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1992-1993 REW MEXICO PORTFOLIO WRITING ASSESSMENT

GRADE 4 - REQUIRED PROMPTS

MOM 1 111ARRILTIVZ

One morning when you wake up, you find a large shiny key under your pillow.
The key will not open any of the locks in your house, until you find a door in

the corner of a closet, a door you have never seen before. Write a story
about what happens when you use the key to open the door.

PSCIMILPT 2 NIPOSITORY

Think of one person you would like to trade places with for a day. Write an
essay for your teacher explaining why you would want to trade places with this

person. Be sure to include supporting details.

151011IPT 3 DZSCRIPTIVZ

Think about a special event you have been to. This could be a fiesta, a
holiday celebration, a party, or any other special event. Describe this event
so that someone who was not there will know what it was like. You might want
to include what you saw, heard, and smelled, and how you felt whn you were
there.

Reproduction of this document is permitted
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THE NEW MEXICO PORTFOLIO WRITING ASSESSMENT

The New Mexico Portfolio Writing hsseesment, grades four and six (optional for grade

eight), is conducted each school year, with a call for "best piece" in March. The

prompt addressing the type of writing to be assessed at each grade level will be

announced when a call for papers is issued. All students in grades four and six

will participate. Unless otherwise noted in their IEPs, all Special Education

students in grades four and six will participate. Students who have been assessed

as Limited English Proficient are exempt from submitting a piece for scoring in the

spring.

arrRoDucrIon

This Teacher's Guide provides instructions regarding procedures to be followed

throughout the school year. In order to ensure standardization, each teacher who is

charged with the responsibility of conducting the assessment should adhere to the

guidelines presented herein. The process and the assessment should be conducted in

a classroom setting; students should not take the work home.

PLEASE READ THIS ENTIRE GUIDE CAREFULLY BEPORE WORKING WITH THE PORTFOLIO WRITING

ASSESSMENT MATERIALS. You should become familiar with the directiols provided in

this guide. Your comfort with the assessment situation will reduce student anxiety

and enable smooth administration. If at any time you need assistance, materials, or

information, contact your District Test Coordinator.

BACKGROUND INFORMATION

The Education Reform Act of 1986 moved the State into the assessment of student

writing. Until 1991-92, New Mexico schoole were utilizing the Direct Writing

Assessment in grades four and six. Interest in portfolio assessment and a national

trend toward assessments that are also instructional led the Statewide Student

Assessment Task Force to consider using portfolios to assess student writing. Thus,

several consultants in the State Department of Education researched portfolio

assessments and agreed with the task force that assessments could be provided that

can be described as the performance of learning. With assistance and consultation

from many entities, the Portfolio Writing Assessment was utilized in classrooms for

the first time in 1991-92.

In addition, it was decided to offer this assessment as an option to grade eight

students for those districts who wish to participate. This allowe for more practice

and development as well as an additional checkpoint before the New Mexico High

School Competency Examination written composition is administered in grade ten.

Research has demonstrated that students who use portfolios develop more competent

writing skills than students who do not use portfolios. Each student's portfolio

becomes a record of achievements over time. The student uses higher level thinking

skills of synthesis and evaluation as decisions are made regarding what pieces to

save as the year progresses. Using the portfolio process, learning takes place in a

more natural way as the student is encouraged to reflect on his/her work while

making responsible choices regarding work to be saved.
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MATERIALS LIST FOR PORTFOLIO WRITING ASSESSMENT

Each teacher who has the responsibility for conducting the Portfolio Writing
Assessment will be provided with the following materials:

1. Teacher's Guide
This guide contains information on the process and the assessment and
annotated range finder papers for the types of discourse required of the grade
level being assessed. Also, within the guide are the rubrice for scoring the
students' writing both holistically and analytically. A bibliography is also
provided for the teacher's use.

2. A portfolio envelope, one per student
This envelope is intended as a special storage space for the student's
writing. It is printed with a writing checklist and a description of the four
different discourses applied in grades four through eight. This checklist and
the descriptions are reproduced for your use on page 8 of this guide.

3. A final composition booklet for each student
The final draft of "best piece" for the prompt identified by the state
Department in the spring to be submitted for scoring will be transcribed onto
this booklet. The booklets will be sent to your district when a call for
papers is issued in March. Each booklet will contain the required prompt
which will be one of the prompts your students have been working on throughout
the year. There will be a biographical data page and four lined pages for the
student's composition. The student's writing for the required prompt should
be limited to four pages. If additional pages are used, the cost of scoring
will be higher. A request to add more pages or to submit a computer generated
response must first go through your district's office and then be forwarded to
the State Department. The State Department will review the request and
determine whether or not to grant it.

PROCEDURES TO FOLLOW WHEW DISTRIBUTING PORTFOLIOS TO STUDENTS

1. Provide each student with a portfolio.
2. Have each student write his/her name in the designated apace.
3. Discuss how artists use portfolios to demonstrate good work.
4. Explain the use of this portfolio.
5. Review the writing process which will be used with this portfolio.
6. Review the writing checklist printed on the student's portfolio and how it can

be used most effectively during this process. (A copy of this checklist is
printed on page 6 of this guide.)

7. Explain what holistic scoring means. (Review the rubrics provided in this
guide, pages 8, 44, and 70.)

8. Explain what analytic scores mean. (Review the rubric provided in this guide,
page 100.)

9. Discuss the types of discourse to be addressed at the grade level you are
teaching (see page 6--grades four and six: expository, narrative, and
descriptive; grade eight: expository, narrative and persuasive).

