90

;21 Teacher's Iwition
Practice aud reinforceaent book .49

7>;7 Pawl() the Bullfik,hter Book Two 2.45

order of 5) -1.95
922 Student Practice auu Reiniorcedient Look

(sold oily in sets of 10) 4.90

;23 'ieachers 41,dition,
.49

Practice uuu Reinforceuent pooh 2.45 each

793 Lrivin, throu_h the Clouds bOOL Three 1.95

of 5)

..,tuuent Practice and Reiaforcie-ent uook 4.90 set

(sold, only in sets of 10)

25 leacners .aition,
eldctice and Peinforceuent Book . .49

799- A hild bus Ride Lkoi. Four 2.45

Oruer of 5) 1.95
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(Pace 4) ;

926 Student' Practice and Reinforcewent Dook

(sold only in jets oi 10) 4.90 set
927 Teachers Edition

Practice and Reinforce.ient,Bdok .49
600 Patch out for Alli6atora; Book five - 2.45 eachr (jinimuli order of 5) 1.95 each
926 Student Practice and'reinforcemen- book

(sold only in sets of 10) 4.90 set
92) Teachers Edition, .

Practice end neinforcel4ent book .49
801 Out at Hol..e Plate Book Six

,.. 2.45 each
(iiinimum order of 5) 1.95 each

9,)() Student Practice and Reinforcement zook
,

(Sold only in sets or 10) 4.90 set
931 Tt,achers Edition,

Practice and Reinforcewent Book .49
106 Teaching :,trateGies for Books 1,2, and 3 3.95
107 TeachinL otrategies for dooks 4, 5, and 6 3.95
1152 hiway ::olidayb Test Packa,e, Books 1.3 4.85

(10 Criterion Reference Test Booklet 1,
1 Teachers ...,ciition of CriteriOn Reference Test

Booklet 1, 1 Lxatuinera i,ranual for Tests)

1153 hizhway holidays Test Paci),6e, nooks 4-6 4.85
(10 Criterion Reference Test 13ooklet 2,
1 Teachers Ldition Criterion Reference Test
Booklet 2, 1 .14...Liiners iianual)

Listening, tapes to aCcotipany the Eieries in preparation
4. Cont:inentl .00h Co...1%ny

. 11-0:j 46th Avenue, Lon,; Island City, ill/ York 11101 .

COB20 ::ateuatica Pre Lscolar 1.95
COB21 ' " Craae.1 x.25
C0B22 Grade 2 2.50
CU3,3 3 J 2.75
CCL'24 (... it , 2.95
(.:05. 5 2.95
c0s26 6 4 2.95
LaiLene y Palabra2 1st, r.nd 2na Courses (Teacher Resource) 1.50 ea
Len,ua ..;spailolL Boo:. 1 -2tok 2 and Book 3 (Teacher Resource) 3.50 ea

5. Gessler Publishin, Co. 4
Scrabble en LspaLol (43) 5.99
Licciona,:io ue sihoniLios y antonillos Teacher Resource 16.50
2000 Dibujos 3.50
l'ictoriai liap of ,lexico 2.50
Los ati.los Cnistes 1.95
Monopoly (JueLo ae Coeieau) (6-6) 1 9.95
Recorus
Pan Ai,erican Folk Dances 5.45
Sine alone., in Spanish- e
Vocal 6.95
Instrwaenai 6.95
Set of two with 30 to ;-to 16.50
Spanish :,ohl:-, for Children 6.95
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Books

Peanuts Books (3 -8) or\

Eres el ColLo, Cnarlie Brown 1.50
4,stas Perdido, Charlie Brown . 1.50
T4 vas a desnucar, Charlie Brown 1.50
Eres increible, Cnarlie.Brown 1.50
Snoopy, Vuelve a Casa 1.50
Hay que ayudarte Charlie Brown 1.50
Charlibrowd 5iempre a flote 1.50
Stt of ei.:ht Charlie Brown Books 10.75
Colorea (5 Titlea)
Aventura en la lung

