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CHAPTER IV

TENSE AND ASPECT IN LIMON CREOLE

Introduction: Theoretical Framework

In Chapter III, it was pointed out that a prelimin-
ary analysis of LC at the phonetic and phonemic levels was
to be carried out before attempting a description of the
tense and aspect of the LC verb, the main aim of this study.
It was felt that once the phonological framework was pro-
vided, the treatment of the verbal system would gain in
rigor and accuracy. Additionally, the results of that
analysis, as presented in Chapter III, showed that phonemic
contrasts are highly variable, and that they appear to be
sensitive to systematic correlations with other aspects of
sociolinguistic variation. Although there is a likely pho-
nemic scale that could be developed on the basis of sound
change registered at the different levels of the continuum,
that structure of variation, only hinted at there, will be
thoroughly elaborated upon here, on the basis of the outline
of the verbal system.

It is fortunate that a wealth of material is avail-
able on JC tc provide a sharp picture of the foundations of
LC. Listed several times in this discussion have been,
among others, Alleyne {1963), Bailey (1666), Cassidy (1961),
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Cassidy and LePage (1967), De Camp (1961), Lawton (1963), and
LePage and De Camp (1960). Closer to our own focus of inter-
est, there have been some efforts made towards the analysis
of LC (as mentioned in the Introduction), by Wolfe (1970),
Bernard (1969), Wright (1974) and Zdfiiga Tristédn (1976).
However, none of these scholars has dealt with linguistic
variation within a continuum. Their systems, although they
can be arranged as separate entities in a hierarchical scale
--from "flat" LC to SLE--are rigid frames in that they do
not allow for any flexibility in speech, i.e., wvariation
prompted by a process of continuing restructuring of the
original system all along the continuum, yielding a succes-
sion of gradually differing surface forms between the two
extremes, the most outstanding feature of the creole.
De Camp (1961:82) states the reality of the continu-
um very clearly when he says:
Nearly all speakers of English in Jamaica could be ar-
ranged in a sort of linguistic continuum ranging from
the speech of the most backward peasant or labourer
all the way to that of the well-educated urban pro-
fessional. Each speaker represents not a single point
but a span of this continuum for he is usually able
to adjust his speech upward or downward for some dis-
tance along it.
While the linguist is always confronted with the
task of determining what he is going to describe and how he
is going to dc it, the choice when dealing with this highly

variable type of data is ever so much more difficult, parti-

cularly because a '"perfect" framework is yet to be developed
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to account for linguistic data of this kind. Prior to
Bickerton's description of Guyanese creole (1975), the at-
tempts at describing creoles generatively have been general-
ly of two kinds. De Camp's creole rules--which are to be
grafted to SE rules--and Bailey's description of the creole
as a separate language with no connection to the Standard to
which it relates. Neither appeared to be an adequate model
for descriptive purposes, while Bickerton's seemed more ad-
vantageous.

Bickerton's model offers a reasonable solution to
the two main problems encountered when describing a contin-
uum of variation. One of the problems involves the adoption
of coexisting grammatical models or a single dynamic descrip-
tion of the entire linguistic system in which structures of
the creole speaker's polycompetence interrelate. The other
problem has to do with the grammatical model's concentration
on the social group or on the individual. Let us take these
possibilities one by one.

The adoption of coexisting models would entail the
description of one system for one kind of speaker (say an
LC speaker), and another system for another type of speaker
(an SLE, for instance). But it so happens that few members
of the community actively produce all outputs of one extreme
of the continuum and none of the other, and vice versa.
However, everybody understands everybody else, no matter

what forms people actually produce. Therefore, Bickerton's
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suggestion to formulate a framework which makes provisions
for incorporating both the speaker's and the hearer's compe-
tence seems to be most appropriate (Bickerton, 1975:14)}

As to the second problem mentioned above--whether to
choose a grammatical model which concentrates on the social
group or the individual (Labov's position and Bickerton's,
respectively)--this study tends to favor the latter position.
It would be an impossible task to draw a line that divides
the ''variable'" from the ''invariable" speakers on the basis
of the consistency of a social group that speaks creole.

The danger one runs in choosing the "individual' approach is
foreseen by Bickerton, when he refers to Hockett's and
Bloch's models based on idiolects (Hockett, 1958; Bloch,
1948, as quoted by Bickerton, 1975:18). To bridge this dif-
ficult gap, Bickerton develops a grammar '"of individuals
which relates to the polylectal grammar of the community,"
as if the former were made up of building blocks cut cof
which the community grammar is constructed.

In order to justify the adoption of Bickerton's
model, there is a further general aspect of creole variation
that needs to be considered; it has to do with the preserva-
tion of diachronic changes in a synchronic description. A-
gain, Bickerton's formulation seems to cope with this state
of affairs quite effectively. Weinreich, Labov and Herzog
(1968:155) have observed that

The problem of accounting for the geographical transi-
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tion of dialects across a territory thus appears to
be symmetrical with the problem of accounting for
the transition of dialects through time in one com-
munity.

and later they say,
The generalization of linguistic change through lin-
guistic structure is neither uniform nor instantan-
eous; it involves the covariation of associated
changes over substantial periods of time, and is re-
flected in the diffusion of isoglosses over areas of
geographical space. (Weinreich, Labov, and Herzog,
1968:1838)

Bickerton's model recognizes a linguistic system in
which "linguistic variation is the synchronic aspect of lin-
guistic change, and linguistic change is the diachronic as-
pect of linguistic variation." (Bickerton, 1975:16) That
is to say, not only is this model based on variation, but
it seemingly incorporates it within the total theoretical
framework of the history of the language as well. If speak-
er #l1 uses a certain feature A, speaker #2 uses another
feature B, and a third speaker, #3, uses A and B both, one
could hypothesize that speaker #1 is using older features of
the language; speaker #2 is using newer forms of the lan-
guage, and speaker #3 represents clearly the transition be-
tween the two stages in the development of the creole.

In the case of LC, this particular approach seems
appropriate because in addition to the continuum as general-
ly conceived, there is a need to deal with a further com-

plexity of the linguistic situation. De Camp has stated that

languages such as JC are in the midst of a decreolization
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period2 (1971:351). Although LC meets the second condition
spelled out by De Camp, it does not qualify per se within
that definition because the superordinate language of the
continuum is not the Standard (SE in this case) but a third
language, Spanish, the official language of the country.
Therefore, as Bickerton suggests (1975:194), ". . . while it
[the invariant grammar] might account for outputs such as
those of [a certain speaker] . . . and similar speakers .
[it] could not possibly account for the productive capaci-
ties of . . ." all of them. Nor could we have, for that mat-
ter, a plurilingual's unified linguistic competence accounted
for in separate descriptions of his languages.3 The only
way to account for a plurilingual's grammar is to make a
single dynamic description of the entire linguistic system--
and not static frames for each one of his languages.

Our choice of model will thus stress both the ''re-
capitulatory' aspect revealed by the preservation of dia-
chronic changes in a synchronic state, and the chronologi-
cally gradual transmission of restructured forms, which goes
from LC to SLE, at the level of the speech community today.

Summing up, if we describe all the rules necessary
to yield all the outputs judged grammatical by the entire
speech community, we will have described the competence of
that community's ideal hearer (and at certain points, the
competence of real speakers too).4 Bickerton's model--bas-

ing itself in the assumption that the range of synchronic
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variation stems from and reilects a natural develcpment from
historic creole to SE--takes as a point of departure the
deep structure of the creole, and describes the stages inter-
vening between the extremes of the system by successively
adding to or subtracting from and adapting the original set
of rules. (Bickerton, 1975:22) This is the theoretical
framework to be adopted for the description of the tense and
aspect of LC.?

The Basilect

Although the division of a creole continuum into
"basilect, mesolect, and acrolect'" (Stewart, 1965; Bickerton,
1975) seems disturbing to some linguists,6 it is often adop-
ted nowadays in creole descriptions for methodological
reasons. However artificial the device might seem, it does
provide some ease of description. The basic assumption be-
hind it is that speakers who use features that are not found
in acrolectal speakers may be closer to LC, to the basilec-
tal variety of the creole; and vice versa, those who use
more acrolectal features and fewer basilectal features are
probably acrolectal speakers, closer to SLE. The mesolectal
variety is the necessary bridge through which speakers cross
from their basilectal stage to the acrolectal stage of the
continuum, so it shares features with both. In the mesolect
there is an apparent decrease of basilectal features and an
apparent increase cf acrolectal markers. Generally, several

features are selected as indicators of one or the other
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varietv. In the Table that follows, the distribution of
some indicators used in LC by a spread of representative
speakers of the basilect-to-acrolect span is apparent.
Several criteria justify the consideration of some LC mark-
ers as truly basilectal features, and the inclusion of
others as part of the mesolect or acrolect. Among the deci-
sive factors which determine the choice of certain forms as
basilectal, the following may be mentioned: the frequency
of usage in comparison with other segments of the continu-
um, the greatest difference from SLE (great proximity to the
SLE extreme makes a form qualify as acrolectal), the replace-~
ability of grammatical markers (similar functions are render-
ed by other forms in the mesolect and acrolect), and the
common denominators of the original contributing system (JC).

Three short paragraphs illustrate outputs of speak-
ers who are heavy users of the three varieties in which the
continuum has arbitrarily been divided for convenience of
reference. It will be immediately apparent that the above-
mentioned sectors blend into one another. (Please, see Ap-
pendix G.)

Bickerton (1975:116) insists again and again on the
relative reality of these ccncepts. Positions in the contin-
uum are really abstract levels, he claims, not the fixed
location of actual speakers. Although it is true that im-
Plicational relations hold over the continuum generally,

strict implicational relations do not necessarily apply to
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TABLE 28
COMPARISON OF TABLES 25, 26, AND 27

Table SE forms non-SE forms
25 62 225
26 319 93
27 857 7
Total 1,238 325

all speakers in all areas of the grammar. That is to say,
the output rules that a particular speaker has for a feature
X, for instance, may represent a level of the continuum dif-
ferent from that which is represented by the same speaker's
rule for the handling of a feature Y, or vice versa. Bicker-
ton suggests that to avoid this ambiguous ''classification”

of speakers (i.e., establishing their position in the con-
tinuum), one should rely more on underlying rules rather than
on surface forms. He further explains that the latter are
additionally complicated by wider or lesser range of appli-
cation, style shifting, focus shifting, and other character-
istic strategies usually associated with performance rather

-

than competence.’

The system that is here called "basilect'" for LC con-
tains unmarked forms (the stem form of the verb) which have
specific grammatical assignments within the system, four

marked forms and a special creole rule for negation. As to
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the latter markers, it was found that the use of de, did,
a + V, and don are far more representative of the basilect
than of other segments. It must be pointed out, however,
that the absolute number of basilectal instances is consider-
ably lower than that of standard forms. It is likely that
--rather than consider the basilectal forms marginal to the
grammar--the contexts in which these forms are used are
rarer than those that would call for standard forms, which
occur in far more common contexts.® (See Table 28.)

As mentioned above, in addition to these verbal marked
forms in the affirmative and the negative--and contrary to
the layman's over-generalized belief that the stem form of
the verb stands for "lack of tense system'9--the stem form
does have several different and quite distinct functions in
the grammar of LC, particularly in the basilect. Three gen-
eral observations may be made about the stem form: 1. It is
identical with the stem form of its English cognate (except
for phonological considerations and a few exceptions); 2.
the frequency in usage of the stem form of the verb as com-
pared to marked forms is greater; and 3. the function of the

stem form depends on the semantic distinction between 'sta-
tic" and "dynamic'" situations.
Elaborating on the three general observations made
above, the following illustrations may be added:

1. Exceptions to identical stem forms with cognate

English forms are: brok ''to break'', lef '"to leave', and los
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"to lose'". The strong past form of the SE verb is used in-
stead of the bare infinitive. Another type is the use of
SE weak past: marid "to marry", and the participle ded "to
die". 10

2. The frequency of usage of stem forms is apparent
in Table 29, page 182, both for individual speakers and for
representative members of the system. While the basilectal
speaker makes overwhelming use of stem forms, this feature
of the grammar spreads even into the acrolect segment, al-
though marked forms are in the majority then.

3. As to the actual functions of the stem form, the
main difference with SE verbal relationships is that while
in LC the Simple Pastll is unmarked (i.e., it is generally
expressed by stem forms of the verb), the Non-Past (which
may express comments, generalizations) is morphologically
marked. Bickerton points out that for Guyanese Creole, it
is the reverse of the SE situation; in LC it is partly so
too.

Prior to discussing the individual basilectal un-
marked types of the verbal stem forms, a point needs to be
made. The choice between (+ stative) and (- stative) stem
forms (in Bickerton's terminology, 1975:28) is inherent in
all LC verbal basilectal usage. Comrie (1976:48-51) charac-
terizes a ''static'" situation as one that may or not involve
change in the relation between different phases of the situ-

. . . . . . 2
ation, while the "dynamic" situation necessarily does. !



COMPARISON OF FREQUENCY IN THE USAGE
OF MARKED-UNMARKED VERB FORMS

TABLE 29

182

Speaker

V - Stem

Basilectal Qutputs:

1.
2. 2
3.
4,
5. 1
6.
Total

66
01
68
64
91
22

67
111
116
110
116

615

Mesolectal Outputs:

1.
2. 2
3. 1
4., 1
5.
6.
Total

8
14
94
98
83
41

Acrolectal Qutputs:

1. 2
2. 2
3. 1
4.
5.
6.
Total

56
04
52
21
86
12

did + Vv

33

10
19

76

NOW NN

20

W oW

14

11

10
20

54

20
46
78
43
30

224
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Furthermore, it shouléd be apparent that the distinction
is not to be tagged on to specific lexical items, but
rather to propositions, regardless of lexical content.
In other words, while there are certain verbs that are

more typically "+ stative" (such as know, live, belong, like,

have, etc.) and others usually "- stative" (among them:

jump, get, put, go, begin, fall, find, hit, etc.) the same

form of the verb in surface structure may stand for

different deep structure semantic distinctions.13
It will also be apparent that pre-verbal markers are

helpful in conveying information about the tenses. Pre-

verbal markers which occur in the same clause, in subordi-

nate clauses, or even in a removed context, do influence

the LC choice of tense both with "+ or - stative'" wverbs. LC

verbal relationships at the basilectal level are expressed

in the following way, in the unmarked form:
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VERB FCORM

STEM (- STATIVE)
+

SENTENCE MODIFIER

(expressing past)

STEM (- STATIVE)

STEM (- STATIVE)

STEM (- STATIVE)

STEM (- STATIVE)

in temporal clauses

in conditional clauses

in passive voice
expressions

STEM (+ STATIVE)
STEM (+ STATIVE)
-+

SENTENCE MODIFIER
(expressing past)

184

TENSE

action is in the punctual
past (=SE)

action represents a series
of events which stretch
back into the past and for-
ward into the future,
expressed in the present
habitual (=SE)

action describes a set of
events envisaged as
happening in the present
(iterative) (=SE)

universal truths, not
limited by past or future,
expressed in the present
(=SE)

action is in the present

action is in the non-past

action is in the past
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Examples of these categories follow:

1.1.

STEM (- STATIVE VERB) punctual past
+
SENTENCE MODIFIER (past) (pre-verbal marker)

in ogos ev laas yeh/ naintiynsebenti triy/
in August of last year/ nineteen seventy three/

a woz sik/ a kvach a kwol in my fut/ an a
I was sick/ I caught a cold in my feet/ and I

kuudn waak bikaz eniy taym a kom from kolii/

couldn't walk because any time I came from college/
(every) (high school)

mi fut swel/ an wen a rivch wom/ a jos
my feet swelled/ and when I reached home/ I just

fiyl ignorant an a dwon spiyk tu nobodi/ bikaz
felt upset and I didn't speak to anybody/ because

wen a luk at mi fut sow swel/ a jos beks/
when I looked at my foot so swollen/ I (was) just

an beks wid evribodi/ en wen a gow tu
upset and upset with everybody/ and when I went to

de dokta/ im tel mi se/ a ?av rumatism/
the doctor's/ he told me that I had rheumatism/

an im gii miy a pil an inj'ekshen. -
and he gave me a pill and (an) injection...
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1.2. STEM (- STATIVE VERB) habitual action

4, 2.18 shiy ravt aal di taym...
she writes all the time...

15.29.17 an av it laan taym
and (I) have (had) it (the pain) (for a) long time

now/ a gow dokta/...an cho!...dwon
now/ I went to the doctor's/ and cho!/ it didn't

help mi atal/ somtaym it Jos iyz it down/
help me at all/ sometimes it just eases down/

it kom bak egen...
(and) it comes back again...

15.22.27 shi wok/ wck at de hospital...
she works/ works at the hospital...
1.3. STEM (- STATIVE) iterative action

(describing how to make & kite)
17. 1. 5 yu mek likl faam/ put a nyel intu it
you make a little form/ put a nail in(to) it

an yu get a kaad...
and you get a cord...



15.

1.4.

20.27

187

(describing a game)
yu get in (de ring) fers/ an aftawer
you get into the ring first/ and afterwards

de partna kom in...
the partner comes in...

STEM (- STATIVE) universal truths

4.14.22 de son shayn...

the sun shines...

1. 6.28 wen uman luk on novela/ it wopin
when women watch novelas (on T.V.)/ they open
(these)
dem hay...
their eyes...
1.5. STEM (- STATIVE VERB) action is in the
present
a. In Temporal clauses:

9
ES

-

.13.15

14,9

wen jiysoz kom/ im not gowin tu tek de
when Jesus comes/ He is not going to take the

syent piypel dem...
holy people...

wen it get sof/ a dwon ?af we tu put dem...

when it gets soft/ I don't have where to put them...



1.26. 8

15.44.25

188

an wen im liyv/ en gow blaks
and when he leaves/ and he goes to '"Blacks"

alwon/ en ay down nwo...?
alone/ and I don't know..?

yes/ wen mis vay kom (wom)/ (they will operate

yes/ when Miss Vi comes home/ (they will operate
(Violet)

on you)...
on you)...

b. In Conditional clauses:

1.22.24

1.19.24

if a gerl tel a man se/ dem lov yu/

if a girl tells a man that/ they love you/
(she loves him)

de fers tin dem duw/ iz rom layk a kot chikin...
the first thing they do/is run like a cut chicken..

an if may hozban tel mi enitin/ ay jes
an if my husband tells me anything/ I (will) just

kik im owtsayd...
kick him out...

¢. In Passive Voice expressions:

1.10.19

yu put it in di wovin tu byek/ en yu sidon
you put it in the oven to bake/ and you sit down

an wyet/ antil wen it byek...
and wait until it is baked...




15.38.21

15.44 .24

8.14.16

189

sins it sel in town ih/ piypel kom wova
since it is sold in town here/ people come over

hiyh wid it...
here with it...

(the cataract) it afi kot...
it has to be cut...

————

v
yu won imajin di amoun a chans sel
you can't imagine the amount of chances that are

abowt di pleys..
sold around the place...

2.1. STEM (+ STATIVE) action is in the non-

4.15.11

past

(conversation on the date of Christ's birth)

...ay siy a historiy bowt it an/ diay/ yu riyliy din
I saw a story about it and /diay/ you really did

nwo wat... in riyliy wat mont/..bot yu
not know what... in really what month/...but you

onli di siydi yenjyel kom down an tel ommmm di
only saw the angel come down and tell hmmm the

virjin myeri se/ dat shiy waz gowen ?af a chayl/
Virgin Mary/ that she was going to have a child/



4, 1.12

an shiy se ''wel/ u gowen biy di
and she said "Well/ who is going to be the

fada?" layk so/ bikaz.../ an im tel di.../
father?', like that/ because... and he told (her)

im tel er se/ di karpintero xose/
the... he told her that/ the carpintero Jose /

an layk so/ pero nobodiy nwo/ wen krays
like that/ pero nobody knows/ when Christ (was)

baan/ bot wi selebrar wit fiesta/ and drinkin/
born/ but we celebrar with fiesta/ and drinking/

an kyek...
and cake...

woz wan marnin/ a get op tu kom kolij/

it was one morning/ I got up to come to college/
(high school/

an wen a pudon mi tuw fut/ in may slipaz/
and when I put down my two feet/in my slippers/

an %av it on de flooh/ a jes drop rayt bak on

and have them on the floor/ I just dropped back on
(had)

de bed so/ en a se/ laad Jysez/ wa
the bed so and I said/ Lord Jesus what is

?apen tu miv?
el —— ~

happening to me?
(happens)
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4, 6.20 wen it kom tu setin kyes/ yu mos taak
when it comes to certain cases/ you must talk
(when certaln cases occur)
gud/ no? mno bad inglish
good (English)/ don't you? mnot bad English
(poor)
layk so#
like thisy#
2.2. STEM (+ STATIVE) action is in the past
+

SENTENCE MODIFIER (pre-verbal marker)

4.17.22

1.11.17

4.16.18

on sonde/ wiy riyd di baybel erwon de tyebl/
on Sundays/ we read the Bible around the table/

im waa wiy lern inglish...
he wanted us to learn English...

(wan dye) it hapin dat shiy av to liyv...
(one day) it happened that she had to leave...

im did wyek mi op/ (he gave her something to drink)
he woke me up/ (and he gave her something to drink)

an ay tink woz waata...
and I thought it was water...

de twenti fay/ (December).. di twu ov os gow owt
the 25th (December) the two of us went out the



syem wye/ wid mi swel/ dat no duw notin/

same way/ with me swollen/ that didn't matter/
(anyway)

u no layk siy mi wid im...
whoever did not like to see me with him...

1. 1. 1 shiy layk tu lik miy... (when I was in school)
she liked to hit me...

In addition to the unmarked forms of the Verb-Stem, there
are certain features which may be considered representative
of the verbal basilectal range of the LC continuum. As
mentioned earlier, they will be dealt with now, in the

following order:

A. BE

B. DID

C. A + VERB

D. DON

E. BASILECTAL NEGATION.
A. BE

The copula is one of the features of creole syntax that
has attracted the attention of many linguists. (Ferguson,

1971; Labov et al, 1968:174; Labov, 1969; Wolfram, 1969:165,
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among others, have dealt with the copula--in pidgins, the
former; and in American Black English, the latter three.)
Beryl Bailey (1966:32) devotes a separate section in the
description of the JC basilect to the treatment of de, a,
and nyem, which she considers ''play a major role in the
language (JC) in terms of their frequency." As will be ap-
parent below, these forms stand for the copula in JC.

(nyem = 'be named' will not be dealt with here). These
basilectal features of JC turn up in LC as well, but they
do not play as significant a role in the language,
particularly because the SE form of the copula (be) appears
early in the LC basilect. This is part of the evidence that
leads one to believe that the JC speakers who planted the
roots for LC to develop came mostly from the mesolect ranks,
rather than the basilect.

Bailey (1964:108) writes that be can be replaced in JC

in one of three ways:

(a) as zero before predicate adjectives, e.g.,
di biebi ogli, "the baby is ugly..."

(b) as a before predicate adjectives, e.g.,
di biebi a gyal, '"the baby is a girl"

(¢) as di before locative phrases, e.g.,

di biebi di anda trii, "the baby is under
the tree.™
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LC examples of /@/, a and de (which alternates with di in

Jc) follow.

"The equating verb a" (= be) (Bailey, 1966:32) connects
two nominals both in JC and in LC. Note also the use of

gbe in LC.15

5. 2.24 mi a turrialba man...
I am a Turrialba man...

5. 2.28 dat (@) no riva/ dat a siy...
That is not a river, that is the sea...

5. 2.37 mi a gran pupa...
I am a grandfather...

5. 3. 2 mi a big shat...
I am a big shot...

"The locative verb de'" (= be) (Bailey, 1966:32) must be
tollowed by a locative complement or modifier in JC. This

is also true of LC. For instance:

50. 6.22 iz jes de it de...
It is just there (where) it is...

25. 1.30 we di plyes nyem de?
What is the name of the place?

T - ow moch taym sins yu liv in limon yeh now?
How long have you lived in Limon?

5. 3.5 --wel/ mi de ya bowt tuw yer now...
Well/ I have been here two years now...
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8.16.25 wunu bway hav it iyziy nowdyez# wen yu did

You boys have it easy nowadays# When you were
(one)

smaal/ an yu de pan de faam/ yu afi
small/ and you were on the farm/ you had to

wok layk hel/...
work like hell...

The incidence of the use of a and de as it relates to the
presence of be per se can be seen in Table No. 30. As
noted above, JC markers for be are too infrequent in the LC
data recorded to allow elaboration on their usage. It is

far more common to have the actual copula be (most frequernt-
Iy realized as iz) for all persons, but gradually also adopting
the forms am/are) alternating with a stylistic variant,

Pbe. All basilectal speakers show the presence of be in
their outputs. It would be impossible to treat be as a
tense-marking form variably deleted, since partially the same
environments trigger the presence of be or Pbe. (For a
thorough discussion on the Creole use of copula, see Bicker-

ton 1973 a, b, and 1975:76, 81, 118)



196

*9a9Yy PpPIAIPISUO0D JOU VIdM A + B JO soouejsul

- 19eads , Tel10970SdW, B A POSn 919M I9TTied papraoad saTdwexad aylxy

(4 161 6% (A1 0 T30l
8¢ €1 [4 [AA
61 0T 1 161
91 £ Y 79
1 0¢ £ 4 89
6¢€ S € 107
T 69 G1 99
a1e /e aq . 9q ¢ aq = 9p 49q = B 19xeadg

IOATISVE HHL NI
(3sed-uou) SINAWIAOVIAFAY UNV Hd A0 HHOVSN J0 ADNANOHTYI

0€ dTIVL



197

Thus, our data registers instances such as the following:

50. 6. 3 /yu @be gud/
you (are) good

50. 9.19 /di tin iz gud/
the thing is good

28.11.29 /eni taym yu taak/ yu @be owt...
any time you talk/ you (are) out...

28.11.30 /if yu dwon wayz inof/ yu iz owt#
if you are not wise enough/ you is (are) out#

28. 8.26 may layf iz %aad/ may layf (@be) laan an ?aad/ man...
my life is hard/ my life (is) long and hard/ man...

Instead of JC a, be is used in LC to connect two nominals.
(See Table 31) Additionally, tokens of is appear preceding
a predicate adjective or sentence-initially, since most
speakers lack dummy it at this level, and also preceding

locative or temporal expressions. For instance:

(Nom + be + Nom)
(be + predicate adjective)

8. 8.20 wel/ dat iz a difikol kweschon £fi ansa../
Well, that is a difficult question to answer...

28. 8.14 byesbaal/ wel/ byesbaal iz impwortan/ bot ada
baseball/ well/ baseball is important/ but other

tinz dat iyz mwor importan tuw...futbaal...

things that is more important too...football...
(are)



(be S. init.)

50. 5.21 iz so ay layk it...

(It) is so I like it...
(this way that)

50. 9.24 iz jes fuwlishnis...
(It) is just foolishness...

(be + LOC)

28.14.28 iz dyer ay work...
(It) is there (that) I work...

28.10. 2 Dbikaz it iz dyer...
because it is there...

(be + TEM)

50. 6.18 yu nwo/ wen iz karnival...
you know/ when (it) is carnaval...

Table No. 32 shows the distribution of @be. Except for
the presence of be joining two Nominals and in Sentence-
initial position, the environments in which @be is used are

exactly the same; for example:
(be + PRED ADJ)

8. 8.20 dat wan (@be) aad...
that cne (is) hard...
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(pbe + LOC)

c—

28.12.22 tuw yer a (@be) in town ieh...

two years (that) I (am) in town here...

28. 6.10 aal a dem (@Pbe) from ieh...
all of them (are) from here...

(gbe) + TEM)

50. 2.12 wen (@be) lobsta siyzen...
when (it is) lobster season...

In support of the analysis of fbe as a stylistic variant of
be, Table No. 33 shows that @be replaces iz, am and are.
Although it could have been argued that since am and are

are acquired much later in the continuum @be functions as

a replacement for them, it is apparent in the Table that @be

also alternates with iz which occurs in everybody's output

at this segment of the continuum.
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5. DID

(o

(

The slot occupied by JC en as past tense marker is taken
ver by did in LC. As Bickerton notes for Guyanese Creole

1975:69), did, a morpheme which in appearance is derived

£rom SE did, 1is used in the creole as a substitute for less

S

following the decreolization process.

1

tandard-looking forms (SE be = a in LC, for instance),

16 However, the phono-

ogical resemblance is the extent of its similarity to SE

did. In the LC basilect, did does not have a support

f
y

unction, such as in SE questions and negations (i.e., "Did

ou see him? I did not see him.") or even the contrastive

emphatic sense (such as in "But I did tell you to look him

up!'", said about something which has obviously not been done.)

In LC did

3

1 . - .
7 has several important functioms:

did as a filler for the slot of a (= be).did = a (=be)

W-- yu get biytin hwom tuw?
Did you get beatings at home too?

8. 6.25 --ya/ maan/ di taym did rof...
Yes/ man/ the times were rough...

8. 5. 8 ya/ bot eloisa faada di beks/ yu nwow/...
Yes/ but Eloisa's father was upset/ you know?...

0. 2. 8 wi did obligyetid tu gow chorch...
We were obliged to go to church...



50.

2

28.1

7.1

FW--
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2;24 aal mi poyo biznis di gon/ bot a kom bak
All my pollc business was gone/ but I came back,

rayt op bak ogen...
right back up again...

did as Simple Past marker (in stative and non-stative
environments)

did + Stative V (= Simple Past Tense)

5. 5 es ke/ ay di waa gow in di hospital/
Es que/ I wanted to go into the hospital/

bot wid a pyepa...
but with a paper...

1.24 wen a woz smaal/ yes/ dem tel me dat a did
When I was small/ yes/ they tell me that I was

sik/ sik/ bad/ bad/ bad/ til a did_fyeba
sick/ sick/ bad/ bad/ bad/ until I favored

dem likel makaronis...
those little macaronis...

an wen yu woz in skuwl/ wa yu di layk

And when you were in school/ what did you like
(you liked)

stodi mwor?
best of all?
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--ay did lavk stodi mwor/ emmmmmm tu had/ sobtrak...
I liked best to study/ hmmmmm tu add/ subtract.

dat iz wat a did lavk mwor...
that is what I liked best...

b. did + Non-stative (= Simple Past Tense, with + anterior

meaning)

17.10.32

sins ay in limon ieh/ ay neva
since I have been in Limon here/ I have never

gow nower yet/ a did onli gow twentiy yet mayl

been anywhere yet/ I only went to "28 Miles"
(I have only been to '"'28 Miles"

wan taym/ bot wen awoz in twenti yet mayl a yustu
once/ but when I was in "28 Miles" I used to

once)

gow sikires aal di taym...

go to Siquirres all the time...

:. did used in a counter factual environment, marking un-

realized condition.

23. 9.18

an de pronto/ wen wi gow bak an ask fa biyh/
And de pronto/ when we went back to ask for beer/

no biyh/ biyh finish/
there was no beer/ the beer was f£inished/

we did hapin if aal dwowz piypel...
what would have happened if all those people...




4. did + Non-stative V (= Past anterior)

28. 3.31
28. 9.15
£.10.31

...ay neva wan gow/ jes truw...

I didn't want to gow/ just through..../
(because)...

yu andestan?/
you understand?/

bikaz a did tel de gorl yes oredi/
because I had told the girl "yes" already/

an wel... a di aftu gow...
and well... I had to go...

dem di gii tuw 1likl bit tu (iyt)
They gave two little bits to...(eat)

if mwow piypel di gow/ wat dem wuda
If more people had gone/ what would they have

duw?...

wi farm a kayn a tin wi kaal komite sibiko/
we formed a kind of thing we call comité civico/

bikaz di... di... di.../ piypel dem did se/

because the... the... the.../ people said/
(had said)

"bway dis tin kyaan kiyp on so''/ so wan
“boy/ this thing can't go on like this/ so one
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nayt dem disayd tu mek wan tin/ a big
night they decided to make one thing/ a big

miytin an inbayt a ol ?ipa piypel...

meeting and (they) invited a whole heap of people...
(lot of people)

di twenti triy/ yes/ wel/ di kot di wopin/

The twenty third/ yes/ well/ the wound opened/
(burst open)

5. did + Predicate Adjectives
28.15.21

an staat blod...

and started to bleed...
2. 2. 8

[ 2}

di shit di smel/ stink...
the shit smelled/ stank...

Combination of did + Mon-stative V = Past Anterior Tense

and No marker + stative V = Simple Past Tense

ety

.15.21

t.

~d

bika ay kudin kom in tryen/ bikaz
Because I could not come by train/ because I

di ies don aperiyeyshon
had just had an operatiom...

yu andestan?/ so ay kom in plyen an...
you understand?/ so I came by plane/ and...

Overcorrection: did in expressions of gradual replacement

of Basilect to Mesolect in the continuum.