10. As you work throughout the year, use the practice prompts first, the ones for
which range finder papers are provided within this guide. You may want to
regiew the section on page 4 entitled Student as Performer/Teacher as Coach.

11. When you and the students are comfortable with this process, you will want to
move on to the required prompts, one of which will be announced in March for
transcribing student work onto the final composition booklet.

12. Additional portfolios may be obtained from your test coordinator.
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13. Depending upon the time of arrival of a new student, he/she may not have time
to complete all required prompts. When the prompt for which a best piece must
be transcribed is announced in March, the teacller aisy feel the new student did
not have sufficient time for completion; therefore, that student paper might
not be submitted for scoring. The teacher will desire a score for each
student if at all possible. The State Department should be contacted for
further clarification.

WORKING WITH THE PRACTICE PROMPTSRANGE FINDER PAPERS PROVIDED

The bulk of this guide contains three practice prompts, one for each of the
discourses to be addressed at your grade level. For each practice prompt, holistic
rubrics are provided along with papers which have been scored and annotated to
demonstrate all of the six holistic score points possible. In addition, the analytic
rubric is provided along with papers that have been scored and annotated to
demonstrate all three score points for each of the four analytic categories.

1. During writing instruction time introduce practice prompts and have students
write toward those topici.

2. Share range finder papers at this time.
3. Share scoring rubrics at this time by giving each student a copy.
4. Review why each paper was given a particular score.
5. Students can use the rubric to understand how to improve their piece of

writing.
6. Students may work in groups to share similar concerns.
7. The writing process of revising should be used at this time
8. Small or large group writing lessons can be incorporated as defined by certain

needs derived from class papers and discussion.
9. Use these prompts for practice in understanding the process as much as you

feel necessary.
10. Students should feel successful with these prompts before they work with the

required prompts.
11. The timeline for this process should be decided by you and your students.

PROCEDURES TO FOLLOW WHEN WORKING WITH THE REVUE= PROMPTS

1. The required prompts will be provided to you each year. If you have not
received the prompts designated for the current school year, call your test
coordinator to obtain a copy.

2. These prompts address the different discourses required at your grade level.
3. Your students are required to write at least one paper for each of the

required prompts and should be encouraged to write as many papers as necessary
to produce a good piece.

4. Drafts of these prompts should be stored in the students' portfolios.
5. In March a call for "best piece" will be issued for only one of these required

prompts.
6. The student and teacher should conference about which piece demonstrates the

student's best effort in the called for discourse.
7. The student will then transcribe the "best piece" for the requested prompt

into the final composition booklet.
8. The final composition booklet will have four lined pages for this purpose and

will be provided when the call for "best piece" is announced.
9. The student should limit his/her writing to no more than four pages.

10. Your test coordinator will disseminate directions for transcribing along with
the booklets in March.
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As the teacher introduces each of the required prompts, it is suggested that lessons
about the particular discourse, planning, revising, proofreading and editing be
delivered throughout this period of time. The work with the required prompts should
be the student's own writing and should be performed in the classroom.

As the student works with the prompts, he/she may use references such as the
dictionary or thesaurus. The teacher's role in this process should be one of
"coach." Sound instructional practices are the order of the day in this process.
The teacher should be a coach and resource for the student throughout this process.

THE WRITriw PROCESS

The purpose of writing is to convert a student's thoughts into a coherent written
message understandable by others. The writing process is broken down into four
manageable steps to help assure a student's success.

STEP 1: PRE-WRITING is any experience, activity, or exercise that motivates a
student to write.

STEP II: DRAFTING is the process of synthesizing language experiences, notes,
thoughts, and ideas that occur during the pre-writing phase and developing an
organized piece of writing.

STEP III: REVISING/EDITING includes all phases of correction and change improvement
after collaboration with others on content. Rethinking, reorganizing, and revising
ideas, as needed, ready the writing for sharing and/or publication.

STEP TV: PUBLISHING is the culmination of the writing process when the final copy
is shared with the audience. The decision as to whether the writing will be
displayed, reproduced, or given orally or physically to someone, involves both the
author and the teacher.

STUDENT AS PERFORMER/TEACHER AS omen

Within the student as performer/teacher as coach model, student and teacher work as
a team toward mastery of a set of tasks leading toward an outcome. This outcome is
then demonstrated by the student. The student must be responsible for an agreed-
upon task. After completion of that task, the student demonstrates self-regulation,
self-discipline and self-initiative in order to complete a written discourse to the
satisfaction of both self and teacher.

In his article, Student-Ae-Vorker: Toward Engaging and Effective Curricula, Grant
Wiggins talks about student-as-worker being able to answer the following questions
when working on a designated piece of writing:
1. What is my task?
2. What is its purpose?
3. What do I need to do next?
4 What resources are available?
5. What know-how and knowledge are required to do it well?
6. How will my work be judged?
7. How will I know when my work is adequate?
8. How should I allot my time?
9. What is my goal in this work?

10. Where is my performance strongest and weakest?
11. What can I do to improve?
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The student an.1 teacher work through these questions as the written piece unfolds;
the teacher acting as prodding coach, and the student as worker. The final
completion of the designated piece rests with the student's feeling that he/she has
completed a piece of discourse to his/her satisfaction.

WHAT YS A RUBRIC?

A rubric is a set of criteria from which one can take direction. The New Mexico
Portfolio Writing Assessment rubric is a six point scale using the following
discourses: expository, narrative, descriptive, and persuasive. Each student should
progress through this rubric as his/her writing improves. The assessment becomes an
instructional and learning tool with the scoring rubrics applied to the student's
writing throughout the process.

WHAT IS HOLISTIC SCORING?