.95
tin diren-la .4ontaha

.95
Tren de Colores .95
tesoro .sin nomibre

.95
Donald y Pluto

.95
Cuentos Lniversales 4 Books(edch) 1.50
Don cluiote (for children aces 6-11) 2.25
CuenAos para nilios 4 books (each) 1.50
Fabulas 4 books (each) 1.50

6. Lakeshore SF Ba, Area
1144 ilonta6ue Avenue, an Leanaro, California, 94577
iiB 7524 Picture Sequence 2.00
DEal 126 Children of the .lorld 2.95
R1,23 apanish Common fiords Bin,o 2.50
A6b502 Livinc toL,ather in America 6.75

310 Conteuriorary American Indian 10.00
A03279 ,L4erican 4oLlens bale Yesterday-Today 6.75
A-74460 LearLing about Human Relations Prints

, 5.50
.ED9114 Social 0tudies Strategies v.95
Cuisehare Rods cX30o0 57.50
DFD-7702-11T97%
Drr 02 'Armin, Touch Lame 6.50
JF .lath Baseball ' 8.95

7. DU: 7440 1:atchez Avenue 441.es Illinois 60644
805 Tarjetas de secuencia de ,Tamahos 2.50
d15 Cartel (4(2 4niwales Domesticos 3.50
-619 Rope Cabezas ue nombres 4.75
808 Caeteles de Tribajaaores T 5.00

. 8. Scott, Fores..an, Company
Glenview, Illinois 60025
ludiccionario ilustrauo, edition Pictionary
ailinc,ual Blitiou, 2ond edition (d) 1974 1.53
Libro ue Actiidades-Activity Book .66

9. Rando House Inc.-457 ,ladison Ave. clew York City, i:ew York 10022
Order "Bntry Department /1-3-Westminster, Wary land 21157
Drill and Practice
01562 Starter Drill aria Practice Kit 84.72
01504 Drill and PtActice L;.tt. AA(3) 73.35
015d6 " Yg1(4) 73.35

" i;

01588 :cc(5) 7.35
01590

17

DD(6) 73.35
The Cat in tka Hat Beinner Book Dictionary in spcnish 3.36
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10. bilincual Sciuodtional oerNrilces, 1607 hope Street, P.O. Lox 669^
South Pasadena_ California \91030
TA-45 Phoneti,.! Visual 18.95
ATA-32 Aztec Calendar 4.50
sTA-36:-playan Calenuar 4.50
ETA -32 Mayan Zodiac 4.50
Baile Diaact:;

.wile de los anLaales 7.50
baile de'uisfraces 7.50
Trades ue la Republica iieicana(2 Posters each) 1.95

11. Continental rre6s 401 S.W. 11th Avenue,'
Portland, Ore on, 97295

Diversiones Para Practica Fonetica' 4.50
Crucirases Practica Fonetica
1Sonidaz I111Claie 3) 4.50

12. sditurial AlLaues, 1031 Franquette Avenue, San Jose, Calif. 95125
.

. Hiotoria Veruaatra de una ,ota de uiel
-.Aqui y alla en California .

Poe-as Parvulos .

Rih4as Tontas

Zoo Risa
Zoo Fun
ias Poeluas Parvulos

Un poco de ;:exico
.

Verdauera iiistoria de una Jotella de Leche
Poe.aas peque-peque-pequeAitos .

Cho6orro_. K.

Todo iiunao, Let
at econoz,y price of t..e ..iniLibros does not perLdt .6ditorial

i luaden to uistribute free sauple copies or exawination sets, 'Parcel
ost prepaiu.
One to tee epics C461 1.40
Flour Copies or ..ore, each 1.25

13. J

ouLhton :iifflin Cos.pan:'. (77\California Avenue, Palo Alto, '

alifornia 54304

`k.

