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Agenda:		
•  Presentaciones	/	Introduc;ons		
•  Propósito	del	comité	/	Purpose	of	the	Commi@ee	
•  La	enseñanza	de	los	programas	duales	/	Instruc;on	in	
dual	language	programs	

•  Programas	de	lenguaje	en	los	EE.UU.:	/	Language	
Programs	in	the	U.S.	

•  Las	deciones	a	tomar	/	Decision-Making	for	DL	
•  Clausura	y	pasos	a	seguir	/	Next	Steps	and	Closure	



Mee5ng	Norms	

•  Please	silence	your	phones	
•  Please	put	your	laptops	and	tablets		away	un;l	
we	get	to	the	small	group	work	

•  Please	do	not	engage	in	sidebar	
conversa;ons.		I	am	happy	to	give	you	;me	to	
process	and	discuss	as	needed.	

•  Brain	breaks:		every	1.5	to	2	hours	or	as	
needed.		



www.TeachingForBiliteracy.com	



	

Presentaciones	



El	propósito	de	nuestro	trabajo	
•  El	aprender	juntos	sobre	las	inves;gaciones	y	
prác;cas	óp;mas	para	los	aprendices	de	
lenguaje.		

•  Par;cipar	en	un	proceso	de	análisis	de	los	
programas	de	lenguaje	que	podría	implementar	
el	distrito	44.	

•  El	desarrollar	una	propuesta	para	la	junta	de	
educación	resumiendo	el	trabajo	del	comité.	



El	comité	de	planeación	
Año	escolar	2016-2017:	
•  Aprender	sobre	los	programas	duales	
•  Crear	una	propuesta	para	la	mesa	direc;va	sobre	las	
opciones	de	lenguaje	dual	en	el	distrito	44	

Año	escolar	2017-2018:	
•  Capacitar	a	los	maestros	duales	(crear	material	y	
unidades	bilingües,	horarios,	etc.)	

•  Reclutar	a	las	familias/estudiantes	
•  Capacitar	a	los	maestros	de	educación	general	

Año	escolar	2017-2018:	Iniciar	el	programa	dual	
	



	

Purpose	of	Our	Work	
Together	



Purpose	of	Our	Work	Together	
•  To	develop	common	
understandings	about	best	prac;ces	and	
research	about	language	learners	

•  To	engage	in	a	process	of	reviewing	
poten5al	district	language	educa;on	
programs	for	the	district.	

•  To	develop	a	proposal	for	the	school	
board	summarizes	the	work	of	the	
commi@ee.	



DL	Planning	CommiXee	
2016-2017	School	Year:	
•  Learn	about	Dual	Language	Programs		
•  Develop	a	proposal	for	the	school	board	on	DL	op;ons	
for	SD	44.		

•  2017-2018	School	Year:	
•  Train	the	dual	language	teachers	(create	biliteracy	
curriculum,	schedules,	materials,	etc.)	

•  Recruit	families	and	students		
•  Inform	general	educa;on	teachers	

School	Year	2018-2019:	First	year	of	
implementa5on	
	



	

Instruc5on	in	Dual	Language	
	

La	enseñanza	en	los	
programas	duales	



Model	Lesson:		Elements	to	focus	on	

•  Teacher	language	use	
•  Student	language	use	
•  Comprehensibility	(moving	from	the	
concrete	to	the	abstract)	

•  Differen;a;on	
•  Anchor	the	lesson	in	an	essen;al	
understanding	

•  Bridge	to	English	once	the	concept	has	
been	learned	



For the given level of English language proficiency, with support, English language learners can:

Beginning
Point to stated pictures, 
words, phrases
Follow one-step oral 
directions
Match oral statements 
to objects, figures or 
illustrations

Sort pictures, objects 
according to oral 
instructions
Follow two-step oral 
directions 
Match information 
from oral descriptions to 
objects, illustrations

Locate, select, order 
information from oral 
descriptions
Follow multi-step oral 
directions
Categorize or sequence 
oral information using 
pictures, objects

Compare/contrast 
functions, relationships 
from oral information
Analyze and apply oral 
information
Identify cause and effect 
from oral discourse

Draw conclusions from 
oral information
Construct models based 
on oral discourse
Make connections from 
oral discourse 

Name objects, people, 
pictures
Answer WH- (who, what, 
when, where, which) 
questions

Ask WH- questions
Describe pictures, events, 
objects, people
Restate facts

Formulate hypotheses, 
make predictions
Describe processes, 
procedures
Retell stories or events

Discuss stories, issues, 
concepts
Give speeches, oral 
reports
Offer creative solutions to 
issues, problems  

Engage in debates
Explain phenomena, 
give examples and justify 
responses
Express and defend 
points of view

Match icons and symbols 
to words, phrases or 
environmental print 
Identify concepts about 
print and  text features

Locate and classify 
information
Identify facts and explicit 
messages
Select language patterns 
associated with facts

Sequence pictures, events, 
processes
Identify main ideas
Use context clues to 
determine meaning of 
words

Interpret information or 
data
Find details that support 
main ideas
Identify word families, 
figures of speech

Conduct research to 
glean information from 
multiple sources
Draw conclusions from 
explicit and implicit text 

Label objects, pictures, 
diagrams
Draw in response to a 
prompt
Produce icons, symbols, 
words, phrases to convey 
messages

Make lists
Produce drawings,  
phrases, short sentences, 
notes
Give information 
requested from oral or 
written directions 

Produce bare-bones 
expository or narrative 
texts
Compare/contrast 
information
Describe events, people, 
processes, procedures

Summarize information 
from graphics or notes
Edit and revise writing
Create original ideas or 
detailed responses

Apply information to 
new contexts
React to multiple genres 
and discourses
Author multiple forms/
genres of writing

considered in using this information.