A holistic score is an overall picture of how the student is able to convey meaning
in his/her writing. Does the writing have a beginning, middle and end? Does the
writing flow to the designated prompt? Is the author involved in the writing? With
a broad stroke has the author conveyed meaning?

USING TUN PORTFOLIO BRYOND THIS SCHOOL YEAR

In the spring of each school year, the holistic and analytic scores will be returned
to the school districts. These scores should become a part of the student's
permanent record. Labels are issued to adhere to the student's transcript. There
will also be a copy of the report that can be shared with the student and parents.

The "best piece" for each of the required prompts should remain in the student's
portfolio, along with any other materials that the student and teacher have agreed
upon. The portfolio and its contents are to be passed on to the student's teacher
in the fall of the next school year. Each school and district should develop a plan
to ensure that this is possible. The "off grade" teachers (i.e., grades five,
seven, and nine) may work with the contents of the student's portfolio and issue
additional writing assignments which may be kept and passed along with the student
from year to year. A process for "weeding out" materials can also be established at
the district level. By the time a fourth grade student reaches tenth grade, the
high school teacher will have a portfolio of work which portrays strengths,
weaknesses, successes, progress and a writer's "voice." These portfolios can be
used to assist in the preparation for the tenth grade High School Competency
Examination written composition.

INTRRPRICTING TUX RNSULTS

When score reports are returned to the districts, each student will receive a
holistic score from a range of 1 through 6 and analytic scores from a range of 1
through 3. If a student's paper is not scorable, a reason will be given. Possible
reasons for not scoring a paper include: blank paper, off topic, illegible, written
in a language other than English, and insufficient response. The scores should be
compared to the rubrics published in this guide in order to determine a student's
strengths and weaknesses and to provide suggestions for improvement.

The individual school reports should help staff make decisions about the school's
writing program. District results should inform the curriculum revision process in
writing and, perhaps, in language arts.
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SUPPLE/EOM% JRIL

The Language Arts Specialist at the State Department of Education has developed a

supplemental packet of material which teachers may find helpful as they work with

the portfolio writing process. You may request a packet from your district test

coordinator. This supplemental packet contains ideas for planning, organizing,
drafting, revising, proofreading and publishing. Ideas for encouraging writing
across the curriculum are included in this material. You may reproduce this packet

of materials for other teachers in your building. There are ideas that may prove

helpful to teachers at any grade level. You are not required to use the
supplemental material.

DESCRIPTION OF MACH MOOR OF DISCOURSE

ExpowitoryThis piece of writing demonstrates the student's ability to explain
something in detail, auch as "how to" do something, or to explain a position taken
based on reasons.

Marrative--This piece of writing demonstrates that the student has a command of a
story plot and can develop characters in a meaningful way.

Deecriptive--This piece of writing demonstrates that the student has a command of
location, size, color and style, and can include sensory images in description.

PersuasiveThis piece of writing has a strong opening statement, followed by
opinionative argument appealing to one's emotions, and a strong conclusion derived
from the opening statement.

STUDRAT WRITIMG CHECKLIST

1. I have used a plan for my composition.
2. I have written a rough draft of my composition.
3. I have written this composition to be read by:
4. I have written a good topic sentence for each paragraph that I wrote.

S. I have written ideas and details about the topic sentence.
6. I have written a clear ending for my composition.
7. I have written complete sentences.
8. I have used correct grammar.
9. I have used correct capitalization and punctuation.

10. I have checked my spelling.
11. I have used good handwriting.
12. I have used this checklist to revise my rough draft.
13. I have written and proofread my final draft.
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This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Pretend that you see a shiny, purple stone on your way to school.
As you pick it up, it begins to change into many different colors.
Write a story about what happens next.

9



1 = The response indicates little or no evidence of narration.

Writing samples in this category:

may not have an opening and/or a closing. These papers k.re on
topic and demonstrate at least a minimal attempt to respond to the

topic by stating a subject or giving a list of subjects. Details

are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,

making them consistently difficult to follow. Others will relate

to the topic but will have an uncertain focus. In these papers the

reader has to infer what the focus is. The overriding
characteristic of many of these papers ia I lack of control with

no sense of planning.

may have severe problems with usage. This includes problems in
tense formation, subject-verb agreement, pronoun usage and

agreement, and word choice.

may demonstrate an assortment of grammatically incorrect
sentences. Some statements may be either incoherent or
unintelligible.

may display severe errors in mechanics.

Note: Irrors may interfere with comprehension.
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GRADE 4 NARRATIVE WRITING SCONE POINT 1
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Score Point 1

This response shows little evidence of narration. Many of the statements
are too difficult to decipher to be considered controlled (I waged to
deach, and the bov was sull).



GRADE 4 NARRATIVE WRITING SCORE POINT 1
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Score Point 1 ----

This response is a brief list of events. Although some statements are
clear (I went swimming, it transformed, I threw it back), others are
difficult to interpret (I saw a purle ago). There is little evidence
that the writer attempted to control the details.

GRADE 4 NARRATIVE WRITING SCORE POINT 1
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Score Point 1

This unsuccessful attempt at narrative writing has some events that are
sequenced, but the sequence is very brief. In addition, the only clear,
specific details provided are in the list of colors (blue, pink, yellow,
peach, brown).
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2 = The response indicates same sense of narration.

Writing samples in this category:

may not have an opening and/or a closing. There is a mixture of
general and specific details. They are presented with little, if
any, elaboration, producing a list-like response--highlight
papers. These responses will exhibit an attempt at organization.
In other words, there will be some evidence the writer attempted
to control the details. The responses relate to the topic, but in
some papers, the writer drifts away from the primary focus or
abruptly shifts focus. In other papers, there is a single focus,
but there are few, if any, transitions making it difficult to move
from idea to idea.

may display numerous errors in usage.

may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be numerous errors in sentence construction.

may display numerous serious errors in mechanics.

