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Summary Narrative 

 

Letter Identification 

 The Letter Identification portion of the Marie Clay assessment determines what letters the 

student knows and can identify.   A list of letters, which includes every letter, both capital and 

lowercase, is set in front of the student.  The student is to identify the letters as the administrator 

points to them across the page, in a non-alphabetic order.   

 To introduce the task, the administrator sets the list of letters in front of the student and 

asks what they are (collectively) called and if they can find some that they know.  Then the 

administrator points to the letters one at a time, asking the student what each is called.  The 

administrator works across the page, starting at the top left, and may use blank note cards to 

block the rows of letters that are not in question.  If the student does not respond, the 

administrator can prompt the student by asking if he or she knows the name of the letter, the 

sound it makes, or a word that starts like the letter.  Also, if the student does not respond to the 

first letter, the administrator may start with the first letter of the student‟s name, and then go back 

to the initial starting point in the top left. 

 The scoring sheet has each letter followed by four columns—„A‟, „S‟, „Word‟, and „I.R.‟.  

A check is placed in the „A‟ column next to each letter when the student correctly identifies its 

alphabet name.  A check is placed in the „S‟ column when the student‟s response is a sound that 

the letter makes.  If a student provides a word that is started by the letter in question, then the 

word that the student said is placed in the „Word‟ column.  If the student answers incorrectly, the 

incorrect response is recorded in the „I.R.‟ column of the corresponding letter. 
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  The results of this portion of the assessment help to figure out the student‟s 

primary mode of identifying letters, which letters the child confuses, and letters that they do not 

yet know.  There are a total of fifty-four points, one for each letter on the test.  The number of 

letters the student correctly identifies by either calling it by its name, saying the sound it makes, 

or providing a word that starts with that letter, counts as a point toward the student‟s raw score.  

The student‟s raw score can then be used to discover his or her Stanine group using a Stanine 

chart.  Stanine groups range from one to nine (one, two, and three are below average; four, five, 

and six are average; seven, eight, and nine are above average). 

 The student‟s whose tests results which I am examining in this report, whom I will refer 

to as „Student A‟, received fifty-four points on Letter Identification.  This places him in the 

Stanine group of seven for this task.  According to the score sheet, Student A called the letter „q‟ 

as „p‟, but self-corrected himself and correctly identified the letter as „q‟ before continuing the 

test.  No other mistakes were made. 

 

Concepts About Print 

 The Concepts About Print task addresses a number of questions regarding reading and 

reading readiness skills and concepts.  These skills and concepts include: finding the front of the 

book; knowing the difference between a picture and text; reading from left to right and making a 

return sweep at the end of a line, pointing to each word as it is read; identifying the beginning 

and end of a story; acknowledging when print and pictures are upside-down, recognizing letters, 

words, and lines and the order in which they belong; and the roles that different punctuation 

marks make (period, comma, quotations).  Students are presented with a specially-designed book 
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and are asked questions by the administrator throughout the task.  Four different books have been 

developed for the purpose of this assessment. 

 This task contains twenty-four items that require a student response.  Like the Letter 

Identification task, the raw score the student receives on this test can be translated into a Stanine 

group number according to a specified Stanine chart.  The twenty-four specific concepts that are 

tested are explained while referencing Student A‟s performance. 

 Student A scored seventeen out of twenty-four possible points on this portion of the 

assessment, placing him in Stanine group five for this task.  Student A correctly identified the 

front of the book.  The student also identified where to start (text), which way to go (left to right, 

return sweep), and pointed to the text word-by-word while the administrator read the text aloud.  

He pointed to the beginning and end of the text when asked where the first and last parts of the 

story were.  When asked to point to the bottom of an inverted picture, he pointed to the bottom of 

the page (incorrect response).  Student A also seemed to be confused about inverted text, saying 

that it was “backwards”, but could not show how to read the lines or attempt to turn the book so 

that the print was right-side up.  He also did not mention anything when lines of text were in the 

correct order.  However, he did indicate, when asked, that two words were out of order and, in 

one instance out of two, that one word contained letters that were out of order.  Student A 

recognized that text on the left is read before text on the right.  He correctly identified the period 

but not the comma or quotation marks.  Student A correctly identified letters and words when 

asked, including reversible words („was‟ and „on‟).  Finally, the student identified one and two 

words, the first and last letter of a word, and a capital letter; however, he did not correctly 

identify one and two letters within the text. 
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Word Test 

 The Word Test section of the assessment has the student identify a sample of the most 

frequent words found in text.  The results indicate to what extent the student is familiar with 

common words and, along with the teacher‟s observations, determine the student‟s reading level.  

In the traditional Marie Clay Observation, the administrator chooses from one of three lists of 

fifteen words each for the student to identify.  A practice word can be used to show the student 

the process of the assessment.  Starting at the top of the page, the student reads each word, one at 

a time, as the administrator points to them.  A different series of words my be created to tailor to 

classroom instruction, in which the student is tested on. 

 The traditional Marie Clay Assessment is then scored out of fifteen points and a Stanine 

group can be determined based on student results.  Student A was given an alternative format of 

the test, which contained thirty words for the student to identify.  Student A correctly identified 

twenty-eight out of the thirty words.  He responded to „no‟ as „on‟ and „big‟ as „dig‟, two 

attempts that had close visual similarity.  These results do not have a chart available to determine 

a Stanine score. 

  

Writing Vocabulary 

 The Writing Vocabulary portion of the test asks the student to write down all of the 

words he or she knows.  The student is limited to a maximum of ten minutes.  This task is the 

most useful when it is administered the first two years of the student‟s formal schooling.  It 

provides the student with an opportunity to show what he or she knows about the world.  The 

results of this part of the assessment vary greatly; some students may not even be able to write 

their complete name, whereas others may write over forty different words. 
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 The administrator introduces the task by explaining to the student that they would like 

them to write all of the words they know.  They are then asked to write their name as their first 

word.  Then, the administrator may prompt the student to write down common words such as 

„the‟ or „is‟ if the child appears to be struggling to think of words.  It is important for the 

administrator to give enough time for the student to think about the words he or she knows. 

 This part of the assessment has no maximum score associated with it; however, a Stanine 

group can still be determined based on individual results.  One point is scored for each word.  

The word must be spelled correctly as the child indicates its oral pronunciation.  The child must 

also actually know the word and it should not count if it was taken from somewhere in the 

surrounding environment (for example, a poster on the wall) that the child would not have 

written down if it were absent.  The word can be counted if it is readable from right to left, only 

if the child wrote the word from right to left.  Also, each word is counted as a point, even if they 

are in the same word family or if they are derived from a series (look, looks, looking).  Capital 

letters are also acceptable and may be substituted for lower case letters. 

 Student A received a score of twenty-seven.  He initially wrote thirty-seven words, but 

ten of them were spelled incorrectly and were not included in his final score.  The majority of 

words spelled incorrectly had close visual similarity, such as „uq‟ (up), „com‟ (come), and 

„Bisball‟ (baseball).  His score places him in Stanine group three. 
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