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Each module consists of a test of 80 objective questions, lasting 80 minutes, which require you to select the correct answer and
mark this on a computerised answer sheet.

Module 1 — Language and background to language learning and teaching: describing language and language skills; background
to language learning; background to language teaching.

Module 2 — Planning lessons and use of resources for language teaching: planning and preparing a lesson or sequence of
lessons; selection and use of resources and materials.

Module 3 — Managing the teaching and learning process: teachers’ and learners’ language in the classroom; classroom
management.

Results for TKT are described as being in one of four band scores, 1-4.

Band 1: Limited knowledge of TKT content areas;

Band 2: Basic, but systematic knowledge of TKT content areas;

Band 3: Breadth and depth of knowledge of TKT content areas;

Band 4: Extensive knowledge of TKT content areas.

There is no Pass/Fail. Every candidate receives a certificate for each module taken.

TKT results are issued from Cambridge University ESOL (through centres) approximately two weeks after receipt of answer
sheets by Cambridge ESOL.

Conclusion. Professional development should be based on curricular and instructional strategies that have a high probability
of affecting student learning—and, just as important, students’ ability to learn. Professional development should always address
identified gaps in student achievement. The content of professional development should center on subject matter, pedagogical
weaknesses within the organization, measurement of student performance, and inquiry regarding professional questions that are
relevant to the setting in which the professional development is delivered. By staying within this frame of reference, teacher
professional development can focus on real issues and avoid providing information that may not benefit the participants.

TKT can be taken at any stage in a teacher’s career and offers candidates a step in their professional development and enables
them to move on to higher-level teaching qualifications and access professional support materials such as journals about English
language teaching (ELT) (Showers et al., 1987) [9].

We know that teachers often teach they way they were taught. For this reason it is important to ensure that future teachers get
direct experience with innovative technology use and global learning early in their careers. We hope to transform our classrooms
and schools, by transforming the way teachers are trained.

My motto is «TRY, THINK, TALK,TRANSFORM».
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MOTIVATION AND EMOTIONAL MEMORY REQUIRED
FOR SECOND LANGUAGE ACQUISITION

Language is the principal medium for establishing religions, laws, moral conventions, «creatingy» culture etc. Besides, it
is the only medium for the enhancement of cultural experience and cross-cultural communication.

At this stage of our study motivation and emotional memory required for SLA are under study.

The theoretical bases: the topic includes disciplinary and interdisciplinary approaches to SLA, motivations, emotional
memory. During our research, we have turned to the theories developed by, Fadiga L., Brown D.H, S. Krashen, L. Vygotsky,
J. Schumman, Edelman etc.

We are inclined to creatively combine main concepts of the up mentioned theories in order to secure multisided, holistic
approach to the object under study.

Linguistic data: the examples are ranging from preschool to university levels.

The results of the analytic research allow us to assume that the learner appraises the teacher, the method, and the syl-
labus, as well as the target language, its speakers and the culture in which it is used based on his/her past experience and
cultural background. Besides these personal preferences there exist common basis for all the second language learners. The
best methods for second language teaching are those which are based on these common features and are flexible enough to
undergo certain changes depending on the learner’s characteristic features, needs, motivation, cultural background etc.

Key words: second language acquisition, motivation, emotional memory, types of learning.
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MOTHBAIIA I EMOIIIHHA I[TAM’Th, HEOBXI/IHI /I BABYEHHA /I[PYTI' Of MOBH

Moega ¢ ocnosnum 3ac000M 0151 6CMAHOBNIEHHS PENIIUHUX HOPM, MOPATLHUX KOHYENMI6, 3aKOHIB, «CMEOPEHHS) KYIbMmy-
pU, nepedaui 3HaHb yepes nokoriHHs i m.o. Kpivm mozo, 6ona € eounum 3acobom 0iist nepedaui KyibmypHo2o 00C8ioy i Midic-
KYIbMypHO20 CRINKYBAHHS.

Ha oanomy emani Hawio2o 00CiONCeH s 8 YeHMPI Y8acU 3HAXO0SMbC MOMUBAYIsL | eMOYIUHA Nam 'simb, HeOOXIOHI Ol
8UBUEHHS OPY20i MOBL.