Note: irrors may inturfers somewhat with comprehension.

1 3
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GRADE 4 NARRATIVE WITTING SCORE POINT 2
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This very brief response contains a clear sequence of events showing

some evidence of narration. The writer has used transitions (on the way,

while I was walking) which is an attempt at organization.

GRADE 4 NARRATIVE WRITING SCORE POINT 2
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Score Point 2

The writer of this organized and controlled response has used
rudimentary transitions (so, when, since, now) to establish a clear
narrative sequence. A lengthier sequence or some elaboration of the
details is needed for a higher score.
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GRADE 4 NARRATIVE WRITING SCOIRE POIIIIT 2

FMIL ay/A'
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Score Point 2

This writer has established a situation (we went into the future) and
provided some sequenced events to indicate a sense of narration.
However, the details become repetitious in the second half of the story
(people came after us, more people came, more people came). In
addition, the numerous errors in mechanics interfere with comprehension.

1 5
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3 - The response indicates an understanding of narration.

Writing samples in this category:

may not have an opening and/or a closing. The responses relate to

the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse--they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be
sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses
or by a lack of transition between ideas or between clusters of

ideas.

may display a pattern of errors in usage.

may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be errors in sentence construction.

may display a pattern of errors in mechanics.

Mote: irrore may interfere with rea1abi1ity-
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GRADE 4 NARRATIVE WRITING SCORE POINT 3
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Score Point 3

This response is a sequence of events with very little elaboration.
Also, most of the details are general (it wasn't heavy, it turned
different colors, it was so big). Although the writer has used basic
transitions (then, so, when, then), the storyline rambles with little
sense of preplanning. More specificity and a tighter focus are needed
for a higher score.

1 7
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Score Point 3 _--

The first third of this lengthy narrative is a well-controlled sequence
of events with a logical progression of ideas. However, after the stone

changes the main character back into a kid, the response is ---

characterized by excessive rambling. The focus shifts quickly from the
maze, to home, and then to the Rocky Mountains and home again. A single ----
focus and more control of the events are necessary for a higher score.
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GRADE 4 NARRATIVE WRITING SCORE POINT 3
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Score Point 3

y

This response has several clear, specific details (weighed 100 pounds,

like a speeding bullet, seven minutes late for school). However, some of

the details are unclear (1 thought it came from a seventy foot stone),

and there is a lack of transitions between ideas.

2 0
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4 = The response indicates a cmniand of narration.

Writing samples in this category:

generally will have an opening and a closing. The responses relate
to the topic. They have a single focus and are organized. There is
little, if any, difficulty moving from idea to idea. Ideas may
ramble somewhat and clusters of ideas may be loosely connected;
however, an overall progression is apparent. In some papers,
development is uneven, consisting of elaborated ideas interspersed
with bare unelaborated details.

may display Borne errors in usage, but no consistent pattern is
apparent.

may demonstrate a generally correct sense of syntax. They avoid
excessive monotony in syntax and/or rhetorical moden. There may be
few errors in sentence construction.

may display some errors in mechanics, but these errors will not
constitute a consistent pattern.

2 7
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Scare Point 4

This response is a tightly organized sequence of events. Although some

of the details are clear and specific (I grabbed April by the leg, I had

the stone in my mouth), others are general (they couldn't understand me,

took us to a strange place). More elaboration and more specificity are

needed for a higher score.
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Score Point 4

This response exhibits a command of narrative writing. Smooth
transitions between ideas add fluency to the well-organized storyline.

Although the events are evenly elaborated, the details are too general

to merit a higher score (mellow colors, the stone had gotten bigger,

very special).
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Score Point 4

This lengthy response has specific, elaborated details in the section
about the horse race (I bet over seven million dollars, Black lightning
flew in front). However, the section about the mother is very general
(she liked the color, she said she felt weird). The last section of the
narrative seems "tacked on," creating a lack of unity.
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5 = The response indicates a generally strong command of
namuMion.

Writing samples in this category:

have an opening and a closing. The responses relate to the topic
and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are
developed with appropriate and varied details. Some writers take
compositional risks and are, for the most part, successful.
Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.

demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There are
few, if any, errors in sentence construction.

have few errors in mechanics.
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---__ Score Point 5

This response has a single focus and is organized. The writer's
precise word choice provides vivid imagery (vile, rancid smell; moldy,
vinegary hairy eyeballs; fat sweaty blob of slime). The use of dialogue
to advance the storyline is a successful compositional risk. Although
there is a sense of completeness and unity, more development is needed
for a higher score.
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Score Point 5

This response progresses logically throughout and is tightly focused on
discovering the power of the stone. The sophisticated use of language
(spread the news, my words echoed) and the humorous and effective
closing are successful compositional risks. Repetition of simple
transitions (then, so) and lack of development prevent the response from
receiving a higher score.

3 3



6 ..----
The response indicates a strong command of narration.

Writing samples in this category:

have an effective opening and a closing that ties the piece
together. The responses relate to the topic and have a single
focus. They are well-developed, complete compositions that are
organized and progress logically from beginning to end. Many of
these writers take compositional risks resulting in highly
effective, vivid responses.

have very few, if any, errors in usage.

demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There will
be very few, if any, errors in sentence construction.

have very few, if any, errors in mechanics.
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Score Point 6

ri- %Ado-3y.

