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CHAPTER I

d

RICHARD MULCASTIR

Since little is kmown of Richard Mulcaster (1530-1611), the sub-
Jech of this raper, the following blography will ena the reader to
conneet hin with personages and events of the Time in whieh he lived.
o wos boyn in the old border towsr of Brackenhill Castle on the

River Liue, in Cuwmberland Countby, England,l of an snelent and honorsble

o
e
o

Pamily which for comburies had been of luportance on the Border.  Ac~
cording to an old podigree dreawn up in Quesn Ulizebeth's tire ond lkeph
inbact wbil 1887 there were two branches ol the family founded by a
Sir Willien Uolcasbre in the thirtesnth century, The older bravch died
cut in the third goneration but the youwnger branch headed by Richard,
the younger son of Sir William, prospersd throuwgh the centuries handing
dovm the old ideas and ideals wnbil the death of the last Richard

.y

a ey A
Hulcaster about 1808.

¥oturally those ideas and ideals, those of the gentry, influsnced
the lives of the wmembors of the Mulcaster family through the gencrabions

and especially that of their oubsbanding sixteenth cenbury membsr,
Sichard Mulcasbter, the educator, and often mede it hard for him %o ad-

Just himself to the conditions which surrounded him espeeially after he

T

V]

o o . . . « oo PO o x

R. He Quick, in appe to his ed. of Positions, by Richard
Tulecaster {London, 1888), p. 299,

&£
2 s e — -
"Fichard Mulecaster," D3, XXXIX, 275,

5Quick, oP. Gile, p. 300,
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was through force of circumstances compelled to eearn his livelihood as
headmaster of the school established by the up and coming burgers of the
Merchant Taylor's Guild.

His education made adjustment to the demands of the patrons of the
guild school difficult for him, for his father, Sir Richard, had seut
both his sons, Richerd snd James, to fton. 3Bten was, at thet time, con-
ducted by the great Udall, headmaster from 1634 to 1543, whose memory

is kept alive for us by Tusser in his Metrieal Autoblography, in waich

he gays of Udall:
Trom Pauls T went, To Bton sent,
To lsarn straight ways The lLatin phrase
Then fifty-three Stripes given to me,
At once I had,
for fault but smell, Or none at all,
It came to pass That besat I was,
See, Udall, ses! The mercy of thse
To me poor lad.?

It was here, probably, that Richard leorned to be such a sbtrict
disciplinarien and alsc developed the love of dramatic composition.

In 1548 Richard Mulcaster was elected from Bton to King's College
Cambridge, but for an unknown reason did not teke his degree from
Camabridge, going instead to Oxford, where in 1855 he was slected stu-
dent of Christ Church and in 1556 was "licensed to proceed in Arts," or
take his Haster's degree.5

Thile here he gained distinction for his knowledge of Eastern lit-~
erature, especially Hebrew, which caused Dugh Broughton, "the pgreat
English Rabbi," to give him ths title of “best Hebrew scholar of the

.

The very fact that he was a proficient linguist may seccount for
his emphasis on mental discipline and for the difficulties he later en-

countered in regard to discipline,

& . .
Ibld., Pe 300 SIbidc, Do 300, GIbido, fo 300 .
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Bscause of the activities of the "Reformers” the University lost
many of its resources, and for this reason many of 1ts studeuts hed to
beg for & living. On aceount of thoss uncertain conditions Richard
Mulcaster went from Christ's Church to London in 1558 to become =
school-master there. Of his life for the next three years nothing is
Imown except that he was evidently e very successiul Geacher because in
1561 he was chosen, at about the age of thirty-one, by the Herchant
Taylor's Guild as headmaster of the school which they were establishing
at St. lewrence Pountney Hill, between "Caning," now Cennon Street, and

pe

the Themes River.]

It was here on September 24, 15681, three years befors the birth of
Shakespeare, that Mulcaster began his life's work as headmaster and be-
gan to put inbo practice the prineciples which he advocated, and which
will be treated in chapters two and three of this paper.

The first headmestor of Herchant Tayloret! evidently hed difficul-
ties in adjusting himself to the social demands of his new position, as
it seems the members of the (ompany regarded him as one of thelr ser-
vants, and he, as an "Esquier born", thought himself a better man than
they. It is certain that meny of his successors, though aot of as an~
cient or honorable lineapge as he, would have grumbled et the terms im=-
posed upon him.e

The instructions given him by the guild are rather interesting.