Page	5	of	your	Handouts	



Sample	Student	Profile	for:		
Isabel		

First Trimester Baseline Second	Trimester	 Third	Trimester	



Sample	Student	Profile	for:	Isabel	
(con;nued)	

First Trimester Baseline Second	Trimester
		

Third	Trimester	



Lesson	Planning	Guide	



Lesson	Planning	Guide	(con;nued)	



Spanish	Language	
Development	







Supports	for	Language	Learners	
Sensory Supports Graphic Supports Interactive Supports 

n Real-life objects (realia) 
n Manipulatives 
n Pictures & photographs 
n Illustrations, diagrams & 
drawings 
n Magazines, newspapers 
n Physical activities 
n Videos, film 
n Broadcasts 
n Models & figures 

n Charts 
n Graphic organizers 
n Tables 
n Graphs  
n Timelines 
n Number lines 

n In pairs or partners 
n In triads or small groups 
n In a whole group using 
cooperative group 
structures 
n With the Internet 
(websites) or software 
programs 
n In the native language 
(L1) 
n With mentors  
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Real-life objects (realia)
Manipulatives
Pictures & photographs
Illustrations, diagrams & drawings
Magazines & newspapers
Physical activities
Videos & Films
Broadcasts
Models & figures

Charts
Graphic organizers
Tables
Graphs
Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group
Using cooperative group 
structures
With the Internet (Web 
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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Students	Engaged	in	Biliteracy	
•  Green	Students:		Language	Minority	Students	(A	non-
English	language	is	spoken	at	home)	–	Sequen3al	
Bilinguals	

	
•  Blue	Students:		Language	Majority	Students	(English	is	
spoken	at	home)	–	Sequen3al	Bilinguals	

	
•  Blue/Green	Students:		Usually	Language	Minority	
Students	(A	mixture	of	English	and	a	non-English	
language	is	spoken	at	home;	or,	children	speak	non-
English	language	to	parents	and	English	to	siblings	or	a	
combina;on	thereof)		Simultaneous	Bilinguals	



	
	
	

Time Subject Language 
 
 

8:30 – 8:50 Journals Student choice 
 

8:50 – 10:00 Spanish Integrated block  
• Oracy Development 
• Whole Group Mini-Lesson 
• Reading 
• Writing 
• Independent practice 
• Word Work/Dictado 

Spanish 

10:00 – 10:15 SSR Student choice 
 

10:15 – 11:30 Guided Reading OR 
Additional Time to work in 
Spanish 

 

Spanish 

11:30 – 12:15 Lunch/Recess Student choice 
 

12:15 – 1:15 Math 
• Oracy Development 
• Application 
• Reading/Writing/Word Work 

Spanish 

1:15-2:00 Guided Reading OR 
Extension Activities in 
English  

English 
 

2:00 – 3:00 Specials 
 

English 

!



Beeman, K. and Urow, C. (2013).  Teaching for Biliteracy: Strengthening Bridges between Languages.  Philadelphia, PA:  Caslon Publishing 

 
 

 

Tema: 
 
Estándares:   

• Estándares de contenido (ciencias, etc.) 
• Artes de Lenguaje: Inglés (ELA) 
• Artes de Lenguaje :Español (SLA) 
• Desarrollo de Inglés (WIDA) 
• Desarrollo de Español (SALSA) 

Desarrollo de la oralidad y el conocimiento previo 
• Actividad interactiva y concreta  
• Desarrollo de vocabulario 

E
valuación 

F
orm

ativa 

 

E
valuación F

orm
ativa 

F
orm

ative A
ssessm

ent 

Comprensión lectora y contenido  
• Taller de lectura 
• Lectura guiada 
• Lectura compartida 
• Lectura en pareja 
• Lectura independiente 

Instrucción de contenido:   
• Experimentos, experiencias, 

actividades/mini-lecciones y 
proyectos e investigaciones. 

Escritura 
• Taller de escritura 
• Escritura guiada 
• Escritura compartida 

Estudio de palabras y fluidez 
Decodificación, Ortografía, Gramática, Fonética 
Evaluación de la unidad 
 
Bridge                                                                      El Puente 
Metalinguistic Skills                                                   Habilidades y destrezas metalingüísticas 
 
Extension activities or a new unit 
 

Ideas Principales de Artes de Lenguaje 
Ideas Principales de Contenido 
 

Metas de contenido 
Metas de lenguaje 
 

Evaluación 



 
Beeman, K. and Urow, C. (2013).  Teaching for Biliteracy: Strengthening Bridges between Languages.  Philadelphia, PA:  Caslon Publishing 

 
 

Theme: 
 
Standards:   

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

Building Oracy and Background Knowledge 
• Interactive, hands-on activity 
• Vocabulary Development 

 
F

orm
ative A

ssessm
ent 

E
valuación F

orm
ativa

 

Reading Comprehension 
• Reader’s Workshop 
• Guided Reading 
• Read aloud 
• Partner Reading 
• Independent reading 

Content Area Instruction 
• Content-based experiments, experiences, 

mini-lessons, activities, and inquiry. 