This response has a fairly sophisticated opening; it does not simply
reiterate the situation given in the prompt. It is tightly focused on
the drawing theme and is fully elaborated with varied and specific
details (razzle-dazzle-rose, drew a Tylenol jar, he would just erase
everything). The effective closing provides unity and completeness.
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Score Point 6

This well-developed, complete story is organized and progresses
logically from beginning to end. The writer uses sophisticated
techniques such as foreshadowing (if misused it could bring great
danger) and vivid imagery (many years etched on his wrinkled face). The
moral at the end of the story provides a particularly effective closing
which unifies the narrative.
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Score Point 6

This lengthy narrative is d well-controlled sequence of detailed,
specific events. The writer's well-chosen vocabulary (I was completely
immobilized but I was still conscious) and humor (we learned to speak
English from old radio programs) help to create a well-developed and
complete story.
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This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Your newspaper is asking people to write to them and explain what
animal makes the best pet. Write a letter to the paper telling
what animal you think would make a good pet and explain why.
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1 = The response indicates au Inadequate command of exposition.

Writing samples in this category:

may not have an opening and/or a closing. These papers are on
topic and demonstrate at least a minimal attempt to respond to the

topic by stating a subject or giving a list of subjects. Details

are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,

making them consistently difficult to follow. Others will relate

to the topic but will have an uncertain focus. In these papers the

reader has to infer what the focus is. The overriding
characteristic of many of these papers is a lack of control with

no sense of planning.

may have severe problems with usage. This includes problems in
tense formation, subject-verb agreement, pronoun usage and

agreement, and word choice.

may demonstrate an assortment of grammatically incorrect
sentences. Some statements may be either incoherent or
unintelligible.

may display severe errors in mechanics.

Xtrors smy interfere with cxemprehenzion.



GRADE 4 RXPOSITORY WRITING SCORE POINT 1
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Score Point 1

This response gives a topic (Malamutes) and provides a few general

details (fun to play with). The focus then shifts to the work involved

in racing the dogs. More specific details and more control are needed

for a higher score.
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GRADE 4

a.

EXPOSITORY WRITING SCORE POINT 1

? 414 _T/t& ,

-

° -1441_ 41,e,s.rud

Jitek

Score Point 1

This response exhibits an inadequate command of expository writing. The
writer gives a clear subject and a few general details (mom and dad love
her, can be your friend) but also includes several inappropriate details
about negative traits which do not support the choice of the goat as the
best pet (eats a ton, cries, mean).
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2 = The response indicates a limited command of exposition.

Writing samples in this category:

may not have an opening and/or a closing. There is a mixture of

general and specific details. They are presented with little, if
any, elaboration, producing a list-like response--highlight
papers. These responses will exhibit an attempt at organization.
In other words, there will be some evidence the writer attempted
to control the details. The responses relate to the topic, but in

some papers, the writer drifts away from the primary focus or
abruptly shifts focus. In other papers, there is a single focus,
but there are few, if any, transitions making it difficult to move
from idea to idea.

may display numerous errors in usage.

may demonstratb excessive monotony in syntax and/or rhetorical
modes. There may be numerous errors in sentence construction.

may display numerous serious errors in mechanics.

note: Irrors may interfere somewhat wlth comprehension.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2
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Score Point 2

This response presents some details which support the choice of the
Macaw as the best pet (beautifully colored, will get on your shoulder);
however, much of the information is descriptive (12 to 39 inches long,
eat nuts, seeds and fruit) and does not contribute to the expository
task.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2
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Score Point 2

This brief response has several reasons for the writer's choice of dogs
as the best pet. One reason is extended and specific (They also get
friendly sometimes and playful. When they they run afterget playful
you), but the others are general (they keep you company, they get cute).
More elaboration of the ideas would be necessary for a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2
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Score Point 2

This response presents a list of details, some general (they are cute
and cuddly) and some specific (they don't shed, good guard dogs), to
support the choice of a Dalmatian as the best pet. While the discourse
is sustained sufficiently to show a limited command of expository
writing, more specificity and some elaboration are necessary for a
higher score.

5 2
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3 = The response indicates a partial command of exposition .

Writing samples in this category:

may not have an opening and/or a closing. The responses relate to
the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse--they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be
sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses
or by a lack of transition between ideas or between clusters of
ideas.

may display a pattern of errors in usage.

may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be errors in sentence construction.

may display a pattern of errors in mechanics.

Xrrocrs may interfere with readability.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 3
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Score Point 3

This response has a single focus and is organized and controlled but
sparse, providing listy details (never howls at the moon, drinks out of
toilet, or meows uncontrollably). More elaboration or a more sustained
progression of ideas is necessary for a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE muff 3
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Score Point 3

This response has some specific and elaborated details (riding through a
field at breakneck speed, to carry knights in heavy armor). However,
there are interruptions in the logical progresnion of ideas because
details about the crossbred horse are interspel ed with details about
the shire and the thoroughbred. A stronger organiational strategy would
have contributed to a higher score.
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Score Point 3

This response presents some elaborated details to support the choice of

a parrot as the best pet, but it lacks transitions and is poorly
organized. The parrot's response to music is discussed in both the

second and fifth paragraphs. More control of the writing and a better
organizational strategy are necessary to demonstrate more than a partial

command of expository writing.
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4 = The response indicates a command of exposition.