Teopemuuna ocnosa: 30MICHEHO AHAI3 PI3HUX NIOX00I6 | MEOPIll, NPUCBIYEHUX MOMUBAM | eMOYIUHIU nam smi, wo Heoo-
XIOHI 0113 6u8ueHHs Opy20i Mo6u, abu 3abesnequmu 6a2amocmopoHHil, Yinichuil nioxio 00 06’ ’ekma docnioxcents. Y Oauiil
cmammi npedcmasineni meopii @adiea J1., bpayna /., Kpawena C., Buzomcokoeo JI., [llymanna J]., Edenvmana i inwux.

Mosnuii mamepian: po3enaoaromscs RPukIaou 6y008u MOGIEHHs | MEOPYOCHT MOBNIEHHS HA PI3HUX DIEHAX 080J00IHH:
MOB0I0 (3 OOUKIIBHO20 00 YHIBEPCUMEMCHKO20).

Pesynvmamu ananimuuno2o 00CuiodceHHs 003601510Mb NPUNYCIMUMU, WO YYeHb / CmyOeHm OYiHIOE 8uumers, Memoou
BUKIAOAHHSL, HABYAILHULL NPOYEC, A MAKOIC OpY2y MOBY, HOCII8 Yi€l MOBU I KyIbmypy, 6 AKill BOHA BUKOPUCIOBYEMbCSL HA NiO-
cmasi 11020 / it Munyn02o 00cgioy, KyabmypHoi cnaoujuHu.

Kpim yux ocodbucmux paxmopis, wo enausaroms Ha npoyec HAGYAHH, ICHYIOMb 3a2AbHi OCHOGU OISl 6CIX MUX, XMO
susuac opyey mosy. Kpawpumu memooamu euxiadanns Opyeoi Mogu € mi, sKi 6a3ylomvcs Ha Yux 3a2aibHux RPUHYUNGX i €
docume SHYYKUMU, W00 30IHCHUMU NeGHI 3MIHU 6 3ANeHCHOCMI 810 XapaKmepHux ocobausocmeti, nompeo, MOMueayii, Kyib-
mypHo20 ony i m.n. yuns.

Kniouogi cnosa: nasuanns opyeoi mogu, Momusayisi, emMoyitina nam samv, 6UOU HABYAHHS.

MOTHBAIIUA H DMOIIHOHA/IbHAA TAMATh, HEOBXO/[HMBIE JlVIA H3YYEHUA BTOPOI O A3bIKA

A3bIK A6NAEMCA OCHOBHBIM CPEOCBOM OISl YCIMAHOGLEHUS PENIe2UOHBIX HOPM, MOPATbHBIX KOHYENMOo8, 3aKOH08, «CO-
30aHUAY KYIbMYPbl, Nepedayu 3HaHull yepes nokaneHus u m.o. Kpome moeo, ona sensemcs eOUHCMEEHHbIM CPeOCME0OM O
nepeoauul KyibimypHo20 Onvlma u MelCKYIbNYPHO20 00UeHUsL.

Ha oannom smane nawte2o uccie008aHUs 8 YeHmpe GHUMAHUS HAX0O0SMCA MOMUBAYUS U IMOYUAHATbHAA NAMAmb Heoo-
X0OuMble 07151 U3yHeHUst BMopPo20 A3biKd.

Teopemuueckasn ocnosa: Ocywecmeién aHanu3 pasiuiyHelx NOOX0008 U Meopull, NOCEAUWEHHBIX MOMUBAM U IMOYUA-
HALHOU NAMAMU He0OX00UMbIX O/l UZYUEHUsL MOPO20 A3bIKA, Umobbl 0becneyuns MHO2OCMOPOHHULL, YeLOCMHbLIL NOOX00
K 00vexmy ucciedosanusi. B oannoii cmave npeocmasnenvt meopuu ®@aouea JI., bpayna J]., Kpawena C., Buzomckozo JI.,
LIymanna /1., Doenvmana u opyeux.