Writing 
• Writers’ Workshop 
• Guided Writing 
• Shared Writing 

Word Study and Fluency 
Decoding, Phonics, Spelling, Grammar 
Summative Assessment 
 
Bridge                                                                El Puente 
Metalinguistic Skills                                            Habilidades y destrezas metalingüísticas 
 
Actividades de extensión o una unidad nueva 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 

Content Area Targets 
Language Targets      
 

Summative Assessment             
 



	
	
	

Time Subject Language 
 
 

8:30 – 8:50 Journals Student choice 
 

8:50 – 10:00 Spanish Integrated block  
• Oracy Development 
• Whole Group Mini-Lesson 
• Reading 
• Writing 
• Independent practice 
• Word Work/Dictado 

Spanish 

10:00 – 10:15 SSR Student choice 
 

10:15 – 11:30 Guided Reading OR 
Additional Time to work in 
Spanish 

 

Spanish 

11:30 – 12:15 Lunch/Recess Student choice 
 

12:15 – 1:15 Math 
• Oracy Development 
• Application 
• Reading/Writing/Word Work 

Spanish 

1:15-2:00 Guided Reading OR 
Extension Activities in 
English  

English 
 

2:00 – 3:00 Specials 
 

English 

!



	

Español	





•  En	la	superficie	de	la	
5erra	se	encuentran	
tres	5pos	de	rocas:	

•  Roca	sedimentaria	
•  Roca	metamórfica	
•  Roca	ígnea	



roca	ígnea	

roca	
sedimentaria	

roca	
metamórfica	



El	ciclo	de	las	rocas	

					En	la	superficie	de	la	;erra,	existen	tres	;pos	
de	rocas:		la	roca	sedimentaria,	la	roca	
metamórfica,		y	la	roca	ígnea.		Las	tres	rocas	son	
interdependientes	porque	cada	una	se	convierte	
en	la	otra	por	medio	de	la	temperatura	(el	
calor),	la	presión,	la	erosión	y	otros	factores.		
Por	ende,	la	relación	interdependiente	de	ellas	
se	conoce	como	el	ciclo	de	las	rocas	ya	que	ciclo	
significa	seguimiento	y	con;nuidad.	



End	of	Unit	

•  Summa;ve	Assessment	occurs	

•  Students	generate	a	representa;on	of	their	
learning:	
–  illustra;on	or	diagram	
–  list	of	key	words	
– paragraph	or	piece	of	



	

The	Bridge	



Las	palabras	importantes	

•  Con	tu	pareja,	las	3	palabras	más	importantes	
para	entender	el	ciclo	de	las	rocas.	



Las	palabras	más	importantes	

Español	 English	

	
	





	

The	Bridge:		Adding	the	
English	Equivalent	



Sedimentary	
Rock	





	

The	Bridge:		Metalinguis5c	
Development	(Comparing	

and	Contras5ng	Spanish	and	
English)	











	

English	



Extension	into	English	

Write	a	personal	narra;ve	about	
the	rock	cycle	from	the	perspec;ve	
of	the	sedimentary	rock.	



Three	Parts	to	a	Unit	
Spanish	with	a	Bridge	to	English	

•  The	goal	of	Spanish	is	to	teach	the	concepts	and	to	
develop	academic	language.		The	heavy	liging	of	
learning	takes	place	in	Spanish.	

•  The	goal	of	the	Bridge	is	to	explicitly	transfer	
academic	language	from	one	language	to	the	
other	and	to	develop	metalinguis;c	awareness	
through	the	contras;ve	analysis..	

•  The	goal	of	English	is	to	give	students	the	chance	
to	use	their	learning	in	English	and	to	extend	the	
literacy	big	idea.		(Not	to	re-teach).	



Effec5ve	Biliteracy	Strategies…	
•  Allow	for	the	ac;ve	and	meaningful	par;cipa;on	
of	ALL	students,	regardless	of	language	
proficiency	or	academic	achievement.	

•  Build	on	and	enlarge	both	recep5ve	and	
produc5ve	content	area	vocabulary	and	
language	structures.	

•  Build	on	and	expand	background	knowledge.	
•  Increase	student	interac5on	and	decrease	
teacher	talk.	

	



	

Language	Educa5on	
Programs	in	the	U.S.	





Students	Engaged	in	Biliteracy	
•  Green	Students:		Language	Minority	Students	(A	non-
English	language	is	spoken	at	home)	–	Sequen3al	
Bilinguals	

	
•  Blue	Students:		Language	Majority	Students	(English	is	
spoken	at	home)	–	Sequen3al	Bilinguals	

	
•  Blue/Green	Students:		Usually	Language	Minority	
Students	(A	mixture	of	English	and	a	non-English	
language	is	spoken	at	home;	or,	children	speak	non-
English	language	to	parents	and	English	to	siblings	or	a	
combina;on	thereof)		Simultaneous	Bilinguals	



	

A	Mul5lingual	Perspec5ve	of	
Language	Learners:		Best	
Prac5ces	and	Research	



Concept	A	 Concept	B	

All	students	
have	a	
dominant	
language	(L1	
and	L2)	

Many	students	
are	emerging	
bilinguals	whose	
first	language	is	
bilingual.	





Concept	A	 Concept	B	

All	students	have	a	
dominant	language	(L1	and	
L2)	

Many	students	are	
developing	bilinguals	whose	
first	language	is	bilingual.	

When	students	use	
Spanish	and	English	
together	(“Estoy	
estoquiado”),	it	is	a	
sign	of	confusion	and	
low	language.	

Developing	bilinguals	
will	use	both	their	
languages,	and	this	
mixing	is	predictable	
and	to	be	expected.	



Spanish	in	the	United	States	is	characterized	by	
its	rela;onship	with	English.	

¡Se	me	mojaron	mis	soque>nes!	
My	socks	got	wet!	
	
Me	puchó.		(Instead	of	“Me	empujó”)	
He/She	pushed	me	(using	English	verb)		
	
Teacher,	I	am	planching.	(Spanish	verb	for	“to	
iron”)	
Teacher,	I	am	ironing.	



Paulo	knows	colors:	3	+3	=	6	

•  Rojo	
•  Azul	
•  Verde	

• White	
•  Black	
•  Purple	



Four phenomena of contact languages:  

  
		

U.S.	Spanish	

#1	
Code	switching	
Tengo	el	eight.	