20. 1.20

ay did riyli went op

I really went up...
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30. 2.17 ay did jes mevd di solisitu...
I just made the solicitud...

~ne use of did is widespread in LC. Table No. 34 shows the
statistical data on its usage. It might be interesting to
point out that did is used more often with [+ Stative] verbs
chan with [~ Stative] verbs, Table 34 shows 82% of did
occurrences with [+ Stat] and 18% of did with [- Stat]. It
would seem that as one moves further into the continuum to-
wards the mesolect, did-occurrences more often represent
simple SE-type [+ past] markers rather than [+ anterior], as
other competitor forms of past marking start gaining admission
:nto the grammar. Further evidence in that sense is given by
-he fact that the two heaviest users of did (Speakers No. 68
snd 22, Table 34 ) are younger than the rest of the informants
.isted as members of the basilectal system, i.e. while older
members would retain a more frequent use of Stem forms of the
verbs (See Table No. 28) to indicate [+ past], those eager to
¢scalate the continuum towards SE adopt did forms more fre-
zuently, (the mechanics of this change will be dealt with in
more detail in Chapter V).

On the other hand, did as a [+ past] tense marker, which
took over the be slot even where @be needed an indication of
+ past], has had to give way to the rival form was, which
~as rapidly acquired speakers at this level. This is apparent
i Tabie 35 : while 78% of was occurrences are recorded,

~nere are only 227 of did = be (+ past).
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TABLE 35
FREQUENCY OF USAGE OF DID = BE AND RIVAL FORM WAS
(+past -
Speaker did = be was
66 2 12
201 3 11
68 4 13
64 2 6
161 6 19
22 1 3
TOTAL 18 64

C. A + VERB

Beryl Bailey (1966:46) lists a as the JC aspect marker
of the progressive form, "which precedes the predicating verb
or adjective in the verb phrase" and '"combines freely with

the tense indicator.'" The examples quoted below are from

Bailey (1966:46).

Jan 2 riid im lesn (preceding predicating verb)
"John is reading his lesson'

dem en a laaf afta mi (combining freely with the
tense indicator; en, Past tense marker in JC)

'they were laughing at me'
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dat taim i en a kuol (preceding an adjective in
the VP)
'At that time it was getting colder'

This function of the aspect marker is present in LC as well;

it is equivalent to the SE continuative be + V-ing. The

latter form is also present at the basilectal level in LC
so that it alternates with a + V. However, as Bickerton
(1975:34) points out for Guyanese Creole, there are other

functions performed by a + V and be + V -ing--not just the

continuative. These other functions include in LC the marking
of both the continuative and the iterative (series of actiomns
repeated at intervals), regardless of the time reference

(i.e. for both past and nonpast).
Examples of the four combinations follow:

a. continuative non-past c. iterative non-past

b. continuative past d. iterative past.

a. Continuative non-past

5. 2.10 wel yu siy/ das wa mi a tel yu.../
'"'well/ you see/ that's what I am telling you.../

FW--ay ieh dat fers taym/ at liys in yor dyez...
I hear that sometime ago/ at least in your days...

5. 1.20--a fi mi dyez mi a taak bowt/ yaa...
it is sbout my days that I am talking about/ ya..



6. 6.19

212

kom hya bway/ we yu a gow?/ wyet fa mi...
come here boy/ where are vou going?/ wait for me...

yu jes byerli beri (de botin)/ an den if a fayf
vou just barely bury (the button)/ and then if five

a yu a plye/ yu se/ "wel/ yu gow fors"/
of you are playing/ you say/ "well/ you go first"/

5. Continuative past:

8. 3.13

. 4.37

aal marnin yu plyein dem tin/ bot...

All morning (we) played these (things)/ but...
you (games)

may fada din layk mi...im neva layk

my father didn't like (for) me../ he didn't like

mi plye/ so eni taym mi hih dem se ilebin oklok/
myvplaying/ so any time I heard them say 1l o'clock/

mi a plye an a lukbak if
I was plaving and I looked back (to see) if

im a kom/ an if im a kom/ mi gon hwom..
he was coming/ and if he was coming/ I would go home..

wen ay woz in kartago a stodiy/ eniwey di tiym

When I was in Kartago studying/ anywhere the team

gowin/ mi a gow tuw...
went/ I went too...
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8.16.12 wan nayt now/ im a kom wom sa/ ...an wen
One night now/ he was coming home sir/ and when

im komin wom pan di as...
he was coming home on the horse...

8. 7.13 dat taym/ mi neva nwow woz di nada brada
Then/ I didn't know it was the other brother whom

mi a fayt wid/ an mi a Jomp rown.../
I was fighting with/ and I was jumping around/

jomp rown...
jumping around...

¢. 1Iterative non-past

22. 6.13 shiy driym de ozban/ an tel di

she dreamed (to) her husband/ and she told the

(she talked to the husband in the dream)
(appeared)

ozban/ yu nwo/ "gow owtsada nyw york an bay

husband/ you know/ ''go outside of N. Y. and buy

dis nomba''/ an di man went an bay dis nomba/
this number'/ and the man went and bought the number/

wan hondrid towzin kolones mama/ and dem-ya piypel
one hundred thousand colones mama/ and these people

a tel mi dem no biliyv in a driym...

here tell they do not believe in a dream...



5.

8.14.18

2

214

1.10 vu wan nwo ow gavmental afyer a gowen

you want to know how government affairs are doing

wid de moai dis dyez/ wel...dem piypel/
with the money these days/ well..those people/

yu nwo/ mek a hombog/ a bonch a moni/ bot it
you know/ make a humbug/ a bunch of money/ but it

no get no we/ no sa/ it a wing/ it a flay...

doesn't get anywhere/ no sir/ it has wings/ it flies..

di situewshen iz riyliy bad/ iz riyliy bad/
the situation is really bad/ it is really bad/

yu won imajin/ di amown a chans sel about

you can't imagine the amount of chances sold around
(lottery tickets)

di pleys/ man an uman/ an pikni a sel chans

the place/ men and women/ and children sell chances

and dem liv gud...
and they live well...

Iterative past:

. 4.37

wen mi woz in kartago a stodi/ eniwey di tiym
when I was studying in Cartago/ anywhere the team

gowin/ mi a gow tuw...
went/ I went too...
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§.16. mi yustu liv op kontri/ an wen

I used to live up (in the) country/ and when the

ivnin.../ wen dos a kom/ so vu sit down...
evening... when dusk came/ you sat down...

8. 5. 1 mi no av moni fi pye fi trip/ bot if
I did not have money to pay for the trip/ but if

yu kyan plye/ dem a kyari yu...
you could play... they took you...

As Bickerton (1975:34) points out for basilectal Guyanese
Creolz, one of the strongest rules of this system restricts
the use of a + V to [~ stative] verbs, which is also the
case in SE. Forms such as */miy a layk/ *'I am liking' were
not recorded in the LC data either.

As mentioned above, the form a + V alternates with

he + V-ing. Furthermore it should be noted that another

variant is also frequently used: f§be + Ving. Although all

basilectal speakers have be forms in their idiolects, it may
very well be that the a which is replaced by be in the con-
Ttinuative and durative is not necessarily recognized by them
as such, since very few LC basilectal speakers use a = be
(See Table No. 30). The alternation in usage (shown in
Table 36 ) also seems to reconfirm that the lack of tense
marking, which was apparent in the use of a + V, is carried

over to @Pbe + V-ing, used indifferently for past and non-past.
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rtntil the subsequent use of be forms (in the present and in

che past) develops more firmly, tense marking will be more

srequent for be + V-ing and was (+ past) than for the pres-
ent.18 Except for these generalizations, there seems to be
no special conditioning factor other than familiarity, which

favors the use of @be + V-ing over be + V-ing. Examples of

+he alternation in usage follow:

8.11.29 fors taym/ wen yu (@be) komin op now/ yu nwo

first time/ when you (were) growing up/ you knew
(in the past) (grew up)

di goberna iz a goberma/ yu rispek
(that) the governor was a governor/ you respected

im/ if im (@be) duwin tin andaniyt/ wel/

him/ if he (was% doing things underneath/well/
dID)

yu dwon nwo...ke dis wan (fbe) duwin

you didn't know/ ...que this one (was) doing

dat tin/ yu no nwo...
that thing/ you didn't know...

5.17.20 an mi wid a neks man a taak/ an
and I with this (other) man were talking/ and

biyn yu woz a drink/ yu staat tu ron jwok

since you were drinking/ you started to run jokes
(we) (we) (tell stories)

an aal dem tin/ ina di jiypyay dwon nwo
and all those things/ in(side) the jeep#I don't know



ra
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wat di hel may man woz duwin/ an mi torn rown

what the hell my man was doing/ and I turned arcund

an luk pan im so... mi no siy/ mi no siy
and looked at him so... (thus) I didn't see/ I didn't

di rwod at aal/ mi fiyl mi a gow in a plyen...
seen the road at all/ I felt I was going in a plane...

8. 7.25 wan maarnin/ mi mada gow owt markit/

One morning/ my mother went out (to the) market/

an wen shiy (@Pbe) komin wom/ a uman nyem dyevis/
and when she was coming home/ a woman named Davis/

shiy se/ "ay/ mis---/ ow yu duw de?'" da taym mi

she said/ "hi/ Mrs.---/ how do you do?" that time I
(on that occasion)

(Pbe) gowin wid mi mada bag bisayd ar/ yu

(was) going with my mother's bag beside her/ you

nwo/ an dem a taak aal kayn a tin...

know/ and thev talked all kinds of things...
(were talking)

25. 2.30 dem se/ di nyekidnis an aal dem tin we
they said/ the nakedness and all those things where

di piypel woz komin dansin...
the people went dancing...

to
o0
w
N
(0.0)

im (Pbe) komin down wid di fokin moniy...

he was coming down with the fucking money...
(came)
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One further point could be made regarding the alternmation

petween (Pbe) and be + V-ing. 1If£ it is true that, as Bicker-

ton also suggests for Guyanese Creole (1975:81), iz and waz
are only stylistic variants rather than tense-marking forms
at their inception, examples in which speakers use iz for

f+ past] reference should be found, particularly among those
speakers for whom waz is still a marginal form. The data

provides examples of this sort:

28. 9.11 wel/ di tinz diyhra/ bot yu liv
well/ (the) things (are) dearer/ but you live

beta now an fors taym/ bikaz fors taym now/
better now than first time because first time now/
(in the past) (in the past)

far instan/ yu yustu get a lesa salariy/
for instance/ you used to get a lesser salary

(a smaller)
an a haada standar a layf/ a/ a/ ada
and a harder standard of life/.. a/a/ another

styej a livin/ bikaz far instan/ yu yustu
stage of living/ because for instance/ you used to

work eksesivliy far a smaal salariy/ an yu yustu
work excessively for a small salary/ and you used

av haad/ a haad taym tu fiyd yuself/
to have (a) hard/ a hard time to feed yourself/

de piypl u kud fiyd demself/ wel/
the people who could feed themselves/ well/
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iz piypel wot... probabliy de kud

(were) is people that... probably they could
(what)

rvez fowl...
raise fowl...

so fors taym woz a farm/woz...di man

so first time there was a farm/ was... the man

(in the past)

day olredi/ an im wayf tuw/ was mista fransis/

died already/ and his wife too/ (it) was Mr. Frances/

so im yustu av plenti fowl in dyer so layk ow/

he used to have plenty of fowl in there so like how/
(as)

yu nwo/ wi bway smaal/ wi dwon av.no

you know/ we (were) young boys/ we didn't have any

moniy/ wi not workin we/ jes kyaan
money/ we (weren't) working well/ just couldn't

av inof moniy tu bay tuw pak a kuwl yed
have enough money to buy two packs of cool aid

...wi gow bay di farm de/ an tiyf a triy fowl/
we went by the farm there/ and stole three fowl/

an kiyp it up/ wa hapin/ wi stap it/ a
and kept it up/ what happened/ we stopped it/ an

wol uman tel wi se/ dat tin iz bad...

old women told us that that thing was bad
(that was a bad thing to do)
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The opposite, that is to say, the use of woz to refer
to the non-past was not recorded. The firmer acquisition of

woz as a [+ past] marker affects the incidence of iz whose

use is later reserved for non-past only.

p. DON
Beryl Bailey (1966:42) mentions don in JC, as a '"final

verb' which precedes or complements other verbs and verb

phrases, i.e. in preverbal and clause final position.19
Examples she mentions are:

mi don nwo se im naa go (pre-verbal)

I know full well that he won't go

mni dis iyt don (clause final)

I just finished eating

Jyemz no riid di buk don yet
James has not finished reading the book yet...

In LC don can also occur preverbally and clause finally. It
his two main functions:
preverbal

1. main verb = 'finish'
clause final

2. 1iterative use = for repetitive pattermns

Tt would seem that don is not firmly rooted in the grammar

be;ause although it is used in the LC basilect and even in the
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mesolect, it is dropped entirely in the acrolect, i.e. it
disappears in the decreolization process.

In an effort to pin down the semantic characteristics
of don, it might be posited that JC en and both JC and LC
don are completive markers. JC en does not occur in LC, but
Qig takes its place as past tense marker; did stands for
'past state of affairs' which no longer necessarily obtain,
JC and LC don, on the other hand, stand for 'past state of
affairs'--such that this past is preliminary to other suc-
ceeding states, or a past state which persists unchanged into

the present. Examples follow:

i.a. Don as Main Verb ( = 'finish') in preverbal position.
don + V = 'finish"
§.15.23 ...an aal kayna dwopi stwori...wen wi did

...and all kinds of ghost stories/ when we were

smaal bway/ somtaym wen mi granfada
small boys/ some times when my grandfather

don tel mi dem storiy/ yu fried
had finished telling me stories /you were afraid

iyvin fi gow owtsay...
even to go outside...

<3, 7.27 bay dat taym/ may owldis brada/ hi don stodi...
by then/ my oldest brother/ he had finished studying.




49.10.26

50. 5. 6

0N

. 7.

don
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an towl de direkta dat ay woz gowin
and (I) told the director that I was going (to go)

bak tu skuwl/... shi se...shi did
back to school.../ she said... she had just

don giv sombodi els di skalaship...
finished giving somebody else the scholarship/...

if ay wuda win a for towzin/...bay a
if I were to win 4 thousand/...(I would) buy a

piys lan an yu mek yu hows # wen yu
piece of land/ and build a house# when you

don mek it an yu liv in de...
have finished (building it) and you live there...

as Main Verb (= 'finish') in clause final position

V + don

16

don = 'finish'

di bway gi mi wan bich lik pan mi nwoz/
the boy gave me a strong lick upon my nose/

yu siy/... an mi kozin se/ "aarayt/
you see/... and my cousin said/ "all right/

fayt don''/
the fight is over:"



28. 3.10

11.12. 6

2.14.30

224

(if) mi eva win chans/ ay gon
(if) I ever win the lottery/ I would go to

san xose/ ay down kom bak til de
San Jose/ (and) I wouldn't come back until the

moni doni#
money is all spent#

a man kom an sit bisayd mi...im se dat de man
a man came and sat beside me...he said that -a man

shuwt im... an ay waak dis we/ an gow stryet
shot him... and I walked this way/ and went straight

on bay may wom/ neva kom owt bak antil
on to my home/ (I) never came out again until

evritin woz don...
everything was finished Oven)...

meni taymz a wud bi iytin somtin an/ emmmm ay
often I would be eating something and/ hmmmm I

av a buk/ an a riyliy wan tu don
I (would) have a book and I really want to finish

dis tin... if a beri ongri/ a iyt
(reading) this thing... if I am very hungry/ I eat

of evritin/ a iyt antil a domn...

off everything/ I eat until I am done
(finished)



225

2. don = iterative use

1. 8.33 a tuw okyupayd tu duw dem tin/ bika evri
I am too busy to do those things.../ because every

taym de shwo don/ de big bos kaal miy...
time the show is over/ the big boss calls me...

30.13.25 we wyek op from for in de marnin/ get di
we wake up at four in the morning/ (we) get the

byet dem redi bay sevin/ wi pul anka an fish til
baits ready by seven/ we pull anchor and fish until

wan oklok/ wan oklok wi don ron owt
one 0O'clock /(at) one o'clock we finish rounding up

dowz tu ondrid and fifty tu tri ondrid traap...
those 250 to 300 traps...

The examples above show that the SE translation may vary:
there is no one form that will convey consistently the tense
adopted by LC don. It may be translated into SE bv the
simple present or past, the pluperfect, the perfect. Labov
t al (1968:1:265) claim that in US Black English done is

a perfective particle.

-

=. NEGATION

In the table that follows (37), the distribution of
negative forms used in LC by a spread of representative speak-

ers of the basilect-to-acrolect span is apparent (excluding
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rhe negation of modals). The tabie shows the development

of the basilect forms (no, duon, neba) and LC concord rules--

double and triple negatives--through mesclectal didn to the
acrolectal acquisition of rare dozn(t) and wern(t), and the
gradual disappearance of basilectal markers, as well as a
turn in the direction of acrolectal concord rules (no double
negative).

JC uses no, duon, and neba to express negation for all
verbal forms (including post modal -n, morphophonemically de-
rived from no, according to Bailey, 1966:91). The basilect
markers for negation in LC are, as in JC, no, duon, and neba.
slthough they continue to be used in the mesolect and the
scrolect, they are gradually, variably replaced by other

Zorms in these segments.

.. NO

No is used for past/non-past tense negations; irrespective
»{ whether it is a question or a statement that is being nega-
ved, or whether the verb phrase is simple or complex; no is used

Ior all persons. Examples follow:

statement, past simple

3. 6.18 (di ticha) olwez tel apon yu/ ...mmmm yu nwo wot
hapin tu yu son?/ im no gow skuwl tudyie/ an ron
/he didn't go to school today /

we from skuwl tudyie...
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Non-past and LC concord
— | —— T —————————

8. 6.19 'dat taym yu no nwo notin an yu gow hwom an"...yu gow
At that (point of) time you don't know anvthing. ..

skuwl tudye?" '"/yes mam/..."

past complex

8. 7.11 (telling about a fight) an de bway siries laik hel/

bika im did fraytin...bikaz im no nwo mi/
he didn't know me/

an im no nwo mi av notin wid im...

—— e —— Ct——  —— S———————

and he didn't know (that) I had something against

him... (whether I had anything...)

cuestion, past tense

8. 7.30 "im an garin son no fayt di ada nait?"
""he and garino's son didn't fight the other night?"

-. DUON AND NEBA

Although duon and neba derive from the SE forms,
their meaning and derivations do not correspond sys-
temically with their SE equivalents. Firstly, in SE generative
zrammars there must be "do-support' rules. At this level of
the LC grammar, however, there is no do, thus there cannot be

+ rule that moves do to the left of the subject NP, or one



229
that would insert NEG between do and V. (Consequently, SE

forms such as dount, daznt, do not exis: as such in the basi-

lect of LC; if they did, thev would have to come from do + not

and daz + not. Therefore, the hypothesis posited here is that

SE 'don't’' and LC duon are two different morphemes (See Bicker-
ton, 1975:91 for a similar discussion). Incidentally, doz is
not used either in JC or in LC. When this form appears in the
data, it can be safely attributed to speakers from other Creole
communities such as Panama or Nicaragua; the data attest this
fact in 100 per cent of the cases.

The same general observation applies to neba. It does
not usually correspond to the SE meaning of "not-at-all-from-
then-until-now" in the LC basilect, but generally it will
zloss as SE didn't, particularly for those speakers who do
ot have any other marker to indicate negation of a similar

context to + past in SE.

DUON

to
[1}]

Two observations may be made about the use of duon. One
has to do with its relationship to no. At times duon would
appear to be a more formal alternate of no; this may be true
for some speakers, although for others either form is used

indiscriminately:
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(3% )
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a no layk drink in a bar mi wan/ yu nwo?
I don't like to drink in a bar by myself/ you know?/

2.15.18 ay dwon layk dat...
I don't like that...

In support of the hypothesis that claims "duon alternates
with no'" the table shows basilectal speakers' outputs of no and
duon, still preponderantly tending toward a higher rate of no
usage. The difference in these totals, however, is probably due
not so much to contextual stylistic variability--i.e. "a more
formal alternate' which would be difficult to detect in the
informal conversations recorded--but more to the pressure to
ieave the ranks of the basilect and enter the mesolect range.

The other point is closely related to the above dis-
cussion; although duon is used in LC in environments where

don't would be used in SE, such as

stative verbs/non-past

10

.11. 9 ai duon biliyv dat...
I don't believe that...

[RS]

.11.33 ai duon miyn tu se...

I don't mean to say...

non-statives/non-past

2%, 2.29 ai duon gow bol grown
I don't go to the ball ground



30.16. 6 yu duon toch it...
you don't touch it...

duon also functions in environments where other forms would
am—

pe used in SE such as,

stative verbs/past

8. 3.16 im duon layk mi wyes mi taym...
he didn't like (for) me to waste my time (talking
about his father when the speaker was a small boy)

28. 2.24 di kiy kyan wopin aal a di ruwm dem/ yu duon ieh
the key can open all the rooms/ you hadn't heard

abowt dat wan de?
about this yet? (didn't hear this omne...?)

non-statives/referent action, non-punctual

30.17. 5 ai duon liyv kosta rika (all those years)
I didn't leave Costa Rica (all those years)

28. 3.30 dei duon kyari swop eni tavx
they didn't take the soap (with them) every time

dei gow toylet...
they went to the toilette...

Finally, it may be interesting to point out that duon is often

used where SE would normally use the negation of the copula:



28.13.11 de kalad man duon fried of notin...
the colored man is not afraid of anything...

28.11.19 an enitavm yu taak/ yu/ yu owt/
and any time you talk/ you/ you are out...

yu... if yu duon ways inof/ yu iz owt...
if you are not wise enough/ you are out...

28.10.27 ay iz e man taak plenti/ yu nwo/ espeshiali politiks/

ay taak plenti/ bot yu hav tu kyach me wen a/
I talk a lot/ ©but you have to catch me when I/

vu nwo/ wen a at... a duon at op yet...
you know/ when I am hot...I am not heated up yet...

(This might be the result of extending the use of did which,
as shown earlier, fills the slot of be in contexts such as
¢.g., L did smaal den = I was small then).

Furthermore, since did acts as a general past tense
—arker (as was also discussed earlier), we have encountered,
however rarely, the form "di duon" for didn't. At the basi-
lectal level in which didn(t) is only used exceptionally

‘Table 37 ), this seems to be a creative transitional form.

e

2. 4.13 ay woz dwon dyer fa amos siks minit/ jes byerli
I was down there for almost six minutes/ just barely

mek it owt/ de¥ di duon gi mi op/ a¥ ducn nwo Tw
made it out/ they didn't give me up/ I don't know how
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ay di get owt vet/ das di ownli tri tavm/
I got out vet/that is the only three times

ay nwo a went klwos tu ded/ bikaz
I know that I was close to death/ because

ay did duen se giv op/ bikaz a se...
I didn't give up/ because I said...

2.b. NEBA

As mentioned above, neba (neva) seems to be the basilect

LC predecessor of didn(t) which is used in the mesolect. Al-
though sometimes it is used to convey the regular SE meaning
of never (the opposite of alwavs), more commonly it can be

stated that

1. LC neba + [+ stative verbs] = glossed as [ simple
negation. past tense!

2. LC neba + [non-stative verbs] = glossed as [+ anterior]
negation.

ixamples follow:

Simple past tense, [+ Stative]

7. 8. 4 an de man dem neva want a tin layk dat...

the men didn't want a thing like that...

o

3.13 bot may fada...im neba layk mi plye...

but my father...he didn't like {(for) me to play...
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or., [- stative]

-‘.
W]
3
ct
V]
2]
H

50. 9.16 wish wan a prye in? wel/ a alwez prye in
which one I pray in? well/ I always pray in

spanish/ ai neba prve in inglish yet...
Spanish/ I have never prayed in English yet...

8.15.31 (obeah) mi no nwo bika mi neba siy it...
I don't know because I have never seen it...

SE never

FW--wot yu rimemba from skuwl?

wn
Qo
oo

--wel/ ay neba gow tu skuwl/ ay neba gow tu
well/ I never went to school/ I never went to

skuwl/ ay grwo bay mayself...msy mada lef mi...
school/ I grew by myself...my mother left me...

-t seems likely that the slot first occupied by no is later

rzken over by neba:

. 7.11 im no nwo
he doesn't know

%0. 2. 2 chino neba nwo
chino didn't know...

22. 2,15 a no layk...
I don't like...
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8. 4. 1 im neba layk...
he didn't like...

That is to say, at the basilectal level neba is acquired as an

alternate to no, where the actions in the unmarked past tense

are to be negated. We shall see later that in the mesolect
didn begins to compete with neba, and as didn is more fre-
quently used (see Table 37 ) neba begins to be relegated to
contexts in which it follows LC concord rules for negation
(i.e. double and triple negatives).

Consequently, it can be stated that the NEG (mo, duonm,
neba) 1in LC stands between the grammatical subject and the

verb Phrase, no matter whether the VP is simple or complex,

: statement or a question: Subject + NEG + Verb.

The Mesolect

Not all LC speakers will pass through an orderly

sequence of development, as the linguistic diachronic process
zoes, going from the basilect to the acrolect. The basilect,

&s we have seen, is a system which cannot be considered free
Irom variation, and though it might constitute a part of every
- speaker's synchronic competence, it is a phase of the con-
tinuum, only separated here for the purpose of analysis. Thus,
tle mesolect--the bridge between the basilect and the acrolect--

:: merely another phase artifically singled out for the same
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purpose. It will be apparent thar the trend consists in intro-
Jducing more SE-iike forms, although they are still not always
-sed in an SE way. By the same token, non-SE forms will

raduallv find their wayv out of the language, or will be re-

L]

placed by more SE types. Tables No.26 and 28 show a general
overview of this process: the relative acquisition of SE
forms and the slow shift in direction toward SE as expressed
bv the decrease of non-SE forms.
The main changes that take place in the basilect-to-
mesolect phase of LC are:
A. Basilectal markers ( be = de and a; did + V;
a +V; don) show a relative decrease in frequency.
B. SE-past morphemes begin to appear (-ed), while
did loses ground to its competitors.
C. -ing forms which had already been used in the
basilect are more frequently accompanied by be,
but not alwavs.

D. Marginal forms, such as did + ing, had + was

appear as evidence of the transition from the basi-

lect to the acrolect.

b

The Negation system suffers a gradual replacement
of forms: didn is now used side by side with the

basilectal tokens.
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A. Basilectal Features

1. De and a (basilectal LC forms for be) are rarely
present in the mesolectal phase of the continuum. Only
those speakers who belong to the older generations con-
tinue using them. Table No. 26 shows the decreasing
frequency of de tokens. As to a, only speaker No. 41
uses it commonly. Young mesolectal speakers, parti-
cularly those born in Limon, seldom if ever use this
form. Even at the basilectal level it was apparent

that a exists in LC mainly as part of the hearers' com-
petence. Looking at Table No. 38 , a frequency analysis
of be tokens by speaker No. 41 reveals the smooth tran-
sition provided by the mesolectal system: some basilectal
features, probably stemming directly from JC, stand side
by side with the newly acquired am/are which are only

beginning to be incorporated into the continuum.

2. Did + V, as already mentioned, is now more frequently
used with [+ Stative] Verbs as a Simple Past Tense marker
with [ - anterior] meaning. The grammar of LC is being
restructured to accommodate the Past Tense markers newly
added at this level (SE = ed). Table No. 26 presents
evidence in this respect. Table No. 39 shows the dis-

tribution of usage discussed here.

3. While V-ing was already in common use at the basi-

lectal level, a + Verb exists, at the mesolectal level,
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almost exclusively in the curputs of older speakers.
Although Table 26 shows an increase in frequency of
a + V mesolectal tckens over the basilect, it is to
be surmised that speaker No. 41 has biased the re-

b

sults. Section C will be devoted to the discussion of

SE be + V-ing now gaining acceptance into the creole.

Table No. 43 shows, however, that there is still a
tendency to consider the continuative and durative as

(Pbe) + V-ing more often than not. The existence of

marginal forms such as did + V-ing shows the transition

form some speakers adopt while they incorporate the SE

form to their lect.

4L, Don is still present in the mesolect. (See Table
26) . 1Its meaning seems not to have changed and it
will be constant until it disappears entirely in the

acrolect.



TABLE 38
ANALYSIS OF BE TOKENS

Speaker No. 41

é Obe be
iz am  are
9 12 16 1 2
TABLE 39

FREQUENCY OF USAGE OF [+ PAST] TENSE MARKERS

Speaker did + [+Stat] did + [-Stat] Other did Total -ed

214 3 4 7 2

41 2 2 20

5 1 2 3 6

76 8 2 2% 12 13

141 2 1 3 7

200 6 2 2%% 10 45

Iotals 22 11 4 37 94
S0TE: * stands for overcorrections: ''did went"

*% are examples of contrastive did as in SE, after NEG

never.
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A step in the direction towards becoming an acrolect
speaker is given by the acquisition of SE -ed (+ past tense)
forms. Table No. 40 shows that -ed forms have taken over
many of the [- anterior, + past] niches previously occupied
either by did + V or the stem form of the verb. However, this
latter form is still quite a preferred way of conveying past
tense, and will remain as an LC feature throughout the acro-
lectal stage of the language. (Please see Table No. 29).

The mesolect provides the transition for the grammar of
f- Stative] verbs to adjust from

(unmarked) VStems =[+ past]
Basilectal [- Stat V] -

(marked) did + V = [+ past] with
[+ anterior]

meaning
to
(unmarked) Vstems = [non-past]
Acrolectal [- Stat V] { (marked) V-ed = [+ past]

(marked) have + V-ed

[+ anerior]

n other words, the SLE end of the continuum is generally
arrived at by a decrease in the usage of unmarked forms and

zn increase in the acquisition of marked V forms.
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48.16.279 bikaz di tiycha had de privilij tu strap
because the teacher had the privilege to strap

dem. ..
themn. ..

48.10.339 yu nwo/ ay had a 1ikl biznis layk dis...
you know/ I had a little business like this (one)...

48.22.383 den yu had to spiyk de flat...
then you had to speak the 'flat'...

Section b of Table No. 41 shows that the [+ past] = -ed
forms of strong SE verbs are more frequently used than any of
che weaker SE -ed markers. Perhaps the implication to be de-
rived is that the pattern by which these forms are incorpecrated

into the language goes from:

ist. [+ past] = -ed forms of SE strong Verbs (such as SE
came, went), to

nd. [+ past] = -ed forms of SE weak Verbs whose past parti-
ciples are polysyllabic, 'learned' words,
(such as SE supported), to

3rd [+ past] = -ed forms of SE weak verbs whose verb stems

end in a Co (+coronal, -continuant), and
their -ed forms constitute an extra syllable

(such as SE started, wanted), to

C e

~th. [+ past]

-ed forms of SE weak verbs whose -ed affix-
ation produces final consonant clusters (such

as SE learned, worked).
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In spite of the difficulties prompted by the acquisition
of past temnse forms of strong SE verbs (which need to be
internalized separately), it seems reasonable to expect
speakers anxious to attain an objective of such importance
(prestige) to become familiar with commonly used SE forms.
1t would seem that the long-standing contention that irregular
forms of verbs in common usage are diachronically maintained
in the language relatively unchanged could be applied here on

an individual, synchronic basis. Examples of contexts in

which speakers have used strong -ed forms are:
g -€ed

9. 5. 6 aftawor dey chyerj owva di praymariy...and den
afterwards they changed ova the primary... and then

now/ lasli/ de sekondari wen in had
now/ lastly/ the secondary went in(to) the hands

of neytiv olsow...
of (the) natives also...

~%, 6. 6 may owlis brada/...hi stodiv at di skuwl tuw/
my oldest brother/...he studied at the school too/

yu siy/ bot bifor hi kevm owt/ abowt triy gruwps
you see/ but before he came out/ about three groups

of styudent...
of students...
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The second most frequently used -ed forms are past parci-

ciples of relativelv greater "sophistication" of vocabulary

than regular weak past tense forms, such as:

49. 5. 1
49. 9.12
22, 3. 2

it woz wans bay di morevbyan mishan/ soportid
it was once by the Moravian Mission/ supported

bay yunaytid styet...
by (the) United State(s)...

an a yustu kyariy di taym/ an kiyp alsow di

And I used to carry the time/ and keep also the
(tally) (track of)

timba dey fayn an wer iz lowkyetid...

timber they find and where (it) was located...

(found)
ay woz worid...
I was worried...