:yis prilatras lecturas,

Total Classroo.0 set 1-40144
10

./'

25 pupils 'dorl.buol...s

25 sets of readers
Teac..1t.A.'s Quid...,

Thei-atic nictres ,

-Picture an wo:a cards
2s.

boxes for sorti:._ Total set 104.57
14, SantillaLa'Puolisnin Company-west Coast

P.O. so,. 4(..,7. i-lact.atia, Carifornia 92670.
Itt.... t.I.). (Pxueba ue Aptitua Para la lectura)-
A173tqdent's ..:.aerial. "..$ sooklets (soda couid) set .75
A2-2eacner.s ikuide and Flusacards _1.'25

Cl-,Iira 1.75
C10-CRA 1-4 slue Coaeu 1.50

k,C2-ilirl y *see

-

3.35
C3-';orkbock revel 1 N

"\ 2.35
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Cli CRiel .1 4 ?Wale coueu 1.50
C4 Lee y Tr-t-ja 4.Go

Cl k CRALT 1 4 Rec.. :)50

C5 a korbook L?Nel 1

`1

Cu Trtibaju. y Airehue 4.co
C7 "orkbook. 3 Level 1 2.35
C13 CRATA 1-4 hric,ht ,seen coued 1.50

Teacuers Cai-e (level 1) 10.55
C; :eucaers Gaiue :Level 1) 5.25
C14 Flashcaruz 17.35

0
Ci5,..astsry Test 1 .75

1/. .pasha LAI.G0AU.. "ultiLeuia--P.O. lx)- 111, Glen itOck,
-ew Jersey 07452

by ..anuel V. hernanuez, Levels

1, 2, 3 each (Teacaers Resource) 1.90
lo. Larcourt, erace unu Inc.-'757 3rd Avenue, ..ew

York City, -el: York 10016

La Fists LT Joslin J.37
17 Cro'rn Pu..lishers, Inc. 419 Park Avenue houtn_ fork

City, _ev .urk 10016
A treL.sur. of .e:kican Folkways ( Teacher .,esource) 10.00.

16. Disse-dnatioh Center for -icultural

6504 Tracor L_Le Te;:as 76721

5panisn geauia; Ch&rts(k 3) 10.00

Aprendenos Coh Gusto-Actividau:s en ..spduol Para ,duos

Bilin,ues(r:e.7.cher .resource) 1.05

.d A-,iehte y Yo (Zeuc...er Resource) 4.00

Resource .k.te...141 Jilin,ual 4,ducation(Teacher Resource) 4.25

Inf0rnatiol. anu ..aterials to teach the Cultural

herita,e ALerican Children (Tec.cher Resource) 5.60

Iue bonito es Leer'.
eac.,er.; 4.00

(-uauerno ue ejarcecaos 3.00

Flas-ckr-s 2.70
ie SCDC ..aterils are available. Finci includes: a total price

list of the ca.poaents available. Order only the Southwest

eultion.

61RA.:L5 PRICE

ARTS

-CI

/

t'eacher's Guiues 3.00
0uppleent 4.00

itto Packet 8.00
,Jet of 90 Readers lO.CO
I...at of 2 pupilets 3.0A.

33.80

Teachtr s Guiue 3.85
hupplc...ent .8o

Ditto Packet 7.00
11,65

Teacher s Guiue 4.70
DuppleLent 1.35
Ditto Packet _7.50

13.50
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STRAJDS
FIji. ART.) leacael.'s Guide 5.00

Supple-eat .8o
Ditto Packet 7.00
Audio Cassetts 1.35

N :15
SPAr:ISK as A Teacner's Guide 3.40
Second Lanc;uaLe Supplement .80

Ditto Packet 7.00
Set of 2 Puppets 3.00_

TOTAL PRICE GRAD..,, WIT 1 84.35
..paule puppets as in LAJGUAGE ARTS Strana

Th- SCDC AM. AVAILABLE FOR UJIT 0014, GRADE 0.ai PER WIT AliD PLR
ITE:1 FROM THIS COITAilY

.CDC .:aterials price list continued
Gracie one, unit 2 of the ..Jrtheast, ultiethnic, and Southwest Editions

STRA.IDS T' C'