#2	
Borrowings	

Rufa	

	
#3	

Extensions	
Carpeta	

	

#4	
Calques	

Mi	mo’s	casa.	

Dr. Kim Potowski, UIC 





el	



Let’s take a tour of our 
communities 

Cheryl 



64	Beeman	and	Urow,	IAMME	
2012	





The	goal	of	a	robust	biliteracy	
program	is	to	create,	grow,	and	
nurture	developing	bilinguals	



Concept	A	 Concept	B	

All	students	have	a	dominant	language	
(L1	and	L2)	

Many	students	are	developing	bilinguals	
whose	first	language	is	bilingual.	

When	students	use	Spanish	and	English	
together	(“Estoy	estoquiado”),	it	is	a	
sign	of	confusion	and	low	language.	

Developing	bilinguals	will	use	both	their	
languages,	and	this	mixing	is	predictable	
and	to	be	expected.	

Programs	teach	literacy	
in	one	language	(L1)	
and	transi5on	once	
monoliteracy	has	been	
established.	(Sequen5al	
literacy)	

Programs	teach	literacy	
in	2	languages	daily	from	
Kinder	on,	and	help	
students	transfer	what	
they	know	in	1	language	
to	the	other	and	vice-
versa	(Simultaneous	
literacy).	



Concept	A	 Concept	B	

All	students	have	a	dominant	language	(L1	
and	L2)	

Many	students	are	developing	bilinguals	
whose	first	language	is	bilingual.	

When	students	use	Spanish	and	English	
together	(“Estoy	estoquiado”),	it	is	a	sign	of	
confusion	and	low	language.	

Developing	bilinguals	will	use	both	their	
languages,	and	this	mixing	is	predictable	and	
to	be	expected.	

Programs	teach	literacy	in	one	language	
(L1)	and	transi;on	once	monoliteracy	has	
been	established.	(Sequen;al	literacy)	

Programs	teach	literacy	in	2	languages	daily	
from	Kinder	on,	and	help	students	transfer	
what	they	know	in	1	language	to	the	other	
and	vice-versa	(Simultaneous	literacy).	

Programs	develop	monolingual	
systems:		units	in	one	language,	
assessments	in	one	language,	
schedules	that	mirror	the	
general	educa5on	selng,	etc.	

Programs	develop	biliteracy	
systems:		biliteracy	units	
(Spanish,	the	Bridge	and	English),	
biliteracy	assessments,	schedules	
that	include	daily	Spanish	
literacy	and	daily	English	literacy.	



Concept	A	 Concept	B	

All	students	have	a	dominant	
language	(L1	and	L2)	

Many	students	are	developing	
bilinguals	whose	first	language	is	
bilingual.	

When	students	use	Spanish	and	
English	together	(“Estoy	
estoquiado”),	it	is	a	sign	of	
confusion	and	low	language.	

Developing	bilinguals	will	use	both	
their	languages,	and	this	mixing	is	
predictable	and	to	be	expected.	

Programs	teach	literacy	in	one	
language	(L1)	and	transi;on	once	
monoliteracy	has	been	established.	
(Sequen;al	literacy)	

Programs	teach	literacy	in	2	
languages	daily	from	Kinder	on,	and	
help	students	transfer	what	they	
know	in	1	language	to	the	other	and	
vice-versa	(Simultaneous	literacy).	

Programs	develop	monolingual	
systems:		units	in	one	language,	
assessments	in	one	language,	
schedules	that	mirror	the	general	
educa;on	sesng,	etc.	

Programs	develop	biliteracy	systems:		
biliteracy	units	(Spanish,	the	Bridge	
and	English),	biliteracy	assessments,	
schedules	that	include	daily	Spanish	
literacy	and	daily	English	literacy.	Karen	Beeman,	teachingforbiliteracykb@gmail.com					©			www.teachingforbiliteracy.com	



Monolingual	Perspec5ve	 Mul5lingual	Perspec5ve	

All	students	have	a	dominant	
language	(L1	and	L2)	

Many	students	are	developing	
bilinguals	whose	first	language	is	
bilingual.	

When	students	use	Spanish	and	
English	together	(“Estoy	
estoquiado”),	it	is	a	sign	of	
confusion	and	low	language.	

Developing	bilinguals	will	use	both	
their	languages,	and	this	mixing	is	
predictable	and	to	be	expected.	

Programs	teach	literacy	in	one	
language	(L1)	and	transi;on	once	
monoliteracy	has	been	established.	
(Sequen;al	literacy)	

Programs	teach	literacy	in	2	
languages	daily	from	Kinder	on,	and	
help	students	transfer	what	they	
know	in	1	language	to	the	other	and	
vice-versa	(Simultaneous	literacy).	

Programs	develop	monolingual	
systems:		units	in	one	language,	
assessments	in	one	language,	
schedules	that	mirror	the	general	
educa;on	sesng,	etc.	

Programs	develop	biliteracy	systems:		
biliteracy	units	(Spanish,	the	Bridge	
and	English),	biliteracy	assessments,	
schedules	that	include	daily	Spanish	
literacy	and	daily	English	literacy.	Karen	Beeman,	teachingforbiliteracykb@gmail.com					©			www.teachingforbiliteracy.com	



Fixed	Mindset	 Growth	Mindset	

All	students	have	a	dominant	
language	(L1	and	L2)	

Many	students	are	developing	
bilinguals	whose	first	language	is	
bilingual.	

When	students	use	Spanish	and	
English	together	(“Estoy	
estoquiado”),	it	is	a	sign	of	
confusion	and	low	language.	