Next in the acquisiticn process would be the weak SE-

Verbs which form their past tense by affixation of an

additional syllable to the stem, which ends in /t/ or /d/;

or

w

(/]

instance:

7.33

4.18

deystodivd wot wiy kaal peritohmerkantiles...
they studied what we call peritos mercantiles...

ay olwez wantid a bway/ bot dey neva geyv mi wan...
I always wanted a boy/ but they never gave me one...

im staatid a mwotoman...
he started (as) a motorman...
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Finally. the -ed forms of weak SE verbs very rarely

find their way into LC. They are probably the hardest to
be realized as [+ past] because LC--as most pidgins and
creoles--generally permits fewer consonant clusters in
final position than SE does. Thus, forms such as begged

or asked, where final Co + /d/ or Co + /t/ would constitute
a cluster in SE are simplified in LC by loss of the coronal
stop. (Please see Chapter III, Table 1l7). An example of

a recorded -ed form of a weak verb follows:

41. 5.31 hiz wayf driymd an towld im di prayz...
his wife dreamed and told him the prize...

en im won...
and he won...

Table No. 42 shows how the previous general observations
zay be supported by implicational ordering of the environ-
ments of -ed. It is apparent that phonological and gram-
matical conditioning determines the acquisition process of
-ed forms. However, it is interesting to point out that
the constraints are determined by the stems of the verbs in
rerms of the syllabic structure of LC, rather than by the

"monological environments following the verb form.
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c. -ING

As mentioned in the discussion of the basilectal system,
the replacement of [+ continuative] a + V by (@gbe) or be +
y-ing, begun at that level, has gradually been moving to the
adoption of the SE form which will be completely achieved at
the acrolectal level. It would seem that, with exception
of Speaker No. 41, whose tokens skewed results, (please see

page 239), the -ing change from a + V_ to be + V-ing via

Spbe)+ V-ing is fairly well established at the mesolectal
level. Table No.'43 shows the frequency of usage of the
alternators. Table No. 44 shows the percentage of -ing
cokens from a total of a/Ling alternations. Expressed in
cerms of a graph, the configuration of these results show

a slight departure from the ''classic" S-curve used by Labov,
£.-J. Bailey (1974), and Bickerton (1975:65), which repre-
sents a change passing fairly rapidly through a population.
in explanation of the results obtained here follows.

Speakers taken into consideration have used one of the
forms at least 4 times, to avoid distortions through low
sample size. Table No. 44 shows that a-usage declines rapidly,
so much so that 387 of the speakers have dropped its usage
zitogether. On the other hand by merging (@be) and be in one
category, -ing, we are allowing for a noticeable increase of
‘°kens in the direction of the change. The graph does not

“tart at 0% occurrences because all speakers are already
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TABLE 44
PERCENTAGE OF -ING TOKENS FOR A/-ING ALTERNATIONS

c —

Speaker a + Vv -ifig Totals %-ing
194 1 16 17 95
198 2 9 11 82

41 20 19 39 49
141 2 34 36 94
40 6 14 20 70
76 25 25 100
165 7 7 100
200 8 8 100

GRAPH (TABLE 44)

Speaker A -ing Totals  %-ing
41 20 19 39 49
40 6 14 20 70

198 2 9 11 82
141 2 34 36 94
194 1 16 17 95
76 25 25 100
165 7 7 100

200 8 8 100
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GRAPH (Continued)

100 X X X
93 x X
%-ing of 90
total 85
al-ing 80 )
75
70 X
65
60
55
50 |x

41 40 198 141 194 76 165 200

Speaker
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familiar with the 'newly" acquired form from the start. Be-
cause three speakers in the mesolect never used a + V, the
curve stays steadily at 100% for these three speakers. The
usual S curve will show a break in the middle percentages;
when grammatical reinterpretation takes place, there is an
indication that ''feature 'a' is now going to be alternating
with 'b'". Since the two features considered here have been
alternating from the beginning of the mesolectal system, the
replacement is produced rather dramatically: the alternation
is no more and the V-ing form gains high percentages of fre-
quency in a rather sudden fashion.

Table No. 45 and its graph show how the increase of

be + V-ing tokens is only gradually acquired at this level,

and the 100% mark is never reached (i.e., no mesolectal

speaker consistently uses be + V-ing all the time). As

mentioned earlier, it is at this level that be gets more
firmly established in its [non-past] and [+ past] forms.
The form iz is now slowly being freed from representing

the [+ past] function (which is not quite exclusively

taken up by woz yet, and even more incipiently by wer),

and it is now being assessed the meaning of be, even as

part of the [+ continuative]. This accounts for the seeming

decrease in be + V-ing (past) forms and the increase in

Je + V-ing (non-past) tokens. Before, only woz was seen

as a part of the [+ continuative] marker because it was
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different enough from the "old" form [a + VI and while be
(i.e. 1z) existed in the system, it was not really seen as
a replacement for a (as if iz by "itself" were a different

item from iz in iz + V-ing). The graph shows that in the

middle percentage rates, the alternation is beginning to take
place leading to a more dramatic cleavage in the outputs of
the two upper mesolect speakers who use [be + V-ing] for

about 60% of the total incidence of the [+ continuative].

D. MARGINAL FORMS

1. did + V-ing

2. had woz
1. did + V-ing

Whiie woz is still in the process of being acquired
bv mesolectal speakers, did + V is, of course, well established
in the language at the basilectal level. The restructuring of
cthe grammar to accommodate a change of forms--which will switch

irom a + V to be + V-ing to indicate the [+ continuative]--

is taking place at this point; therefore, the use of did +
v-Ting] by some speakers seems a natural deviation from the
norm, while the new forms are being established. Did con-
tinues to perform the function of [+ past] marker and -ing is
incorporated to indicate the [+ continuativel.

Although not many speakers used this transitional form,

2 is worth noting since its existence provides additional
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GRAPH (TABLE 45)

60
55 x
50
45

40
Of ((Dbe) "E_e_ 35

7be + V-ing

total 30 x x
25 X
20
15 X
10 X X

141 200 165 194 76 40 41 198

Speakers

evidence for a certain ordering of grammatical changes.

Examples of did + V[-ing] follow:

1.10.13 im neva ekspek dat mi an may brada
he never expected that myself and my brother (did)

di gowin kom owt an tel im of...
were going to come out and tell him off...

1.10. 8 dem neva prizen noting of limon/...
they never presented anything from Limon/...

wa 7apen in de swo dem da dem did prizentin

what happened in the shows that they were presenting
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on tiybiy?
on T.V.?

11.12. 1 a man kom an sit down bisayd mi...an wi ieh

2 man came and sat down beside me... and we heard

som shat fayrin/ bot ay din pye it nomayn/
some shots firing/ but I didn't pay any attention

bikaz ay nwo it didn komin may sayd...
(to it) because I knew it wasn't coming my side...

(they weren't coming my way...)

B. A. Bailey (1966:140) mentions dida for JC but not

did + V-ing. Clearly, this form of JC could be considered

the "ancestor'" of did + Ving, since it reflects that the

existing form did acts as a carrier for a new attachment:

a - -ing. Bickerton also registers did + ing for Guyanese

Creole, performing the same function as in LC, but not dida.

Bickerton suggests that two changes have taken place (1975:
82),

1. a = in(g)
2. bin/ben -+ did

ordered thus for Guyanese Creole and following the reverse
order for JC (2 and then 1), "assuming that rules for con-
tinua can have a specifically svnchronic ordering." (Bicker-

ton, 1975:82). 1In LC, the alternation in usage between
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did + V-ing and woz + V-ing acts as further evidence in
a—

support of the argument held earlier (p.195 that it is

not the case that both forms (iz and woz) function as tense-
narkers variably deleted in the basilectal stage. It 1is
precisely because of an increasing awareness of the need

for marking tense that did is used instead of woz, however

marginally in the [+ continuative], at the mesolectal level.

2. had woz

Again in negligible numbers statistically, this form
occurs among mesolectal speakers as part of the tramnsitional
scage that involves the use of [+ past] marker both for

~zve and be. Examples of the use follow:

————

3. 8.28 may layf laan an haad man/ wen ay
my life (has been) long and hard/ man/ when I

gow owt tu sovayv/ afta a riych tu sertin

went out to survive after I reached to a certain

sayz an a kudin duw di haad work/ a had woz
size and I couldn't do the hard work... I had to

tu fishinin...
(go) fishing...

-<. 2.28 shiy av a laya difendin ar/ shiy kyaan riyd/
she has a lawyer diffending her/ she can't read/
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an shiy nwo noting abowt laa/ bot shiy had woz
and she knows nothing about law/ but she had to

tu fayt/ bekoz dey tuk ewe er ozbon...
fight/ because they took away her husband...

48.17.301 an wen ay gow hwom/ay aaf tu stye kwayat/ if im
and when I went home/ I had to stay quiet/ if he

tel may pyerenz/ dey gi mi anada wan on it/

told my parents/ they gave me another one on it/
(had)

so di chilrin had woz tu bihyev...
so the children had to behave...

48.24.428 may fada an mada jamyekan/ ...ay
may father and mother (were) Jamaicans/... I

had woz tu nachuralayz for kostarikan dwo ay woz
had to be naturalized Costa Rican, although I was

born hieh...
born here...

Cassidy (1961:61) records the form in JC as well, meaning
exactly the same as in LC: had to. He argues that speakers

were probably combining had to and was or were to. His point

may be applied to LC too.
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E. NECATION

Didn(t)

Didn(t), which does not usually appear in the basilect,
is the new form commonly used in the mesolect. While did is
used in the basilect to indicate [+ past] or [+ anterior]
with both stative and non-stative verbs, didn is generally
glossed as [+ past] (very much as in SE), in the mesolect,
probably as an extension of the use of did both for stative

and non-stative verbs. Our recorded data shows:

30. 1.24 di nayt day dey woz tu hav di fayt now
the night that they were to have the fight now

fa di champ/ di laas fayt tu gii de
for the champion/ the last fight to give the

premio/ a didn gow bikaz ay di liv tu far/
premio/ I didn't go because I lived too far

ay woz jes abowt fortiyn/ fiftiyn yerz/ may
I was just about fourteen/fifteen years/ ny

gramada didn wan mi gow owt tuw leyt
randmother didn't want me to go out too late

yu nwo/ bikaz bluwfiyl iz a pleys/ didn
you know/ because Bluefields is a place/ didn't

av so moch layt op in sertin barrio...
have so much light up in certain barrio...
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8. 3.13 bot mi fada didn lavk mi/ im neba lavk
but my father didan't like me/ he didn't like

mi plve...
mv playing...

30. 1. 1 ay didn gow far in skuwl...
I didn't get far in school...

11.12. 9 woz e pvedye/ ay didn get may pye...
(it) was payday/ I didn't get my pay...

The corresponding negative for had (hadn't) is seldom

used in the mesolect while woz and wozin are common through-
out all stages. In general, we may assume that rather than
posit an AUX that tags on the NEG--since there is no auxil-
iary as such and the meaning of did is different from the SE
form--it would be simpler to posit a [NEG + verb] rule for

negation, as we saw in the basilect. We could then further

consider that all the forms (no, neba, duon, didn) are vari-

ants of the same rule. We would thus follow C.-J. Bailey
(1970:109-24) and Bickerton (1975:73) who believe that new

forms (such as was, had, -ed) start first appearing as new

items and that the NEG makes the adjustment to the existing
rules, to create later new NEG rules (rather than introduce
new rules to start with). On the other hand, since there
seems to be a distribution pattern in the usage of the
different negative forms, there is hardly any reason to argue
"overcorrection" or "lack of knowledge" as a way of accounting

for usage that differs from SE.
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The Acrolect

The continuum that stretches from the basilectal
system of variation of LC via the mesolectal stage to the
acrolectal end, which has here been called Standard Limon
English, encompasses at this point another variable system.
Tables No. 27 and No. 28 show the gradual decrease of
non-SE forms and the increase that SE forms have undergone
by the time they reach expression in the acrolectal stage.
Among the SE forms and the general trends that will be con-
sidered as evidence of the tendency to adjust the Creole

into SE molds are:

1. 1In general, most non-SE forms of the mesolect dis-

appear (i.e., marginal forms did + ing and had woz,

as well as basilectal carry-overs into the mesolect,

such as don, did = be, de = be, a + V-ing). Only

did + V and V-Stem still appear with some regularity

as true LC features.

2. [+ past] tense SE marker -ed has now gained full

admittance into the language.

3. A new way of expressing tense and aspect is incor-
porated into the language by speakers' acquisition

of the perfect.

Number and concord are overt SE forms (3rd. person

~

singular present, plural number) which the Creole
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is made to fit--although they sometimes appear

in a distorted way.

5. The negation system seems to adjust toward SE
negation rules; even Creole negative concord
rules, although they do not disappear altogether,

become less numerous.

In short, all these developmentsshow the trend for the
grammar to add forms in their SE functions, or very similar
to them, and so drop those that for all practical purposes

do not perform SE roles.20

1. MESOLECTAL FORMS:

A glance at the statistics in Tables No. 25, 26, 27
and the comparison of all three in Table No. 28 shows the
general trend toward SE usage. On the other hand, Table No.
46 shows the acquisition of SE features within the acro-
lectal span in a more detziled fashion. Clearly, basilectal

did = be, de = be, 2 + V and don have completely disappeared

from the language. This does not mean, however, that some
acrolectal speakers might not have these forms in their per-
formance if speech were recorded under other circumstances
from those in which the data for this study were collected.
Undoubtedly, all SLE speakers have these forms in their com-

petence as hearers in a speech event. What our tables show,
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however, is that none of these features appeared in their
recorded speech samples, making them qualify as SLE speakers,
no matter what degree of variation that extreme of the con-
tinuum might register. Mesolectal forms of marginal exist-
ence, but true indicators of the transitional stage, do not
appear at all here (did + ing and had woz). Other meso-

lectal features, such as -ed, be + V-ing, are increasingly

used until they become more frequent than their competitors,
did + V and V-Stem as indicators of the [+ past], and

(pbe) + V-ing as [+ continuative] marker. Table No. 46

shows the interesting carry-over of and strong adherence to
these basilectal forms for [+ past] marker (did + V and
V-Stem) while SE -ed marker has gained complete acceptance,
es proven by its overwhelming frequency of usage. Although
there is still some "conflict" in the choice between be +

V-ing and (@Pbe) + V-ing, here toc, the SE form has now be-

come fully accepted.

It might be interesting to point out that did is now
also commonly found as the past temse of the main verb de
and, as in SE, as a dummy replacement for the past tense of

other verbs, such as in the following examples:
7. 8.21 yu stodiy miynwavl vu ar workin/ at liys
you study (mean) while you are working/ at least

mowst ov de tiychaz hik in limon did dat...

most of the teachers here in Limon did that...
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17. 8.23 FW--an den yu finish dat/ az e hav skuwl tivcher?

17. 8.24 --o0 yes/ ay did/ now/ dat iz praymariy
oh yes/ I did/ now/ that is (as a) primary

tiycha/...
(school) teacher...

on the other hand, did in the contrastive sense in which it

is used in SE is rarely found in the data.

2. ACROLECTAL -ED

In the preceding section, we saw that SE past tense
forms have definitely been incorporated into the language.
Looking at the percentage of -ed forms in use in the acro-
lectal stage (Table No. 46 ), the following facts are notice-
able: strong V forms are still in the majority (as they were
in the mesolect); however, now more V+{-svll] than V+{+svll]
are used. Two observations may be made in that respect.

In all likelihood, not all of the tckens counted as
past-tense marked V+[-svll] were realized in that form;

i.e., often the consonant cluster at the end of the form
could have been reduced without the recording discriminating

. TFor instance, in a very formal version of a poem recited

during a recording session, the informant said,
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31. 5. 6 hurah! rayd di mows wen iz ayz glivn
hurray. cried the mouse when his eyes gleaned

wid gliy...
with glee...

31. 5.14 hi nibel an nibel an pantid bot stil/
he nibbled and nibbled and panted but still/

hi kep golpin it downd
he kept gulping it downd/

The rest of the context indicates that past tense forms were
used throughout the poem. The forms underlined were clearly
reduced.

Furthermore, to account for the frequency of strong-
verb past forms, one could argue that the production of the
past form of a strong verb does not represent greater phono-
logical complexity than the production of the stem of a strong
verb, while the addition of a consonant at word-boundary re-
sults in a consonant cluster which goes against the phono-
logical rules of the creole; it therefore constitutes a more
complex form to be acquired, and it is only at the acrolectal
ievel that it fully emerges. One point seems clear: phono-
:ogy has no effect in the acquisition of the past tense forms
¢f strong verbs (/keym/ is not more complicated than /kom/).
~s far as the following phonological environment, it does not

seem to influence the production of the strong form of the
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verb either, since even verbs that require a consonant cluster
gre realized with consonantal reduction, such as /wen/ for
went, /her/ for heard, regardless of what follows them. For

—

jipstance:

31.11.16 de woz a teribl win an wi went down/
there was a terrible wind and we went down/ (the)

bwowt ton wova wi di yet torkl/ an wi
boat turned over with the eight turtles/ and we

nyeli laas owa layf... wi spen erown yet owaz
nearly lost our life... we spent around eight hours

in di wata/ far it woz lyet in di iyvm...
in the water/ for it was late in the evening...

FW--wer yu gow tu skuwl?
where (did) you go to school?

31. 3.21 wel/ ay wen tu skuwl ad di emmmmm barrio san xuan...
well/ I went to school at the hmmmmbarrio San Juan...

‘requency might have something to do with the earlier acquis-
ition of strong-verb past-tense forms. Bickerton (1975:147)
argues convincingly against this hypothesis for Guyanese

{reole. A cursory observation of Table No. 47 , would lead one
0 agree with Bickerton on a tentative basis, although more data
would be necessary to substantiate a claim that seems otherwise

zased on a subjective view for LC.
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TABLE 47
COMMON STRONG VERBS

TOTAL PERCENTAGE OF PAST TENSE FORMS

SE Strong Total frequency # of % marked forms
verbs (marked and un- marked
marked past tense forms
usage)
go 36 24 67
come 29 15 52
make 17 7 41
take 15 10 67

Table No. 48 and the graph show the regularity of in-
crease in the frequency of usage of marked past tense forms
of verbs. The variability involved is not haphazard: it
represents a steady line of transition between the lack of
overt marking for past tense SE forms to the close-to-com-
pletion acquisition of these markings in all acrolectal
speakers, overtly apparent. Reading this graph we can see
that a sailor (speaker No. 256) and a teacher (speaker No.
118) show through their outputs the span between a speaker
who is at the beginning of the decreolization process (having
used only strong V in the recording) to another speaker who

has almost arrived at the end of the process (as apparent 1
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the use of all types of SE -ed forms, however low the fre-
quency might be).

As to the marked past temnse form for V+[-sylll] SE
verbs, it would seem to follow from all the previous re-
search on the subject (Labov et al. 1968; Wolfram 1969;
Fasold, 1972) that the phonological influence of the fol-
lowing environment may turn out to be relevant in SLE (as
the above-mentioned scholars have demonstrated for Black
English). Unfortunately, although some of the data
collected for this study permit us to discriminate conson-
ant clusters at word-boundaries correctly, at times run-on
speech samples make the distinction between consonant
clusters and their reduction to a single consonant hard to
differentiate, as mentioned earlier. For this reason, en-
vironments that seem to constrain or to trigger -ed de-
letion will not be considered in this section.

Table No. 49 and corresponding graph illustrate two
differing patterns: the acquisition of marked SE verb

forms vis-i-vis the adherence to V-stem forms (unmarked

expression of the past tense). The higher the percentage
of the former, the lower the usage of the latter and vice
versa. Speakers No. 183 and 232, for instance, show that
they have almost reached the end of the transition stage

to become full acrolectal speakers.
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GRAPE (TABLE 48)

Frequency oi 100

usage 90
80
70 . _——%
7
60 ’}c\\ /,/
50 //’ ‘\Y,’
40 x 7 X
30 ,I ,.”o
s LeX
20 %7 ST g e
10 X e .I'.« x‘—*‘*_,t‘ X
- - . XI ‘*a
0 il SNV *~x,'l
256 118 15 152 183 232
Strong V= - - - -

V+i-sylll=s - .- . -.-,
V+{+sylll= -k

There seems to be a pattern in the usage of V-stem
forms to which all acrolectal speakers still adhere. [+ Past]
tense marked forms are usually attributed to situations of a
I+ punctual] nature, while V-Stem forms continue to be used
for [- punctual] contexts. Temporal clauses belong to the
latter category. Thus, the data registers the following

examples:
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-punctual V-Stem

coms—

FW--yu grwo in town hieh?
--did you grow up in town here?

17. 2. 4 --ya/ ay grwo rayt erown blu bar dyer.../
--yes/ I grew up right around blue bar there.../

rayt erown dyer...
right around there...

+punctual marked past

17. 3. 5 ebowt fiftiyn dyez egow/ ay so dis...dis.
about fifteen days ago/ I saw this...this...

gyem...eeeee limon egens yuniversity...
game...hmmmm (the) Limon (team) against University..

16.16.24 FW--born wer?
Where (were you) born?

--twentiy fers oges eitiyn nayntiy tuw...
--twenty first (of) August eighteen ninety two..

ay keym hieh at twentiy tuw...
I came here at twenty two...

-punctual +V-Stem

50. 8.35 ..tu ekspleyn tu vuw de historiy of wot...wot
.to explain to you the history of what...what

hapen in dwoz deyz...
happened in those days...
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temporal clause, unmarked form

74. 2.20 wen ay woz komin truw de emmm port/ ay siy a

When I was coming through/ the hmmm port/ I see a
(saw)

blak man...
black man...

Though a full analysis of this point lies outside the
scope of this study, it might be interesting to pursue
elsewhere whether it is necessary to posit any special phono-
logical rules to account for the acquisition of past tense
marked forms, or whether the grammatical constraints mention-
ed above (the [+ punctual] or [- punctual] distinction,
perhaps with additional constraints) are really responsible

for the process.
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GRAPH (TABLE 49)

7% 100 X -

90 X
80 P
70 X
60 }’\ . ‘ f'/
50 Z
40 7R

" 30 “
20 N
10 N

~X

256 15 118 152 232 183

Speakers

3. THE PERFECT TENSE

Although here we are concerned with the perfective cate-
gory, a word should be said about the use of have. There are

chree kinds of have in LC:

Main verb: have (/av/)

Modal: have to (/av tu, afi, aftu/)

Auxiliary: have + V-en (/av V-en/)

Trom a look at Table No. 50 it would seem reasonable to assume
that the first form to be acquired is the main verb have and

that the modal is patterned subsequently after it. And have



277
has early expression in two others forms: had and has.
rrom Tables No. 25 , 26 and 27 we gather that both had and
has are used in the language right from the basilectal/meso-
lectal stage, respectively. Their frequency increases grad-
vally as we move along the continuum to the SLE end, as would
be expected. It is probably true that has is linked to the
general acquisition process of third-person singular for all
verbs (which will be taken up again later in this section).
1t might well be, as Bickerton notes (1975:131), that the form
has 1is acquired prior to the concord rule for third-person
singular SE verbal forms to be marked with -s. But even at the
acrolectal level, has remains a low-frequency token, probably
because mesolectal rules closely conflict with those of SE.
Phonological rules, for one, do not favor consonant clusters
which would be created by many -s attachments to 3rd. person
singular verb forms.

Had, on the other hand, is one of the first acquired
cast tense markers, as was discussed earlier (p. 245, Table No.
-1 ). Bickerton (1975:122-123) seems to think that for some
speakers had acquisition might precede have in Guyanese Creole.
He presents evidence, and makes a good case, relating the
existence of have to preceding basilectal forms bin gat which
ire later replaced by gat in the present and had in the past.

2 LC, however, /gat/ exists side by side with main verb have
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and modal have to (Guyanese bin gat does not exist). The
same as in SE, gat can adopt a variety of meanings. Our

data records the following:

Basilect

17. 3.32 ay get a sindikyet...

I have a sindicate...
(we have a trade union)

17. 4.20 I get beks...
I became (upset) vexed...

Mesolect

46. 6.28 Forman gat K.O.

Foreman was K.O.
(passive voice)

30. 3.20 wen wi get a ful lwod...
when we obtained a full load...

30.16. 3 yuw get tu stye owt an luk...

you get to stay out and look...
(are entitled to)

30. 7.23 yuw gat tu pye...
you have (got) to pay...

30.16.22 wi gat tu ronm...

we had to run...



Acrolect

74. 1.29 yuw gat tu sing ownly...
you have to sing only...

Its frequency compared to have,as Table No. 50 makes apparent,
is higher. It would seem that as acrolectal speakers are
more influenced by SE forms, they tend to use get more often;
rather than consider get a true LC form, here it would appear
to be a later addition to the language.

To acquire the perfect tense form--which is actually
marginal in the language--the speaker would have to have
the other two "haves" well established. Below we have il-
lustrated the ways in which LC handles perfect tense needs
from the stage in which the form is non-existent to its in-

cipient introduction and later full--zlthough rare--use.21

1. Basilect

8. 1.25 ay plye layvk ay dwon siy yu/ an a tray tu...
I play like I don't see you/and I try to...
(pretend) (I can't see)
"we anita de?" "ay kyaan siy ar..'" da taym
"where is Anita?" "I can't see her..." By then

ay siy yu laan taym...an ay plye layk ay

I have seen you for a long time and I play I
(long before) (I pretend I

dwon siv vyu...

don't see you...
can't see you...)
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8. 4.10 shiy ded a laan taym now...

she has been dead for a long time now...

8. 3.24 1if it wozn truw mi mada/ ay wudn
if it hadn't been through my mother/ I wouldn't

stodiy niyda....

have studied neither
(either)

17.11.13 an di tin kom down an Juk mi rayt in
and the thing came down and poked me right in

mi hed/ ve/ rayt ina rayt ina mi hed/ an if
my head/ yes/ right into my head/ and if

akudin swim/a wuda drown...

I had not been able to swin/ I would have drowned...

17.10.32 sins ay in Limon ieh/ ay neva gow
since I (have been) in Limon here/ I have never gone

now wer yet...

nowhere yet
(anywhere)

2. Mesolect

o
o
n
o

wel/ frankliy/ ay didn rivliy gow tinkin
well/ frankly/ I haven't really been thinking

abowt politiks yet...an bay/ ay adliy biy
about politics yet... and since I have hardly been




30.17.15

30.

30.

30.

283

in Limon/ a down rivliv stodiv down de situeyshon
in Limon/ I haven't reallv studied the situation

of Limon...
of Limon...

akchualiy/ tuw yerz gowin/ tuw yerz sins

actually/ two years going/ two years since
(it has been)

ay kom bak an down livv kosta rika...

I have come back and (I) have not left Costa Rica...
(T came back)

. 3.

1.30 ay riych hieh in 1965/ from den sins/ wel/ a
I reached here in 1965/ from then on/ well I
liv dis sayd...
have lived (here) this side...
5.21 wel/ ay a bin ship owt...
well/ I have been shipped out...
5.24 from port limon...avv bin in keyman...
from Port Limon...I have been in Cayman...
Acrolect
3 av bin ritavrd siks mans now...
I have been retired (for) six months now...
7. 6 wel/ yes/ avv jes startid owt...

well/ yes/ I have just started out...
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7. 3. 3 de siy haz riyliy ritrosidid...enibodi in Limon

the sea has really retroceded...anybody in Limon
(recessed)

kud tel yu dat...
could tell you that...

The examples given show that sometimes it is the [ non-past],
others the [+ past] and frequently the modals that are used
to express aspect and tense that would have required a pres-
ent perfect in SE. It seems that even among the most evolved
SLE speakers the perfect tense is not often used. Although
it is very likelv that perfect tense rules are internalized
by the speakers--and form part of their competence--by the
time they reach the acrolectal stage, it is also reasonable
to expect some resistance to their application, considering
that there were not just one but many immediate precursors
of their usage.
Modals (which will be taken up later) are quite similer

in usage to their SE counterparts. Bickerton (1975:129)
believes that forms such as /kuda, wuda, shuda, etc./ are
first part of Guyanese Creole,

not as sandhi versions of could have etc.,

but as frczen forms, analysed by the speaker

as morphophonemic. However, once have has become

established in the grammars of such speakers,

they are free to re-analyse the items as bi-

morphemic, and as sandhi of the standard-English

modal+ perfective series. They thus present far

less difficulty to the Guyanese speaker than the

present perfect, for which there is no true
antecedent.

Bickerton (1975:129)
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This statement seems to apply to LC also. So much so that,
as was mentioned earlier, some of the perfect tense markings
have been done through modals.

Some final observations may be made on the basis of the
data supplied by Tables No. 50 , 51 and 52. As suggested
earlier, have is the first form acquired. The totals for
the column of have tokens added to those for which SE would
use has or had show that it is more frequent and that
speakers would use it as the form they are most familiar with,
although other markings for those specific tenses are avail-
able to them (i.e., has and had). Has has a low frequency
rate, even at this acrolectal stage, since, as was menticned

already, the concord rules are the last to appear. Did have

is common at the basilectal stage following the rules which
operate at that level, [+ past] tense marking of a [+ stative]
verb, /afi, have to, av tu, aftu/ are all alternative forms

to express obligation; sometimes they are used for[+ past?
markings, while had to does not seem to have the same ac-
ceptance as had has. Here again basilectal rules apply to
mark this expression as [+ past] by adding did, but this

form (did afi) is only common in the basilect. Get stands

for possession ( = have) in 10 instances of Table No. 50 ;

it stands for become in 5; for have to in 37 cases; and 1

each for obtain and get out. Get comes to LC from JC, so

it is not an alien form to its speakers. This accounts for
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its widespread usage throughout the continuum. Bailev
(1966:97-98) equates it to has, owns, a verb of possession.
In LC it seems to have acquired the additional meanings
that get is attached to in SE.

Table No. 52 shows the scanty use of the perfect.
Because the data collected involving this temse are not
sufficient to make meaningful generalizations, its analysis
must be reduced to a few general observations. It seems
that the neutralization which has taken place in the acro-
lectal grammar (by which the + and - stative distinction
disappears--all [ - punctual] verbs appear now in stem-form
irrespective of time reference) has also influenced the use
of have to, which as was mentioned earlier, is often used
for [+ past]. As would be expected, no basilect speaker
uses the perfect category (Table No. 52 ), but other markers
are used instead. In the mesolect, speaker No. 76 whose
examples were cited to illustrate the use of the Perfect at
that level, does not always employ all the markers needed
for correct usage, thus he alternates from /ayv bin/ to /ay
bin/ to /av bin/. His travels as a sailor have taken him
all around the world and he has often been exposed to SE in
both Jamaica and the U.S. where he has lived for short periods
of time, so that his idiolect has been noticeably influenced
5y this exposure to SE. (All tokens 'close' to Perfect tense

were counted in this case). Almost all acrolectal speakers
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gre familiar with the tense. These speakers employ the
perfect tense as a SE speaker would. Since the continuum
does not have any precedents of usage (i.e., other forms that
were replaced by the perfect), these speakers must have
jearned the perfect tense from formal exposure to SE forms.
There is lack of continuity here in the grammar, rather than
a smooth development taking place, as has been seen for all
other forms. The perfect emerges as an addition rather than
as a revplacement; it, therefore, remains as a marginal form

in the continuum.

.. NUMBER AND CONCORD

Tables No. 25 , 26 and 27 show the gradual increase in
-he use of overt markings for the third-person singular non-
sast of all verbs except for be and have. In fact, there is
o= much difference between the frequencyv of usage in the meso-
_ect and the acrolect, while the jump from the basilect to the
—esolect justifies considering this development as a late one
in the grammar. Table No. 53 shows this fact in more detail,
:ince we can compare the number of realized -s tokens with
e verbal forms that would have required the suffix in SE but
~hich were not realized in LC. The table also brings up
nother interesting fact: the presence of -s attachments to

‘2rbal forms other than 3rd-person singular non-past. These

-zve been called "hvper -s" by Fasoid (1972:133), and as the
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TABLE 52

TOTAL FREQUENCY OF PERFECT TENSE USAGE

am—

Basilect
Speakers Present perfect Past Perfect Other*

66,201, 68
64,191,22

Mesolect
Speakers

188
194
41
76
141
200 3 6 2

~N DN

Totals 16 6 4

Acrolect
Speakers

..—l
O o VE R =

Totals 13 3 5

Grand Total 29 9 7

*Other stands here for a combination of modals and perfect
tense:, e.g.,

46, 8.10 may sista kud have mevd it...

mv sister could have made it...
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term implies, they represent what has traditionally been
known as "hypercorrection" (i.e., "the attempt of a socially
insecure non-standard speaker to 'improve' his speech bv
tacking on a morpheme which he knows is characteristic of
the standard language but which he has not yet learnt to
use correctly." (Bickerton, 1975:134).