A3b1K0600 Mamepuan: paccmampudaiomcs npuMepbl peyecmpoeHis u peyemseopyecmed Ha PA3HbIX YPOGHAX 081A0EHU
SA3LIKOM (C QOUIKONIBHO20 00 YHUSEPCUMEMCKO20).

Pesynomamul ananumuyecko2o ucciedo8as NO360NAIM NPEONOI0ACUNb, YO YUEHUK/CIMYOeHN OyeHusaem yuumeis,
MemoObl Npenodasaniis, y4ebHbvlil npoyecc, a MaKdice Mopoil A3bIK, HOCUMeNell OAHHO20 A3bIKA U KVIbMYPY, 6 KOMOpPOll OHA
UCNONB3YeMCsl HA OCHOBAHUU €20/ee NPOULTIO20 ONbLNGA, KYIbIMYPHO20 HACIEOUS.

THomumo smux AuunbIxX GaKmopos, GIUAIOUUX HA NPOYECC OOYUEHUs, CYWeCm8yIon 00ujue 0CHOBbL OISl CeX U3VUATOUWUX
6mopotl A3bIK. JIyuuumu Memooamu npenooasanus. 6Mopoeo A3bIKA AGNAIOMCS Me, KOMopble OCHOBAHbI HA 3MUX 0OUUX
NPUHYUNAX U S6NAI0MCS OOCMAMOYHO 2UOKUMU, YMOObL NPOU3EECTNU ONPEVEeHHbIE USMEHEHUS 8 3AGUCUMOCHIU O XAPAK-
mepHbIX 0cobenHocmell, nompebHocmell, MOMUBayUlU, KyibmypHo2o QoHa u m.o. 06y4aemozo.

Knrouegnle cnosa: ooyuenue mopomy sa3viky, MOMusAyUsl, IMOYUAHAIbHASL RAMAMb, 6UObL OOVUCHUS.

Language is the principal medium for establishing religions, laws, moral conventions, «creating» culture etc. Besides, it is the
only medium for the enhancement of cultural experience and cross-cultural communication.

At this stage of our study motivation, types of learning and emotional memory required for SLA are under study.

The theoretical bases: the topic includes disciplinary and interdisciplinary approaches to SLA, motivations, emotional mem-
ory. The breadth of the holistic approach can be justified by the belief that in order to gain insight into phenomena as complex as
SLA is, one must study profoundly all the factors that determine the occurrence of SLA — the motives and the mechanisms of LA
that are put into work with the help of outer and inner stimuli, learning styles etc. During our research, we have turned to the theo-
ries developed by, L. Fadiga, D. H. Brown, S. Krashen, L. Vygotsky, Halliday, McKintosh and Stevens J. Schumman, Edelman etc.

We are inclined to creatively combine main concepts of the up mentioned theories in order to secure multisided, holistic ap-
proach to the object under study.

Linguistic data: the examples are ranging from preschool to university levels, (monolingual and multilingual learners of dif-
ferent nationalities).

Psychological experiments prove that the emotional factor is essential for language acquisition. It can’t be separated from the
motives that cause language learning. As L. S. Vygotsky [9, p. 136] states who separates cognition from affect he fails to explain
the reason for cognition.

Schumman speaks about another phenomenon, which is very important for language acquisition — somatic value («prefer-
ences and likes of an individual acquired in his/her lifetimey) [8, p. 278-287]. All these like and dislikes are derived from innate
homeostatic and sociostatic value systems. This value system extends through associations and experience and it is not inherited.
The social referencing between the learner and the teacher, the native speaker, native and second cultures and other social factors
promote the development of the learner’s value system.

Value-category memory [8, p. 278-287] or schematic emotional memory [8, p. 278-287] derives from past experience and
places value on the current correlation of the self and non-self signals.

This process can be viewed as a mechanism for stimulus appraisal that enables an individual to distinguish between the stimuli that
are important and those that are irrelevant. The next question is what criteria the organism uses to place value on the current world stimuli.