Developing	bilinguals	will	use	both	
their	languages,	and	this	mixing	is	
predictable	and	to	be	expected.	

Programs	teach	literacy	in	one	
language	(L1)	and	transi;on	once	
monoliteracy	has	been	established.	
(Sequen;al	literacy)	

Programs	teach	literacy	in	2	
languages	daily	from	Kinder	on,	and	
help	students	transfer	what	they	
know	in	1	language	to	the	other	and	
vice-versa	(Simultaneous	literacy).	

Programs	develop	monolingual	
systems:		units	in	one	language,	
assessments	in	one	language,	
schedules	that	mirror	the	general	
educa;on	sesng,	etc.	

Programs	develop	biliteracy	systems:		
biliteracy	units	(Spanish,	the	Bridge	
and	English),	biliteracy	assessments,	
schedules	that	include	daily	Spanish	
literacy	and	daily	English	literacy.	Karen	Beeman,	teachingforbiliteracykb@gmail.com					©			www.teachingforbiliteracy.com	



Language	Acquisi5on	
Program	

Students	 Goal	

Dual	Language:			Two-way	
immersion	

Dual	Language:		One-way		
Immersion,	Developmental	
Bilingual,	Maintenance	
Bilingual	
Transi5onal	Bilingual/English	
as	a	Second	Language	
	

Simultaneous	AND	sequen5al	bilinguals	



Handouts	Page	7	



Data	aggregated	form	a	series	of	3-7	year	longitudinal	studies	from	well-implemented,	mature	programs	in	
five	school	districts	

©	Wayne	P.	Thomas	and	Virginia	P.	Collier,	2012	

																	1 															3 																			5				 										7 												9 												11	
GRADE	
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1	

2	

3	

4	

5	

6		

Program	1:	Two-way	developmental	bilingual	educa;on	(BE)	
Program	2:	Late-exit	bilingual	educa;on	and	ESL	taught	through	academic	content	
Program	3:	Early-exit	bilingual	educa;on	and	ESL	taught	through	academic	content	
Program	4:	Early-exit	bilingual	educa;on	and	ESL	taught	tradi;onally		
Program	5:	ESL	taught	through	academic	content	using	current	approaches	
Program	6:	ESL	Pullout-taught	tradi;onally	

Average	performance	of	na;ve-
English	speakers	making	one	
year’s	progress	in	each	
consecu;ve	grade.	



Data	aggregated	form	a	series	of	3-7	year	longitudinal	studies	from	well-implemented,	mature	programs	in	
five	school	districts	

©	Wayne	P.	Thomas	and	Virginia	P.	Collier,	2012	
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Program	1:	Two-way	developmental	bilingual	educa;on	(BE)	
Program	2:	Late-exit	bilingual	educa;on	and	ESL	taught	through	academic	content	
Program	3:	Early-exit	bilingual	educa;on	and	ESL	taught	through	academic	content	
Program	4:	Early-exit	bilingual	educa;on	and	ESL	taught	tradi;onally		
Program	5:	ESL	taught	through	academic	content	using	current	approaches	
Program	6:	ESL	Pullout-taught	tradi;onally	

Average	performance	of	na;ve-
English	speakers	making	one	
year’s	progress	in	each	
consecu;ve	grade.	



The	Bilingual	Brain	
(Ellen	Bialystok,	Pat	Wolf,	among	many)	

- Has	enhanced	cogni;ve	benefits:	Ability	to	
classify	and	develop	analy;c	reasoning	

- Has	enhanced	visual	spa;al	benefits	
- Has	increased	abili;es	to	focus:	execu;ve	
func;oning	(know	how	to	priori;ze,	select	
the	right	language	for	the	right	context)	

- Develops	deeper	cri;cal	thinking	and	
problem	solving	than	the	monolingual	brain	

-  Shows	strong	crea;vity	skills	



Language	Alloca;on	





One	and	Two	Teacher	Model	Programs	

Type	of	Model	 Pros	 Cons	
	
One	Teacher	Model	
(One	teacher	teaches	
both	languages)	

Teachers	get	to	know	
students	across	both	
their	languages	
	
Time	can	be	more	
flexible	

It	may	be	harder	for	
the		teacher	to	stay	in	
the	target	language	
	
It	may	be	harder	for	
the	students	to	stay	in	
the	target	language	

Two	Teacher	Model	
(One	teacher	teaches	
English	and	another	
teacher	teaches	
Spanish	to	the	same	
students)	

Spanish	;me	is	
protected	by	place,	
;me	and	person	
	
When	collabora;on	
works	well,	it	is	
powerful!	

It	is	harder	for	
teachers	to	get	to	
know	students	across	
both	languages	
	
When	collabora;on	is	
not	effec;ve,	it	is	
challenging	for	all.	



Dual	Language	includes	a	variety	of	
program	models…	



Dual	Language	Program	Non-
nego5ables	
•  K-5th grade, with K-12 encouraged 
•  A minimum of 50% to a maximum of 90% of 

daily instruction in the non-English language 
(Spanish, Japanese, Mandarin Chinese, etc.) for 
all students 

•  Strategic separation of languages on the part of 
the instructor – no translation 

•  Instructional and programmatic decisions made 
based on research on English Language 
Learners. 



Teaching	for	Biliteracy	is	
effec5ve	for	a	wide	range	of	

students.	



Who	will	your	DL	program	
serve?	

Sequen5al	bilingual	

Sequen5al	bilingual	

Simultaneous	bilingual	









Effec5ve	Biliteracy	Strategies…	
•  Allow	for	the	ac;ve	and	meaningful	par;cipa;on	
of	ALL	students,	regardless	of	language	
proficiency	or	academic	achievement.	