Since LC does not indicate the plural of nouns by adding
a morpheme -s (as SE does for most of its nouns) the affix-
addition rule is probably not an easy one to incorpvorate into
one's grammar (both for plural of nouns and for 3rd, person-
singular non-past verbal forms). In both cases, it must be
quite alien for the speakers to have to get used to marking
these forms which, for practically two stages of the con-
tinuum, they could afford to ignore. That is why speakers
are slow to internalize this rule and the cases in which the
-s was not added are overwhelmingly more than those in which

the rule was applied (Table No. 53 ).

i

5. NEGATION

As mentioned earlier, what essentially happens when
speakers adopt acrolectal features is the elimination of
non-standard forms, e.g., the dropoping of never as an equiv-
alent of didn't, and the disappearance of no (except perhaps
in quotations or when the speaker is trying to meet the de-

mands of lower lects). Never is still used occasionally as



TABLE 53

DISTRIBUCTION OF VERBAL AFFIX -S

em——

Basilect 3rd + [-s] 3rd +[0-s] other
Speakers than 3rd* + [-s:
66 20

201 25

68 3 16

64 2

191 13

22 16

Totals 3 92
Mesolect

Speakers

188 1 12 2
194 4 18

41 5 13

76 4 13 2
151 4 21

200 6 12

Totals 4 89 4
Acrolect

Speakers

256 3 15 1
204 1 11 2
182 4 1

21 10

806 17

12 1 8 4
Iotals 9 62 7

*Other than 3rd -

llhyper :i"
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f+ past!, but it now starts acquiring the meaning of the SE
form ("mot-at-all-from-then-until-now'", which is usual
in the perfect). Actually, it is very likely that never acts
as an intrumental mediator in theestablishment of the ''per-
fect tense category', even before the perfect tense is
installed per se, as never is displaced from the [+ past]
category.

Duon and dozn are now used with non-past reference--
with erratic number concord and sometimes duon is still re-
tained in past environments. As to the NEG of have, the

form duon have is preferred to haven. The NEG of be is

always affected by the presence or absence of the copula
insertion.

The final development has to do with the acquisition of
negative concord rules (as in SE), which prohibit double
or triple negatives. Creole negative attraction rules are
the last to be lost, and although theyv really do not dis-
appear altogether, they become less numerous as apparent

in the table for Negation (p. 227).

Negation of Modals

Modals have not been taken into account in the table
because they are very similar to SE forms. Bickerton be-
lieves that the earlier forms of negation among modals

followed the same pattern as the general negation rule
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mentioned earlier. Thus, his data registers examples

such as: (Bickerton, 1975:43)

2.87 hu na kyan affod it...
those who cannot afford it...

The negation of kyan now occurs variably and more often in

the following form: (Bickerton, 1975:43)

2.90 yu kvaan go...
you cannot go...

Bailey, on the other hand, states that (Bailey, 1966:91)
'*yu no shuda en tel im' is not a JC sentence.
In LC we have not recorded any similar cases to Bicker-

ton's use of no + modal. The negation of modals adopts

forms such as shudin, kudin, wudin, kvazan.

Remaining Forms

Even though we have limited the description of the con-
tinuum to those forms that are useful markers for determining
the general lect in which speakers function linguistically,
it must be clear that there are many other forms in the verbal
svstem (as well as in the entire grammar, of course), which
have been left out. A few notes may be made about those verb-
a2l forms which are relevant, inasmuch as other Creoles employ

them as markers for the different lects. Their presence in
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this continuum is either too generalized to all lects to
serve as special indicators, or the pattern of usage has
escaped our analysis because their overt markings seemed
to resemble SE forms too closely to make any difference.
We are referring specifically to certain forms such as
the following:

A. Modals (/wuda, shuda, kuda, mosi, wil,
kyan/)
B. wused to: /yuwst tu/

C. going: /gowin ~ gwin ~ gwayn/

A. MODALS

Modals present the greatest area of similarity with
SE. Except for their phonological difference and the fact
that they are not generally used with a perfective meaning--
although their form would indicate they are derived from

such combinations as would have, must have--LC modals

function much in the same way as in SE. A few examples

will illustrate this point:

1.17.33 ay kyan duw widowt a bway...
I can do without a boy...

'—l
‘—J
(e))
N
wn

man kyvaan liv widout lov...unu kvaan duw
Ol e— le——
man can't live without love...you can't manage
(do)
widowt wiy...
without us...
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1.16.20 wyvet/ a gowen aks yu a kweschen/ de fers
wait/ I am going to ask vou a question/ the first

man kud liv widowt a yman?
man could live without a woman?

1.23.15 1if may fada neba romantik/

if my father (were) never romantic/
(had) (been)

im kudin get mi mada...
he couldn't (have) married my mother...

4, 8.22 a di di emmmm buwl fayt...das di
at the the hmmmm bull fight...that is the

mwos tin mi wuda duw...ron intu

most thing I would have done...run into
(probably what)

enibodiy hows...

(someone’'s) house...
(anybody's)

1. 5.25 ay wudin iyvin boda tel yu wat ay did siy
I wouldn't even bother (to) tell you what I saw

de nayt...
that night...

1.16. 5 dem wud kil demself! truw!

they would kill themselves:! true.

1.11.10 yu mos kownt antil ten...
you must count until ten...
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4.14.12 a gow hwom nayn oklok/ bikaz a aftu
I go home (at) nine o'clock/ because I have to

siy anxela maria/ yu nwo/ bikaz a mosin

see '"Angela Maria"/ you know/ because I musn't
(watch)

luws it...

lose it...
(miss)

5. 5.33 yu mosi born afa 1937...
you must (have been) born after 1937...

1.11.11 a mayt av tu kownt til twentiy....
I might have to count till twenty...

4.10.26 de wan wot shuda riyliy win...

the one what should have really won...
(that)

4.12. 4 de govermen shudin permit dat...
the government shouldn't permit that...

£~

. 2.21 an ay wil tel may sista...an shiy wil sen

and I will tell my sister... and she will send
fa miy...
for me...

£

. 7.16 yu wil down tu tel im...
you will not tell him...
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B. USED TO

/yuwst tu/ is always employed with past reference. It
is universally used by all speakers and it functions as a
marker for iterative (habitual) actions. Again, it is
similar to its SE counterpart in the way it operates in
the grammar; additionally it has the same form as in SE.

A few examples follow:

1.38.11 es ke mi graniy yuwst tu tel mi plentiy nansiy
es que may granny used to tell me plenty Anancy
(many)
stworiy...
stories...

-t

.40. 1 in town hieh/ shiy se/ fers taym wol piypelz dem/
in town here/ she said/ in the past old people/

yuwstu meyk layk e sakrifays...an in famyeka
used to make like a sacrifice/...and in Jamaica

tuw. ..
too...

It never takes over the function of the continuative, al-
though a + V does handle both, the continuative and the
iterative. Semantically, these two forms do not overlap
because used to never works in the non-past and a + V is

only rarely used in LC--even at the basilectal level--as
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[+ iterative] 1in the past. It must have been a common
form in JC, later abandoned by LC, particularly when the
semantic niche was occupied by a different form: /yuwst tu/.
It must be noted that /yuwst tu/ is always a past tense
jiterative or habitual marker and never a simple marker
of past tense. It can be used both with [+ stative] or

[- stative] wverbs but not before modals.

C. GOWEN (GOWIN) TU

By far the most common way of expressing an action in
the future, periphrastic going to acts in the same general
way as in SE, except for the absence of be, which is only
occasionally apparent and only in a few acrolectal speakers.
The form is used throughout the continuum. It exists side
by side with will as in SE, and the semantic difference be-
tween them seems to hold as well. Leech (1971:52) characct-
erizes will as expressing future meaning involving the
speaker's judgment, a prediction as such, and the ''nearest
approximation to a 'neutral’ or 'colourless' future. "Be
going to, on the other hand, he states (Leech, 1971:54)
stands for "Future fulfillment of the present' either by
culmination of present intention or present cause. Leech
mentions both examples in which the two constructions can
often be substituted for one another with little change of

effect, and others in which one or the other form must be
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used. The same is true about LC. Illustrations of the two

different usages £follow:

1.29.22 ...evriy minit ev de dye ay tink an man!
...every minute of the day I think (of a) man!

FW--wid yu mayn?
with your mind? (in)

--wid may mayn/ yes!/ den ow a gown

Y%t? my mind/ yes!/ then how (am) I going to
in

tink? truw mi nwoz?!
think? through my nose?!

1.30. 6 a wud layk tu gow chepe/ bot a
I would like to go (to) San Jose/ but I (am)

not gown/ a gowen spayt im...
not going/ I am going to stand him up...

4.16.13 a down layk (get beks)/ bikaz wen ay
I don't like (to get vexed)/ because when I

get beks/ a ignorant an a wil duw anitin
get vexed/ I (get) upset and I will do anything

at all..!
at all..!

It might be of interest to point out that the early ac-

quisition of V + [ing] forms (to replace JC a + V is probably
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triggered by the heavy use of periphrastic gowen (tu).

All speakers have this form in their grammar.

Second Language Acrolect Replacement

As mentioned at the outset, the linguistic diversifi-
cation of Limon is further complicated by the existence of
a third language, Spanish, which has recently become the
prestige language for all speakers of LC, as more and more
"Spaniards' arrive in Limon, and as strong feelings of
nationalism arise in the country. LC speakers of today
are in the process of restructuring their rules, incorporat-
ing more and more elements of the prestige language into
their grammars. What the implications are for the future

£ LC is hard to predict. Might it be that LC will undergo
an intensive Spanish relexification thus giving rise to
another creole? Or will LC speakers shift to Spanish al-
together? Three excerpts from dialogs that show the lang-
uage-in-contact situation are reproduced in Appendix G.

The possibility of a creolization process developing
further as a result of Spanish interference appears unlikely,
since conditions do not seem to favor it. J. Edwards sug-
gests that creolization with Spanish is possible for Abacoan
English Creole because of the '"absence of systems of authority
which function to maintain interlinguistic co-occurrence

restrictions."” (1970:249) The opposite is true in Limon.
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However, predictions are always dangerous. The most one
can really attempt to do is to look carefully at some
relevant facts. Besides purely linguistic considerations,
the dynamics of LC in time, the social function of LC, the
degree of shift in function, the subject attitudes of
speakers, sex and religious pressures, the politics and
economics of the region, the number of individuals involved,
the educational system, the balance of the population, geo-
graphical accessibility to the region, the rural or urban
character of a shifting population, and the rate of inter-
marriage would all have to be taken into consideration to
make some assumptions about the future development of the
sociolinguistic characteristics of the region. Weinreich
rightly states, '"Many 'obsolescent' languages have received
new leases on life through a rejuvenated language loyalty
among the speakers and have made the prediction of the death
of language a hazardous business.22 (1974:108)

How can this complex linguistic situation be accounted
for in the present? What usually happens to a plurilingual
speaker is that he establishes a grammatical choice at the
start of a sentence. The use or lack of use of many items,
the application or suspension of many rules depends on ling-
uistic choices which account for interrelationships in under-
lying rules (Bickerton, 1975:135), while sociocultural pres-

sure and rhetorical devices account for surface forms.
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In the Limonese situation, if the language to be spoken
is Spanish, most of the borrowed rules from English are phono-
logical, and syntactical; few are English lexical items.23
1f the grammatical choice is English, this choice will also
determine the language of the inflections and the function
words.24 According to Bickerton (1975:164-200), what mostly
happens is that a constant process of restructuring is pres-
ent throughout generations. The LC speaker who has also
learned Spanish, will clutch at lexical similarities, even
to '"false friends,'" and to syntactic similarities, even
though they may mask deeper-level differences. Semantic
segregations do not show any structural break between LC and
Spanish, since the source and target grammars do not differ

m.uch.25

The speaker starts by introducing formatives that
are similar in both languages. While the basic grammatical
choice is LC-SLE, Spanish formatives are mostly introduced
at sentence or lexeme boundaries. A gradual transmission of
surface forms, with constant restructuring of the original
system, establishing an unbroken chain at the underlying
semantic level, could lead eventually to a unitary system
(i.e., language shift).26 As the dependency on Spanish
grows stronger--particularly for today's mesolect members of
the continuum--Spanish forms are added while SE forms are

dropped or distorted into patterns closer to Spanish.27
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In the typical situation of an individual exposed to
two different language-and-culture systems, linguistics and
anthropologists identify a sociological learning process of
bilingualism and acculturation, and the changes which are
the result of that process are linguistic interference and
cultural borrowing. It is probably true of all bi- and
multi-linguals that when they converse informally, languages
are alternated constantly. There seems to be some pattern
in the switching between LC and Spanish, but the circum-
stances may be even more subtle than those listed under the
following headings, some of which are based on Rayfield

(1970). Examples are to be found in Appendix I.

1. SWITCH DUE TO SOCIO-CULTURAL SPEECH SITUATIONS:

A. Change of interlocutor. D. Lack of proficiency
in a language.

B. Change of topic. E. The stimulus of a
loanword.

C. Beginning or ending of F. A direct guotation.

a conversation.

G. Mothers calling their
children's attention

II. SWITCH DONE AS A RHETORICAL DEVICE:
A. Emphasis by repeating a statement in two languages.
B. Emphasis of a statement the hearer might not expect.

C. Emphasis for contrast.
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D. To make a parenthetical remark.
E. For taboo words or topics.
F

Insecurity of an imperfect bilingual

Uriel Weinreich defines '"linguistic interference" as
"Those instances of deviation from the norms of either lang-
uvage which occur in the speech of bilinguals as a result
of their familiarity with more than one language, i.e., as
a result of language contact." (1953:1). Here only
morphological and grammatical interferences will be discussed,
phonic interference will not be dealt with because Spanish
appears to have very little influence on the LC system.28

Bloomfield states, "In all cases...it is the lower
language which borrows predominantly from the upper," (1933:
464). The upper, ''prestige,'" language here acts as a uni-
directional force which contributes to one's social advance
(Weinreich, 1974:79). The degree of impact of Spanish (S)
on LC can be measured if we adapt a framework (from Wein-
reich, 1953; Haugen, 1956; Diebold, 1964; and Edwards, 1970)
that distinguishes between the total adoption by LC of ele-

ments of S (integration) and the ongoing process of diffusion

(interference per se). The classification could be summar-

ized as follows:

LC replicas of S models Bilinguals of LC and S
Integration Entire speech community

Interference Some bilinguals only
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Morphological Interference

I. Importatiomns

A. Loanwords

1.
2.

Integration

Interference

B. Adjusted Loanwords

1.
2.
3.
4.

Back formation
Noun formation
Present participle

Addition of -ness

II. Substitutions

A. Loanshifts

B. Idiomatic substitutions

I. Morphological Importations:

29

A. Imported loanwords.

1. Integration:
into the language with a phonemic shape which shows dia-

phonic identifcation with a morpheme in the source language."

(Haugen, 1956:52). Spanish words are used as such by

members of the speech community, but they function as if they

were words in English.

mesolect speskers. For example:

O---2 shur yu av plenti tu tel mi...

I am sure you have a lot of things to tell me...

'...a new morpheme is introduced

The integration occurs in the younger
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I---layk wat?
like what?

0---layk wat yu du/ we yu liv/ de barrio
like what you do/ where you live/ the (meighborhood)

we yu liv...
where you live...

O---im av entrada?
(does he have permission to come in?)

I---no/ not entrada/ bika may fada
no/ no permission (to come in)/ because my father (is)

not ier tu giipermishon...de por si/ av down

not here to give permission...(in any case) I don't

niyd may fada permishonm...
need myv father's permission...

0---so dat miyn yu not gowin marid sun?
so that means you (are) not going to (get married soon?

I---7u se so? ay se falta plenti...
who says so? I say (it will take a long time)...
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2. Interference: Spanish words which are used
when the English items do not come to mind. Examples:

S---yu fada kyatch yu/ put yu in kana fi tan op/
your father catches you/ puts you in a corner to stand up/

kastigar yu...
chastises you...

I---seben yer egow now/ ay down bay now regalo
seven years ago since/ I haven't bought any present

fa mi fada...
for my father...

B. Adjusted loanwords. (Interference per se or lexical

structural interference); adaptation of loanwords from S to

the morphology of the borrowing language (LC).

1. Back formation examples:

S/konserbar/: LC/konserbvet/;
Standard English (SE) conservation;* conservate

S/fomentar/: LC/fomentyet/;
SE fomentation;* fomentate

S/sentralisar/: LC/sentralisyet/;
SE centralize; centralization;¥* centralizate



2. Noun formation by adding -atiom:

LC/ asigneishon, merdereishon, manifesteishon.../
(assignment) (murder) (demonstration)

3. Present participle formation by adding -ing to a

Spanish verb: LC/konfesarin, rechasarin,

(confessing) (rejecting)

planifikyetin/
(planning)

(planifikar = planifikyet)

4. Addition of -ness to form an abstract noun:

/romantik + nis/ instead of "romanticism"

or ''romance"

Examples:

B---wi tray tu fomentvet it a likl mor bay giving di smala
we try to foster it a little more by giving the smaller

man a likl mor hyed...
man a little more aid...

D---yu konfesarin now...

you are confessing now...
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II. Morphological Substitutions:

A. Loanshifts. (integration/interference) "...no

new morpheme is introduced, but the lexeme borrowed is trans-
lated by the redistribution of morphemes already found in

the language" (Haugen, 1956:52). These are words in English
which have extended, limited, or otherwise changed their
meaning under the influence of similar forms in Spanish

("false cognates'). Examples:

I---di onli taym ay siyyu/ yu profesa/
The only time I saw you/ you (were) an instructor/

an ay kudn showt tu yu...
and I couldn't 'shout' to you...
(say hello)
0---no/ bot yu siymi aftawor...
no/ but you saw me afterwards...

I---no/ ay neva siyyu/ jes tudev/ wen mis anita prizent

no/ I haven't seen you/ just today/ when M.A. (introduced)
(nos presento)

wi/ ay siy yu...
us/ I saw you...

0---wa yu gowin stodi wen yu kom owt
What are you going tc study when vou come out (from)

kolij? (college = high school - "colegio')

high school?
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B. Idiomatic substitutions: integration/interference)

Spanish syntactic patterns and idiomatic expressions are
"translated" into English (function word, verb constructions,
relative clause constructions, word order, etc.).

Examples:

I---if yu stodi fa padre/ owen/ a tel yu se/
if you study the priesthcod/ Owen/ I tell you that/

vur onli pyur gerl wil gow chorch...
puras)
(nothing but) girls will go to church...

D---de milk kot op
(se cortd)
The milk curdled...

Furthermore, S-LC interference is present in more 'for-
mal' language, as evident in the sample of a written text
transcribed below and analyzed in Appendix I:

""The situation of the student of High School is still
more criticable, he doun have a institute to continue uni-
versity studies, and it is not a secret for nobady that is a
few students that their economic situation permits them to
g0 and finish studies, even this problem is in part coveed
with the funtion of a university regional in Limon, that
dount poses the requisete necesary, you all may understand
T2 saying that they dount even have a won bilding, much less

Taterial to work, but we have to creep before we walk, and
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that is the first part, less us zll fight for the ress."

(E.P. '"The problems that Limon faces," Limon, 1974).

Conclusion

Although this study started out by pointing out that
the continuum would be broken into artificial segments to
facilitate its study, we should return now to the original
entity, Limon Creole, and work our way through the under-
lying and superficial changes that are necessary for the
basilectzal system to evolve into the mesolect and later into
the acrolect, which is here called SLE. This series of
rule-changes should be able to show that the chain that goes
from an underlying structure of a system quite different
from SE will take us to another underlying structure practi-
cally undistinguishable from SE--with no sudden breaks or
boundaries that will separate the two ends of the continuum
at any fixed point. Again, only those forms that have been
used as indicators will be considered here, since it is
beyond the scope of this chapter to give an exhaustive
treatment of LC grammar.

Summary statements that outline the observations made
in this chapter follow. From basilectal to mesolectal

forms:



Note:

(be)

10.

11.

12.

Parentheses mean variables that might or might not
be present. Numbers are used to identify the rule

for reference but are no indication of special

ordering.

;Stat - ant (+punct) - @ / (4+Temp)

+Temp
-Stat - ant <{+Cond -9
+Pas Voice
.I.
+Stat - ant (+punct) - a . ® . be / Nom Nom
+ - -
+Stat _ ant ( punct) - de / Loc

de - did
a =~ did
@ - did
+
-ant -+ -past
+past - t+punct
+Stat + past + punct - did
+ { +punct) | ;.
-Stat + past 'l+ant } did

-Stat + ant - did

-Stat -ant -punct - =-stat -ant -punct +cont



14. -Stat -ant -punct + cont ~ a
15. -ant - past/ ;punct - cont
16. -stat + past + punct -cont - a
17. -stat - past - punct - cont - a

18. a -+ ing

19. + past - punct + cont - (waz)-ing
20. =~ past - punct + cont =~ (iz)-ing

21 [ stat + past - punct - cont - yustu
22, -past - ant =~ gowen tu

23. +past pa punct - ed

Summary from mesolectal to acrolectal forms:
1. +past -punct + cont - (waz) -ing
2. -past - punct + cont - (iz)-ing
3. + past -punct - cont =+ yustu
4, - past - ant - gowen tu

5. +past -punct + cont - did + -ing
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6. + stat + past + punct - had waz
7. +past - punct -+ @ / (4Temp)
8. + past + punct -+ ed
9. + past + punct - cont -+ did
10. + perf -+ have (-en)
11. +ant -punct - have -en

12, -past - cont -+ @ (-s)

In other words, change-processes which underlie the tense
and aspect system of LC proceed smoothly in terms of surface
forms, and there is no structural break present between the
realizations of LC and those of SLE. It is evident, as
shown above and described below, that the formatives intro-
duced in the early developmental phase of the continuum
(from basilect to mesolect) are by and large modelled on

SE ones. A brief review of the changes stated above
follows.

The unmarked stem form of a (f stat] verb, modified
optionally by a temporal expression, indicates [- ant] tense,
which could be past punctual. On the other hand, a [- stat]
unmarked verb stem may express a [- ant] temporal or

conditional tense, or passive voice. Between two nominals
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[+ stat] be functions as an equating copula, adopting
alternating forms such as a, @, be. Realized as surface
de, preceding a locative, the copula functions as locative
as well.

In the passage from the basic creole forms to the meso-
lectal level, de, §, and a adopt the form of SE did. Al-
though did is still used in an un-English way, as indicator
of punctual past tense for [+ stat] be, the trend toward
acquiring an SE structure is apparent. Did also becomes the
universal marker for other [+ stat] wverbs (different from
be) and for [- stat] verbs as well, to express a past punctual
or anterior tense. At this point of the grammar, few other
overt forms are used for marking the perfect tense (modals
onlv) .

When the past tense to be expressed with a [- stat]
verb is neither znterior nor punctual, it may beft continu-
ative]. 1If it is [+ cont]l the marked form a is used at the
beginning creole level. This marker will later be realized
as SE-ing, even at this basilectal level. However, at this
point, differing greatly from SE, a [ - stat] verb could also
express the past punctual with the continuative marker a,
in frank competition with did.

At the same time, 2 is also used as a marker for iter-
ative actions which are not carried out in the past punctual

or in the past continuative. As anticipated, at this stage
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of the basilect, another indication of the smooth change-
process toward SE is apparent: -ing fills the functional
slot of a, although still in an introductory fashion; it

will develop into the be + V-ing form later. At this point,

waz and iz are optional. To express [t stat] verbs in the
non-punctual past, when the action is not continuative but
revealing of a habit not carried out in the present any
longer, yustu is the marker employed, very much in the
same way as in SE, however, statistically much more fre-
quent (note that this remark is based exclusively on cursory
observation of data) On the other hand, periphrastic future
marker gowen tu, also adopting the SE form (exceont for its
phonemic realization) expresses a non-past, non-anterior
tense.

The most revolutionary development in the passage from
basilect-to-mesolect is provided by the appearance of -ed
as a past tense marker. At the beginning levels of usage,
it marks a past tense, [f punctuall. Before starting out
with the changes that take place in the mesolect adjusting
toward acrolectal SE, it might be useful to state some of
the forms actively used in the early stages of this process:
the continuative marked by -ing is still variably accompanied

by be as it is invariably used in SE; yustu, gowen tu

continue to be employed in the same function as stated

earlier.
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The transitory character of this stage is evident in

the development of did + -ing and had waz, the former to

indicate continuative [+ past] tense, the latter expressing
punctual past temse for [+ stat] verbs. These forms enjoy
short lives, however, since they are soon to be dropped, to

be replaced by a full-fledged continuative form be + -ing

both in the present and past. Meanwhile, did has been re-
duced to past punctual marker only, and -ed is fully accepted
as generalized marker of punctual past.

For the first time in the system, have + -en is fully

developed as indicator of the perfect--a signal that the
acrolectal end is close at hand. To confirm this progres-
sive change fully, the SE -s of the third person singular

is now frequently used, where there was an unmarked stem--

9 suffix--before. Creole patterns have become steadily
closer to SE, so that at the acrolectal level, the structures
are not to be distinguished greatly from those of SE.

One final comment; the influence of Spanish borrowings
and how they affect the structural development of LC could
become the subject of another study in the future, particu-
larly if the contact situation leads to a new creolization
process LC-S. It is too early to take a stand in that

regard.
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CHAPTER FOUR: ENDNOTES

Bickerton here differs again with Labov who recog-
nizes the existence of distinct systems within language.

2De Camp claims that in order for a post-creocle con-
tinuum to develop, two conditions must be met: first, 'the
dominant official language of the community must be the
standard language corresponding to the creole. Second, the
formerly rigid social stratification must have partially
(not completely) broken down." (De Camp, 1971:351).

3To do so would be unrevealing and not truthful of
his linguistic competence, which is not compartmentalized.
Many of his grammatical rules are not rules of either one
of his languages. As stated by Sapir, "all grammars leak,"
i.e. as it applies here, the boundaries of languages are
ill-defined, they overlap in terms of shared rules.

4Whether or not we accomplish the task optimally
is an empirical question, not a theoretical problem any
longer.

5Perhaps if pressed for a "denomination,'" Bicker-
ton's outlook could be called a generative one. But we
really don't know what a generative grammar of variation
would be like. 1In view of the terminological confusion
that Tense and Aspect sometimes bring about, Comrie's
definitions have been adopted (1976:1-3), and quoted here
for convenience:

"Tense relates the time of the situation referred
to, to some other time, usually to the moment of
speaking."

"Aspects are different ways of viewing the internal
temporal constituency of a situation."

6At the Guvana Conference on 'New Directions in
Creole Studies' (Georgetown, August 11-14, 1976) the
topic roused some heated discussionms.

7On the other hand, one should not discard the
possibility of learning from the application of stylistic
principles. Thus, Bickerton notes (1975:125),
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the quantitative description of stylistic choice

is something currently regarded as lying outside
the domain of linguistics provper; conversely,

those linguists who do practice it dec not see it as
feeding into linguistic theory in any significant
way. However, once one accepts that speakers with-
in the same system don't all have the same output
rules, it becomes relevant to ask whether what
seems, on the face of things, purely performance
features might not yield interesting clues as to
how one such set of rules may differ from another.

8Another reason for not avoiding comsideration of
performance features altogether is the insight offered by
the differential distribution of markers by type of dis-
course, where such features are statistically significant.
For instance, process descriptions generally contain few
did tokens, while they are frequently found in accounts of
past experience.

9Stewart (1962:42-3) lists the cliches most cortmon-
ly believed by laymen in the field on the structure of
creoles. The lack cf grammar, the '"'corruption' of the
corresponding standard language vocabulary, and the lack of
uniformity in usage are among the most blatant myths. With
no formalization of the grammatical structure, the use of
the stem forms of the verb, feor instance, rather than the
marked forms carefully documented for the standard language
at the end of the continuum, seem a clear indication to
people of '"lack of tense system!" To add to the mistaken
notion, linguists often base their analysis on folktales
which may frequently contain few or no pre-verbal markers.

lOExamples follow:

1.19.24 Owen/ yu luk/ wen a2 marid/ a gowen
Owen/ look/ when I (get) married/ I am going to

bil mi own ows...
build my own house...

17. 2.25 hu kyaan drink it/ Ses av tu lef it#
who (ever) can't drink it/ just has to leave it#
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17. 1.25 an yu gig eva in di migl an
and was your gig ever in the middle, and did

dem brok it op?
they break it up?

8. 4. 9 aal fers taym/ mi did av a hant op guasimo/ shi
In the past/ I had an aunt in Guasimo/ she

did lov mi plenti/ she ded laan taym...

loved me very much/ she has been dead a long time...
(she died a long time ago...

8.15.13 diay/ if yu woz tu ded/ yu ded/...
diay/ if you were to die/ you die/...

11By Past it is meant, "a (usually) single action
that happened at a moment in the past that may or may nct
be specified but should not predate any action simultane-
ously under discussion.' (Bickerton, 1975:28)

12Comrie (1976:48) discusses quite clearly the dis-
tinction using as examples the verbs "know" and "run"
respectivelv. Bickerton (1975:33) suggests that one test
for stativity in English is complementation of command
verbs; and he cites as examples the following:

"I told him to leave"

versus
*"I told him to know'

13An example listed in Leech (1971:5) clarifies
this concept:

1. Suddenly I remembered the letter

2. "I shall remember that moment until I die."

In Sentence #1, remember refers to the act of recall, thus it
is an "event" verb (it expresses a dynamic situation); in #2 it
i3 a "state" verb, representing the notion of "having in cne's
remory."
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14The format to be adopted in the presentation of
examples is the following: a. FW stands for fieldworker
(in a dialog), b. in the margin a number will be provided,
it stands for the speaker's code number, the tape number,
and the line in the transcription of the tape, c. the act-
ual transcript of the tape, written in phonemics but not
using slanted lines follows, d. slanted lines (/) stand
for breath groups, and markers such as # stand for a final
pause, e. Spanish borrowings will be underlined and trans-
cribed in Spanish, unless the meaning plays an important
role in the illustration, in which case they will be trans-
lated into English as well, £. The SE gloss will appear
immediately below the LC example.

15Actually, de is rarely used in LC. It is merely
a remnant of a JC basilect feature and as such mostly used
by older speakers who came from Jamaica. Note that a is
not an indefinite article here; it is not often used as such
in LC at this level.

l6For"definition of decreolization'please see p.318
(notes) chapter IV, footnote #2. It is a well known fact
that grammatical rules are far more conservative than
lexical items; the introduction of an "English-looking"
morp?eme is more easily brought about than the change of
a rule.

17pid becomes di in rapid speech.

18Bickerton explains the variation in usage in
Guyanese Creole in the following way: (1975:81)

The difference probably lies in the quite different

functions of past waz and non-past iz. The two
items seem to be acquired at roughly the same time

but what little evidence there is...would indicate

that iz is perhaps the earlier of the two. Then
when -ing is acquired, it is prefixed by iz, not
as a non-past marker, but principally as a marker
of emphasis or formality; the basic form remains
-ing for past and non-past alike. Soon, however,
past-non-past distinction appears...and this dis-
tinction is marked by an overt past item waz as
opposed to zero marking for non-past-ing.

’

a
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10

““Fred Cassidy also notes (personal communication)
that in JC don appears most generallv in post verbal
position--but not as an auxiliary of the VP. Bickerton
thinks (1975:40,56) that clause final don (which also
means 'to finish" in Guyanese Creole), 1s older than pre-
verbal don, because it is found in that position in all
West African based pidgins and creoles.

20Looking at the entire process, which culminates
at this level, it might be well to ask whether the forms
which have been singled out as closer to or farther from
the SE extreme come into the language in an orderly
fashion, i.e. whether they are incorporated into the
grammar in the same way as one would assume a second lang-
uage acquisition process operates. Bickerton (1975:116)
adheres to the hypothesis that there are constraints which
produce "a quasi-universal English-feature acquisition
order."” Whether LC can be used as evidence in support of
this general acquisition concept (which was based on a
generalization of the phenomena observed in Hawaiian, Gullah,
and in the Guyanese Creole decreolization process of JC)
would be an interesting topic for further study. It would
seem quite feasible, particularly if one agrees to comsider
LC as "a permutation of parts of the JC continuum, i.e., if
an overlapping unity can be established outside any ‘'single’
creole language." (Dr. Hartman, personal communication).

21Although an example such as 17.11.13 might suggest

the acquisition of the perfect at basilectal level, and
examples 30. 5.21 and 24 show the use of bin in the perfect,
it should be noted that the former actually contains a mor-
pheme (wuda), not necessarily derived from the SE would have
in function. Speaker #30, on the other hand, is likelv to
nave been exposed to the form bin through contact with SE in
nis travels to the U.S. as a sailor.