LAITGUAGE ARTS Teacher's Guide 9.40
Supplement . 5.80

. Jitto Packet 5.50
Set of 120 Readers 25.55
Set of 2 puppets

J..9.9
49.25

'SOCIAL SCIh::C..: ?eacher's Guide 4.75
ouyplement 2.70
Ditto Packet 4.35

11.80
SCIEiiCE /MATH Teacher's Guide 5.80

Supplement 2.60
Ditto Packet 5.00,

13.40
FLNE ARTS Teacher's Guide 5.6o

Supplement 2.50
Ditto Packet 4.50
Audio Cassette 1.40

14.00
SPANISH AS A Teacher's Guide 5.60
SEC DD LANGUAGE Supplement 3.25

Ditto Packet 4.75
Set of 2 Puppets* 3.00

16.60
*Same as puppets in LANGUATE ARTS STRAND/

Artes de 2exico-- Anores 262. :iexico 12, D.F.
No.,125-La Epoca De Juarez (1970) Teacher Resource 10.00
No. 108-LA Cocina Mexicana 11 (1968) Teacher Resource 10.00
No. 122-Hidalgo y la Ruta de la Ind'pendencia (1969) 10.00
No. 121-El D4ce en Mexico(1969) Teacher Resource 10.00
Inah-Tepotzotlan(September) Teacher Resource 10.00
No. 146-Consumacion de la Independencia (1971) " 10.00

Nacimiento, Villancio y Pastorela " 10.00
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La Historieta :lexicana

No. 147-E1 Humorismo Mexicano(1971)

Materials listed are produced by CANBE Order through the
Disemination Center

10.00

10.00

Artesania Para Cada Ides Escolar(Teacher Resource)
Fine Arts Activities(Teacher Resource)
El Camino Hacia La 3uena Salud

Math Supplementary Activities (Teagher Resource)
Leyendas Hispahas (Teacher Resource)
Participando Aprendo (Teacher Resource)
Social Scienc Readers
El Seis de Enero
Con Jose"Iodo el :rho

La Visita de Tio'Ramon
La Sorpresa
La Panderia".
IQuiero it a Ver La Nieve;

Social Science Supplementary Activities
Ctucigramas
Escuchando y participando xorendo-Alphabet Cards 2.00

Serie de rimas Ilustradas 1.75
Spanisn as a Second Language
La Tortilla Enorme

GRADE ONE UNIT 3 OF THE liORTI_AST, MULTI-ETHNIC, A:TD SOUTHWEST EDITIONS

STPANDS ITEld PRICE

LA iGUAi Teacher's Guide 11.10
.:u1.p1ement 9.60
Ditto Packet 3.25
Set of 120 Readers 36.00
S-4, of S l'unpets 3.50

i'OTAL

'leacher's Guide 5.20
Eupplement 4.05
DItto Packet 1.85

11.10
SCIENCL/nkTH Teacher's Guide 5.75

Sur-plement 3.10
Ditto Packet 2.15

TOTAL 11.00
ATTS teacher's Guide 5.80

So.pplement 3.20
Pa :et 1.75

Audio Cassette 2.00
TOTAL 12.75

SPAI;L:H AS A TE:ar_ner.3 gulle 7.45
SEC= LANGUA3-L BuITLemeLt 6.05

Ditto Packet 2.40
Set of 120 Readers 21.30
Set cf 2 r-uppet3* 3.50

TOTAL 37.20
TOTAL TPICE GRAL:. 0.d;, nil 3 .;;135.50
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19. Corr... .r, Yilms--65 E. South Water Street,
OLL!

,21-enta.; k2;,und fiLastrips)
711:-ctri3c

6 Caosettt-
20. Urban !.edi- ,:ateriais, Inc. Roslyn Heights, New York

11517

The AlpLabEA :oc, (Filmstrips)
4 FiL.strit

Teacher's rruide 34.50
Paco ard fqinting Pals Spanish edition
FilLstrip
Ca:,sLtte

leacheric
17.50

21. Practical Company--P.O. Box' 5388; Dallas, Texas-75222
:73a1L( GaLe (..-4)

7.50
Ail:na Chart 7un 3.00
3efore _ILd After Li- an Match Gaze 1-3 2.50
Color an,.: S:.ape Elin;o Game 1:-.2

3.95
Fit-a:u.rIbtr 3aie K-2 2.85

AlLa :.suer GarLe K1 7.50
Jur_bc :ur-urals K-2 2.75

22. Ed--.-Cards Corporation-60 Austin Blvd.; Commack,
.;cwwYcrk 1172-;

Spanish-S:lish Flashcards 1.75
23. CheLs and Asoclates, Inc.--P.O. Box 833; San Bernardino,