•  Build	on	and	enlarge	both	recep5ve	and	
produc5ve	content	area	vocabulary	and	
language	structures.	

•  Build	on	and	expand	background	knowledge.	
•  Increase	student	interac5on	and	decrease	
teacher	talk.	

	



	
	
	

Time Subject Language 
 
 

8:30 – 8:50 Journals Student choice 
 

8:50 – 10:00 Spanish Integrated block  
• Oracy Development 
• Whole Group Mini-Lesson 
• Reading 
• Writing 
• Independent practice 
• Word Work/Dictado 

Spanish 

10:00 – 10:15 SSR Student choice 
 

10:15 – 11:30 Guided Reading OR 
Additional Time to work in 
Spanish 

 

Spanish 

11:30 – 12:15 Lunch/Recess Student choice 
 

12:15 – 1:15 Math 
• Oracy Development 
• Application 
• Reading/Writing/Word Work 

Spanish 

1:15-2:00 Guided Reading OR 
Extension Activities in 
English  

English 
 

2:00 – 3:00 Specials 
 

English 

!



Theme: 
 
Standards:            CHAPTER 4 

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

 
Building Oracy and Background Knowledge         CHAPTER 6 

• Interactive, hands-on activity 
• Vocabulary Development 

Form
ative A

ssessm
ent 

Reading Comprehension  CHAPTER 7 
• Guided Reading 
• Read aloud 

 
Writing  CHAPTER 8 

• Guided Writing 
• Writers’ Workshop 

Word Study and Fluency CHAPTER 9 
• Decoding 
• Phonics 

Summative Assessment 
Bridge  CHAPTER 10 

• Metalinguistic Skills   
 
Extension Lesson or Activity  CHAPTER 10 
 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 
Content Area Targets 
Language Targets      
 
Summative Assessment             
 

• Readers’ Workshop 
• Partner reading 

 

• Spelling 
 



	
	
	

Time Subject Language 
 
 

8:30 – 8:50 Journals Student choice 
 

8:50 – 10:00 Spanish Integrated block  
• Oracy Development 
• Whole Group Mini-Lesson 
• Reading 
• Writing 
• Independent practice 
• Word Work/Dictado 

Spanish 

10:00 – 10:15 SSR Student choice 
 

10:15 – 11:30 Guided Reading OR 
Additional Time to work in 
Spanish 

 

Spanish 

11:30 – 12:15 Lunch/Recess Student choice 
 

12:15 – 1:15 Math 
• Oracy Development 
• Application 
• Reading/Writing/Word Work 

Spanish 

1:15-2:00 Guided Reading OR 
Extension Activities in 
English  

English 
 

2:00 – 3:00 Specials 
 

English 

!





	

Systems	that	support	
biliteracy	development:		
clearly	defined	content	

alloca5on	plans	



Content	Alloca5on	for	Biliteracy	

•  Language	Arts	is	taught	in	both	languages	
daily	

•  Math	is	taught	in	one	language	
•  Science	taught	in	one	language	
•  Social	Studies	is	taught	in	one	language	
•  It	is	best	if	language	arts	is	integrated	with	
science	and	social	studies	



Programma5c	Structures	Needed	for	
Biliteracy	

•  Language	plan:		determines	percentage	
of	;me	in	each	language	

	
•  Content	plan:		determines	language	for	
each	content	



Woodstock,	IL.	
50/50	



West	Chicago	District	33	–	Biliteracy	Core	Curriculum	Chart	
Updated	May	25,	2016	

 
 

Grade Spanish English 
 

Pre-Kindergarten	80/20 
All	students 
 

	
See	Chart	

	
																									See	Chart	

Kindergarten		80/20 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(Health	integrated	in	
science) 
Social	Studies 
Math	
275	academic	Spanish	minutes 

English	Language	Arts 
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 45	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

First	Grade		70/30 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health	(health	integrated	in	
science) 
Social	Studies 
Math	
260	academic	Spanish	minutes 

English	Language	Arts	
Extension	activities	(all	four	language	
domains:	L,S,R,W) 
● 55	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Second	Grade		60/40 
All	students 
 

Spanish	Language	Arts	integrated	with: 
Science/Health 
(Health	integrated	in	science) 
Social	Studies 
Math	
240	academic	Spanish	minutes 

English	Language	Arts	
● ESL-Extension	activities	(all	four	

language	domains:	L,S,R,W) 
● 75	academic	English	minutes	

(separate	from	specials) 
● Specials	(Art,	Music,	P.E.) 

Third	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 
● Specials	(Art,	Music,	P.E.) 

135	academic	English	minutes 
Fourth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

Fifth	Grade		50/50 
All	students 
 

Spanish	Language	Arts	integrated	with:	
Social	Studies 
Science/Health	(health	integrated	in	
science) 
135	academic	Spanish	minutes 

English	Language	Arts/ESL 
● English	for	LA/ESL:		75	minutes 
● Math:	60	minutes 

Specials	(Art,	Music,	P.E.)	
135	academic	English	minutes 

 

Biliteracy	is	planned	for	
on	a	daily	basis	
using	the	academic	
instruc;onal	minutes	
(not	including	specials	
or	lunch/recess).	



Planning	for	Biliteracy	on	a	Daily	
Basis	

Beeman	and	Urow	
Teaching	for	Biliteracy	Summer	Ins;tute		2015	

In	order	to	develop	biliteracy,	
students	need	to	engage	in	
Spanish	literacy	and	English	

literacy	daily.	
	
	



	
	
	

Sample	schedule:	
80/20	model	
	
	



	
	
	

Sample	schedule:	
80/20	model	
	
	

What	is	this	district’s	
language	and	content	
alloca5on	plan?	