221t might be interesting to see what a Limonese
himself thinks about the future of Limon Creole:

DN--e neks problem in awe languif/ iz dat/ ez aal de
lyediz wont tu konservyet de langui) wot wi taak downm ver
in limon/ ay wud layk fa wi tu hak kwik eboyt it/ tu kyan
mevk buks far/ if wi down du dat/ de languij wot wi taak wil
miks wid spanish/ bikazin ay siy dat plenti taym # a group ev
os taakin/ en somewan/ somwan/ layk wi wud se/ '""dis profesor
down giidis lesen gud''/ ‘wi wud se / '"dis profesor..."
en wot wi duwin rayt der iz miksin de languij en...if wi grow
op en marid en ?av sonz en wi taak te dem dat we/ dats de
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we dem wil lern tu taak/ en sow de languij far in e fiftin
tu twentl yez mor it wil bi breyk op in e meks languij/
wi wudn ?av now eksistent ev dis/ wot wi taak rayt now i

23See Note 28 for phonological borrowings. As to
lexical items, although rarely English words are found,
there is an abundance of anglicisms in Costa Rican Spanish
of Limon (Zafiiga, 1976). Besides, most curse words heard
in Limon Centro are in LC (used by everybody). As to gram-
matical carryovers, the passage from a natural gender
language to Spanish makes for common errors in nouns and
articles. Examples: From a documentary movie: FH--"la
panorama.'" Many concord errors are made with personal pro-

nouns and verb tenses, as well as with verb conjugations
in general:

ke paso/ porke uste me tiraste la...el...la serbesa
ensima/ no? oiga/ tu sedula...

Lack of marking for plurals is also apparent as would be
expected:

gastos pagado/...an evritin...

24There are, of course, cases of function words bor-
rowed from Spanish. These then, would have to be considered
structural changes, not to be taken ''lightly" as lexical
borrowings, because the amount of structural interference
would otherwise be underestimated.

25Very much the same sort of process is common in
second language learning (Bickerton, 1975:172).

26ycinreich defines a language shift (1974:68) "...as
the change from the habitual use of one language to that of
another."” 1In a situation of language shift there seems to

be a force of prestige at work. The goal is standardization
and uniformity (complete acculturation), it is thereiore an

entirely extra-structural factor that determines which lang-
uage is to yield its functions to the other.

27As viewed by one of our informants, this is the
linguistic situation in Limon:



FH--ya...nobodi downt taak lavk wi/ bot wi afi tray
an emmm tink/ tink/ tink/ fers bikazin vu now wan_ handrid
yer bak/ owa granfada an gryet granfada kom from jemevka/
not tru?/ dem kom wid a mmm jemevkan inglish tu ier/ aita
wver yu nwo/ emmmmtru komyunikevshen ay biliv/ di yan
jenereyshen spijkin a....kompliyt/a dount se kompliyt/bot a
inglish dat iz not rili di orijinal wan from.../ dat awe
granfada brin from dyer/ iz defren/ bot not ekstrymli/
ekstriymli difren/ yu av sertin tin dat yu stil pronouns it/
yu nwo di syem asento/ de syem yu nwo...

BA--bot ow ay staat tink iz dis/ evri yer wi gowin taak

mor rifayn inglish antil wi riych trap rayt intu di amerikan
inglish...

FH--wel/ ay down biliywso/ ay down biliwso/ yu nwo way
av down biliyvso/ bikazin op tu now/ yu av a greyt distant
bitwin di inglish dat wi taak hier an di inglish’dat di
jemeyken dem taask/ an wers/ di inglish wot dem taak in
norteamerika/ a gown tel yu way/fers tin dat ...emmmm wi
staat tu mor mis/ spanish wid inglish/ an plenti werd dat
woz in spanish wi kayn a gi dem a/ ...wi chyenj di asento/
yu nwo/ di asentuasion/ den/ a wi put it down in inglish/
an it stil sown layk iz inglish yu taaking/ yu nwo....

28The reverse is, however, not true. The Spanish
of Limon shows a distinct carry-over of phonological features
from LC (for example: intonation contour, [r]).

29Some more examples of the same categories follow:

L. Imported loanwords:

1. 1Integration:

IF--ay sliyp onli wen ay av libre...
S --wat feriados? fiestas sibikas...gow an luk
an karnabal/ di komparsa...

2. Interference:

G --bihayn de man dat stzatid be bronka
(row)
I --dem kyan gow intu de 1likl salita....
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Adjusted loanwords:

EP--ay ingres in de kolij/ de dey kolij in limon/
an ay am akchuali in fort ir...

DM--ay down nwo wav/ bot we dem gi mi asignieshen
tu duw in di kolij...aal di taym fiyl liezi
tu duwit...

Loanshifts:

FP--kownt mi a stwori...(tell me a story)
(cuénteme un cuento...)
CG--de siy hazriyli retrosivdid (the tide has
(retrocedido) ebbed).

Idiomatic substitutions:

C -- ay keym bak tu limon an ay tuk nayt kolij/
an tuk owt may (obtained) bachiyerato
(saqué)
DS--ay wan tu mek a shwo--- (produce a show)
(hacer un show)



CHAPTER V

THE SOCIAL CORRELATES OF LC SPEECH VARIATION

General Remarks

As has been stated earlier, one of the main purposes of
this study was to investigate and draw conclusions regarding
some of the linguistic features that make up the creole con-
tinuum described. In the previous chapter, I attempted to
demonstrate that it is indeed possible to trace the develop-
ment of LC linguistic material and to study the variation
which certain features undergo both as performed by an indi-
vidual speaker and by the speech community. It is reasonable
to assume that even in a relatively small speech community
the linguistic diversity is such that each speaker may emplov
a set of codes slightly different from those of his nearest
neighbors. Given enough co-variants, it might be found that
"for any two speakers who differ in some features, a thirxd
mav be found who is intermediate between them." (Edwards,
1970:210).

It seems apparent that this assumption openly challenges
the position held by linguistic schools which support the
notion of language as an integrated normative system, totally
shared by members of the speech community, under all and any
circumstances. Actually, there seem to be elements which de-
termine the choice of alternative linguistic forms, which as
has been shown are amenable to contrastive analysis. Some of
the elements that trigger variation come from conditions ex-

ternal to the speaker and others from internal states. It is
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likely that speech content and variation is almost totally
the result of an interaction between the intent of the speaker,
the strategies he adopts to attain his goals, the demands and
requirements of his ''conditions of state' and the social situ-
ation. (Edwards, 1970:235). This means that a linguistic
analysis, in order to delineate the significantly related
features that trigger variation, should be linked to an integ-
rated theory of cultural behavior.

| Sociolinguistic literature on possible conditioning
factors and social correlates of linguistic variation includes:
Gumperz and Hymes, 1964; Bright, 1966; Lieberson, 1967; Fishman,
1968; Ervin-Tripp, 1967; and Hymes 1961 a, 61b, 62, 64a, 64D,
and 64c. However, an "integrated theory'" has yet to be devel-
cped. Edwards (1970:208) provides a typology which could
eventually serve as the basis for a general theory of socio-
linguistics.l Meanwhile, one can aim at a lesser goal, such
zs plotting linguistic variation against social stratification,
vhich is the second goal of this study.

To undertake such a correlation may be useful both for the
linguist and for the sociologist as well; it might eventually
:e found that language is a more valid and reliable marker of
:ocial class membership than other indices now in use. More-
:ver, considering that social stratification is relatively easy
o compute, it might prove gratifying to investigate if the
-inguistic data can be readily correlated with social factors

=% a socially complex and multi-coded speech community.



Social Factors and the Linguistic Studv

-

The compatibility of some of the techniques of sociology
and linguistics to deal with the data of language variation
has been extensively discussed in the literature. Among other
sources, one might mention Parsons, 1940; Davis and Moore, 1945;
Warner, Meeker and Eells, 1949; Bendix and Lipset, 1953.
Gumperz and Bright pioneered in this task of setting up social
stratification of linguistic variables. Hymes and Ervin-Tripp
have concerned themselves with developing a structural taxonomy
of the factors which must be dealt with for obtaining a socio-
linguistic perspective of verbal behavior. Others such as
Crockett (1966-7) and Bernstein (1960-61) are almost ''classics"
in the literature. But it is Labov (1966) who has made the
major contribution by demonstrating that speech differences
within a community, often dismissed by linguists as free vari-
stion, systematically correlate with social differences.

In a study that correlates linguistic performance with
social stratification, the relative social status must be
measured on the basis of some objective, non-linguistic crit-
eria. A comprehensive, independent sociological survey de-
limiting the different socioeconomic groups and the distinct
>ehavioral patterns characterizing each group should ideally
serve as the basis for correlating the linguistic features
with socizl status. Unfortunately, as was mentioned in Chapter
I, no socioeconomic survev exists for Limen. It became, there-

Ore

, one of the tasks of this study to devise a scciological
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model for ranking informants on a socioeconomic scale.

In Chapter II, the sociological parameters thought valid
for this study were dealt with extensively. Thus, social
factors to be correlated with the linguistic data are socio-
economic status and educational attainment as the speakers'
achieved status characteristics, and age, sex and place of
pith as their ascribed status characteristics. (While the
latter are easy to determine through direct questioning, the
first one is much more difficult to ascertain). The Warner
type of ISC model would ascribe weighing factors to points in
scales. However, it was felt that since these factors would
e arbitrarily set up (they could only be based on logical,
subjective estimates, rather than on statistically proven
nmeasurements), and considering also that the special circum-
stances that surround the social reality of Port Limon dictate
the existence of only two social classes and two levels of
education, a further breakdown of the scales would be artifi-
tial and would distort the idiosyncracy of the place. Thus,
speakers were assigned to either Class I or II as per the
iriteria set forth in Chapter II, and the same applied to their
zducational achievement. Although these procedures may seem
:northodox by traditional sociological scales, they seem more
valid than arbitrarily determined values.

While it is relatively easy to compare two sets of data

.2d notice differences between them, which is the basis of the
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correlations, it is not always easy to say what those differ-
ences mean. The question arises whether the two sets differ
only by chance or whether they are actually taken from two
different populations. For that reason, whenever possible,
statements about the significance of the correlation between
the linguistic data and the social factors were made using
statistics. The complex chi-square (xz) test can be used to
test the hypothesis of no relationship between the variables.
the null hypothesis is a convention used by statisticians
vhich states that there is no real difference between the two

sets of data. A significant chi-square is interpreted as

showing that a relationship between the two variables exists-
not due to chance but to a real difference between the data.
The researcher is free to decide on a level of probability
which he will accept as defining significance. By convention
égain, a level of probability (p) is selected; for instance
<001 signifies that there is one chance in a thousand that
the relationship being tested is due to chance. To give an
indication of the degree of the relationship, the contingency
coefficient can be computed. (Bruning and Kintz, 1968:209)
The hypothesis underlying the discussion that follows
is that there is a direct relationship between the linguistic
leatures selected as indicators for the basilect, mesolect,
ind acrolect of the LC continuum and the social class, the

tducational level, age, sex, and place of birth and rearing
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of the speakers. The assumptions that the hypothesis relies
on are:

1. that in order to understand the role of varied
linguistic behavior in social mobility, it is
necessary to determine the related social char-
acteristics;

2. that (according to Wolfram's observations, 1969:
204) sharp stratification--statistically significant
differences between continuous social classes--is
characteristic of grammatical features; and

3. that such a correlation might prove significant
not only to linguists in general and socio-
linguists in particular but also to those inter-
ested in teaching SE.

This discussion should provide some understanding of what
varticular linguistic features characterize specific socio-
economic groups. This notion in its turn might aid
educators in their efforts to teach English as a Second

.anguage (ESL) to speakers of LC.



331

Linguistic Variablies Correlated With Social Factors

The Basilect and Some Social Parameters.
—

If a set of linguistic variables existed so that one
usage had a high prestige value and another a lower prestige
value, Labov's (1966) analysis shows that the upper classes
of a society would use the high prestige item the greatest
number of times, the lowest classes would use the low prestige
value the greatest number of times and the intermediate classes
would have approximately intermediate ratios of high to low
prestige item usage. One would anticipate more basilectal
speakers of LC to belong to the lower socioeconomic class and
o have less exposure to education. However, every creole
speaker has the potential competence to switch lects; there-
‘ore, one should also expect some deviation from the overall
zssumption because of those aspects of utterances which will
change systema&tically in relation to changing environmental
conditions (such as topic, interlocutor, feelings, locality,
:znd so on). In other words, because of the continuum quality
:f the creole, Labov's claim needs to be further qualified in
terms of surrounding conditions: even an upper class speaker
can use basilectal items more often than not, if he wishes to
0 so under certain circumstances, e.g., among friends, deal-
ing with an intimate topic, trying to adjust to a basilectal

:peaker, and so on.
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What this section c¢f the studv proposes to do is to
correlate one of the basilectal features with certain social
parameters: socioeconomic status, educational level, age,
sex, place of birth, to establish whether or not there exists
a relationship between the two variables considered at the
cime.

From dealing with the data, and prior to a count, one
might posit that more basilectal speakers use did + V_ than
the others. Observational criteria would also prompt (as
mentioned in Chapter IV), that this linguistic feature is
2 reflection of some exposure to high school ESL in as much
as it shows the speaker's desire to use a SE form, however
different its function might be in LC. Because the exposure
o this kind of education is to be attributed to the vounger
zeneration studied, it would seem reasonable to expect that

zroup to use the feature more frequently than the others. The

cide

H

generation would probably employ it least since that
:roup acquired SE forms in English grade schools and therefore
zse did in SE fashion. Youth only possess some slight SE
tnowledge gathered through ESL classes in high school. No sub-
‘ective evaluation can be volunteered regarding the sex or the
tiace of birth of the speaker in relation to the frequency of
:sage of did + V. Tabulations which record the counts

"rovided by the data analyzed follow.
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TABLE 54

LINGUISTIC VARIABLE: BASILECTAL FEATURE DID + V
SOCIAL FACTOR: SOCIOECONOMIC STATUS (CLASS I OR CLASS II)

SOCIAL CLASS I SOCIAL CLASS 1II
Feature Feature
Speaker Lect Incidence Speaker Lect Incidence
86 A -- 204 A 1
66 B -- 152 A --
256 A 4 6 A 1
64 B 6 21 A -
8 M 2 214 M 7
5 M 3 68 B 33
41 M 2 12 A --
83 M 6 198 M 3
76 M 12 194 M --
22 B 19 191 B 10
141 M 3 201 B 8
215 A 1 200 M 10
72 M -- 115 B --
23 B 1 183 A --
171 B 1 114 A --
113 B 25 15 A 1
18 B 13 127 B 26
118 A -- 165 M 1
40 M -- 232 A --
252 M 7 109 M --
269 B 4 255 A 1
\l
109 268 M 1
103
BASILECT MESOLECT

SOCIAL CLASS I  SOCIAL CLASS II SOC CLASS I SOC CLASS II

Spkr¥* Fra*x* Spkr Frg Spkr Frq Spkr Frg
# 66 -- # 68 33 # 8 2 #214 7
64 6 191 10 S 3 198 3
22 19 201 8 41 2 194 --
23 1 127 26 76 12 200 10
171 1 115 -- 141 3 165 1
113 25 77 40 -- 109 --
18 13 72 -- 268 1
269 4 252 7 27
69 83 6
35

Refers to Speakers

** Refers to Frequency
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TABLE 54 (Continued)

ACROLECT
SOC CLASS I SOC CLASS II
Spkr Frq Spkr Frq
# 86 -- #204 1
256 4 152 -
118 -- 6 1
215 1 21 -
-5 12 -
183 --
15 1
232 -
255 1
114 -~
or H i
e |
% B M A "Total
100 *
o0 | SCI 69 35 5 109
: scII 77 22 4 103
80 & Tée 757 g 212
70 %
60 .
50 . IT 1 .
40 ]
g —
30 . I 11 11
20 .
10 .
|
0 |
BASILECT MESOLECT ACROLECT
Did + V% Freauencv
B i A
Social Class I 47 61 5¢é

Social Class II 53 39 44




LINGUISTIC VARIABLE:

SOCIAL FACTOR:

TABLE

55
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BASILECTAL FEATURE DID + V

EDUCATION (LEVEL I OR II)

BASILECT MESOLECT ACROLECT
LEVEL I LEVEL II LEVEL I LEVEL II LEVEL I LEVEL II
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
#66 -- #68 33 {214 7 # 8 2 #86 ~-- #152 --
64 6 191 10 5 3 41 2 204 1 256 4
22 19 127 26 83 6 198 3 6 1 21 --
201 8 113 25 194  -- 76 12 12 -- 183 --
171 1 269 4 72 -~ 141 3 215 1 15 1
115 -- 23 1 165 1 200 10 114 -- 118 --
18 13 939 40 -~ 268 1 3 232 --
&7 109  -- 33 255 1
252 7 )
2z
Freguencv Percentsage
B M A Total B M A
Educ I 47 24 3 74 32 42 33
iduc IT 99 33 6 138 68 58 67
Total 146 57 9 212
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TABLE 55 (Continued)

100

1T II
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TABLE 56

LINGUISTIC VARIABLE: BASILECTAL FEATURE DID + V

SOCIAL FACTOR: AGE (I: 54 yrs. or older; 1II: between

26 and 54; III: between 15 and 26

years of age)

BASILECT MESOLECT ACROLECT
Spkr Frq Spkr Frq Spkr TFrq
GE I # 115 -- I # 5 3 I # 86 -
18 13 41 2 204 1
13 198 3 152 --
165 1 12 --
9 215 1
183 --
118 --
212 -=
2
2 11 # 66 -- IT  #83 6 IT #£ 6 1
191 10 194 -- 256 4
23 1 76 12 21 --
IT 72 -- 114 --
40 -- 15 1
1069 -~ 255 1
18 7
T IIT # 64 6 III # 8 2 -- --
68 33 21¢L 7
22 19 141 3
201 8 200 10
113 25 252 7
127 26 268 1
171 1 30
269 & &
122
B M A Total %
AGE I 13 9 2 24 12
AGE IT 11 18 7 36 17
AGE III 122 30 0 152 71
146 57 9 212




TABLE 56 (Continued)

IIT IT
III
I1
T
I T .
, i
B M A
FREQUENCY PERCENTAGE
B M A
AGE 1 9 16 22
AGE II 7 32 78

AGE III 384 52 --




TABLE 57
LINGUISTIC VARIABLE: BASILECTAL FEATURE DID + V

SOCIAL FACTOR: SEX (F: FEMALE; M: MALE)

BASILECT MESOLECT ACROLECT
F M F M F M
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
# 23 1 #66 -- #72 -- #214 7 #215 1 # 86 --
171 1 64 6 165 1 8§ 2 183 -- 206 1
113 25 68 33 40 -- 5 3 15 1 152 --
127 26 191 10 109 -- 198 3 118 -- 6 1
18 13 22 19 268 1 41 2 232 -- 256 4
269 4 201 8 252 7 83 6 114 -- 21 --
115 -- 76 9 194 -- 255 1 12 --
70 76 12 3 6
141 3
200 10
48
Frequency Percentage
B M A Total % yA B M A
F 70 9 3 82 39 F 48 16 33
M 76 48 6 130 61 M 52 84 67

212

’—l
>
o
w
-~
\
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100
90
80
70
60
50
40

30 L
20 |

10

M

TABLE 57 (continued)
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LINGUISTIC VARIABLE:

SOCIAL FACTOR:

TABLE
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BASTLECTAL FEATURE DID + V

BIRTH PLACE (L: Limon; OL: out of Limon)

BASILECT MESOLECT ACROLECT
L OL L oL L OL
spkr Frq  Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
566 --  #191 10 {214 7 45 3 # 86 -- # 12 --
64 6 22 19 8 2 41 3 204 -- 118 --
115 -- 201 8 68 33 198 2 152 -- 232 --
23 1 18 13 72 -- 83 6 6 1 255 1
171 1 269 4 42 194 12 256 &4 T
113 25 54 76 3 21 --
127 26 141 10 215 1
59 200 1 183 --
165 -- 114 --
40 -- 15 1
109 7 7
212 1
268 --
48
Frequency Percentage
B M A Total % B M A
L 59 42 7 108 L 52 &7 88
0L 54 48 1 103 OL 48 53 12
113 90 8 211
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TABLE 58 (continued)

e
9

100

30 | OL L

0 oL
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As was expected, and as can be seen from the tabulation,

more basilectal speakers used did + V. Following a general

trend, which is apparent in the total computation, more Class
I (lower socioeconomic status) speakers used this linguistic
feature than Class II speakers. However, the point made
earlier that oftentimes an upper class person will use more
SE- type of forms is proven by the higher ratio of basilectal
Class II speakers who use this feature over those of Class I
speakers (33% over 47%). It would seem that socioeconomic
status does not play a significant role in determining the use
of did + V; statistically some association between the two
variables is recorded: the chi-square test tells us that

(x2 = 3.35 for p <.10) and the observed coefficient of
contingency (C = .12) is significantly gresater than zero.

The same is true about the relationship between education
and the use of did + V. The chi-square test shows the
existence of an association between the two wvariables
{xz = 1.79 p << .25 and the contingency coefficient equals .09,
significantly greater than zero). The tabulation shows a
tlear trend: members of educational group II (those exposed
0 more than primary schooling) used did + V  more often
than those who belonged to level I, throughout the language
:ontinuum.2 This proves the decreolization effort made
%y the speakers, expressed in their desire tc acquire a more
!I-type of feature (even though it has a completely different

Zmction in LC).
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The point is proven even further by the results obtained
in the correlation between the linguistic variable and
different age groups. Younger speakers, in the process of
acquiring an education, have a tendency to use the feature
much more frequently than those speakers who have already
finished their formal educational exposure. Thus, the per-
centage of frequency of usage indicates that while Age I group
used the feature 12% of the time, Age II group did 17% and
Age III group, 70%. The fact that there are no tokens of usage
among Age III in the acrolectal range (and actually no young
person qualifies to be considered an acrolectal speaker) is a
clear indication that once the English schools were closed,
the formal ESL teaching performed in high school is not coming
close to substituting the traditional classes. It is also an
indicator that the trend is substituting fluency in Spanish
for SE as prestige language among the young . The contingency
coefficient which indicates statistically the degree of
relationship between the variables is high C = 0.43, signifi-
cantly greater than zero for chi square 49.31.p<C.001.

The chi-square test shows the presence of a relationship
between the linguistic feature and the sex of the speaker

(x2

= 17.97 for p<C.001). The contingency coefficient (C = .28)
estimates this relationship as significant. It would seem

from the tabulation that more basilectal females are anxious

to decreolize their speech than all other groups. The results

obtained are not compatible with Labov's findings that women
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are always a generation ahead of men in their desire to

adopt prestige items into their speech. 1In general 22% more
males than females used did + V (F = 39%; M = 61%); however,
this is probably so because they received more schooling than
women. Although the results are not dramatic, the general
trend is again apparent: basilectal speakers used the feature
more frequently than all others.

Place of birth, the next social factor to be correlated
with the linguistic variable, shows again two general trends:
1. basilectal speakers used did + V more frequently

than ali others;

2. Limon speakers did so too vis-a-vis those who grew up
out of Limon, i.e., closer to a center of formal
education people try to imitate SE forms.

However, the results are not dramatic, as one would expect.
The chi-square test shows the existence of a relationship

(x2 = 5.02 for p<05) and the contingency coefficient that
measures that relationship indicates a C = 0.15, significantly
greater than zero.

Summing up, there seems to be a definite correlation be-
tween social factors and the linguistic variable analyzed.
aAlthough no clear cut statements may be made to associate
upper social classes to mcre prestigious speech features due
to the continuum nature of the language, finer distinctions
are apparent and effectively differentiate the artificial

divisions adopted (basilect, mesolect, acrolect). Socio-
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economic status and education seem linked to the performance

of basilectal speakers especially. There are language
differences between young and old speakers, however no dramatic
differences were noticeable between the females and the males
in the corpus, except among younger speakers. As for the

place of birth, it showed some relevance in the acquisition

of the feature; reared in Limon means a slightly higher level

of frequency due to the exposure to schooling provided there.



LINGUISTIC VARIABLE:

SOCIAL FACTOR:

TABLE 59

MESOLECTAL FEATURE -ED

347

SOCIOECONOMIC STATUS (CLASS I, CLASS II)

BASILECT MESOLECT ACROLECT
I I1 I1 I I1

Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq

T # 66 1 #+#68 6 # 8 3 #214 2 # 86 30 #2044 46
64 3 191 1 5 6 198 8 256 20 152 78

22 -- 201 3 41 20 194 11 118 _53 6 39

215 9 115 -- 83 10 200 45 103 21 43

23 3 127 1 76 13 165 41 12 7

171 4 11 141 7 109 17 183 113

113 3 72 40 268 1 114 &

18 13 40 11 125 15 67

269 1 252 17 232 24

37 127 255 44
465

B M A Total % % B M A

Clagss I 37 127 103 267 31% l I 77 50 18
llass II 11 125 465 601 69% | IT 23 50 82

sotal 48 252 568 868
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LINGUISTIC VARIABLE:

TABLE

SOCIAL FACTOR:

60

MESOLECTAL FEATURE -ED
EDUCATION (LEVEL I; LEVEL II)

349

BASILECT MESOLECT ACROLECT
11 I II I IT
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
# 66 1 # 68 6 #2114 2 # 8 # 86 30 4#152 78
64 3 191 1 5 6 41 20 204 46 256 20
22 -- 127 1 83 10 198 8 6 39 21 43
201 3 113 3 194 11 76 13 12 7 183 113
215 9 23 3 72 40 141 7 114 4 15 67
115 -- 209 1 165 41 200 45 126 118 53
171 4 15 40 11 268 1 232 24
18 13 109 17 7 255 44
—33 252 17 847
155
Fregquency Percentage
B M A Total B M A
LEVEL I 33 155 126 314 69 61 22
LEVEL IT 15 97 442 554 II 31 38 78
Total 48 252 568 868
100 |
90
80
70 |
60 |-
50¢L I I
4oL II
30L ]
20| 11 I1
10} I
0 !
B M A
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TABLE 61
LINGUISTIC VARIABLE: MESOLECTAL FEATURE -ED

SOCTIAL FACTOR: AGE (I: 54 years or older; 1II:

between 26-54; III: between 15-26)

BASILECT MESOLECT
I II ITI I II ITI
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq

#215 9 # 66 14#64 3 # 5 6 #£83 10 # 8 3

115 -- 191 1 68 &6 41 20 194 11 214 3
18 13 23 3 22 -- 198 8 76 13 141 7
—2Z 5 201 3 165 41 72 40 200 45
113 3 75 40 11 252 17
127 1 109 17 268 1
171 &4 102 ~76
269 1
21
ACROLECT
I II III
Spkr Frq Spkr TFrq Spkr Frgq
#8 30 #£ 6 39
204 46 256 20
152 78 21 43
12 7 114 4
183 113 15 67
118 53 255 44
232 124 217
45T
B M A Total % B M A
AGE I 22 75 451 548 46 30 68
aGE IT 5 102 217 324 10 40 32
AGE 1T 21 76 97 &4 30 --

‘otal 48 253 668 969
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TABLE 61 (Continued)
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TABLE 62
LINGUISTIC VARIABLE: MESOLECTAL FEATURE -ED

SOCIAL FACTOR: SEX (F: TFemale; M: Male)

BASILECT MESOLECT ACROLECT
F M F M F M
Spkr Frq  Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq

# 66 1 #215 9 #214 2 #72 40 # 86 30 #183 113
64 3 115 -- 8 3 165 41 204 46 114 4
68 6 23 3 5 6 40 11 152 78 15 67
191 1 171 4 198 8 109 17 6 39 118 53
22 -- 113 3 41 20 268 1 256 20 232 124
201 3 127 1 83 10 252 17 21 43 255 44
T4 18 13 194 11 1727 12 7 4035
269 3& 76 13 263
141 7
200 45
125
Frequency Percentacge
B M A Total % B M A
T 14 125 263 402 F 29 50 39
¥ 34 127 &05 566 M 71 50 61

Total 48 252 668 9638
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LINGUISTIC VARIABLE:

TABLE 63

SOCTAL FACTOR:

MESOLECTAL FEATURE -ED

354

PLACE OF BIRTH (L: Limon; OL: Out of Limon)

BASILECT MESOLECT ACROLECT
L oL L oL L oL
Spkr Frgq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frg
#66 1 #191 1 #214 2 #£ 5 6 #£86 30 # 12 7
64 3 22 -- 8 3 41 20 204 46 118 53
68 6 201 3 72 40 198 8 152 78 232 24
215 9 18 13 45 83 10 6 39 255 44
115 -- 269 1 194 11 256 20 128
23 3 18 76 13 21 43
171 & 141 7 183 13
113 3 200 45 114 &4
127 1 165 41 15 67
30 40 11 340
109 17
252 17
268 1
207
B M A Total % B M A
L 30 45 340 415 63 18 73
L 18 207 128 353 37 82 27
Total 48 252 468 768
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L
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The Mesolect ancd Some Social Parameters

The linguistic varieble chosen to illustrate the mesolect
is the acquisition of -ed to mark past tense. Again, the
social factors to be considered are socioceconomic status,
educational level, age, sex and place of birth. The hypo-
thesis that can be formulated prior to the analysis of the
findings would seem to run as follows: people exposed to
more formal education will probably have acquired more -ed
forms than others; SE has been taught in the Jamaican-staffed
English schools in Limon more efficiently in the past (1900's
to the 1950's) than it is now in high school (TESOL); there-
fore, older speakers should register more -ed forms than
vounger ones. If one considers that the city is a more likely
center for acquiring formal education, then people born and
rearer in Limon should show more -ed forms than the others.
%o general trends can be anticipated for different socio-
economic status and sex. The results of the tabulation that
crecedes generally support the hypothesis outlined above.

Class I speakers used -ed forms 31% of the time, while
llass II speakers did so 69%. Since most acrolectal speakers
2re older or middle-aged people educated in their youth in
inglish schools, it is among them that the frequency count
shdws up more clearly favoring the use of -ed forms. 1In the
zesolectal range the distribution of frequencies is almost

:ven. 1In the basilect, only two speakers seem to have used the
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feature more often. (Speakers No. 215 and No. 18 who are
both older people, educated in English schools).

It was undoubtedly these people's performance that biased
the count in favor of higher usage among Class I speakers.
In any case, the relationship between the two variables is
statistically demonstrated by the high value of chi-square and
the contingency coefficient: x2 = 136.54 for pL.001; C = 36.

Educational level seems to be another social factor that
is related to the usage of the linguistic feature -ed. The
general tabulation shows that the higher the level of education
a speaker has, the more frequent the usage is. This is true
of acrolectal speakers. The reason why it does not necessarily
obtain among basilectal speakers is again because the most
heavy users (#215 and #18) are members of Class I (people who
iid not have high school education, but who attended SE classes
in their childhood). Mesolectal speakers of level II are mostly
i+ out of 7) voung, that is, people only exposed to scanty
inglish lessons in high school during ESL classes. The over-
whelming increase in usage apparent among acrolectal speakers
:f level II, is either because the speakers were exposed to
Dre years of formal education (middle-aged speakers who went
2 English school and through high school) or because they
‘ere speakers who attended SE classes in childhood. Statisti-
-2lly, the existence of the relationship between the variables

-3 proven bv a high value of chi-square (x2 = 140.25 for p<.001);
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the degree of this relationship is significantly different
f{rom zero, as shown by the contingency coefficient (C = 0.37).
As generally anticipated by our hypothesis, the Age I
group--made up of older speakers--is by far the most frequent
user of -ed forms for the reasons mentioned above. Age I
group used -ed forms 57% of the time, Age II group did 33%
and Age III group did only 10%. The third group is not repre-
sented in the acrolectal range as -ed users. It is very likely
that the present scanty exposure to TESOL teaching is not
accomplishing the kind of results the intensive English school
»of older days obtained. The banning of English schools by the
Costa Rican government in the fifties seems to have affected
the Age II generation at least as it pertains to basilectal
zembers. The relationship between the variables is statisti-

cally proven by the chi-square value (x2 = 281.84 for p<.001)

snd the degree of that relationship is C = 0.48, significantly
iifferent from zero, and therefore statistically relevant.
Although the relationship with sex as a social factor is
croven by the chi-square test, xz = 11.06, p<<.001, its value
is significantly lower than that obtained for the other
orrelations, and so is the contingency coefficient (C = 0.10).
The tabulation shows a2 somewhat greater increase in usage
:nong the males than among the females. This can be explained
v the fact that in the early times only men were exposed to

ormal education. It was much later, in the fifties, as

‘evealed by the even distributicn in usage among transitional,
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mesolectal speakers, that women joined the ranks of the
educated human resources. This also accounts for the low
frequency of usage among basilectal speakers when they happen
to be young women.