Schumman assumes that «emotional memory acts as a filter that appraises current stimuli according to novelty, pleasantness,
goal/need significance, coping mechanism and self and social image» [8, p. 278-287]. In other words, the environmental stimulus
situations are assessed according to the criteria such as whether they are novel, pleasant, enhancing of one’s goals or needs and
supportive of one’s self and social image. To this list, we would add another criteria — cultural background.

e.g. Inal, a first-year Arab student from Syria was studying English in the Department of Romance and Germanic Phi-
lology. He had two lecturers — one female and one male. After two months Inal took a written and oral exam. The topics he
had studied with his male lecturer were acquired better than the ones studied with his female lecturer. The head of the Or-
ganization of Arab Students in Armenia explained that Inal considered «shameful» to ask a female to explain the material
once again. «Men know more and bettery. In this case, we deal with the appraisal of the learning environment according
to the self/social image enhancement based on the principles of the native culture.
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The role of Value — Category Memory in mediating the correlation of Self and World Signals (Edelman) [8, p. 278-287].

These appraisal systems assign a value to current stimuli based on past experience and cultural background. Thus stimulus
situations are appraised according to the accrued history of an individual’s preferences and aversions and native culture. Apprais-
als or appraisals and their emotional responses lead to behaviors — both mental and motor — that produce language learning [8, p.
278-287]. In other words, they guide our learning and foster the long-term cognitive effect necessary to achieve high levels of
mastery or expertise or Sustained Deep Learning in Schumman’s terminology.

This type of learning is characterized as sustained because an extended period of time, often several years is required to achieve
it; it is characterized as deep because, when it is completed, the learner is seen as proficient or expert.

According to Schumman Sustained Deep Learning cannot be accounted for by cognition alone; it clearly has a strong emotional
and motivational component.

Affect — i.e. somatic value — guides cognition in learning and problem-solving in areas for which «we do not have innate
mechanisms» [8, p. 278-287]. It is also required in domains for which we have neural specializations such as the one we have for
social cognition. Such specializations facilitate learning whereas innate mechanisms make relevant learning inevitable. Sustained
Deep Learning is never inevitable and there for is highly dependent on affect, emotion, and motivation.

Components of Sustained Deep Learning (Schumman, 2007).

Robert Gagné [3, p. 308] identifies eight types of learning:

1. Signal learning — the individual learns to make a general response to a signal. This is the classical conditioned response of
Pavlov.

2. Stimulus-response learning — the learner acquires a precise response to a discriminated stimulus. What is learned is a con-
nection or, in Skinnerian terms, a discriminated operant, sometimes called an instrumental response.

3. Chaining — what is acquired is a chain of two or more stimulus-response connections.

4. Verbal association —verbal association is the learning of chains that are verbal.

5. Multiple discrimination — the individual learns to make a number of different identifying responses to many different stimuli,
which may resemble each other in physical appearance to a greater or lesser degree.

6. Concept learning — the learner acquires the ability to make a common response to a class of stimuli even though the indi-
vidual members of that class may differ widely from each other. The learner is able to make a response that identifies an entire
class of objects or events.

7. Principle learning — a principle is a chain of two or more concepts. It functions to organize behavior and experience.

8. Problem-solving — problem-solving is a kind of learning that requires the internal events usually referred to as «thinkingy.
Previously acquired concepts and principles are combined with a conscious focus on an unresolved or ambiguous set of events.

Signal learning generally occurs in the total language process. Human beings give emotional, cognitive, verbal or non-verbal
responses to language.

Stimulus-response learning is present in the acquisition of the sound system of a foreign language, in which «the learner’s
pronunciation becomes approximately native like through the process of conditioning, trail and error».
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" e.g. Armenian preschool children (5 — 6 years old) were learning to count in English. The most difficult number for
them was the number «three». They would either say [tri:] or [fri:]. The teacher asked the children to say «three trees».
At first, they would pronounce [tri: triz]. In the process of repetition, they gradually learned to pronounce correctly «three
treesy. 1 heard a conversation between four children, which gives the precise description of how they learned the correct
pronunciation:

e.g A: [tri: triz]

B: tm upuw) bu wumd: Mhwnp wubu [/t triz):

(Tol He npasunbro 2060puwtsb. [londicen ckazams [tri:triz].)