	
	
	

What	is	this		
district’s	language	
and	content	alloca;on	
plan?	



	
	
	





	
	
	



	
	
	

Time Subject Language 
 
 

8:30 – 8:50 Journals Student choice 
 

8:50 – 10:00 Spanish Integrated block  
• Oracy Development 
• Whole Group Mini-Lesson 
• Reading 
• Writing 
• Independent practice 
• Word Work/Dictado 

Spanish 

10:00 – 10:15 SSR Student choice 
 

10:15 – 11:30 Guided Reading OR 
Additional Time to work in 
Spanish 

 

Spanish 

11:30 – 12:15 Lunch/Recess Student choice 
 

12:15 – 1:15 Math 
• Oracy Development 
• Application 
• Reading/Writing/Word Work 

Spanish 

1:15-2:00 Guided Reading OR 
Extension Activities in 
English  

English 
 

2:00 – 3:00 Specials 
 

English 

!





	

Systems	that	support	
biliteracy	development:		

biliteracy	units	



BILITERACY	UNIT	FRAMEWORK	(BUF)	

PAGES	16	AND	17	



Spanish	

English	



English	

Spanish	



	

Systems	that	support	
biliteracy	development:		

standards-based	biliteracy	
mapping	





 

	
	

Unit 5 
 

 
 

	

	

Unit 2 
 

 
 
 

•  

Unit 6 
 

 

 

Unit 3 
 

 
 

Unit 7 
 

 

 

Unit 4 
 

 
 

 
 

Unit 8 
 
 

	

Unit 1 

Sample	Biliteracy	Map	(80/20)	

Science	
	

Spanish	
Language	Arts	

Extension	
English	Language	Arts	
applying	content	

of	science	

Social	Studies	
	

Spanish	
Language	Arts	

Extension	
English	Language	Arts	
applying		content	
of	social	studies	

Science	
	

Spanish	
Language	Arts	

Beginning	of	
the	year:	School	
Language	



 

	
	

Unit 5 
 

 
 

	

	

Unit 2 
 

 
 
 

•  

Unit 6 
 

 

 

Unit 3 
 

 
 

Unit 7 
 

 

 

Unit 4 
 

 
 

 
 

Unit 8 
 
 

	

Unit 1 

Sample	Biliteracy	Map	(80/20)	
1-LS1-1.	Use	materials	to	design	
solu;on	to	a	human	problem	by	
mimicking	how	plants/animals	use	
their	external	parts	to	help	them	
survive,	grow,	meet	needs.		
	

RI.1.2	Iden;fy	the	main	topic	and	
retell	key	details	of	a	text.		
	

W.1.2	Write	informa;ve/explanatory	
texts	in	which	they	name	a	topic,	
supply	some	facts	about	the	topic,	
and	provide	some	sense	of	closure.		
	
	

	

RI.1.2	Iden;fy	the	main	topic	
and	retell	key	details	of	a	text.		
	

W.1.8		With	guidance	and	
support	from	adults,	recall	
informa;on	from	experiences	
or	gather	informa;on	from	
provided	sources	to	answer	a	
ques;on.		

SS.H.1.1:	Create	a	chronological	
sequence	of	mul;ple	events.	
	

RL.1.3	Describe	the	characters,	
sesngs,	and	major	events	in	a	
story,	using	key	details.	
	

W.1.3	Write	narra;ves	in	which	
they	recount	two	or	more	
appropriately	sequenced	events…	
	
	
	

RL.1.3	Describe	the	characters,	
sesngs,	and	major	events	in	a	
story,	using	key	details.	
	

W.1.3	Write	narra;ves	in	
which	they	recount	two	or	
more	appropriately	sequenced	
events…	

Social	Studies	
Spanish	LA	

Science	
Spanish	LA	

English	LA	 English	LA	

Science	
Spanish	LA	

1-ESS1-1.	Use	observa;ons	of	the	
sun,	moon,	and	stars	to	describe	
pa@erns	that	can	be	predicted.		
	

RI.1.2	Iden;fy	the	main	topic	and	
retell	key	details	of	a	text.		
	

W.1.8		With	guidance	and	support	
from	adults,	recall	informa;on	from	
experiences	or	gather	informa;on	
from	provided	sources	to	answer	a	
ques;on.		



Sample	Biliteracy	Map	(80/20)	
Read	informa5onal	books	
about	regions/climates	and	
animal	adapta5ons.	
	
Write	informa5onal	text:	
explains	an	animal	adapta5on	
and	provides	examples	of	how	
this	can	be	applied	to	a	human	
problem	

Read	realis5c	fic5on/
memoirs	about	people	at	
different	stages	of	their	
lives.	
	

Write	personal	narra5ve:	
how	student	has	grown	
including	details	that	
describe	key	features	of	
each	stage	
	
	

Read	biographies	about	
hero’s	lives.	
	

Write	biography	including	
events	from	each	stage	of	
hero’s	life.	

Social	Studies	
Spanish	LA	

Science	
Spanish	LA	

English	LA	English	LA	

Science	
Spanish	LA	

Read	informa5onal	books	
about	day	and	night.	
	
Write	notes	based	on	
observa5ons	and	
informa5on	from	texts	read	
aloud	and	use	them	to	
inform	a	class	fact	sheet	
that	contrasts	the	day	and	
night	sky.	
	
	

Read	informa5onal	books	
about	the	phases	of	the	
moon.	
	

Write	a	nonfic5on	book	
about	how	the	moon	
changes	over	the	course	of	
a	month.	
	