The urban center stands for easier educational access;
therefore the general trend shows an increase in incidence
frequency among those speakers brought up in Limon. Among
the mesolectal speakers, however, the proportion is inverted:
more -ed forms were used among ''out-of-Limon'" speakers than
those brought up in Limon. Here again, the fact that the
English schools had been cancelled at the time when these
generations went through their schooling years accounts for
those who were brought up in neighboring countries such as
Vicaragua and Panama, to have had more exposure to English than
those speakers who were oniy offered access to grade school in
Spanish if they lived in Costa Rica. At that time American
nissionaries (the Moravian school in Nicaragua, for instance)
were turning out English-speaking graduates. Statistically,
the relationship is indicated by a high value of chi-square
(xz = 199.47; p<<.001); the contingency coefficient is also
significantly higher than zero: C = 0.45.

Summing up, the hypcthesis posited (slightly modified) is
reconfirmed by our findings: individuals exposed to more SE
:thooling used -ed more often than others; if these individuals

telonged to the oldest group {Age I), the frequency was
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justifiably higher as well, and that was also generally true
0of those who were brought up in Limon, rather than elsewhere.
Additionally, we have learned that if these more educated
individuals belonged to the upper socioeconomic class, they
would register a higher frequency as well; and if they
happened to be males the same fact would be true, since women

were exposed to formal education much later than men.
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TABLE 64

LINGUISTIC VARIABLE: ACROLECTAL FEATURE =S
(3rd. Person singular)

SOCIAL FACTOR: SOCIOECONOMIC STATUS (CLASS I; CLASS II)

BASILECT MESOLECT ACROLECT
I I1 I II I II
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frgq

# 66 1 # 68 3 # 8 -- #214 1 # 86 -- #204 1
64 -- 191 -- 5 3 198 1 256 3 152 4
22 -- 201 -- 41 5 194 4 T3 6 4
215 -- 115 -- 83 1 200 6 21 --
23 -- 127 -- 76 4 165 1 12 1
171 - 3 141 14 109 1 183 4
113 -- 72 14 268 1 114 3
18 -- 40 3 15 15 6
118 12 252 -- 232 4
269 ~= ey 255 4
13 3T

B M A Total A B M A

Ciass I 13 44 3 60 81 75
class II 3 15 31 49 1¢ 25 91

Total 16 59 34 109
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TABLE 63

LINGUISTIC VARIABLE: ACROLECTAL FZATURE =S
(3xd Person Singulear)

SOCIAL FACTOR: EDUCATION (LEVEL I, LEVEL II)

BASILECT MESOLECT ACROLECT
I 11 I I1 I IT .
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frgqg Spkr Frq

Z 66 -- #68 3 #2146 1 # 8 -- #86 -- #£152 4
64 -- 191 -- 5 3 41 5 206 1 256 3
22 -- 127 -- 83 1 198 1 6 & 21 --

201 -- 113 -- 194 &4 76 4 12 1 183 4
215 -- 23 -- 72 14 141 14 114 _ 3 15 6
115 -- 269 -- 165 1 200 6 -9 118 12
171 -- 3 40 3 268 _ 1 232 4
18 -- 109 1 3T 255 _ &4
= 252 _-- 37

78

2 ol A Total T B s A

LEVEL I -- 28 a 37 0 &7 20
LEVEL II 3 32 37 7L 100 53 80
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LINGUISTIC VARIABLE:

SOCIAL FACTOR: AGE

ACROLECTAL FEATURE -5
(3ré person singular)

365

(I: 54 years or older; II:
between 54-26; III: betweer 26-15)

BASILECT MESOLECT
I II IIT I I1 III
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
#215 -- #66 -- #64 -- # 5 3 4 83 14+# 8 --
115 -- 191 -- 68 3 41 5 194 4 214 1
18 -- 23 _-- 22 -- 198 1 76 4 141 14
-- -- 201 -- 165 1 72 4 200 6
113 -- 10 40 3 252 --
127 -- 109 1 268 1
171 -- 17 22
269 --
-3
ACROLECT
I II II
Spkr Frag Sopkr Frq Spkr Frgq
#8 -- # 6 4 -- --
204 1 256 3
152 L 21 -~
12 i 114 3
183 4 15 6
118 12 255 4
232 4 20
7%
B by A Total % B M A
Age I -- i 26 3¢ 0 20 57
Age II -~ 17 20 37 0 35 43
age III 3 22 -- 25 100 45 0
Total 3 49 46 98
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LINGUISTIC VARIABLE:

TABLE 67

367

ACROLECTAL FEATURE -S
(3rcé. person singular)

SOCIAL FACTOR: SEX (F: FEMALE; M: MALE)
BASILECT MESOLECT ACROLECT
F M F M F M
Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq Spkr Frq
#215  -- # 66 -- # 72 14 #214 1 #183 4 # 86 --
115  -- 64 -- 165 1 8 -- 114 3 204 1
23 -- 68 3 40 3 5 3 15 6 152 4
171 -- 191 -- 102 1 198 1 118 12 6 4
113 -- 22 -- 268 1 41 5 232 4 256 3
127 -- 201 _-- 252 _-- 83 1 255 4 21 ~--
18 -- 3 20 194 4 33 12 1
269 _-- 76 4 I3
-- 141 14
200 _ 6
39
B M A Total % B M A
13 -- 20 33 53 0 34 72
M 3 39 i3 55 100 66 28
Total 3 59 46 108
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LINGUISTIC VARIABLE:

TABLE 68

SOCIAL FACTOR:

PLACE OF BIRTH (L:

ACROLECT FEATURE -S
(3rd person singular)

36

9

Limon; OL: Out of

Limon)
BASILECT MESOLECT ACROLECT
L oL L OL L OL
Sopkr Frqg Sokr Frq Sokr Fra Spkr Fra Spkr Fra Spkr Frg
# 66 -- #191 -- #214 1 # 5 3 #86 -- # 12 1
64 -- 22 -- 8§ -- 41 5 204 1 118 12
68 3 201 -- 72 14 198 1 152 4 232 4
215 -- 18 -- 15 83 1 6 4 4
115 -- 269 -- 194 4 256 3 21
23 -- -- 76 4 21 --
171 -- 141 14 183 4
113 -- 200 6 114 3
127 -- 165 1 15 6
3 40 3 235
109 1
252 --
268 1
4L
3 M A Total % B M A
L 3 15 25 &3 100 25 54
CL -- 4L 21 65 -- 75 46
Totzal 3 59 46 108
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The Acrolect and Some Sccial Parameters

The acrolect will be illustrated by the usage of -s
as the third person singular marker in its correlaticn with
socioeconomic status, educational level (I: grade school or
less; I1: more than primary school), age (the three groups
suggested in Chapter II), sex, and place of birth and
rearing. By simply scanning the data one observes easily
that the use of -s is one of the SE features hardest to
acquire for LC speakers as mentioned in Chapter IV. Conse-
quently, the number of tokens is greatly reduced, as compared
tc other features used as illustrations; this is even true
about those informants who have acquired the feature in their
SLE speech. One might venture to say that the only valid
hvpothesis that may be set forth before analyzing the results
of the tabulation would posit a greater incidence of tokens
among those speakers who have been exposed to more than
primary education--regardless oI the sociceconomic class.
Probably only those who attended English schools, i.e., older
speakers, would use the feature with some regularity. There
never seemed to be any marked difference determined bv sex
in the conversations witnessec; the place of birth and
rearing was not always apparent and therefore did not seem
to influence the impression gathered subjectly when listening
to speech at first hand. A glance at the results obtained

from the tabulation ancé the application of chi-square
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(to determine whether or not the null hypothesis can be
rejected in the analysis of the relationship between the
linguistic variable and the social factor considered), shows
the confirmation of some of the general characteristics
noted and adds other observations.

Since sociceconomic status is not correlated only to
education the results obtained for the usage of -s by the
two social classes do not correspond to those shown by the
two levels of education. More Class I speakers used the
feature than those of Class II both in the basilectal range
and in the mesolectal, not so in the acrolectal level per se.
It would not be surprising if those speakers of Class I
who used the feature were once exposed to English school and
have less of a comfortable socioeconomic position these days
simply because thev are older and the social security system
barely helps them to support themselves. The more affluent
class members, who also use other acrolectal features, show
an increase in the incidence of tokens over the lower eco-
nomic strata. 1In anyv case the results are not dramatically
different for both classes; as was expected--no strong feeling
in this regard had been anticipated. The relationship be-
tween the variables is significantly different from zero
(x> - 42.89 for p <. 001) and the contingency coefficient
is C = 0.53 which makes us reject the nulli hypothesis, and

confirm the existence of a relationship.
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The results the tabulation shows when the linguistic
variable is correlated with education are obviously those
anticipated by our hypothesis: the more formal education
a speaker has acquired, the more -s tokens he is bound to
use. This happens to be confirmed throughout the variable
continuum (basilect, mesolect and acrolect), but of course,
with great flexibility in the frequency proportion.

The age of the speakers as social factor does not
correspond in the correlation quite as clearly as expected.
But the analysis of the results suggests an explanation for
the seeming deviation the basilect shows. The greatest
incidence among basilectal speakers is to be found in the
usage of a young speaker; this agrees with previous ob-
servations in that the one speaker who used the feature
happened to be a young man I had been personally tutoring
in SE (to help him pass exams at school). While the meso-
lectal range shows a staggered distribution in frequency of
usage with the increase to be found among the younger
speakers, the acrolectal level indicates the opposite trend:
more older speakers used the feature than their younger
counterparts. While the latter trend coincides with our sub-
jective observations, all that can be said about the meso-
lectal illustrations is that the stage of transition is
immediately apparent there. The chi-square test shows the

2
existence of a relationship (x~ =10.57 for p«£0.005) and



the contingency coefficient proves that there is a signifi-
cant degree of association between the variables, by being
significantly different from zero (C = 0.29).

The tabulation of frequencies to be correlated with
the sex of the speaker shows a progression which can only
be interpreted in relation to other social facters as well.
If the basilect speakers are less exposed to formal edu-
cation, then the women interviewed could be anticipated not
to use the feature, since their education exposure was pro-
bably minimal. The mesolectal speakers show a higher
percentage of usage among men, as would be expected, con-
sidering again the correlation with their formal exposure to
education. The acrolectal level, however, shows females
leading the count, as if Labov's observations would also
apply to this situation. In any case, however, the general
trend does not yield dramatic differences in the amount ci
incidences used by one or the other sex. The relationship
between the variable exists (xz = 17.78 for p<<.001) and
the contingency coefficient shows that this relationship is
relevant, since it is significantly different from zero
(C=10.37).

The last socigl factor to be correlated with the use of

h

-s is birth-place and place of rearing: Limon or "out-of-
Limon.'" Again, the general trend does not yield extremely

different counts. The city as a center of learning is more
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apparent among the basilectal speakers and the acrolectal
speakers. Those in the transitional stage show a reverse
proportion, perhaps because, as was mentioned earlier,

these people came from countries where more formal education
was provided in English than in Costa Rica when most of
these speakers were exposed to it. Other than that, the
city acts as a center for acquiring SE type of features.

The chi-square test (x2 = 13.70 for p< .001) and the
contingency coefficient (C = 0.33) again ratify the corre-
lation between the two variables.

Summing up: although -s is probably one of the least
favored features in the acquisition process of SE forms, it
appears sparingly among basilectal speakers (it was only
used by one speaker who had been exposed to some formal SE

classes). However, its distribution vis-2-vis the edu-

cational level conforms the general trend seen for other
features. While age and sex vary as they are correlated
with other social factors, place of birth may also be linked
to education, particularly as it reflects other countries'

efforts to implement ESL.



Conclusion

It has been one of the objectives of this studv to
provide a partial description of LC. For that purpose the
language was analyzed in terms of a hypothetical standard-
creole continuum, in which most linguistic behavior is
variable. The implicational table that follows (which
summarizes some of the counts already discussed in Chapter
IV), illustrates that variability, while it highlights the
forms that justify an artificial classification in different
lects. Higher frequencies of usage at one end make a speaker
more cf an LC user under special circumstances; more features
of the SE type make someone a SLE speaker under a different
set of social conditions. This fluctuation demonstrates a
very real observation about a standard-creole continuum.

Furthermore, in trying to accomplish our second ob-
jective--the correlation c¢f linguistic variebles to certain
social factors--it has been suggested that an understanding cZ
the social symbolic significance of the units of the ling-
uistic code is important if one purports to view speech as
a complex adaptation to the communication environment. In
this sense, this ssudy merely points in the direction of
relationships which should be further researched. Specu-
lations concerning social structure, bilingualism and
personality structure are yet to be focused from the stand-
point of the motivations of the speakers themselves and
from the standpoint of a structural analysis of a West

Indian culture in a2 Spanish environment.
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TABLE 69
IMPLICATIONAL TABLE

Speaker Features
' B M A
# did + v -ed -s
115 -- - -
O
118 -- 1 1
204 1 1 1

Deviation is circled

Several aspects of the LC-SLE continuum have been
discussed in previous chapters. To provide a general back-
ground against which the linguistic code could be analvzed
and later correlated with social factors, it was thought
appropriate to emphasize the role of ethnohistorical pro-
cesses and to touch upon the underlying configurations de-
terminant of today's social patterns. The focus of that
discussion has been the development of modes of social inter-
action which were instrumental in the establishment of a
new entity, LC.

The phonological description has limited itself to a
brief analysis of the stock of available sound units,

simply suggesting the possibility of identifying markers
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oz the degree of creoleness or standardness. This is
another topic that could be developed further, particularly
inasmuch as the choice of certain sound sets determine

the position of a speaker in a scale of cultural (social)
rank, as was proven for morphological-syntactical markers.
Thus, the first goal presented in the Introduction to this
paper has been partially fulfilled since the preliminary
description of LC has been initiated. Needless to say,
however, much remains to be covered in this aspect.

Towards the accomplishment of the first goal, an anal-
vsis of tense and aspect in LC was undertaken. A number of
verbal variables were considered throughout the continuum.
We started out with the problem of having to account for a
wide range of variant structures, all produced within the
same speech community. We arrived at an analysis of the
verbal system in such a way that several levels can be dis-
tinguished, depending on the code and style switching the
individual speakers carries ocut. This is the phenomencn
that has ied Bickerton (1975:185) to claim that the grammar
that generates similar forms for Guyanese Creole, Ior in-
stance,

must be both polylectal and purely linguistic
in nature, in so far as it must contain more
than one set of distinct underlying rules

in order to produce the correct suriace tense

and aspect forms.

(Bickerton, 1975:185).
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In this regard, a theme which has been especizally em-
phasized in Chapter II is the belief that linguistic Zorms
are first stored in grammars in terms of linguistic infor-
mation, no matter whether one can later associate the dis-
tribution of surface forms with social factors. Furthermore,
in the case of the particular language under analysis, and
due to the need to adopt the Costa Rican national culture,
(i.e., Spanish as its medium), it is here suggested that
speakers of LC in Port Limon have a polycompetence that
allows them to produce and understand (byv sharing the same
set of internalized rules) the entire range of variant
structures. This includes not only several possibly similar
but distinct varieties of a language, (i.e., LC) but also
other systems that relate to the speakasrs' own language
(i.e., Spanish in this case).

After completing the outline of major verbal features
to fulfill the first objective of this study, I turned tc
2 correlation of those linguistic features with social
factors. 1In other werds, the asvmmetrv which exists between
the production of a speaker who proves able and willing to
restructure his grammar to approximate a target (SLE, for
instance), and that of another speaker who does not, and
therefore remains closer to the LC polar variety, is assoc-

iated here with performance factcrs, in particular with

et
S

limitations imposeé bv opportunities determined bv life-
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stvle and overt social restrictions (such as sex, age,
sociceconomic status, education availability, place of
birth and rearing). This aspect of the study was the

second objective set forth.

It would seem feasible to use the analytical perspect-
ive obtained by this study in further speculations regarding
the future of SE in Port Limon. Of the Jamaican Creole con-
tinuum transferred to Costa Rica, the mesolect variety seems
to have given rise to the new entity, LC. (Throughout the
study of the tense and aspect most basilectal forms of
JC were not present in LC). On the other hand, socioeconomic
developments have provided new sources of mobility for the
Limonese whose vounger generations speak Spanish as well as
LC. As a side product of the study, it would be hoped that
a better understanding of LC could help TESOL Costa Rican
teachers not to abandon their task, but on the contrary

to emphasize the study of 'problem" areas. II SE remains

rh

the acrolect live relexifier of LC, the latter will not

easily disappear.
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CHAPTER V: ENDNOTES

lEdwards uses the concept of '"glotte" (Pl. glottes)
which he defines as ''that set of communication features
employved by an individual within a unique 'communication
environment.' He proceeds to outline a schema of ''glottal
witching" and "glottal variation." Some of the entries
in the schema are glottes of sex, maturation, race, location,
rank, focus, mood, formality, locale, situation, topic,
status, ethnicity. (1970:208-233)

2 - ° 3 I3 o ]

Perhaps it is not just schooling but a combination
of factors such as more exposure to American tourists,
Jamaican grandparents, demanding parents.

3The polylectal competence referred to here differs
only in degree, but not in kind, from the competence of
speakers of a standardized language. Moreover, it is
assumed here that speakers do not have two or three under-

lving grammar systems just as bilinguals do not have them
either.



382
BIBLIOGRAPHY

Acosta, Tomds de. "Informe del gobernador de Costa Rica
Coronel D. Tomds de Acosta al Ministro Universal de
Hacienda, sobre el comercio v el cultivo de Tobaco--
puertos de Matina y Mohin,' in Peralta, Manuel Maria de,
Limites de Costa Rica v Colombia: nuevos documentos
para la historia de su jurisdiccién territorial. Madrid.
1390, po.203-06

Aguirre Beltran, Gonzalo. El Negro en México. México:
Fondo de Cultura Econémica. 1972’

Alleyne, Mervin. "Communication and Politics in Jamaica,"
Caribbean Studies, 1963, vol. 3, pp.22-61.

. Review of Jamaica Creole Svntax (Bailey) in
Caribbean Studies, 1967, vol. &, pp. 92-94.

. "Acculturation and the Cultural Matrix of
reolization," in Pidginization and Creolization of
Languages, ed. by Dell Hymes, New York: Cambridge
Cniversity Press, 1971.

Arroyo, Victor M. El Habla popular en la literatura costarri-
cense. San José, Costa Rica: Universidad de Costa
Rica, Serie Tesis de Grado No. 18. 1971.

Augelli, John P. "The Rimland-Mainland Concept of Culture
Areas in Middle America." Annals of the Association
of American Geographers. 1362, vol. 52, pp.l19-29.

Badilla, Jorge. Los chances clandestinons. Lim6n, Costa
Rica. 1974. MS.

Bailey, Beryl Loftman. ''Creole Languages of the Caribbean
Area," unpublished M. A. thesis, Columbia University,
1953.

. A Language Guide to Jamaica. University College
of the West Indies: Research Institute for the
Study of Man, 1962.

. "Some Problems Involved in the Language Teaching
Situation in Jamaica." Socizal Dialects and Language
Learning, ed. by Roger W. Shuv. Champaign, Illinois:
National Councili of Teachers of English. 1964,
pp.105-111.

. Jamaican Creole Syntax. Cambridge: Cambridge
Universitv Press. 1966.




383

"Jamaican Creole: Can Dialect Boundaries Be
Defined?" in Hvmes, Dell (ed.) Pidginization and
reolization of Language. Cambridge: Cambridge
University Press. (Proceedings of a Conference held
at the Universitv of the West Indies, Mona, Jamaica,
April 1968). 1971.

Bailey, Charles-J.- N. 'Lectal Groupings in Matrices Generated
With Waves Along the Temporal Parameter" in
Working Papers in Linguistics, University of Hawaii,
1970, vol. Z (4), pp.l09-24.

and %ogﬁr W. Shuy. New Wavs of Analvzing Variation
in English. Washington, D. C.: Georgetown University
Press. 1973. '

Barrantes Ferrero, Mario. Un caso de la esclavitud en
Costa Rica. San José, Costa Rica: Instituto
Geogrdfico Nacional. 1973,

Beckwith, Martha W. Folk-Games of Jamaica. Poughkeepsie,
New York: Vassar College: Publications of the
Folklore Foundation. 1922,

.Jamaica Anansi Stories. Memoirs of the American
Folk-Lore Society, New York. 1924, vol. 17.

Jamaica Folk-Lore. DMemoirs of the American Folk-
Lere Society, New York. 1928.

Belt, Doug and Jose Garcia. "Voodoo in Costa Rica." San José,
Costa Rica: ACMK Central American Studies Program.
1972. Mimeo.

3endix, Reinhard and Lipset, S. M., eds. C(Class, Status, and
Power: A Reader in Social Stratification. Giencoe,
Illinois: TFree Press. 1953.

Bernard Little, Eulalia. 'Phonological Study of the Costa
Rican Creole English." Cardiff, Wales, unpublished
thesis. 1969.

Bernstein, Basil. ''Language and Social Class (Research Note)"
The British Journal of Sociologv, 1960, wvol. 11 (3),

pp.271-276.
"Aspects of Language and Learning in the Genesis
oI Social Process," Journal of Child Psvchologv and

Psychiatrv, 1961, vol. I, pp.313-324.




384

. '""Elaborated and Restricted Codes: An Outline,"
in Stanley Lieberson, ed. Explorations in
Sociolinguistics. Bloomington, indiana: Inciana
University Press, 1967,pp.126-133.

Bickerton, Derek. "Inherent Variability and Variable Rules."
Folia Linguistica. 1971, vol. 7, pp.457-492.

"The Structure of Polylectal Grammars,"
in Report of the 23rd Annual Round Table Meeting on
Linguistics and Language Studies, ed. Roger W. Shuy,

Washington, D. C.: Georgetown University Press,
1973a., pp.17-42.

. '"On the Nature of a Creole Cecntinuum." Language.
1973b., vol. 49, pp.640-69.

. '"Quantitative vs. Dynamic Paradigms: The Case
of Montreal Que." in C.-J. Bailey and R. Shuy, (eds.)
New Wavs of Analyzing Variation in English,
Washington, D. C.: Georgetown University Press,
1973c., pp.23-43.

Dynamics of a Creole Syntax. Cambridge: Cambridge
University Press. 1975.

Biolley, Paul. Costa Rica et son avenir. Washington, D.C.:
Judd and Detweiler, (Translation irom the French
by Cecil Charles: Costa Rica and her Future).
1889.

Blake, John W. Family Structure in Jamaica. Glencce: Free
Press. 19Y0l.

Bloch, Bernard. "A Set of Postulates for Phonemic Analvsis,"
Language. 1948, vol. 24, pp. 3-4€.

Bloomfield, Leonard. Language. New York: Henry Holt and
Company. 1933.

Blutstein, Howard I. and L. Andersen, E. Betters, J. H.
Dombrowski, Charles Townsend. Arga Handbook for

Costa Rica. Washington, D. C.: €. S. Government
Printing Office. 1970C.

Boadi, L. '"Palatality as a Facter in Twi Vowel Harmony,"
Journal of African Languages, 1963,vol. 2,(Part 2)
pPpP.133-138




385

Braidwood, J. '"Ulster and Elizabethan English," in
Ulster_Dlglegts. Cultra Manor, Holwvwood, County
Down, Ireianc: Ulster Fclk Museum. 1964.

Brathwaite, Edward. Folk Culture of the Slaves in Jamaica.
London: New Beacon Booxks Ltd. 1970. __

Bright, William. Sociolinguistics. The Hague: Mouton and
Company. 1960.

"Language, Social Stratification and Cognitive
Orientation," 1in Stanley Lieberson, ed. Explorations
in Sociolinguistics. Bloomington, Indiana University
Press. 196/, pp.185-190.

Brooks, Cleanth. The Relation of the Alabama-Georgia Dialect
to the Provincial Dialects of Great Britain. Baton
Rouge: ~Louisiana State University Press. 1935.

Bruning, James L. and B. L. Kintz. Computational Handbook
of Statistics. Glenview, Illinois: Scott, Foresman
and Company. 1968.

Brvce Laporte, Roy S. 'Social Relations and Cultural Persistence
(or Change) Among Jamsicans in a Rural Area of Costa Rica."
Ph. D. Dissertation, Institute of Caribbean Studies,
University of Puerto Rico. 1962.

Burling, Robbins. '"Black English," Man's Many Voices:
Lancuage. New York: Holt, Rinenart and Winston,
Inc. 1270, pp.l117-133.

Calvert, Amelia S., and Philip P. Calvert. A Year of Costa
Rican Natural Historv. New York: The Macmillan
Companyv. 1917.

Carr, Elizabeth. "Bilingual Speakers in Hawaii Today,"
Social Process in Hawaii. Hawaii University
Sociology Club, Honmoiulu, 1962, vol. 25, pp.53-57.

Cassidy, Frederic G. "English Language Studies in the
Caribbean," American Speech, 1959, vol. 34, pp.163-171.

Jamaica Talk: Three Hundred Years of the English
Language in Jamaica. New York: St. Martin's Press.
3

. "Toward the Recovery of Early English-African
Pidgin," in Collocue Sur Le Multilinguisme.
Brazaville: Conseil Scientifique pour L Afrique.
1962. pp.267-277.




386

. '"ultiple Etvmologies in Jamaican Creole,"”
American Speech. 1966, vol. 41, no. 3, pp.211-215.

anc R. B. LePage. Dictionarv of Jamazican English.
Cambridge: Cambridge University Press. 1967.

Castro Vega, Oscar. "'Un Lim6n mejor' frase hecha realidad,"”
San José, Costa Rica: Exce1510r (daily newspaper)
Lunes, 16 de junio de 1

Cedergren, H. J. "On the Nature of Variable Constraints,"”
in C.-J. Bailey and R. Shuy, (eds) New Ways of
Analyzing Variation in English. Washington, D.C.
Georgetown University Press. 1973, pp.13- 22.

Chomsky, Noam. Aspects of the Th eorz of Syntax. Cambridge,
Massachusetts: The M.1.T. Press. 1965.

Christaller, Johann G. A Grammar of the Ashante and Fante
Language Called Tshi. Basel: Basel Missiomnary
Society. Ridgewood, "New Jersey: The Gregg Press, Inc.
1875, Reprinted, 1964.

. A Dictionarv of the Ashante and Fante Language
Called Tshi (1W’) Basel: Evangelische Mission-
Gesellschazt 1933.

Clarke, Edith. My Mother Who Fathered Me. London: George
‘Allen and U Unwin, Ltc. 195/.

Clay, Deborah. '"Women's Labor Force Participation in Pto.
Limon, Costa Rica." 1970. Mimeo.

Civne, M. '"Zum Pidgin-Deutsch der Gastarbeiter,"
Zeitschrift fur munaartforschung. Bonn, Halle,
1966, vol. 35, No. <, ppD.

Conen, Yehudi. "Structure and Function: Family Organizestion
and Socialization in a Jamaican Community,'" American
Anthropologist, 1956, vol. 58, pp.664-686.

Comitas, Lambros and David Lowenthal. Work and Family Life:
west Indian Perspectives. Garden City, New York:
Anchor Press, Doubiedav. 1973,

Comrie, Bernard. Aspect. Cambridge: Cambridge University
Press. 1970.

Conference of the Societv for Caribbean Linguistics. ''New
Directions in Creole Studies,'" Georgetown, Guyana,
Conference Preprints, Linguistics Section, University
of Guyana. 1976, August 11-14.



387

Conference on Pidgins and Creoles. A 1975 Collection of
Papers Presented at the International Conference
of Pidgins and Creoles in Honoluliu, Hawaii. 1975.

Conzemius Eduardo. 'Apuntes sobre algunos nombres geogrdficos
Mosquitcs en Costa Rica y Panama," Revista de Costa

Rlca 1922, No. 12, Afo III, pp.300-306.

Costa Rica. Areas demogrificas de Costa Rica. San José,
Costa Rica: Ministerio de Economia y Hacienda,
Direccién General de Estadistica v Censos. 1959.

. Censo de Poblacién de Costa Rica, 1950. San
José, Costa Rica: Ministerio de Economla y Hacienda,
Direccién General de Estadistica y Censos. 1953.

. Censo de Poblacién de Costa Rica, 1927. San
José, Costa Rica: Ministerio de Economla y Hacienda,
Direccion General de Estadistica y Censos. 1960.

. Censos Nacionales de 1973. Poblacién. San
José, Costa Rica: Ministerio de Econoriia, Industria
v Comercio, Direccién General de Estadistica y Censos.
(Tomo 1, #5).

. Coleccitbn de Leves, Decretos, Acuerdos v
Resoluciones. Published yvearlv. Title and printer
vary. 1870-1961.

. Curso de Capacitacién para educadores de la
D*ov1nc1a He Limon. Workshop nelc at the Instituto
Agropecuario de Slquirres, Ministeriode Eacucacicn,

September 23-28, 1974.

. "Estudio de la situacioén educativa en la Previncia
de Limé6n,'" Semirar held in San José&, Costa Rica,
July 19-20, 1974. San Jos€: Ministerio de Educacioén
Ptblica,unpublished papers. 1974.

. "Laboratorio artistico de Limén." San José, Costa
ica: Ministeriode Cultura Juventud yDeporte. 1974. Mineo.

. Limén: Inventario socio econdmico: v1v1eqda,
poblacién, empresas. San José, Costa Rica: Ministerio
de Traoajo y Bienestar Social, Departamento de
Investigaciones Sociales y Estadistica. 1972,

. "El pasado v el presente cultural y socioeconémic
Ge Limén” Oficina de Tlanificacidén, Presidencia
de la

& Republica. 1972. Mimec.



388

. Programa Internacional gg Voluntarios. Provincia
de Limén, Costa Rica. Gobierno de Costa Rica, Direccidn
General de Juvenrtud. 1973.

El) Costazicense. San Jos€ Weekly Newspaper. 1873-13877.

Craig, Dennis. '"Education ané Creole Enolish in the West
Indies: Some Soc1ollngulst1c Factors in Pidginization
and Creolization of Langzuages, Dell Hymes (ed.) New York,
Cambridge University Press. 1971, pp. 371-392.

Crowther, Samuel. The Romance and Rise of the American
Trogics. New York: Doubleday, Doran and Company.

Cumper, George E. The Social Structure of the British
Caribbean (Excluding Jamaica), Part I and Part II
and Part ILI, Mona, Jamaica: University College of
the West Indies. 1949.

Curling, Alex. ''Los costarricenses de raza de color,
San José, Costa Rica: La Nacién (daily newspaper),
20 de abril de 1945, p. &.

. '"Que los negros de Costa Rica tengamos en mayor
grado cultura, justicia y libertad,”" San José,
Costa Rica: Dla“lO de Costa Rica (dallv newsaane*)
26 cde junio de 1945, p. L.

. "Jubilo de los costarricenses de color," San José&,
Costa Rica: La Nacién (dailv newspaper) 8 de
noviembre de 1949, p. 21.

. "Integr racidn de las gentes de color a la
nacionalidaé y cultura costarricense.'" San José,
Costa Rica: Diaric de Costa Rica (daily nemapaber)

22 de octubre de 1957, p. Lb.

Curtin, Phillip D. 7Two Jamaicas. Cambridge: Harvard Univer-
sity Press. 1955,

Curtis, William Eleroy. The Capitals of Spanish America. New
York: Harper and Brothers, i8E€S.

avis, Kingsley and Wllbert E. Moore. '"Some Principles of
tratification, American Sociological Review,
1945, wvol. 10, pp.250-248.




389

DeCamp, David. "Four Jamaican Creole Texts w1tn Introduction,
Phonemic Transcriptions and Glosses." in
Jamaican Creole: Creole Language Studies I.

%968 LePage, ed., London: Macmillan and Co., Ltd.

. '"Social and Geographical Factors in Jamaican
Dialects,” Creole Language Studies II. R. B. LePage,
ed. New York: St. Martin's Press, 1961.

. "The Field of Creole Language Studies, Latin
American Research Review 3 (3): 1968, pp. 25 46.

. "Toward a Generative Analysis of a Post-Creole
Continuum," in Pidginization and Creolization of
Languages. Dell Hymes, ed. New York: Cambridge
University Press, 1971, pp.349-370.

and Ian F. Hancock. Pidgins and Creoles: Current
Trends and Prospects. Wwashington, D. C.: Georgetown
University Press. 1974.

Delt, Doug and Jose Garcia. ACM. 'Voodoo i1 Costa Rica!' 1972, Mimeo.

Dengo, Omar. ''Bienvenidos los negros, San José, Costa
Rica, Diario de Costa Rica (dallv newspaner)
1 de octubre de 1927, 7. 5.

Diebold, A. Richard. "Incipient Bilingualism" in Dell
vaes (ed) Language and Culture in Society: A Reader
in Linguistics and Anthropology. New York: Harper
and Row, 196&, pp.495-3508.

Dillerd, J. L. Black English. New York: Random House, 1972.

Direccion General de Estadistica y Censos. Censo de
poBacidén de Costa Rica, 22 de mayo de 1950. San Jos§é,
Costa Rica: Ministerio de Economia vy Hacienda. 1953.

. Censo de poblaciodn de Costa Rica, ll de mavo de
1927, San Jose, Costa Rica: Ministerio de Economia
vy Eacienda, 1960.