e was to teach the children good literature and zood manners; he vas
te resign his position when orderad to do so but he ecould not leave his
position without giving a year's notice to the Governors of the Gulld;

he could not be absent more than twenty working days in the year. There

i 8
Ibid;-, P' 500: -Ibid .y pp. 300"301- ’
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were to be only two hundred and fifty boys in the school. These were to
be taught by the highmaster and two or three ushers. The school work be-
gan at seven o'clock both winter and summer and lasted until eleven; then
the children returned at one and remained until five. Holidays, except
those allowed by religion or from patriotic motives, were not permitted;
nor was play time allowed for either the teachers or the pupils, except
on Tuesday afternoons or Thursday forenocons and then only when no other
holiday fell within the week. The teachers were also to keep the pupils
from cock-fighting, temnis playing, riding or arguing in publiec, all of
which were considered foolish and a waste of time by the members of the
guild.s How like some of the patrons of the late nineteenth and early
twentieth century schools and even some of todey! What teacher today,
or even of an earlier period, would submit to such a regime as that
forced upon this philanthropic gentleman of the sixteenth century?
Muleaster and each of the teachers were paid & 10 for the year.
Mr. Hills, the Master of the company, added % 10 to Mulcaster's salary
out of his omm purse, but several years later, because of heavy expenses
with one of his children, he had to discontinue the grant. This led to
trouble and disagreement, for Mulcaster seemed to think the company
should continue the payment of the amount because he had rendered the
most excellent of services and because he had beem giving an additional
stipend to the senior usher out of his om salary. This request denied,
!ulm‘bor appealed to the Guild court and the court ordered him to seek
his rmdy.m He then petitioned humbly but without success; so resigned
his post in 1586, either quoting or inventing the expression, "Servus
fidelis perpetuus asinus." !

‘Mide, pe 501, °mid., pe 302. ‘lmbid., p. 301.
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Money, however, was not the only cause of his difficulties. Other
causes seem to have been his temper, his radical ideas, and especially
his pedegogical theories.

About the middle of his twenty-six years of service, in fact for
November 26, 1574, the following entry is found in the Minutes of the
courts

Mr. Richard Moncaster convented at this Courte to be admonished
of suche his contempt of the good orders made for the govermment of
the Grammar Schole founded by the Worshipful Company in St. Lawrence

Pountney's parrishe where he is now Scholemaister; And also of suche

his injurious and quarrellinge Speache as he used to the Visitors to
the said Schole at the last callinge thereof, refused to here his
fformer doing in that behalf recyted, willinge the seid Mr. Warden

and assistants to procede against him anperely or otherwise as they
listed so as he mighte have a copie of their decree.te

Mulcaster apparently decided thet it was more prudent to yield to
the demands of the members; at any rate, on December 14, 1574, he con~-
fessed before the court that he had spoken in anger and promised future
obedience.®

Four years later he seems to have been in high favor with the com-
pany because at the court held on April 29, 1679, an order was passed
by the company agreeing, in consideration of Mulcaster's "painful ser=-
vices for near twenty years," to provide for his wife if she survived
hime'* This was all the recognition his services ever received and he
left the service of the Guild in 1586 still at variance with the members.
They placed a counter cleim against him for & 50, then offered to waive
the claim if they received a receipt in full from Mulcaster. The guar-
rel was never made up and when in 1608, after he had lef't St. Paul's,
he applied to the Guild for a gratuity it was refused.’®

mIbidt’ Pe 301. lsI'bid., pe 301. 14Ib1do. Pe 302.
1vid., p. 302.
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In 1686, the year in which he lef't Merchant Taylors' school, he be-
came Sur-Master of S5t. Paul's, which position he held for several years;
was Vicar of Cranbrook, in Kent, in 1580; was made Prebendary of Sarum
April 29, 15694; and became Upper Master of St. Paul's in 1596 as succes~
sor of Richard Smith, vho was pensioned off because of poor eyesight and
general impoteney. Mulcaster then retired, about 1608, to Stanford
Rivers in Essex, of which he had been made Rector by Queen Elizabeth in
1598, but as he was High Master of 8t. Paul's for twelve years, from
1596 to 1608, he probably was non-resident at his living until 1608,

That he took up his abode at Stanford Rivers at this time is proved by
the fact that his wife, Katherine, to whom, according to the epitaph he
composed, he had been merried for fifty years, died there August 6, 1609,.°

Mulcaster himself died at Stanford Rivers on April 15, 1611, five
years before Shakespeere, who was more than thirty years younger than he.

Mulcaster, though an Eton boy and a student of Christ Church as has
been shown above, spent his life as a master of the two great day schools
of London, in which position he was naturelly concerned with the educa~
tion of the burgher class, though he himsell was of the gentry. This was
in direct contrast to his great contemporary, Ascham, who was interested
in the youth who were destined to become landowners, courtiers and dip-
lm.'bista.n

Though until just recently Mulcaster has been almost entirely for-
gotten, yet he lived on friendly terms with some of the great of his age.