Writing samples in this category:

generally will have an opening and a closing. The responses relate
to the topic. They have a single focus and are organized. There is
little, if any, difficulty moving from idea to idea. Ideas may
ramble somewhat and clusters of ideas may be loosely connected;
however, an overall progression is apparent. In 80MA papers,
development is uneven, consisting of elaborated ideas interspersed
with bare unelaborated details.

may display some errors in usage, but no consistent pattern is
apparent.

may demonstrate a generally correct sense of syntax. They avoid
excessive monotony in syntax and/or rhetorical modes. There way be
few errors in sentence construction.

may display some errors in mechanics, but these errors will not
constitute a consistent pattern.
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GRADE 4 EXPOSITORY WRITING SCORE Poarr 4
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Score Point 4

This response has a single focus (bats) and consists of loosely
connected clusters of ideas. The development is uneven because some
ideas are elaborated (sleep during the day, eat insects) while other
details are unelaborated (soft fur, quiet, don't have to go to the vet).
More even elaboration and smoother transitions between ideas are needed _
for a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 4
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Score Point 4

This response is organized and controlled, but the development is
uneven. Some ideas (small, not hard to look after) are unelaborated,
while others (loving, do not cost much) are elaborated with specific
details (rub on your legs, get them from the pound for free).
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GRADE 4 EXPOSITORY WRITIOG SCORE POIle 4
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Score Point 4

This higher level "4" response has a single focus (seagull) and is
organized and controlled. Some of the ideas (remind you of the seaside, -----
have to move) are developed with appropriate and varied detail (carry

away from the busy city, seagulls love fish). However, other ideas -----you
are bare (use the bathroom) or general (aren't that pretty, look nice).
More even develooment would contribute to a higher score.
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= The response indicates a generally strong command of

empcmition.

Writing samples in this category:

have an opening and a closing. The responses relate to the topic

and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are

developed with appropriate and varied details. Some writers take

compositional risks and are, for the most part, successful.

Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.

demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There are

few, if any, errors in sentence construction.

have few errors in mechanics.
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GRADE 4 EXPOSITORY WRITING SCORE POINT S
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Score Point 5

This response demonstrates a generally strong command of expository
writing. It is organized, fluent, and evenly developed. Each key idea is
elaborated with specific details (take a bullet for you, wear harnesses
on their bodies). The effective conclusion provides a sense of unity and
completeness. Smoother transitions and more development are needed for a
higher score.
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6 = The response indicates a strong command of exposition

Writing samples in this category:

have an effective opening and a closing that ties the piece
together. The responses relate to the topic and have a single
focus. They are well-developed, complete compositions that are
organized and progress logically from beginning to end. Many of
these writers take compositional risks resulting in highly
effective, vivid responses.

have very few, if any, errors in usage.

demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There will
be very few, if any, errors in sentence construction.

have very few, if any, errors in mechanics.
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Score Point 6

This response exhibits a strong command of expository writing. The
writer has developed each of the three key ideas (cost, care, fun) with
varied and specific details (cost less than one dollar, just sprinkle
the food, they chase each other all over). Comparing the goldfish to
cats and dogs is a successful compositional risk. In addition, the clear
organizational strategy and effective opening and closing provide
completeness and unity.
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This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Think about your favorite place to eat. This might be at a
restaurant, in your home, or at your school. Describe this place
so someone reading your paper will know what it is like. You
might want to include what it looks like, the sounds you hear
there, the smells, and how you feel when you are there.
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1 = The response indicates an inadequate command of description.

Writing samples in this category:

may not have an opening and/or a closing. These papers are on
topic and demonstrate at least a minimal attempt to respond to the
topic by stating a subject or giving a list of subjects. Details
are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,
making them consistently difficult to follow. Others will relate
to the topic but will have an uncertain focus. In these papers the
reader has to infer what the focus is. The overriding
characteristic of many of these papers is a lack of control with
no sense of planning.

may have severe problems with usage. This includes problems in
tense formation, subject-verb agreement, pronoun usage and
agreement, and word

may demonstrate an assortment of grammatically incorrect
sentences. Some statements may be either incoherent or
unintelligible.

may display severe errors in mechanics.

Vote: Brrors may interfere with oomomthemsion.



GRADE 4 DESCRIPTIVE WRITING SCORE POINT 1
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Score Point 1

This response shows an inadequate command of descriptive writing. This
essay is presented in the narrative mode with a few general details
which describe Pizza Hut (pretty outside, nice). The focus of the essay
shifts from Pizza Hut to Wendy's, causing confusion for the reader.
There is little sense of planning or strategy. In addition, the errors
interfere with comprehension.



GRADE 4 DESCRIPTIVE WRITING SCORE POLN'T
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Score Point 1

This response shows an inadequate command of descriptive writing. The
details are inappropriate and random (had to go to McDonald's, the coke
accident) and do not add to the description. The focus shifts between
the two subjects (Peter Piper Pizza and McDonald'a), resulting in
confusion for the reader. The paper is disorganized, difficult to
follow, and shows little sense of planning.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 1
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Score Point 1

Overall, this response shows an inadequate command of descriptive
writing. The paper drifts in and out of the narrative mode and only a
few descriptive details (games like Terminator and Hergy Ball,
comfortable benches) are presented. In addition, sentence formation and
punctuat on errors interfere with compre ens on.
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2 = The response indicates a limited command of description.

Writing samples in this category:

may not have an opening and/or a closiag. There is a mixture of

general and specific details.. They are presented with little, if
any, elaboration, producing a list-like response--highlight
papers. These responses will exhibit an attempt at organization.

In other words, there will be some evidence the writer attempted
to control the details. The responses relate to the topic, but in
some papers, the writer drifts away from the primary focus or
abruptly shifts focus. In other papers, there is a single focus,
but there are few, if any, transitions making it difficult to move
from idea to idea.

may display numerous errors in usage.

may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be numerous errors in sentence construction.

may display numerous serious errors in mechanics.