. Censo General de la Reptblica de Costa Rica,
~27 de noviembre de 186%. San Jos€, Costa Rica:

Ministerio ce tconomia y Hacienda, Segunda edicién.
1964.

Censo de poblacién, 1%263. San José, Costa Rica:
Ministerio ce Industria v comercio. 1966.




330

. Censos Nacionales . Poblacién, Tomos 1 v 2. San
José, Cogta Rica. Ministerio de nconomia Inaustrla
vy Comercio. 1973.

Censos Nacionales, Vivienda, #4. San José, Costa

Rica: Ministerio de Economia, Industria y Comercio.
1973.

Dobles, Fabi&n. Cuentos de Fabidn Dobles. San José, Costa

Rica: EDUCA. 1971,

Dobles Segreda, Luis. "E1l Sr. Secretario de Educacién pide la
creacion de becas para gente de color en la Escuela
Normal"” San José, Costa Rica: Diario de Costa Rica
(newspaper), 19 de julio de 1927, p. 3.

. Indice Bibliogrdfico de Costa Rica. San José,
Costa Riczé Imprenta Lehmann (Sauter and Co.),
9 vol. 1928.

Duncan, Quince. "Al margen de la hue_ga de Mayo: el
nacimiento de un nuevo Costarricense.'" MS,

. Una cancién en la madrugada. San José, Costa Rica:
~Editorial Costa Rica. 1970.

. Hombres Curtidos. San José, Costa Rica:
Cuadernos de Arte Popular. 1971.

. "Nuestros blancos, Marin Canas y el negro africano
primitivo." San José, Costa Rica: La Nacidn (dailx
newspaper), Sabado, 16 de setiembre de 15722, pp.54-34,

. "El Negro Antillano: Inmigracién y presencia."
n E1 Negro en Costa Rica. Carles Meléndez y Quince
Duncan, ecs. San José, Costa Rica: Editorieal
Costa Rica, 1972b, pp.87-134.

. Los cuatro espejos. San José, Costa Rica:
Editoria: Costa Rica. 1973,

. "The Legend of Joe Gordon," in Contemporarv Costza
Rican Literature in Translation, Goshen, N. Pinchpenny
Press, 19:/5a, pp.6i-7/95.

. Los cuentos del Hermanc Arafia. San José,

—————

Costa Rica: ditorial Territorio, 1975b.




tr

El Negro en ia Literatura Costarricense.
é, Costa Rica: =Editorial Costa Rica.

= U

\O 1))

n
75

n 8«'

. La rebelién pocomia v otros relatos. San José,
Costa Rica: <ctditorial Costa Rica. 197/6.

Edwards, Jay D. "Social Linguistics on San Andres and
Drov1denc1a Island, Colombia."Ph.D. Dissertation,
Tulane University. 1970.

Equipo Cornell-Costa Rica. EIl potencial de los recursos
naturales para el desarollo regional de la Provincia
ce Limon: Un survev pre.iminar. Lthaca, New York:
Universidad de Cornell. /3.

Equipo Técnico Interinstitucional. "Zona Bananera Atléntica
Norte: Estudio Integral." San José, Costa Rica:
INVU, Ministerio de Educacidn and OrIPLAN-AID 1670.

Ervin-Tripp, Susan. '"Sociolinguistics'. Working Paper,
Number three. Language-Behavior Research Laboratory,
The University oi California at Berkeley. 1967.

1!'

Excelsior. ''Quetzal despierta San José, Costa Rica:
Excelsior (daily newsuaoer) Rev1sta de E\ce151o
Domingo, 28 de marzo de 1976, 11

- -
Falla

s, Carlos Luis. Mamita Yunai. San José, Costz Rica:
Editorizl Solevy Valverde. 1941.

Fasold, Ralph W. 'The Bailey Wave Xodel: A Dvnamic
Quantitative Paradigm." (eorgetown: School of
Languages and Linguistics. 1964, 37 p. Mimeo.

. "Two models c¢Z Socially Significant Linguistic
Variarion." Languasze. 1970, vol. 46. DP. 551-563.
. Tense Markinz in EBlack English. Washington, D.C.:

Center ror Anplled inguistics. 1972.

Ferguson, Charles &. ''Diglossia'" in Language and Culture and
Societv. ed. Dell Hymes, New York: Harper and Row,
Bublishers. 195%, pp.%29- 430

. "Absence of Copula and the Notion of Simplicitv:
A Study of Normal Speech, Baby Talk, Foreigner Talk,
and Pidgins" in Pidginization and Creolization of
Languases, ed. Dell Hymes. New York: Cambridge
Universitcy Press, 1971, pp.141-150.




Fernén%ez E., Franco and Héctor Luis Mendez Ruiz.

T . - °

El Negro en la historia v en 1a politica co:tarrl-
cense." Ciudad Universitariaz "Rodrigoc Facio"

Eg;ger51daa de Costa Rica, unpublished Lic. thesis.

Fishman, Joshua A. Readlngs in the Sociology of Languace.
The Hague: Mouton ané Co. 1965.

Freilich, Morris. 'Serial Polygyny, Negro Peasants, and
Model Analysis.'" American Anthropologist. 1961,
vol. 63, pp. 955 975.

(La) Gaceta QOficial de Costa Rica. Published from 1871-
5, San Jos€, Costa Rica.

Gans, Herbert. '"The Working Class, Lower Class and Middle
Class.” Reprinted in Language and Cultural Diversitwv
in American Education. The Urban Villages, New York:
The Free Press, 1962. 1972, pp.244-49, 252-56, 267.

Garron Salazar, Herrdn. RECOPE: historia de un contrato.
San José, Costa Rica: ed. Carlos Franck. 1974,

Gleason, H. A., Jr. An Introduction to Descriptive Linguistic
New York: Holt, Rinenart, anH'W1nston 1053
(1961 Editicn).

Gocde, William. '"Illegitimacy in the Caribbean Sccial
Structure." American Sociological Review, 1960,
vel. 25, pp.21-30.

-

Goodman, Morris F. A Comparative Studv of Creole French
Diaglects. The Eague: louton and Company. L1Y%04.

Graeve, Al. '"Las Llenas (The

Floods)'" San Jos€, Costa Rica:
ACM Tield Research. 1971.

Mimeo.

Granados, Jaime and Ligia Estrada. Resefia Histérica de Limén,
San José, Costa Rica: Asamblea Legislativa. 1967.

Gumperz, John and Dell Hvmes. ''The Ethnography of Communication,"
American Anthropologist. 1964, wvol. 66 (6), part

Suerrero, José. ":Como se gquiere que sea Costa Rica, blanca
c negra? El problema racial del negro y las actuales
contrataciones bananeras.'" San José, Costa Rica:

La Tribuna" (newspaper) 13 de agosto de 1930, p. 2.



393

Gutiérrez, Joaquin. Cocecri. San José, Costa Rica:
Edictorial Costa Rica. 1973.

. Puerto Limén. San José, Ccsta Rica: Editoriazal
Costa Rica. 1973.

Murdmonos Federico. San José, Costa Rica:
Editecriai Costa Rica. 1974,

Guttman, Louis, "A Basis for Scaling Qualitative Data."
American Sociological Review. 1944, vol. 9, pp.139-150.

Hadlev, C. V. D. '"Personality Patterns, Social Class, and
Aggression in the British West Indies." in
Consequences of Class and Color: West Indian
Perspectives. David Lowenthal and Lambros Comitas,
eds. Garden City, New York: Anchor Press, 1973.

Hagood, Margaret Jarman. Statistics for Sociologists.
New York: Henry Holt and Company. 1951.

Hell, Robert A., Jr. Haitian Creole: Grammar . Texts .
Vocabularv. Philadephia: American Folklore Society,
Memoirs. 1953, vol. 43.

. Pidgin and Creole Languages. Ithaca, New York:
Cornell Tniversitv Press. 1960.

“allrwel; Phillips, James O. An Historical Sketch of the
Provincial Dialects of Encland. Albany, New YOrk:
J. Munsel.. Loto.

fancock, Ian F. "A and List cf Pidgin and Creole
Languages. 1 Pidginization and Creolization of
: o=

-:
Hvmes, MNew York: Cambricge
1971, pp.307-523.

Languages, ed. D 1
TCniversictv Press

Haugen, Einar. "The Bilingual Individusl. Bilingualism
in the Americas: A Bibliography and Research Guide.
Publication No. 66. American Dialect Society:
University of Alabama Press. 1956, pp.69-86.

Helms, Mary W. idcle America: A Culture History of
Heartlanc and Frontiers. Englewood GiLicz:s, ~New
jersev: Prentice Hail, Inc. 1975.

tenriques, Fernando. "Wes* Incdian Femily Organization."
ican Journal cf Scciologv. 1949, vol. 55, pp.30-37.




394

Herskovits, Melville J. The Mwvth of the Negro Past. Boston:
Beacon Press. 194I. 1953 (paperback edition with new
preface).

- Life in a Haitian Vallev. Garden City, New York:
Doubleaav anH Company, Inc. 1971.

Herzfeld, Anita. "E1l criollo limonense'" (series of three
articles) Impacto. (Limonese Weekly). 1975.

"A vignette from Limon.'" Kafiina, Revista de Artes
vy Letras de la Universidad de Costa RIca. 1977 &,
vol. 1, pp.47-5T.

. "Towards the description of a creole." Mid-America
Linguistics Conference Papers. 1977b.

. '""Second Language Acrolect Replacement.' Xansas

Workin § Papers in Linguistics. 1977¢, Vol. 2
PP 2722

Herzog, Marvin. '"The Yiddish Language in Northern Poland:
Its Geograthy and Historv!" (npublished
Dissertation. New York: Columbia University, 1964.

Hjemslev, Louis. ''Caracteres grammaticaux des langues
Creb6les" in Second International Congress of
Anthropologyv ana Ethnoiogical Sciences (Second
Session). Copenhagen: Etinar Munksgaard, 1938,

D. 373.
. "Etudes sur la notion de parenté linguistique:
Relations de parenté des langues creoles'. Revue
des Etudes Indo-Eurcpéennes. 1939, vol. 2, pp.271-66.
Eockett, C. T. 5 Course in Modern Linguistics. WNew York:
Hacmlll 1950.

Hoebel, E. Adamson. Anthrooologv: The Studv of Man. New
York: Harper and Row. 1065.

ige, L. R. Life Zone Ecologv. San Jose, Tropical
Science Center, 1G¢4.

Horowitz, Michael. Morne-Pavsan: A Peasant Village in
Martinique. New rorx: Holt, Rinehart and Winston.
1967/.




. Peoples and Cultures of the Caribbean: An

Anthropoilcgical Reader. Garden City, New York:
The American Museum of Nztural Historwy. The
Natural Histcry Press. 1971.

Dell. '"Linguistic Aspects o Cross-Cultural Personality
Study." in Studving Personalitv Cross-Culturallv.
Bert Kaplan, ed. New York: Harper and Row. 196la.

. "Functions of Speech: An Evolutionary Approach."
in Anthropologv and Education. Fred Gruber, Ed.

Philadelphia: University of Pennsylvania Press,
1961b, pp.55-83.

. '"The Ethnography of Speaking." in Anthropology
and Human Behavior. Thomas Gladwin and William
Sturtevant, eds. Washington, D. C.: Anthropological
Society of Washington, 1962, pp. 13-53.

. "Introduction.'" in The Ethnograchv of Cormmunication.

Gumperz and Hymes, eds. American Antnrooolozls_,
1964a, 66(6), part 2.

. Language in Culture and Societv. New York:

Earper and Kow. L1964D.

. "A Perspective for Linguistic Anthropology.
in Horizons oI Anth:onoloz" Sol Tax, ed.
Chicago: Aldine Publishing, 1964c, pp.92-107.

. Introduction in and editor of Pidginization
and Creolization of Languages. New York: Cambridge
Universitv Press. 1571, pp.o3-9C.

. Foundations in Sociolinguis

FAM-

Approach. Philaceipnia, PAa:
vania Press, 1974.

AITEC. Estudio de Servicios ba51cos en 30 cantones,

Parte Il: Perfiles comunales, Limdn. “San Jos§,
Costa Rica: Departamento de Planiricacién, Secc16n
de Investigacisdn. 1674, 31 p.

ITAM, CONICIT, JAPDEVA, Cornell University., Seminario sobre

el pavel cde la ciencia v la tecnoiogia en el
desarrcllc ce Limoén. Sen - José, Costa Rica: Instituto
de Fomento v v Asesoria Vunlc-aa;. 1974,




396

INVU. Plan General de Lim6n. San José, Costa Rica:
instituto nacionai de Vivienda v Urbanismo. 1970.
JAPDEVA. '"Problemas socio-econémicos:Limén!" Trabajos

presentados en la Conferencia, 23-26 de Setiembre
de 1965, Limon, Costa Rica.

Consejo Regional de Desarrollo de la Pcia. de
Limon. '"Plan Integral de Desarrollo, Objetivos,
Planificaci6én y Programacién Sistemdtica.
Proyectos, 1974-75.

Jekyll, Walter. Jamaican Song and Storv. Annancy Stories,

Digging Sings, Ring Tunes, and Dancing Tunes. New
York: Dover Publications, Inc. 1966.

Jespersen, Otto. Language: Its Nature, Development and

Jones,

Origin. New York: W. W. Nortom and Co. 1964
(reprinted from the original, 1922).

Chester L. Costa Rica and Civilization in the
Caribbean. TUniversity of Wisconsin, Studies i 1n the
Social Sciences and Historv, No. 23. San Jose,
Costa Rica: Editorial Borrasé Hermanos. 1941

Koch, Charles W. "Ethnicity and Livelihoods, A Social

Labov,

Geographv of Costa Rica's Atlantic Zone
Unpublished Ph.D. Dissertation in Geography,
University of Kansas. 1975.

William. The Social Stratification of English in
New York Citv. Wwashington, D. C.: Center for
——F‘—-.—-—l—. .

Appliea Linguistics. 1965a.

"Hvpercorrection bv the Loze* Middle Class as a
Fecter in Linguistic Change." Sociclinguistics, ed. ¥.
Bright, The Hague: Mouton. 1966D.

"The Reflection of Social Processes in Linguistic
tructures,'" in Readings in The Sociologv of Languaae

ed. bv Joshuz A. Fishman. The Hague: Wouton
pp.240-251.

’

""Contraction, Deletion, and Inherent Variabilitw
of the English Copulza." Language, 1969, vol. 45,
op. 715-762.



367

"On the Adequacv of Natural Languages: The
Development of Tense.'" Philadelphia: University
of Pennsylvania. 1971. ¥imeo, 100 pp.

, Paul Cohen, Clarence Robins, and John Lewis.
A Study of the Non-Standard English of Negro and
Puerto Rican Speakers in New York Citv.
Vol. I: Phonological and Grammatical Analvsis.
Final Report, U. S. Office or Education Cooperative
Research Project No. 3288. 1968.

Ladefoged, Peter. A Phonetic Studv of West African Languages.
Cambridge: Cambridge University Press. 1968.

L&scaris, Constantino. El Costarricense. San José, Costa
Rica: EDUCA. 1975.

Lawton, David L. '"Suprasegmental Phenomena in Jamaican
reole." Unpublished Ph.D. Dissertation, Michigan State

University. 1963.

"Linguistic Developments in the Caribbean:

1950-1975." Revista Interamericana, Interamerican
Review. Puerto Rico, 19/5, voi. 3, No. 1, Spring
pp.23-100.

Leech, Geoffrev N. Meaning and the English Verb. Loncdon:
Longman Group Limited. 197/1.

Levine, William L., and H. J. Crockett, Jr. ''Speech Variation
in a Piedmont Community: Postvocalic r."
Sociological Incuixy, 1966, vol. 36, pp.204-22

and E. J. Crockett, Jr. "Friends' Influence on
Speech." Sociological Inguirv, 1967, vol. 37, pp.109-
128.
LePage, R. B. '"General Outlines of Creole English in the
British Caribbean.' Orbis (Louvain), two parts:

vol. 6 (2): pp. 373-391 (December 1957), vol. 7 (1):
pp. 54-6& (Jure 1958).

. "An Historiczl Introduction to Jamaican Creole."
Creole Lanzuage Studies, ed. R. B. LePage, London,
MacMillan. 1960, pp. 3-124.

. Creole Langueszge Studies IZ. New York: St.
Martin & Press. .396..




3938

and David DeCamp. Jamaicar Crecle: Creole Languasge
Studies, No. 1. Ed. 5v R. B. LePage Loncon: MacMillan
and Cc., Lté. New York: St. Martin's Press. 1960.

Lieberson, Stanlev. Recrrinted in Explorations in Socio-
linguistics. Blcomington: Indiana Lniversity.
Originally appeared in 1966, Sociological Inquirv,
vol. 36 (2), Spring. 1966-67.

Limén este mes. Bilingual monthly published during
1972-73. Director: Quince Duncan.

Lindsay, Nick. An Oral Historv of Edisto Island: Sam
Gasden TeIls the Storv. Translated from the Gullah

2372. Lindsay. Goshen, Indiana: Pinchpenny Press.

Lines, Jorge A. Bibliografia Antropolégica Aborigen de
Costa Rica. San José, Costa Rica: CUniversidad de
Costa Rica. Facultad de Filosofia y Letras. 1943.

litwinovich, John. "Lim6én and IMAS.' San José, Costa Rica:
IMAS. 1974, Mimeo.

Lowenthal, David and Lambros Comitas, Eds. Consecuences of Class
and Colcr: West Indian Perspectives. Garden CityVv,
New York: Ancnor Press, Doublecav. 1973.

Lujén, Enrique R. '"La abolicién de la esclavitud en
Costa Rica." in Anales (1962-83) San José, Costa
Rica: Academia de Geografia e Historia de Costa
Rica. 1964, pp.68-74.

Macune, Charles William. '"The Building of the Atlantic
Railroad of Costa Rica, 1821-1891." George Washington
University. Unpublished Master s Thesis. 1963

Maxwell Kennedy, Reinaldo. "Liberacién no fomenta
separatismo en Limén." San José, Costa Rica:
La Nacién (daily newspaper) le. de marzo de 1972,
p. 18.

¥axr, Stacy and Galo Plaza. The United Fruit Companv in Latin
America. Washington, D. C.: National Planning

Association. 1958.

Meita, Daniel. "Ibajd." San José, Costa Rica, unpublished
- Iy
novel. n.d. MS.

*Yeléndez, Carlos. 'Los origenes de los esclavos africanos en
Costa Rica." Sevilla: XXXVI Congreso Internacional de
Americanistas, 1966, vecl. 4, pp.387-391.



. "El negro en Costa Rica durante la colonia."
El Negro en Costa kRica. Carlos Meléndez and
Quince Duncan, editors. San José, Costa Rica:
Editorial Costa Rica. 1672, pp.11-52.

. "Aspectos sobre la inmigracién jamaicana." ElL
Negro en Costa Rica. San José, Costa Rica:
Editorial Costa Rica. 1972, pp.53-85.

. "Introduccién a la cultura negra." Curso de
capacitacién para educadores de la Provincia de
Limén. Siquirres, Setiembre 23-28, 1974. San
Jose’, Costa Rica : Ministerio de Educac10n Publica.

and Quince Duncan. El Negro En Costa Rica: Antologia.
San José, Costa Rica: Editorial Costa Rica. 1972.

Mennerick, Lewis A. A Studv of Puerto Limon, Costa Rica.

San Jose, Costa Rica: Associated C olleges of the
Midwest. 1964.

Mergener, William .J. "A Study of Political Patterns of Behavior
of the Chinese, White and Negro in Pto. Limon, Costa,
Rica." San Jos€, Costa Rica: Associated Colleges of
the Midwest. 1965. Mimeo.

Minderhout, David J. 'A Sociolinguistic Descrlatlon cf
Tobozan1an English. " Unpublished Ph.D. Dissertation,
Georgetown Universitv, 1973.

Mintz, Sidney W. '"The Caribbean as a Socio-Cultural Area
Peoples and Cultures of the Caribbean. eé. by
Michael Horowitz. New York: The Natu*a’ h-s"o*v

Press, 1971, pp.15-45. (Criginallv published in 1966).
¥onge Alfaro, Carlos. Geograiia socizl v humana de Costa
Rica. 2nd ed. San José&, Costa R-ca ~imprenca Vv
Libreria Universal. 1943.
Morales, Carlos A. '"Un costarricense que goberné por tres afios
la isla de Jamaica.' San José, Costa Rica: La Nacién
(dailv newspaper) 21 de marzo de 1971, p. 6.
Navarro Tomds, T. '"Observaciones sobre el Papiamento.
Nueva revista de filologia hispdnica. 1951, vol. 7,
PD.L133-89.

NXiederlein, Gustavo. The Republic of Costa Rica. Philadelphia:
The Philadelphia Commercial Nuseum. 1893.




400

Noves, Dennis. "A Studv of Poiitical Affiliation Patterns
in Pto. Limén, Costa Rica.'" San José, Costa Rica:
Associated Colleges of the Midwest. 1966. lMimeo.

Nuhn, Helmut and S. Y. Pérez. Estudio geogrdfico regional
de la Zona Atlantica Norte de Costa Rica. San José,
Costa Rica: ITCO. 1967 .

Olien, Michael D. '"The Negro in Costa Rica: An Historical
Perspective.”" n.d. (1965?) Mimeo.

"The Negro in Costa Rica: A Problem in Continuity."
Paper presented at the Fifteenth Annual Meeting of
the American Society for Ethnohistory. Lexington,
Kentucky. 1967a.

. "The Negro in Costa Rica: The Ethnohistorv of
An Ethnic Minority in a Complex Society." Unpublished
Ph.D. Dissertation, Eugene Oregon: University of
Oregon. 2.967b.

. "Levels of Urban Relationships in a Complex Scciety:
a Costa Rican Case.'" in Elizabeth M. Eddy, ed.,
Urban Anthrooologv: Research Perspectives and
Strategies, Atnens, Georgia: Southern Anthropological
Society Proceedings, No. 2. 1968a, pp.83-92.

"Inter-ethnic Relations in Colonial Costa Rica.”
in Working Pavers in Scciology and Anthcpologv, 1968b,
voll 2, ro. 1, pp.46-3%.

“Bibliography of Costa Rica." 1968c, MS.

"Pluralism and the Study of Complex Societies:
Towland Costa Rica at the Turn of the Century." Paper
presented at the Fourth Annual Meeting of the Southern
Anthropological Society. New Orleans, Louisiana.
1969%a.

"Units of Observation in Costa Rican Negro Society."
Paper presented at the Symposium "Units of Observation
in Middle American Studies,' held at the Annual Meeting
of the American Anthropological Association, New
Orleans, LA. 196%.

The Negro in Costa Rica: The Role of an Ethnic

Center. Winscom, saiem: waxe rorest University,
Developing Nations Monograph Series Number III,

David K. Evans, Ecditor. 1970.



401

"Cultural Ecology and the Study of Complex
Socio-economic Systems: The Case of the Uni:ed
Fruit Company in Costa Rica." Paper presented
to the Arnual Meeting of the Anthropological
Association, Vew York City. 1971.

. "Ethnohistorical Research on Colonial Black
Populations in Costa Rica.'" Paper prepared for the
Latin American Panel, American Society for Ethno-
history Annual Meeting, Boston, Mass., Boston
University. 1972.

. Latin Americans: Contemporarv Peoples and their
Cultural Traditions. New York: Holt, Rinehart and
Winston, Inc.

"The Adaptation of West Indian Blacks to North
American and Hispanic Culture in Costa Rica."
0ld Roots in New Lands. Ed. bv Ann M. Pescatello,
Westport, Connecticut: Greenwood Press, Inc. 1977.

The Juman Mvth: An Introduction to Anthrovology.
New York: Harper and Row. 19/83.

Octerbein, Keith. '"Caribbean Family Organization: A
Comparatlve Analysis.'" American Anthropologist.
1965, vol. 67, pp.66-79.

Ottlev, C. R. (Creole Talk (Trinibagianese) of Trinidad and
Tobago. Triniaac: Victory Printers. L1S/71L.

Pachecc, Abel. M&s abajo de la piel. San José, Costa Rica:
Editorial Costa Rica. 1672,

Pancoast, Louise. '"Institutional Diversity Along Ethnzc
Lines: Educatiecn in Pto. Lim6én, Costa Rica.
San José, Costa Rica: Associated Colleges oZ the
Midwest. 1965. Mimeo.

Parsons, Talcott. "An Analytical Approach to the Theory
of Social Stratification." American Journal of
Socioclogv. 1940, vol. 45, pp. 541-862.

Parsons, James J. '"'English-Speaking Settlements of the
Western Caribbean.' Yearbook of the Association
cf Pacific Coas:t Geograpners. 1954, vol. 16, pp.3-16.




Pike, Kenneth L. Phonemics: A Technique for Reducing
Languazes to Writing. Ann Arbor: University ot
Micnigan Press. 1947.

Pompilus, Pradel. La Langue Francaise En Haiti. Paris:
Instltut Des Hautes Etudes de L'Amerique Latine,
28 Rue Saint-Guillaume, Paris 7. 1961.

Pride, J. B. The Social Meaning of Language. London:
Oxford University Press. 1971.

Primer Seminario Latinoamericano. '"El papel de las
minorias étnicas en el desarrollo de América
Latina." Seminar held in Panama, November 18, 1975.
Fundacién Friederich Ebert, unpublished collection
of papers, MS. 1975.

Proudfoot, Malcolm J. Population Movements in the Caribbean.
Port of Spain, Trinidad: Kent House. Caribbean
Commission, Central Secretariat. 1950.

Putnam, George P. The Southland of North America: Rambles
and Observations in Cent*aI_Amerlca During the Year
19127 New York: G. P. Putnam's Sons. 1913.

Quijano, L. Luis F. and Eulalia Bernard. '"Taller pedagbgico
de estudio de los princivales fenfmenos lingiuisticos
derivados de la influencia del inglés." San José,
Costa Rica, Ministerio de Educacién Publica. 1975.

Quirds Arias, Julio. "Resultado cccupacional de una encuesta
en la Provincia de Limon." Text of a letter submitted
to university and national officials, August 16, 1972.

Ramos, Arthur. Las culturas negras en el Nuevo Mundo.
Meéxico: Fendo de Cultura =condmica. 1943.

-

Rayfield, J. R. The Languages of 2z Bilingual Communitvy.
The Hague: Mouton and Company. 1970.

Reinecke, John. '"Trade Jargens and Creole Dialects as
Marginal Languages.' Social Forces. 1938, vel. 17,
pp. 107-11i¢8.

and Aiko Tokimasa. ''"The English Dialect of Hawaii."
American Speech. 1934, vol. 9, pp.48-58, 122-131.




403

Reisman, Karl. '"Cultural and Linguistic Ambiguity in a
West Indian Village." Afro-American Anthrooologv.

Norman Whitten, Jr. and Jonn r. Szwed, eds.
New York: The Free Press, 1970, pp. 129-144.

Reynolds, Philip K. The Banana, its Historv, Cultivation

and Place Among Staple Foods. New York: Houghton
Mifflin Co. 1927

Roberts, George. The Population of Jamaica. Cambridge,

England: Conservation Foundation at the University
Press. 1957.

Rodman, Hyman. Lower-Class Families: The Culture of Povertv
in Negro Trinidad. London: Oxford University Press.

1971,

Rodriguez, Armando. "El Negro en Limon." (Unpublished
monograph). 1972. MS.

Rodriguez, Regina Steichen de, and Class Group D-36.
"Relaciones interétnicas en Limén." Ciudad Univer-
sitaria: Universidad de Costa Rica, Departamento de
Ciencias del Hombre, Czatedra de principios de
Sociologfa, unpublished monograph. 1974. MS.

Ross, Alan S. C. '"On the Historical Study of Pidgins" in
Collogue sur le Multilincuisme. Brazzaville:
African Scientific Council. 1962, pp.243-249.

Rouse, Irving. "The Entry of Man into the West Indies."
Pavers in Caribbean Anthrovclogv, compiled by Sidner
Mintz. New Haven: Yale University, Department
cf Anthropology. 1960, no. 61, pp. 3-26.

The) Roval Reacders. Sexries of four text books. Monsa,

Jamaica: The Wwest Indies Press.

Rubin, Vera. Caribbean Studies: _A Svmposium. Seattle:
Universityv or Washington Press. The American
Ethnolegical Sccietv, Verne F. Ray, Editor. Institute
of Soc’al and Economic Research. Uni versity College
of the West Indies and Research Institute for the
Studv oI Man.

Sanchez, . Cecilia C. "Algunos aspectos demogrédficos de la
ciudad de Lluén v sus implicaciones sobre la
fertilidad. Ciudad Universitaria, "Rodrigo Facio"
Unlvers‘cad de Costa Rica, Facultad de Ciencias
Econbmrmicas, unpublished Lic. thesis. 1970.



404

Sankoff, Gillian. "A Quantitative Paradigzm for Studyving
Communicative Competence.'" Paper delivered at the
Conference on the Ethnography of Speaking, Austin,
Texas. 1972,

Sapir, Edward. Language. New York: Harcourt, Brace and
Company. I§§I.

Schuchardt, Hugo. Schuchardt-Brevier: Ein Vademecum der
Allgemeinen Sprachwissenschaft. ~Zusammengestellt
Und Eingeleitet von Leo Spitzer. (ed). Halle (Saale):
Max Niemeyer Verlag. 1928.

Sherlock, Philip M. Anansi, The Spider Man. Jamaican Folk
Tales. London: MacMillan and Co., Ltd. 1956.

Shuy, Roger W., Walt Wolfram and William K. Riley.
Field Technigues in an Urban Language Study. Washing-
ton, D. C.: Center for Applied Linguistics. 1968.

Smith, David M. 'Language, Speech and Ideology: A
Conceptual Framework.'" Language Attitudes: Current
Trends and Prospects. eds. Roger W. Shuy and Ralph
W. Fasold, Washington, D. C.: Georgetown University
Press. 1973, pp.97-112.

Smith, M. G. West Indian Family Structure. Seattle:
University of Washington Press. 1962.

. Introduction in My Mother Who Fathered Me,
by Edith Clarke. London: Routlege and Regan
Payl Ltd. 1966.

and G. J. Kruijer. A Sociological Manual for

Extension Workers in the Caribbean. Mona,
Jamaica: University College oz the West Indies.
1957.

Smith, R. T. The Negro Familv in British Guiana. London:
Routledge and Paul. 1956.

(E1) Standardacito . Suplemento dedicado a Limoh. Limon:
EL Standardacito, setiembre, 1976, p. 6.

Stansifer, Charles. '"What We Don't Know About the History
of Costa Rica and Where To Go To Find Out." Paper
presented at the Caribe-Centro America Studies Meeting,
American Historiczl Association Convention, Washington,
D. C., December 28, 19754.



405

Stewart, Watt. Keith and Costa Rica: A Biographical Studw

of Minor Cooper Keith. Albuquerque: <The University
of New Mexico Press. 1964.

Keith y Costa Rica. Translation by Jos& B. Acufia.
San José, Costa Rica: Editorial Costa Rica. 1976.

Stewart, William A. 'Creole Languages in the Caribbean."
Study of the Role of Second Languages in Asia,
Africa, and Latin America, ed. Frank Rice, Washington,
D. C., Center for Applied Linguistics. 1962, pp.34-53.

. "Urban Negro Speech: Sociolinguistic Factors
Affecting English Teaching," in R. Shuy (ed)
Social Dialects and Language Learning. Champaign,

ITTinois: National Council oI Teachers of English.
1965.

Stouse, Pierre A. D. La cultura v el ambiente: Cuatro
Costa Ricas,in Seminario de Geografia. Resumen de
Conferencias. San José, Costa Rica: Comisién
Nacional del Sesquicentenario de la Independencia de
Centro América y Universidad de Costa Rica,

1971, pp.l4-31.

Tannenbaum, Frank. Slave and Citizen, The Negro in the
Americas. New York: Alired Knopzi, 1947.

Taylor, Douglas. 'Language Contacts in the West Indies."
Word. 1956, vol. 12, pp.391-414.

. "Review of Spanish Contact Vernaculars in the
Phillipine Islands, by Keith Whinnom." Wozxd.
1957, vol. 13, pp.489-499.

"Language Shift or Changing Relaticnship?"
International Journal of American Linguistics.
1960, vol. 26, pp.lo5-61.

"New Languages for 0ld in the Caribbean."
Comparative Studies in Society and Historv. London:
Cambridge University Press. 1961, vol. 3, pp.277-288.

. Review of "Jamaican Creole." Creole Language
Studies. Number 1, R. B. LePage, Editor, in
Language. 1963a,vol. 39, pp.316-2Z2.




406

"The Origin of West Indian Creole Languages:
Evidence from Grammatical Categories.'" American
Anthropologist. 1963b, vol. 65 pp.800-14%.