C: Bu wkug b wumd & /7 triz):

(Al max u 2o6opro, [tri: triz].)

D: Juwy, tpyniuy by upowy bp, [tri: triz):

(Ou, 6v1 06a ne npasvl, [tri: triz]).

These were the fist children in the group who learned to pronounce the word «threey.

Chaining is evident in the acquisition of phonological sequences and syntactic patterns.

e.g. A four years old child (Ann) is studying Russian with her mother. She has a dog. Her father says «huy-hudy»
[haf-haf] or «<hwdny [hafo] to refer to the dog. Her mother uses the word «eas-cagy in the same situation. While talking
about me with her father she says «Hamest, in the presence of her mother she uses says « Gamest». And to my question why
she calls me «Gamesty in the presence of her mother, she said: «Mama 2o6opum eas-2ag, a nana — «<hwd-hwd» [haf-haf],
suayum no-pyccku mot I'amecm, a no-apmancku mol «Hamesty. Y apman ecmo [h], a'y pycckux nemy.

While speaking about the fourth type — verbal association — Gagné differentiates verbal chains from non-verbal ones [4, p. 308].

e.g. Whenever the second year students do not learn to tell the text I say: «Shame on you. For the next lesson learn
the text by hearty. Once I noticed that one of the students was drawing during the lesson. I said: «Shame on you...». She
interrupted me and said: «But I have learned to tell the texty. They associated the expression «Shame on you» with «not
learning to tell the texty.

Multiple discrimination is particularly important for second language acquisition: for example, the learner acquires the ability
to choose the meaning of a polysemantic word, which will correspond to the context.

While speaking about concept learning, Gagné emphases the notion that language and cognition are interrelated [3, p. 308].
He assumes that rules of syntax, rules of conversation and rules of word-formation are linguistic concepts that have to be acquired

e.g. Whenever my students receive good mark [ say: « Well done. My congratulations, you have passed your test». When
they learned that one of their friends had got married they said: « Well done. My congratulations...»

Principle learning is involved in the formation of a linguistic system.

e.g. (The girl is three years old Armenian girl. She learns Russian).

Girl: Mot kykna kpacusblil.

Mother: Kyxkna kpacusas.

Girl:Mam, a nana kpacusblii unu Kpacueas?

Mother: Kpacugptii.

Girl:Hy 3nauum u Mosi KyKia Kpacusblit, OH nand.

(It is important to mention that there is no grammatical category of gender in Armenian.)

Problem-solving is also very important for second language acquisition. Solution to the problems concerning foreign language
involves the creative interaction of all eight types of learning.

The role of motivation in second language acquisition

In psychology it is commonly thought, that: «motivation is an inner drive, impulse or desire that moves one to particular actiony
[2, p. 152-180].

Ausubel [1, p. 1-14] singles out six desires or needs which undergird the construct of motivation:

1. the need for exploration

2. the need for manipulation

3. the need for activity, both mental and physical

4. the need for stimulation

5. the need for knowledge

6. the need for ego enhancement.

These categories mentioned above are relevant for second language acquisition.

e.g. most of the first year students, who were asked to write on the survey anonmously the reason they had entered the
faculty of Romance-Germanic Philology, wanted to learn a second language in order to «find a good job after graduating».
Here the need for security and the physical need works. Some of them wanted to learn English as «it is very fashionable to
study English and computers» and they wanted to be considered as one of «the educated peopley (a problem of identity).

H.Douglas Brown [2, p. 152-180] identifies three types of motivation: 1. Globa 2. Situation 3.Task-oriented.
All of them are required for second language acquisition.

e.g. A learner may possess high global motivation, but low ‘task’ motivation to carry on the written task or just on the
contrary — a person may be eager to do the task at that moment, but it may be the only task she will do as she does not need
to study a second language.

Robert Gardner and Wallace Lambert [5] have carried out one of the best-known studies of motivation in second language
learning. They differentiate between two types of motivation: 1. instrumental motivation 2. integrative motivation.