Among these are Queen Elizabeth, Sir Fhilip Sidney, ard Edmund Spenser..®

m‘ﬁlﬁm. gmu %h Rose, ™Mulcaster™, in A New Gensral Blographiocal
onary, A, Pe . -

1Twpichard Muloaster," Camb. Histe of Enge Lit., X, pe 494.
18 Quick, op. cit., p. 303.
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Elizabeth, as we have seen, granted him a living near the end of her
reign and a few years befare his death, but he evidently had been long in
her faver as his dedication of his Positions to her is that of an old ac-
quaintance who is sure of a friendly reception, rather than that of a
m.n

He was a correspondent of Sir Philip Sidney and wrote to him in

Latin, although writing in latin was altogetler against Mulcaster's prin-
ciples as he was en advocate of the use of English by all the people.
His best chance of being remembered is the fact that he protested vigor-
ously ageinst the use of Latin and advised his learned countrymen to use
the vernacular in their mtingl.mﬂe endeavouwred to purify English both
written end spoken.

It was perhaps the Master's purism and strong advocacy of the mother
tongue which influenced the greatest of his pupils, Edmund Spenser, to
write imperishable verse in English.’

There are many proofs that Spenser waes a Mercheant Taylors' boy,
among which is the fact that at the head of Merchant Taylors' list of
selected boys who were to receive two yards of cloth at the funeral of
Robert Nowell, a generous London citizen who died in 1586, is the name
of Bdmund Spenser.>22

Also Spenser in the December eclogue of his Shepheerde's Kalendar

makes Colin say:

I was in thilke some looser yeares

le ybent to song and musicks mirth,
old shepherde, Wrenock was his mmgs

me by arte more cunning in the same.

for
de

b ik

191b3d., pe 308. 2Orbid., p. 305. 2lIbid., p. 305. 22Ibid., $05.

23m Spenser, The Complete Works of , ed. by R. Horris
(London, 1929), p. 484,
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It has been surmised that ™Wrenock" stands for some master at Kerchant
Taylors' School when Spenser was a boy there. One would naturally ex-
peet the reference to be to Mulcaster, the famous Head Master, but it is
difficult to twist "Wrenock™ out of Mulcaster unless it is spelled as
Mowneester which gives us the anagram "Mast. Wrenoc." That the neme was
sometimes spelled in this manuer is proved by the Queen's book of house-
hold expenses for March 18, 1573-4, where he is written as "Mr. Richard
ﬂmst&r.‘u

Thet Mulcaster's name wes spelled in various ways is proved by the
records of Merchant Taylors' Schoeol, where on November 26, 15674, his
neme appears as "Mr, Richard Moncaster" and on December 15 of the same
year as "Mr. Richard Muncaster." Beaumont and Fletcher in The Knight of
the Burning Pestle have the following: "iere you none of Master

Moncester's lchola:rs?'zs This confusion of spelling wes common to the
Elizabethan age, not in proper names alone but in nearly all worda.zs

Since Spemnser was & pupil of Mulcaster the problem of literary
diction and some part at least of its solution was probably brought to
his notice early in life by his schoclmaster, whose alert mind, original
methods, and literary interests must have left their impression on his
active mind. It is only natural to suppose that Mulcaster was actually
using the methodl-q.nd principles which he advocated in his Elementarie
long before Spenser lef't the Merchant Taylors' Sechool in 1!.569..27

The problem of orthography weighed heavily on Mulcaster, Spenser,

and many other poets and purists, both French and English. For these

240. C. Moore Smith, "Spenser and Muleaster,™ MLE, VIIT (1913), 368,

2

6
2550t 11, Scene i, 1. 25. Smith, ops cits, p. 366

27 Ibid., p. 368.
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artists in sound the relation of eye and ear was more perbinent to lite
[
erature than it might seem to us today.

Spenser received his education from a mester vho held views on the
nabure of the langusge, on the necessity of labour, Ireedom of use and
boldness ia the improvement of the mother tengue which were in sharp
conflict with those of the most feamoues Inglish educators of the period,
but which were idenbical with those of the Pleiade, end especially with

the Deffence et Illustration of Du Bellay. It was under this influonee

that Spenser translated the "Songe du Vieion" from Du Bellay's
g
Antiquities de Rome published in Voun der Hoodt's "Theatre."

Oae of the grealt personsges of the period with whom llulcaster was

probably not very friendly was Shakespesare. This is suggested by the
fact that Shelzespeare probebly had liulcaster in mind when he created

&0
Holofernses, the schoolmaster of love!'s Labour's Losb. Also, when

Armendo says, "I protest the schoolmaster is exceeding fantastical; too
s ) R ) A . . s ey . s
vein, too too vain, he is using an expression similar in the repeti-

tion of the adverb to many phrases in the Positions and the Blementarie.