Note: Errors may interfere somewhat with comprebension.
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GRADE 4 DESCRIPTIVE WRITING SCORZ POINT 2
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Score Point 2

This response includes a mix of general details (I hear alot of people,
the grumbling of the desert bar) with some specifics (flat roof, it

smells like perfume). There is an attempt at organization, moving from
the outside to the inside of the restaurant, but some elaboration of the

features and more specific details are necessary for a higher score.
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GRADS 4 DESCRIPTIVE WRITING SCORE POINT 2
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Score Point 2

This response shows a limited command of descriptive writing. The
details are either general (good service, wonderful food) or list-like.
More specific details would be needed for a higher score.
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Score Point 2

This response begins with a list of specific details (I hear nintendo,
there is chicken and gravy), but the writer loses focus and drifts into
a narrative. This shift in focus and the need for more descriptive
elaboration combine to show a limited command of descriptive writing.
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3 = The response indicates a partial command of description.

Writino samples in this category:

may not have an opening and/or a closing. The responses relate to
the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse--they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be

sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses

or by a lack of transition between ideas or between clusters of

ideas.

may display a pattern of errors in usage.

may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be errors in sentence construction.

may display a pattern of errors in mechanics.

Mote: larrorn may interfere with readability.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 3
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Score Point 3

This response has some specific detail with elaboration (the
squares; colors were red, green, white; heard Mexican songs, including
mariachis). The piece follows a rudimentary organizational structure
needs additional elaborated detail to demonstrate more than a
c.pmmand of descriptive writing.

rug had

and
partial
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MADE 4 DESCRIPTIVE WRITING SCORE POINT 3
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Score Point 3

This response, which shows a partial command of descriptive writing, has
some clear, specific details with a little elaboration (Mexican dolls,
sombreros and blankets, hear pots and pans banging in the kitchen). The
organization of the piece is weak, however, with abrupt shifts between
ideas. The response needs more elaboration of details and a better
organizational plan to achieve a higher score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 3
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Score Point 3

This response, which shows a partial command of descriptive writing, has
some clear, specific details (Mexican music, smell the enchiladas, fish
tank). Some details (The waitress comes back and takes our order, our
food comes about eight minutes later) are general and could be used to
describe any restaurant. Although more specific details are added at the
end, a more consistently maintained organizational strategy is necessary
for a higher score.
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4 = The response indicates a command of description.

Writing samples in this category:

generally will have an opening and a closing. The responses relate

to the topic. They have a single focus and are organized. There is

little, if any, difficulty moving from idea to idea. Ideas may
ramble somewhat and clusters of ideas may be loosely connected;
however, an overall progression is apparent. In some papers,
development is uneven, consisting of elaborated ideas interspersed

with bare unelaborated details.

may display some errors in usage, but no consistent pattern is

apparent.

may demonstrate a generally correct sense of syntax. They avoid
excessive monotony in syntax and/or rhetorical modes. There may be

few errors in sentence construction.

may display some errors in mechanics, but these errors will not

constitute a consistent pattern.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 4
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Score Point 4

This response exhibits a command of descriptive writing. There are
specific details (it looks like a real cave with a waterfall, looks like
a pink castle) which are interspersed with unelaborated and general
ideas (a game room with many games). More even development and smoother
transitions between ideas are needed for a higher score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 4
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Score Point 4

This response exhibits a command of descriptive writing. There are
clear, specific details (hamburger patties sizzling on the grill, a
counter that surrounds the front of the kitchen), but the development is
uneven. Elaborated details are interspersed with general ideas (the menu
makes the food look good, I feel warm inside) . More effective
elaboration and stronger transitions between ideas are needed for a
higher score.
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Score Point 4

This response exhibits a command of descriptive writing. The writer's
strategy of describing a typical night at the restaurant, rather
the more visual aspects, provides effective organizational control.
response includes some specific details (I smell garlic bread; I
lovely Italian music), but more specific elaboration is required for
higher score.
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5 = The response indicates a generally strong command of
description.

Writing samples in this category:

have an opening and a closing. The responses relate to the topic
and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are
developed with appropriate and varied details. Some writers take
compositional risks and are, for the most part, successful.
Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.

demonstrate syntactic and verbal sophistication through an
effective variecy of sentences and/or rhetorical modes. There are
few, if any, errors in sentence construction.

have few errors in mechanics.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 5
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Score Point 5

This response exhibits a generally strong command of descriptive
writing. The focus is consistent and the ideas progress logically. Each
detail is developed with additional information (have great music, like
country, Rap). The writer has used effective transitions to add to the
fluency of the response. More development is necessary for a higher
score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 5
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Score Point 5

This response exhibits a generally strong command of descriptive
writing. The focus is consistent and the writer's strategy of taking the

reader on a visual tour of the restaurant provides an effective
organization. The writer provides specific descriptive details (Indian
red bricks, soft velvet padding), and the key ideas are developed with

appropriate and varied details. More vivid word choice and better
tranaitiona arp needed for a hiaher poore_
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6 = The response indicates a strong command of description.