Thompson, Robert W. "A Note on Some Possible Affinities
Between the Creole Dialects of the 0ld World and Those
of the New," 1in Creole Languages Studies II, ed.
Robert B. LePage. New York: Macmiilan and Company.
1961, pp.107-113.

Trager, George L. and Henry Lee Smith, Jr. An Outline of
English Structure. Washington: American Council of
Learned Societies. Studies in Linguistics: Occasional
Papers, 3. 1951.

Trudgill, Peter. The Social Differentiation of English in
Norwich. Cambridge: Cambridge University Press.

Turner, Lorenzo. Africanisms in the Gullah Dialect.
Caicage: University of Chicago Press. 1949.

Todd, Loreto. Pidgins and Crecles. London: Routledge and
Kegan Paul Ltd. 1974,

Voorhoeve, Jan. ''Creole Languages and Communication."
Colloque sur le Multilinguisme. Brazzaville:
African Scientific Council, 1962, pp.233-242.

(La) Voz del Atlantico-The Atlantic Voice. Weekly Newspaper
~ published in Spanish and Englisn in Puerto Limon.
No. 1: July 14, 1934. Last number in the Biblioteca
Nacional, Naglonal Library of Costa Rica,is dated 1945.

Ward, Ida C. '"Tones and Grammar in West African Languages
Philological Societv Transactions. 1936, pp.43-54.

Warner, W. Lloyd, Marchia Meeker and Kenneth Eells. Social
Class in America. Chicago: Science Research
Associates, 1945,

Weinreich, Uriel. Languages in Contact. (8th printing,
1974). The Eague: Mouton and Company. 1953.

. '"Is A Structural Dialectology Possible?" Word.
1954, vol. 10, pp.388-400.



407

, William Labov, and M. I. Herzog. '"Empirical
Foundations for a Theorv of Language Change."
Directions for Historical Linguistics, W. P. Lehmann
(ed.). Austin: TUniversity of Texas Press, 1968,
PP. 95-195.

Welmers, William E. A Descriptive Grammar of Fanti.
Baltimore: Linguistic Society of America, Dissertation
No. 39. 1946.

West Indian Folk-Tales: Anansi Stories. Tales from West
Indian Folk-Lore Retold for Engiish Children by
Lugilliglzemonger. London: George G. Harrap and Co.,
Ltd. 56.

Whinnom, Keith. '"The Origin of the European-Based Creoles
and Pidgins." Orbis. 1965, vol. 14, pp.509-527.

. "Linguistic Hybridization and the Special
Case of Pidgins and Creoles.” Pidginization and
Creolization of Languages, ed. by Dell Hymes New
York: Cambridge University Press. 1971, PP. .91-115.

Whyte, William F. and Allan R. Holmberg. "Human Problems
of U. S. Enterprise in Latin America. Human
Organization. 1956, vol. 15, pp. 11-15, I-40.

Wille, Maria Eugenia B. de. Biblimrafia Costarricense de
Ciencias Sociales. Ciudad Universitaria 'Rodrige
Facio ": Universidad de Costa Rica. 1969.

Williams, Gertrude. The Economics of Evervdav Life in the

West Indies Caribbean Affairs. Mona, Jamaica: Lni-
versity College or the West Indies, 1953.
Wilson, Charles M. Empire in Green and Gold. New York:

Henry Holt and Company. 1947.

Wilson, Peter J. Crab Antics. New Haven and London: Yzale
University Press. 1973.

Wing Ching, Isabel. 'Sectas Religiosas en Limén:" San
José&, Costa Rica: TUniversidad de Costa Rica.

1967. MS.

Wolfe, Terry A. "An ntplo*a*orv Study of the Morphology and
Svntax of the English of the Proviuce of Limon,
Costa Rica. " San Jos€, Costa Rica: Universidad de
Costa Rica. uanbl‘shed Licenciaturz Thesis. 1970.



408

re

olZram, Walt. Sociolinguistic Aspects of A551n11a”10n
Puerto Rican Engiisn in New $Ork Ci Arlington,
Va.: Center Zor applied Lin gulstlcs 1974,

-

and Ralph W. Fasold. The Study of Social Dialects
in American English. Englewood Cliifs, New Jersey:
Prentice-nall, inc. 1974.

Wright Murray, Fernando. 'Limon Creole: A Syntactic Analysis."
San José, Costa Rica: Universidad de Costa Rica.
Lic. Thesis unpublished. 1974.

. "Un anédlisis sintictico del habla criolla de
Lim6n.'" Revista de Filologfa v Lingiifstica de la
Universidad de Costa Rica. NGmero 2, Tomo I,
setiembre de 1975, pp.149-168.

ZGAiga Tristén, Virginia. El anglicismo en el habla
costarricense. San Jose’, Costa Rica: Editorial
Costa Rica, Editorial Unlversidad de Costa Rica.
i976.




APPEXNDIX A

COSTA RICA
Alajuela Heredia
Guaracaste
)
A
L s San
é g José Cartago
5

% Puntarenas

2

Division Territorial Administrativa por Provincias.

Rica ancd its provinces. Source:

Costa

Direccion General de
Estadisticay Censos, Censo de Poblacidn

de Costa Rica

(San Jos€, Costa Rica, 13553:10).




COSTA RICA

N
R ALAJUELA
.Libens < C_;
GUANACASTE g =
-
3 =
by <
2
g &6
D Alajuela |Heredia <
Puntarenase v -k & Puerto,
" 1 Limon
Cartago
CARTAGO
Railway PUNTARENAS
(8] 100 miles

e

j6 ot

a Rica, Capitals of Provinces and Railway Lines. Source:

110

lf.i‘ (o}



411

APPENDIX B
RANDOM SAMPLE OF CITY OF LIMON. SEGMENTS AND EOUSES

TOTAL TOTAL SEGMENT TOTAL HOUSES
SEGMENTS  HOUSES HOUSES
1. 20 9002 ....... 83 ...... lst house, 5th, 9th,..
2, 34 9007 ....... 138 ...... 2nd house, 6th, 10th,..
3. 30 9012 ....... 120 ...... 3rd house, 7th, 1llth,..
4, 22 9017 ....... 89 ...... 4th house, 8th, 1l2th,..
5. 20 9022 ....... 82 ...... lst house, 5th, 9th,...
6. 20 9027 ....... 80 ...... 2nd house, 6th, 10th,..
7. 25 9032 ....... 101 ...... 3rd house,..etc.
8. 19 9037 ....... 77 ...... 4th house
9. 18 9042 ....... 73 ..., 1st house
10. 16 9047 ....... 66 ...... 2nd house
11. 24 9052 ....... 98 ...... 3rd house
12. 18 9057 ....... T4 L., 4th house
13. 30 9062 ....... 117 ..., l1st house
14, 17 9067 ....... 68 ...... 2nd house
314 houses

314 houses should be visited for a total of 1266 houses altogether

in the segments chosen.
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APPENDIX D

QUESTIONNAIRE

GAMES AXND LEISURE

A. What kind of game you used to play when you small?

1. How unu used to play it? (Get name, description,
etc.)

2. How much chilrin did play?

3. You did sing any songs or rhymes?

B. What kind of game you plaving now?

C. What story (unu used to tell children (Get Anancy
story).
you mother tell you when you small?

D. What you like on T.V.?

1. When vou look on it?
2. You see the program last night?
3. How it start last night? (get story of episode)

E. (You go theater? You go church? You go sea?
1You go park? You go ball game?

1. When you go?
2. What you see last? (get description of film or
other activities).

SCHOOL
. {Tell me about yourschool.
“+ LRemember something about school?

1. You(is a good student?
(was

. What you like study?
. Where you studv?
You have trouble in schocl?
You did have trouble in school?
5 What vou do in recreo?
6 What vou { do after school?

: 'lused to do after school?

~ W
o~ e,
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B. You ever have a teacher what you like plenty or
what like you plenty?

1. Why you like her/him? Or she like you?
C. You ever have a teacher you don't like?

1. Why yvou don't like her/him?

GROUP STRUCTURE

Id
1
L]

A. What you ng do when you finish college?

goi
lwhat you did do when you finish school?
B. You work? Where you working? Where you used to work?
C. What you {have to do in your work?
used to do in your work? (Get description
of a typical day)
D. Black people can work easy?

1. Life dearer than first time?
. You would say, we have other serious problem in

to

Limon?
3. What you was {a do when bananeros huelga?
1 doing
4. Limon was different when vou was growing?
5. What vou thirk about the new road? You will
use 1t?
E. If vou the governor, what you want to change?

|

If you win chance big, what vou would buy?

G. What feriacos we celebrare? (Get Christmas, New Year's,
Birthdays, Mother's Day,
Nine Night, Quince de
Setiembre, fiestas
civicas).

1. LKow we celebrate them?
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IV. FIGHTING, ACCIDENTS AND ILLNESS

A. You [have a gang in your barrio?
lused to have a gang in your barrio?

Unu used to fight plenty with other gang them?
How the fight them used to start or finish?
You remember a bad had fight?

LN

. You ever ina hospital?
You ever have a accident?

You ever near (to) dead?

H U O W

Some people them say, whatever going happen, going
happen. What vou say about that?

V. SHORT RESPONSE

What station vou hear on radio?
What unu cook in Limon?

What unu cook with?

You know anyv superstition?

PLONH
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INFORMANT DATA SHEET

What you name? Sex

When you born? How much year you have?

Where you live? Where you born?

You Costa Rican? How long you live in Limon?

You live anywhere else?

Is you own house this?___ rent own

How much room it have?

Until what grade you reach?

Which English school you did go?

Which Spanish school you go?

You go college?

You go University?

What you used to do? What you doing now?

You is the oldest child in the family?

How much brother and/or sister you have?

Parent birthplace: Grandparent birthplace:

Father Grancfather (father father)
Grandmcther (father mother)

Mothker Grandfather (mother father)
Grandmother (mother mother)

What you father is?

Wnere you mother work?

Where you husband/wiife work?

Where yvou husband/wife born?

Where you husband parent born: Father

Mother
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Informant Data Sheet (Continued)

You have a religion?
Which religion you have?
Which language ycu learn first?
What language you talk at home?
What other language you talk?
What language you prefer to talk, LE, E, or S?
LE good like the other English?
Which you talk better, LE, SE, or S?

You think is a good or bad idea to have LE prohibited in

school?

You understand Jamaican English?

Have you travel to
Which language you
Which language you
Which language you

Which language vou

In what language you read more?

Jamaica?

use with friend?

You speak it?

use with white people?

use with Negroes?

use for praying?
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APPENDIX E

READING STYLE SECTION (QUESTIONNAIRE)

VI. WORD LIST

about don't milkmen those
air eyes never thought
ashamed girl no truth
asked hair now through
battle headache only vexed
breast hear school walk
car hot shot which
carry just shut with
coming know stand work
done little the would

VII. READING PASSAGE

I travelled quite a little bit last year. First I
thought of only going to New York, in the Unlted States,
but then I started jumping all over the place. My eyes
were opened big all the time. I couldn't believe

the thingsI saw. In New York there are nothing but
cars, and cars, and cars; girls with I don't know what
color hair; I never heard so much noise in mv life; and
the air was so hot, Lord! People walking up and down,
they don't know whether they are coming or going. I
just asked some workers, "Which way is the school?"

The truth is those men loocked at me as if I were some kind
of an idiot, and left me standing about there. I felt
ashamed, I wanted to cry but I decided to carry myself
with dignity. I turned around and I said to myself

"No more, I'm done with New vorg{, I'm through with blg
cities. I prefer Limon.'" There's somethlng strange
about that. There's thisg thing and that thlng and the
cther thing wrong with Limon, but I suppose it's the
same thing with all of us, you love the place where you
were born. You can alwavs go home, but you can't alwavs
adjust to strange places.
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APPENDIX F

SPECIAL SYMBOLS AND THEIR VALUES IN LC

LC-SLE Approximate SE value
bw [bway: [ bw]

tw [ twul "twin," "twine"
dw [dwuw] [ dw]

dy [dyam] (dy]

kw [kwayht] "quiet"

gw [gwayn] "guam"

ky [kyaan! "key"

gy [gyaadn] (gy]

i [nyam] "canvon"

n [ngl "going"

9 "think"

¢ "the"

ch [chuwz! ""choose"

j [Jayn: "joirn"

sh [shuwt’ "shoot"

z [ruwz] "rouge"
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APPENDIX G

EXCERPTS OF LC BASILECT, MESOLECT AND ACRCLECT SPEECH
EXCERPT A: The speaker is closer to the basilect.

§.12. 8 1. di jemeykan piypel/...dem kom hieh
The Jamaican peovle/ they came here and

and dem se/ "Bway/
they said/ "Boy'"/

2. mi no ekspek tu liv a disya
I don't expect to live in this (here)

kontriy/ disya panya kontriy/
country/ this (here) spaniard country...

3. mi a gow bak wom...'"/ an dem/ di
I am going back home.."/ and they/ the

gryet granpyerenz se dem tim/
greatgrancdparents said these things/

4, di grandoikni kom op/ an iyhdem

the grandchildren grew up/ and heard their

grapverenz se dem tim...
grancparents say those things.

w

wel / yu se/ mi no nwo Jamyeka/ so wa
well/ vou say/ I don't know Jamaica/ so why

a gc bak de fa?/
am I going back there for?
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6. so mi afi stve ya/...(bot) di piypel
so I have to stay here/...(but) these people

dem from hier/ iyvin se
from here/ even say

7. yu iz a jamyekan/ an den yu no nwo
(that) you are a Jamaican/ and you dont know

wish sayd tu ton/...it get

—— dl—

what side to turn/... it gets

8. difikel...if mi stye gud/ mi no bizniz a dyam

difficult...if I can manage/ I don't care at all
(a2 damn)

bowt vu nida/
about you either/

9. so diay/ aray/ mi puwr bot it a ryen
so diay/ all right/ I am poor but it is raining

an mi naa get wet...
and I am not getting wet...

Basilectal features:

Line 1. kom: unmarked (- Stative) verb stem = Simple Past
Tense

Vec. 2. disva = this here

ltem:

3. mi a gow bak wom: a + V = continuative non-past




Voc. L,
item:
3.
Voc. 6.
Item:
7.
8.
9.

pikni: children
mi no nwo jamveka: universal negator "no" (non-past,
+ stative, statement)

mi afi stve: £i = 'to’

o L (1] > "
yu iz a jamvekan: '"overcorrection
it get: @ 3rd person singular, Simple Present Tense
mi no bizniz a dvam bowt vu nida: LC concord:

double negative

mi naa get wet: mno(t) + a = naa: mnegative continuative

EXCERPT B:

2.12.

”
A

0

1.

(€%)

non-past

The speaker has basilectal and acrolectal
features, thus he could be classified as a
member of the mesolect part of the continuum.

das 2 difren tin/ dat wat
that is a different thing/ from what

wi soivkin abowt/

we (were) speaking about...
(aTe)

..av biliyv dat/ vu siy a persin dat/
I believe that/ you see a person that/

layk se now/
let us sayv now/

vu siv a persin stodiy sometin/ an he nowz
you see a person study something/ and he knows
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[

5 17
i I

kyaan biy
can't be
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e profeshional/..hiz wey ov taakin
a professicnal/ his way of talking

di syvem wey of a persin dat dey not stodyin
the same way as a person who (i9 not studying

atal
at all

...ay se/ may wey a taakin/ riyliy/ avm

I say/ my way of talking/ really/ I am

in £if yer/

in £ifth year/
(a senior)

ay spivk wid smazl gerl/ smal bwavz in

I speak with young girls/ young tovs in

fers an sekon ver/

Zirst and secondé year
Ireshman, sophomore)

may wev of taakin wid dem

my way of talking to them

ay gowin to
I am going to

not se/ wel/
not/ say, well/
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\O

. demostrvet som supiria/...ay demostrvet dem se/
demonstrate some superior/...I show them say/
(show)
wel/ tu biy
well/ (that) to be

10. in fif yer iz sometin beri intrestin/...
in fifth year is something very interesting/

if dev not getin a igzampel...

if they (are) not getting an example...

Mesolectal features:

Line

-4

W

(9]

das: 3rd person singular, verb to be,

wi spivkin abowt: @be + V-ing , non-past continuacive

hi nwoz somtin: 3rd person singular, Simple Present
Tense

iz e professional: 3rd person singular, verb tec be;
determiner

e i
lw-

:J‘

iz wev ov taskin: posse331ve determiner; preposition
and V + ing.

dey not stodiwn at al: @ + NEG + V-ing = non-past
negative continuative

0]

v am in...: ZIirst person singular, verb to be.

-
:

nal garl/ smal bwavz: d plural marker of noun alter-
nating with -s marker of plural.

i

-

iz not..: mnegative 3rd person singular, to be

beri: SE voc. iten.
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EXCERPT C: The speaker is closer to the SLE extreme of
the continuum.

7. 5.21

[

hi livd der/ an ay livd der tuw/
he lived there/ and I lived there too/

ay anderstud e fvw werdz (of Spanish)

I understood a few words (of Spanish)

2. femeykenz/ dey wernt veri kivn in lernin

Jamaicans/ thev weren't very keen in learning

de languij/ for igzampel/
the language/ for example/

3. as childrin hier/ wi wer...wot wi kol
us children here/ we were...what we call

arestid/ de favamen/ wi kol dowz
arrested/ the firemen/ we call those

L. fayrmen/ vor perenz wud send yu tu di
firemen/ vour parents would send vou to the

komisariy/ yvunaitid fruwtkomisary/
comissariat/ UF Commisariat/

5. yu gow tu de stor/ yu now/ tu bay 8ingz
you went to the store/ you know/ to buy things

for de market/ an bifor yu get
for the market/ and before you got
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6. howm/ sombodiy/ a man der/ would tevk yu

home/ somebody/ a man there/ would take vou

tu skuwl/ der vud bi rejisterd/
to school/ there you'd be registered

7. teyk yor neym and sow on/ an dey put yu rayt
take your name and so on/ and they put you right

intu a klasruwm/
into a classroom/

8. bat/ yu downt gow bak/ av woz reyisterd abowt

but/ vou dont g§ back/ I was registered about
<

(didan'

for tavmz!...
four times'...

9. mav perenz werent intrestid...

mv parents weren't interested...

\crolectal Features:

Linre

q

hi livd der: Simple Past Tense

words: plural marker -s for nouns

dey wernt veri kivn in lerning: plural past tense of
to be; SE voc item;
preposition + V-ing

us: overcorrection.
dowz: determiner, plural.

vor perenz wud sendvu...modal




APPENDIX H
SECOND LANGUAGE ACROLECT REPLACEMENT:
THREE SAMPLE LC DIALOGS
Three sample dialogs follow. (Number D). involves two
informants who belong to the oldest generation. These are
imported speakers who probably came from the ranks of the meso-
lect variety in JC. For them English still remains as the
prestige language (the standard of the acrolect variety)
and Spanish has not affected them. The next dialog (Number
2.) shows how two educated speakers of the middle generational
group, born in Limon, partly educated in San Jose, stand

vis-a-vis Spanish. And the third excerpt (Number 3.) is a

clear illustration of two young people for whem the prestige
language is no longer English but Spanish. Thev have been
exposed to five vears of "English as a Foreign Language"
classes in high school, on a three-hour-a-week basis, with
very little motivation to become proficient in English, but

with a great desire to accquire further schooling in San Jose.

(o

1 other words, for these people the prestige language in the
acrolect of the continuum (SLE) does not mean much; it is
being replaced by Spanish. However, since this is a recently
started process, it is only apparent so far in the mesolect

varietv, and even there with extreme degrees of variability.
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Number 1. Dialog between C (male) and W (female); both
are Jamaican-born prior to 1920. Both spent
their youth in Jamaica; they completed their
primary education in Jamaica.

C--?70w owl yu iz?

W--a?

C--ow owl iz yu now?

W--fifti nayn...

C--yu stil av beta mwor tu gow misiz maad (Maude)
W--wel/ if de gud laard sey it!

C--i wil/ bay kyer/ yu nwo...

W--yes

C--if vu kyer di bodi/ yu wil gow abof dat/ yu nwo...
W--a yes/ man/ yu wil

C--it aal 1id tu kyer...

W--bot di fut hir wori mi/ mean...

C--yes/ di fut now/

W--ves/ man/ =i an di lyedi spikin ebowt éi atratis...

C--yes/
W--pyven in di niy hir so/
C--ves/

W--ves/ man/ vu neva nwo?/ mi now av it lang taym...

C--wel/ ay neva nwo...

W--yes man/ wat?

C--rumatizm/ no?

C--a tin dat.../ yu afi yus... & "sorosi'/ fi yu tiy/
bikaz ay sik wid dat pyven/ an yu av al difren proposhan
a ti/ ay. ad wan tu/ tri difren proposhen/ red/ blu/
pink an yelow

W=~ ves
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C--an bay tekin dem now/ yu av tu tek it in di marnin
triytaymz a dye/ wan af difren kola/ wan a dat kola/
wan a dat kola/ an den yu kiyp tu di dayat/ yu drink
sorosi fi yu tiy da fi kiypav.../ yu kyaan get it
hih/ yu kyaan get it hih/ dem av it hih bot iz
kontafit/ it down gud...

W--yes/ it down elp yu/

Number 2. Dialog between C (male) and K (female). Both
were born in Limon prior to 1948. Both had
some university education in San Jose.

C--wel/ kata/ wen yu kom from inglan?

K--ay neva gow inglan/ a gow eeee tu holan/

C--iz olan yu gow?/ mi tink it waz inglan...

K--no sa/

C--wa olan luk lavk?

K--wi kyaan komper wid kosta rika ataal bikaz zaah...
wi 7av a lot av liberti owt ih en dem ke ba/ dem
no av notin owva der/ dem ”av a lot of luta influens
in dem/ entonses dem lok op in de haws aal nayt...

C--o000 | dem rayches.

K--dem veri rayches/ man/ now dansin en now diskotek/
vu nwo/ u gow iz pipel from ada kontri/ bikos...
dem jes lok op aal dye/ yu kyaan get dem gowin ewe...

C--cem de pipel dol/ man...

K--dyaam col/

C--dem af notin fe du at nay taym/ evribodi jes a gow
tu bed erli or erli so...

K--ves/ en den now/ wen yu gow owt/ dem kenfyuz/
den not kenfyuz bot lavk/ dem enredar yu layk/
vu nwo/ scmeing lavk dat...
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C--dem miks yu op...

K--yves/ dem miks yu op/ eeee dem fivl dat yu iz aaaaa...
eni/ enitin/ yu nwo?

C--o00000 ...

K--iyziygow/ iyziy get/ en...

Number 3. Dialog between O (male) and I (female). Both of
them were born in Limon after 1948. Both of them
are in high school now in Limon.

I--...meyvk a tel vu somtin ebowt man/ man iz di ownli
person de ?ert de wan im lov/ an wen im down now
se/ im lov de person/ iz wen im luz it/ layk/ ai di
av a kufiada/ e breda in la/ neva se wer antil im yust
tu se a tin/ an den ay yust tu andestan it/ se yu
neva mis de wata antil de wel ron dray...

O0--wel drax? (laughter)

O--bot yu taakin etcwt man/

I--yes/ an man tu/ intu a novela ay rivd an it se/ an iz =
man ravt it/

0--1uk/ aristoteles novela iz difren dan dowz novelas
wat vu riyc...

I--iz not/ iz intu a novela bot iz a pasaxe/ iz e tin
dat aristoteles rayt ebowt/

O--aristoteles waz e filosofa...

I--yes/ das ray/ bot im woz e man/ downt it?
O-~diiren dan divz...

I--bot im woz e man...

O--ves.
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I--ow key/ en im se/ dat man iz di ownli animal/ det ”ert
im/ lavk se/ im wud se/ lavk se/ im ’ert im gerl fren/--
if shi woz a animal--/ im wud se/ sen e neks tin tu/
man layk se/ det dem kyaan liv widowt lov/ uman kyan
liv widout lov/ bot man kyaan liv widowt lov...

0--luk/ yu nwo dat a wuman kom from a man

I--bot ?u bring man intu de werl? uman/ downt it?

0--no/ a man!

I--ow key/ stop tel lay/ mek a ir it...

0--1luk/ vu nwo. dat rifer dat wen dis werl waz Yes/
...waz yong/ waz de fers man/ de fers person/ woz
on dis.../ im waz e man/ an dem tek a ribz from
wi en giv/ das way uman liv a kostivas nuestras'.
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APPENDIX I 432
PATTERNS OF SWITCHING BETWEEX LC AND S

Some examples of the categories are:

I. Switch due to socio-cultural speech situations:

A. Change of interlocutor: Two young men are

speaking LC. A "Spaniard" approaches them, the switch is
automatically made to Spanish. The opposite is also true:
Two young LC speakers are speaking Spanish; an older LC
speaker joins them, the conversation turns immediately

into LC.

0--wish languij yu taak wid fren dem?

Y--wid fren/ wel som a dem yu av spanish an inglish/
vu taak wid di spanish gerl dem/ down andestan inglish/
so yu av tu taak wid dem spanish/ an wid di blak
gerl dem inglish/ somtayin a taak wid dem spanish/
bikoz now di mwo a di blak pipel dem/ dem tazk mer
spanish/ mor dan inglish...

B. Change of topic: It is somewhat artificial
to classify topics and "corresponding' languages. Different
subjects appeal differently to different speakers. Much
depends also on the identification one feels with the wvalue
system of the culture; on the other hand, interpersonal
relationships as well as social pressures also play a rcle
in the choice of language, gi§-§-gig_a topic. However, even
at the risk of overgeneralizing, we mav venture a few

examples. Schcol topics, as they relate to disciplines
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learned, particularly, constitute technical vocabuiary
mostly handled by black Limonese students in Spanish (or in
LC with heavy Spanish borrowings). Political and business
discussions related to the Costa Rican national reality will
very likely be expressed in Spanish (or in LC with abundant
Spanish loans). Office-talk, official and legal terminology,
news, public services come more easily in Spanish for the
young. Most young girls prefer to have men tell them "sweet
nothings" in Spanish, because they feel it is '"sweeter'" and
more romantic. Jokes and good times, friendly teasing among
friends as well as quarreling, bickering and heavy swearing--
talk conducted within the intimate group--linked to feelings
of comfort and well-being among equals (the solidarity

of one's group and identity with one's race) prompts LC
rather than Spanish. To try to impress someone about one's
knowledge of a technical matter would probably lead toc a
Spanish dialog, since cthrough educational and technical
superiocrity, power, and intellectual sophistication, one
seeks status in a Hispanic culture, rather than in the native

LC cormmunity.

rH--a gown tel yu ¢i plyen trut/ yu faget/ rili/ ay siy
personaliv/ si se wel/ iz not posibel dat dem faget
dem languij/ bot dem faget...
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AH--how kom?

FH--bueno/ talbes no te lo podria eksplikar en ingles/

asi no...

AH--way not? yu kant spiykenitin in inglish dat yu want?

FH--no kreo ke se lo pueda eksplikar_en ingles...

C. Beginning or ending of a conversation: As was

mentioned in Chapter I (p. 54) when dealing with Limonese
cultural traits, dialogs struck up in the street are very
revealing of the use of Spanish at the beginning of the

conversation. (See p. 36 for the illustratiom).

D. Lack of proficiency in a language: An imperfect
or Jy in a p

bilingual will try to switch the language of the conver-

sation to the one he feels more comfortable in.

E. The stimulus cf a loanword: Sometimes after a

loanword, the speaker continues in the language from which

the word was borrowed.

M--shi onli rayt layk se "tu" an layk so/ entiende no?...

by

. For a direct guotation:

CF--Bazal im/ im no nwo we apin/ at nayn oklok yu aftu gow
tu bed an sliyp aal dem raatid no gud/ man/ az yu ir
nayn oklok dem kom an aks yu now/ layk se/ yu stan

op ¢ée now an ay iz di gobermen/ av kom op an se/ "

Oiga

tu sedulz"/ yu se/ "no"/ an yu se bot.../ "no tengo"

im se/ "bueno'/ ''pele gavo'/yu nwo wa dat miyn?
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G. Mothers calling their children's attention:

0--ow moch childrin yu av?

S--siks

0--ow moch yer dem av?

S--si di beyebi dyer? (addressing the baby): kayate
bos/ i de debil wanmself...

O--wish langui_‘]" yu riydmwor?

S--ay riydbwot (addressing the crying baby): kayese!

II. Switch done as a rhetorical device:

A. Emphasis by repeating a statement in two languages:

IF--dem kvan gow intu de 1likl salita/ intu de ?aal...
R --tu aks di aplifment of progris/ layk se/ luxo/
av tinz dat vu wan in yu hows/ layk se lagzeri...

B. Emphasis of a statement the hearer might not expect:

OH--im av entrada?
IF--no/ not entrada/ bika may fada not ier tu gii
permishon...de por si/ ay down niyd may fada permishon...

C. Emphasis for contrast:

IF--im tel mi kozin se dat no gerl eva hangel im/ not
angel im yet/ bot ay kyaan manda im an tel im
anitin ay fil an enitin ay wan...
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D. To make a parenthetical remark:

OH--u iz yu bway iren?

IF--es ke...ay kyaan tel yu/ fa yu may.t nwo im...

CF--lisin bway/ may basilon wen ay smaal iz ful erown
fling shot/ likin down em bord/ bika diai/...yu nwo...

E. For taboo words or topics:

SS--bika dem gowin multa mi...

F. 1Insecuritv of an imperfect bilingual:

UB--jehovas witnis/ testigo de xeoba...
RP--shiv av turtaikel/ turdiploma/ no?



APPENDIY 2
ANALYSIS OF WRITTEN TEXT SAMPLE (LC-SLE)
The paragraph reproduced was written by a seventeen year
old youngster who attends high school in Limon. It was a
special assignment--a take-home essay--supposed to provide
part of the grade for the 5th year (senior) "English as a
Foreign Language" class. The fact that the student is
finishing her high school education means that this is pro-
bably the final formal exposure to SE, which she has had
for 5 running academic years, three times a week, in 45
minute periods.

The strong LC background is still very noticeable, as

well as the Spanish influence.

Topic: '"The problems that Limon faces."

1. "The situation of the student of high school”
Lz situacioén del estudiante de secundaria

no attributrive-adjective construction but a direct trans-

lation of the Spanish.

"The situation of the high school student"

12N

. its still more criticable

es aun mas criticable

its: used wrongly in English since it doesn't exist in LC

—

criticable: A Spanish word, i.e., a false cognate or an

adjusted loan.
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3. he doun have a institute Zo centinue universitv studies

he doun have: a carry-over from LC where doesn't does
not exist .

The spelling also reveals the LC pronunciation.

a institute: a carry-over from LC

4. and it is not a secret for nobady

A SE sentence, except for the double negative, again a LC
feature. ‘

5. that is a few students

son pocos los estudiantes

son unos pocos estudiantes

son unos pocos los estudiantes

that their economic situation permits them

cuva situacion econémica les permite

permits them: SE 3rd person singular verb (learned at

school)

6. even this problem is in part been coveed with the funtion

atn este problema estd en parte 'cubierto' por la funcién
el funciona-
miento

f the universitcv regional

de la universidad regional

coveed: =z false cognate but a feature of SE learned at
"cubierto' school used for an SE equivalent such as
'solved,' 'considered.’
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Note spelling pronunciation.

is...been coveed: an attempt at the use of tenses dif-

ferent from LC

universityv regional: direct S translation

7. A switch in the sentence. Now the writer is talking about
the University branch that already exists in Limon, which she
feels does not fulfill the requirements that would make it
qualify as a regional university. Again, this is & feature

of LC; the subject is changed without transition, and the
speaker jumps from one topic to another--the way one would

do when talking with friends. (Note, however, that subtler
points such as paragraph organization, avoidance of run-on
sentences, etc., would not be part of the formal instructiomn

in this class.)

that dount poses the requisete necessary

que no posee los requisitos necesarios

dount poses: a carry-over from LC
the requisite necessary: Spanish construction

8. wvou all: probably acquired from exposure to American

Todos Uds. regional English or a translation from Spanish

mav uncerstand me saving that

pueden entenderme Scuando digo

lal decirles
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thev dount even have: an attempt at SE

que ni siquiera tienen

2 won building

su propio edificio

9. much less material to work

y mucho menos material para trabajar

10. but we have to creep before we walk: a true English pro-

verb acquired through
LC

11. less us all fight for the ress
let us all fight for the rest

A true graphical representation of the pronunciation of LC:
the consonant cluster is reduced and one of the final
censonants is dropped.

As Bickerton points out for Guyanese Creole (1975:106)
the majority of English verb stems have final consonants.
Affixation of -ecd therefore, has the effect of creating
clusters where there is 2 single final consonant. Within LC
phonology this cluster in final position is non-existent,

therefore, it gets reduced, as per examples above.