Californi, -11401

F,_:Durce:

.:-101-Creati;.J -i_incjIal Language Development 1.50
-u-Lurials for Learning Centers 1.50

Fol.1-1n_ in a Spanish Lnglish Classroom 1.50
Instruciton for the Bilingual

Classro:,- 1.50
Small Group Classroom 1.50

_diingusl-Bicultural Learning 'Centers 1.50
..ti.ajemc!nt Training in the Bilingual

Classr,,on. 1.50
r,ration of America-636 Eleventh

Avtne, York 10036
1.1L,Palabras 2.95

'Lect_,rs
:15353 Cc_ tast1Cas 1.25
:1S354-E:trf-11:: 1- 1,ro 1.25

1.25
f:15256-11u..icnes de siempre 1.25
315-7-:',ecuvr123 :slices 1.25
S15 tre',,o1 de U;.=3 1.25

._trim (TLacher Reference)
4 -., ;43 f'_r

2".;C".; Dib,cs 3.50
25. ;11:-,t Street, Lerkeley, California 94709

Lev.:1

:-rlas y las Flacas .59

73.50
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10;'-i21 Burro Y Zorro .59
1(,1-Loo Asno, .59

AL.1..iroso .59
f:uf.rvo y el Zorro .59

10( -/..queiCi le Pone el Cascabel al Gato? .59
107-La Litbre y la Tortuga .59
.).59 per booklet plus shipping

(Classroom discount for 30 of any one title) 15.00
118-Kindergarten Bilingual Activities Guide
(Teacher Resource) 2.00
120-Juegos Educacionales Para Las Clases Bilingues
(Teacher Resource) 1.20
3O1-Espahol, como Segun o Idiema Teachers Guide
(Teachers Resource) 5.50
403-Cancionit,i3 Para La Clase Bilingue(Teacher
Resource) 3.95

26. The nays Comp&ny--514 Central S.W.; Albuquerque,
:iexico 87103

Spanish American Children's Songs 4110 3.98
Spanish Polk Songs of the Americas 3.98
Spanish Folk Songs of Southern Colorado and Uorthern
New nexico
El Testaslento 5.99
Duermete 5.99

27. COLE Supply Company 105 East Bird; Pasadena, Texas 77502
A Portfolio of Outstanding Americans of Aexican Decent 10.00
Chicanos y Chicanas Prominentes, 10.00
Coyotes: An Story of the Southwest 10.00
A Portfolio of Outstanding ContemporaeAmerican
Indians lo.00

28. Pan Aiierica% Records, Inc.-3751 West 26th St. Chicago
Illinois 6.2623

Records and Boo.

LLp301 La Leila Durmiente 1.29
LL? 302 :Vary Poppinz 1.29
LLP3D3 Los Tres Cochinos 1.29
LLP301. :'eter Pan Y Wendy 1.29
LLP305 La :ocne de los l'arices Frias 1.29
LLF30t, Alicia en el Pais"de los Maravillos 1.29
LLp307 La Lama y el Vagabundo 1.29
LLP10e La Cenicienta 1.29
LLP300 1.29
LL? 3l0 Blanca Nieves y los siete Enanos 1.29
LLF511 Pinocho 1.29
1.J ?313 Jinnie ?un y el Cerbol de Niel 1.29

LLP31r; ?isitos de Oro y los Tres Osos 1.29

LLP317 y gretal 1.29
-rt?-410 El Libro de 1.4 3elva 1.29

LLP323 :eque.,o es el .:undo 1.29
LL7324 Limbo 1.29
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