Instrumental motivation refers to the learner’s desire to acquire the second language for instrumental goals, for example fur-
thering a career, reading technical material (need for knowledge) etc.

Integrative motivation works when the learner wants to integrate with the culture of the second language group, for example,
immigrants.

Gardner [5] defines motivation as «the combination of effort plus desire to achieve the goal of learning the language plus favor-
able attitudes toward learning the language». He sees a motivated individual as one who has the desire to achieve a goal, who is
prepared to extend the effort to achieve that goal and who gains satisfaction from the task.

" The examples are ranging from preschool to university levels.



Cepist «Dinonoriunay. Bunyck 64 33

DESIRE TO LEARN THE LANGUAGE

ATTITUDE TOWARDS SLL
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The Stimulus — Appraisal basis for attitude and motivation (Gardner 1985).

The results of the analytic research allow us to assume that the learner appraises the teacher, the method, and the syllabus, as
well as the target language, its speakers and the culture in which it is used based on his/her past experience and cultural background.
As each person has her own value system, which she has developed during his lifetime, «each second learner is on a separate moti-
vational trajectory» [8, p. 278-287]. Besides these personal preferences there exist common basis for all the second language learn-
ers. The best methods for second language teaching are those which are based on these common features and are flexible enough
to undergo certain changes depending on the learner’s characteristic features, needs, motivation, cultural background etc. For a SL
teacher, it is very important to offer students topics, exercises which encourage their interest and increase their motivation. Besides
the new material needs to be based on already existing knowledge of a native language, second language, cultural peculiarities etc.
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1. M. Aniwenxo,

XmenvHuyvka symaHimapHo-nedazociuna akademis, M. XmeabHuybKuil

BUKOPUCTAHHSI EJJEKTPOHHOI HAB‘-IA.T[I;HQT IVIAT®OPMHU «LINGUA.SKILLS»
IIPU SMIIIAHOMY HABYAHHI AHIDIIMCBKOI MOBHU CTY/IEHTIB
Y HEJATI'OT'TYHOMY BHIIIOMY HABYAJIBHOMY 3AKJIAJI

Y ecmammi posensidacmoca nousimms «3miwane Haguanmay i 11020 OCHOGHI KOMROHeHmU. Ananizyiomvcs nepesazu i ne-
Q0JIIKU MOOeIi MEXHON02E] 3MIUAH020 HABYAHHS 8 NPOYeC] BUKIAOAHHS IHO3EMHOI MOBU, 0OIPYHMOBYEMbCA IT echekmusHicme
6 YMOBAX CyuacHoi ocgimu. A6mop 0ociodcye 00C8i0 BUKOPUCMAHS eleKmpOoHHOT Hasuanbhoi niameopmu LingvaSkills na
3AHAMMAX 3 AH2ITUCHKOT MOBU 68 NE0A202IYHOMY BUWOMY HABUANLHOMY 3AKIAOI.

Kniouosi cnoga: smiwane naguanns, camocminine HA84aHHs, CMAYiOHApHe HAGYAHHS, CRilbHe HABYANHS, eNeKMPONHA
HaguaibHa niamgopma.

HCII0/IB30BAHUE 3JIEKT. 'POHHOH IJIAT®OPMbI « LINGUA.SKILLS» ITPH CMEIHIIAHHOM OFYYEHHUH
AHTJTHHCKOMY A3bIKY CTYJJEHTOB B IIEJJAI'OTH9ECKOM BBICIIIEM YYEFHOM 3ABE/JEHUH

B cmamve paccmampusaemcs nonsimue «cMeulaHHoe o0yyeHue» u e2o OCHOBHble KONOHEHmMbl. AHATUSUPYIOMCS npeumy-
wecmaa u HedoCmamku Moo MeXHOI02UU CMEUAHHO20 0OYYeHIs 8 Npoyecce NPeno0aaHus UHOCMPAHHO2O0 S3bIKA, OOKA-
3v18a€MCA €€ IPHEKMUBHOCD 6 YCL0BUAX COBPEMEHHO20 00pa308aHus. A6mop ucciedyem onvim UcnOIb306AHUSL eNeKMPOH-
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