	



	

Systems	that	support	
biliteracy	development:		
biliteracy	assessments	



Sample	Biliteracy	Wri;ng	Rubric	
Spanish:		Evidence	
and	notes	

Wri5ng	Element	 English:		Evidence	and	
notes	

•  Introduc;on	and	conclusion	
•  Writes	to	the	topic	
•  Logical	organiza;on	

Mechanics	
•  Complete	sentences	
•  Correct	punctua;on	
•  Accurate	spelling	
•  Paragraphs	
Bilingual	strategies	
•  Phonology	
•  Morphology	
•  Syntax	and	grammar	
•  Pragma;cs	(language	use)	
	

Page	112	in	
the	Wri;ng	
Chapter	



Literacy)Squared)Writing)Rubric3))))Grades)K,)1,2,3,4,)and)5)
)
Spanish(
Score(

CONTENT( English(
Score(

9) Focused)composition,)conveys)emotion)and)uses)figurative)
language,)is)easy)for)the)reader)to)read)–)includes)vivid)examples;)
clearly)addresses)the)prompt;)book)language)

9)

8) Organization)of)composition)includes)effective)transitions) 8)
7) Writing)includes)complex)sentence)structures)

Discernible,)consistent)structure)
7)

6) Sense)of)completeness)–)Clear)introduction)and)clear)conclusion) 6)
5) Includes)descriptive)language)(use)of)adjectives,)adverbs)at)the)

word)level))and/or)varied)sentence)structures)
5)

4) Main)idea)discernable)with)supporting)details)
The)main)idea)can)be)inferred)or)stated)explicitly)
Repetitive)vocabulary;)may)include)unrelated)ideas)

4)

3) Two)ideas)–)I)like)my)bike)and)/)because)it)is)blue) 3)
2) One)idea)–)I)like)my)bike)(list)of)independent)words)or)labels)) 2)
1) Prewriting:)Picture)only.))Not)readable)or)incomplete)thoughts.))No)

discernable)sentence.))(Also)written)in)a)language)other)than)the)
prompt).)

1)

0) The)student)did)not)prepare)a)sample.) 0)
STRUCTURAL(ELEMENTS(

5) Multi3paragraph)composition)with)accurate)punctuation)and)
capitalization)

5)

4) Controls)most)structural)elements)and)includes)paragraphing) 4)
3) Controls)beginning)and)ending)punctuation)in)ways)that)make)sense)

and)is)attempting)additional)structural)elements)(commas,)question)
marks,)guiones,)apostrophes,)elipses,)parentheses,)hyphens,)and)
indentation))

3)

2) Uses)one)or)more)of)the)structural)elements)correctly) 2)
1) Uses)one)or)more)of)the)structural)elements)incorrectly) 1)
0) Structural)elements)not)evident) 0)

SPELLING(
6) Accurate)spelling) 6)
5) Most)words)are)spelled)conventionally) 5)
4) Majority)of)HKW)are)correct)and)child)is)approximating)

standardization)of)errors)
4)

3) Most)words)are)not)spelled)conventionally)but)demonstrates)an)
emerging)knowledge)of)common)spelling)patterns)

3)

2) Represents)most)sounds)in)words)and)most)high)frequency)words)
are)spelled)incorrectly))

2)

1) Represents)sounds)in)words) 1)
)



Literacy)Squared)Writing)Rubric3))))Grades)K,)1,2,3,4,)and)5)
)
Spanish(
Score(

CONTENT( English(
Score(

9) Focused)composition,)conveys)emotion)and)uses)figurative)
language,)is)easy)for)the)reader)to)read)–)includes)vivid)examples;)
clearly)addresses)the)prompt;)book)language)

9)

8) Organization)of)composition)includes)effective)transitions) 8)
7) Writing)includes)complex)sentence)structures)

Discernible,)consistent)structure)
7)

6) Sense)of)completeness)–)Clear)introduction)and)clear)conclusion) 6)
5) Includes)descriptive)language)(use)of)adjectives,)adverbs)at)the)

word)level))and/or)varied)sentence)structures)
5)

4) Main)idea)discernable)with)supporting)details)
The)main)idea)can)be)inferred)or)stated)explicitly)
Repetitive)vocabulary;)may)include)unrelated)ideas)

4)

3) Two)ideas)–)I)like)my)bike)and)/)because)it)is)blue) 3)
2) One)idea)–)I)like)my)bike)(list)of)independent)words)or)labels)) 2)
1) Prewriting:)Picture)only.))Not)readable)or)incomplete)thoughts.))No)

discernable)sentence.))(Also)written)in)a)language)other)than)the)
prompt).)

1)

0) The)student)did)not)prepare)a)sample.) 0)
STRUCTURAL(ELEMENTS(

5) Multi3paragraph)composition)with)accurate)punctuation)and)
capitalization)

5)

4) Controls)most)structural)elements)and)includes)paragraphing) 4)
3) Controls)beginning)and)ending)punctuation)in)ways)that)make)sense)

and)is)attempting)additional)structural)elements)(commas,)question)
marks,)guiones,)apostrophes,)elipses,)parentheses,)hyphens,)and)
indentation))

3)

2) Uses)one)or)more)of)the)structural)elements)correctly) 2)
1) Uses)one)or)more)of)the)structural)elements)incorrectly) 1)
0) Structural)elements)not)evident) 0)

SPELLING(
6) Accurate)spelling) 6)
5) Most)words)are)spelled)conventionally) 5)
4) Majority)of)HKW)are)correct)and)child)is)approximating)

standardization)of)errors)
4)

3) Most)words)are)not)spelled)conventionally)but)demonstrates)an)
emerging)knowledge)of)common)spelling)patterns)

3)

2) Represents)most)sounds)in)words)and)most)high)frequency)words)
are)spelled)incorrectly))

2)

1) Represents)sounds)in)words) 1)
)



Thank	you!	