Writing samples in this category:

have an effective opening and a closing that ties the piece
together. The responses relate to the topic and have a single

focus. They are well-developed, complete compositions that are

organized and progress logically from beginning to end. Many of

these writers take compositional risks resulting in highly

effective, vivid responses.

have very few, if any, errors in usage.

demonstrate syntactic and.verbal sophistication through an

effective variety of sentences and/or rhetorical modes. There will

be very few, if any, errors in sentence construction.

have very few, if any, errors in mechanics.
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Score Point 6

The writer of this detailed response exhibits a strong command of

descriptive writing. The response is well-developed and organized. It
progresses logically from beginning to end. The effective opening which

emphasizes the writer's love of Darryl's is reemphasized at the end and

gives the response a sense of unity and completeness.
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Score Point 6

This ia a thoroughly detailed response that is organized around a
sensory tour of the kitchen. The elaboration is well-developed and
specific with some vivid moments (the sound of timers ticking or
buzzing). The thoroughness of the elaboration and the specificity of the
word choice help this paper to achieve a "6."
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NEW MEXICO PORTFOLIO WRITING AcSESSMENT

SCORTOG GUIDE
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ANALYTIC SCORING GUIDELIILES

SENTENCE FORMATION

3. All sentences are complete and often varied in length and structure. The
paper reads smoothly from sentence to sentence. There are few run-ons or
fragments.

2. There is basically good sentence structure with occasional awkward or
confusing construtions. There may be several run-ons or fragments.

1. There are many problems with sentence structure. Simple sentence
patterns are used. Sentences are short, somewhat childlIke and
repetitious. Run-ons and fragments are common.

MECHANICS

3. Punctuation and capitalizatidn are consistently appropriate for grade
level. There are few or no spelling errors in words appropriate to grade
level.

2. Use of punctuation and capitalization ia adequate but will contain
certain errors. Several spelling mistakes may be present, or the same
mistake may be repeated.

1. Capitalization is erratic and basic punctuation is omitted or haphazard.
There are too many errors in mechanics which interfere with
communication.

WORD USA=

3 Vocabulary is carefully and imaginatively used. There are few or no
problems with subject-verb agreement, correct forms of verbs, selection
of pronouns, possessives, etc.

2. Vocabulary is acceptable in scope and appropriateness. Some difficulties
with agreement, verbs, pronouns, possessives, etc., may be manifest.

1. Vocabulary is quite limited; the essay evidences too many errors in
agreement, verb forms, pronoun choice, possessives, etc., which
interfere with communication.

DAVE:WPM/7T

3. Response is clearly elaborated, wall organized, detailed enough to
enhance clarity, follows from a main idea to a logical conclusion.

2. Details are clear and specific, but they may be unevenly elaborated or
poorly organized.

1. Few details are included in a very brief response. If present, details
are vague and sketchy.
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Pretend that you see a shiny, purple stone on your way to school.
As you pick it up, it begins to change into many different colors.
Write a story about what happens next.
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GRADE 4 - ANALYTICS
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SENTENCE FORMATION: 1

There are many sentence formation errors--run-ons and fragments. The
correct sentences are all very simplistic in structure.

MECHANICS: 1
The many capitalization errors in this response, some of which interfere
with communication, keep this paper a "1" in mechanics.

MORD USAGE: 1

Agreement errors are not that severe. However, vocabulary is limited,
repetitive, and vague. The response needs more specific word choice for

a higher score.
DEVELOPMENT: 1
Repetition of ideas in a response this brief keeps this paper a "1" in

development.
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SENTENCE FORMATION: 1

There are many sentence formation errors--run-one and fragments. The

correct sentences are all very simplistic in structure.

MECHANICS: 1

The many capitalization errors in this response keep this paper a "1" in

mechanics. Several spelling errors are present (verey, bakepack, tinis,

agen, Intil).
WCMD USAGE: 2
Vocabulary is acceptable in scope and appropriateness but not carefully

or imaginatively used.
DEVELOPMENT: 2
Details are clear and specific, but more elaboration is needed for a

higher score.
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SENTENCE FORMATION: 2

There is basically good sentence structure with occasional awkward
constructions.
MECHANICS: 2

Use of punctuation and capitalization is adequate for the fourth grade.
Several spelling errors are present, but the response is still eligible
for a "2" in mechanics.
WORD USAGE: 2

Vocabulary is acceptable in scope and appropriateness but not carefully
or imaginatively used.
DEVELOPMENT: 1

Details in this response are sketchy and more elaboration is needed for
a higher score.
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GRADE 4 - ARALYTICS
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SENTENCE FORMATION: 2
The variety in sentence structure compensates for the run-on sentences

in this response.
MICHAMICS: 2

Use of punctuation and capitalization
Several spelling errors are present
achieve a "2" in mechanics.
WORD USAGE: 2
Vocabulary is acceptable in scope and

or imaginatively used.
DAVELOFMANT: 2
Details are clear and specific, but
higher score.

is adequate for the fourth grade.

, but the response is enough to

appropriateness but not carefully

more elaboration is needed for a
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SENTENCE FORMATION: 3

Sentences are complete and varied in length and structure, and the

response reads fluently from sentence to sentence.
MECHANICS: 3
Punctuation and capitalization are consistently appropriate for the
fourth grade level. There is only one spelling error (someone who new).

WORD USAGE: 2
Vocabulary is acceptable in scope and appropriateness but not
Imaginatively used.
DEVELOPMENT: 2
Details are clear and specific, but more elaboration is needed for a
higher score.
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SANTENCE FORMATION: 3

Sentences are complete and varied in length and structure, and the
response reads fluently from sentence to sentence.
AMEMANICS: 3
Punctuation and capitalization are consistently appropriate for
the 4th grade level. The few spelling errors that exist are okay
for this lengthy response.
WORD USAGE: 3

Vocabulary
imagination,
verb tense.
DAVALOPMENT:

is carefully
echoed).

3

This response is organized, elaborated, and detailed to the "3"
level. The main idea follows logically from beginning to end.

and imaginatively used (flash,
Also there are no errors in agreement or
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