Such repetition seems to have besn a tag of lulecaster's style.
Shakespeare evidontly had a contempt for the schoolmasters or
“pedants® of his time, He must curely have known Buleaster and have
sesn in him a typical schoolmaster and, since fulecaster wrote and pro-
duced plays in his schools, Shakespsere must also have sven in him a
strong rivel in the mroduction of Court enterteimments. In Hamlet

there is n dialogue between Hemlet and Rosencrantz which shows the

28
. L. Renwick, "iulcaster and Du Bellay," ULk, XVII (1918), p. 262.

9 30
Ihide, pe 287, Quick, ops cit., p. 504

Act ¥, 3Scone ii, l. 530.
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rivalry that existed about 1603 between the tragedians of the city and
“the boya.‘sz Holofernes is both a "pedant" and & court entertainer,
but in other ways he does not answer to Mulcaster, for he is & parish
schoolmaster and therefore teaches both boys and girls. Since Mulcaster
was a favorite at Court, Shakespeare would hardly dare do more than give
a suggestion of a resemblance.

Field, the successor of Burbage in Elizabethan tragedy, had been
educated by Mulcaster at the lMerchant Taylors' School, but was "taken"
by N. Giles as one of the Company of the Children of the Revels and
later joined Shakespeare's com];:an;.v."'r’5

That Mulcaster's pupils frequently performed masques, interludes
and the like before Elizabeth and the Court is shown from the records of
the "Accounts of the Revels at Court™ where the titles of the plays
given by the Children's Companies, namely the Choir Boys of St. Paul's,
Children of the Chapel Royal, the Schoolboys of Westminster or those of
Merchant Taylor's are li.sted..a"4 The titles of many of the plays acted
by the children's companies are very similar to those of Lyly.

On Shrove Tuesday of 1573, the Merchant Taylors' boys, under
Richard Mulcaster, made their first appearance at Court; in 1574 they

acted Timoclia at the sege of Thebes by Alexander. On Candlemas Day and

on Shrove Tuesday of the same year they enacted Percius and Anthaminis,

probably known later as Persus and Andromeda. On Shrove Tuesday of 1583

they performed Ariodanti and Genevora based on an episode in Orlando

Ftn-ioao.as

T II, Seene ii, 1l. 353-385.

S3uRichard Muloaster", Camb. Hist. of Eng. Lit., VI, p. 248.

41mid., V, pe 138. O1bid., p. 115.
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Accounts are given in the Chronicle History of the London Stage of

Court performances, from which it appears that nearly as many perform=
ances were given by the boys' companies as by the men.ss
The plays acted by St. Paul's Choir boys include the subjects of

Iphigenia, Alcmaeon, Scipio Africanus, and Pompey. It is also claimed

that Richard Mulcaster composed several, probably six, Latin plays for
St. Paul's boys, which have been lost. Often plays were acted to the
towns of the provinces, as there are in several places, especially
Southampton, records of payments made by the town authorities to the
master of the school for a tragedy.a?

Mulcaster seems to have taken part in preparing the pageant given
at Kenilworth, in honor of Queen Elizabeth, in 1575, as there are pre-
served some Latin verses which were prepared for the ocecasion and which
Gascoigne claims were written by Master R. Homcaster.se

Thus we see that Shakespeare and his contemporaries had every rea-
son to dislike and lampoon, if possible, the leading schoolmaster of the
day, who was so far in advance of his times as to be the advocate of
ideas which are today, four hundred years later, considered very moderm.

The most noted of Mulcaster's writings are: Positions, wherein

those primitive circumstances be examined, which are necessarie for the

Training up of Children, either for Skill in their Book or Health in

their Bodie and The First Part of the Elementarie, which entreateth

chefelie of the right Writing of our English tung. The second part of

the Elementarie never appeared so far as is known. His minor works are

36
F. Watson, English Grarmmar Schools to 1660: Their Curriculum
and Practice, canbéga, 1908, p. 324. o

%" vide, pe 324. ®"Richard Mulcaster," DNB, XXXIX, p. 276.
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Latin Verses which were prefixed to Bonet's Albearie; Ocland's Angelorum

Praelia and Eirenarchia and meny others, also Catechismus Paulinus, in

usun Scholae Paulinae Conscriptus, ad formam parvui illius Angelici

Catechismi gui pueris in Communi precum Angelicorum libro ediscendus

proponitur and his last work of importance, & poem on the death of Queen
Elizabeth entitled, In Mortem Serenissimae Reginae Elizabethae Naenia

Consolans which was later followed by an English version. Of these works
only the Positions, published in 1581, and the Elementarie in 1582, have
been re-edited and used to advantege. .

Though he was once a celebrated man, and the master of the great
English poet Edmund Spenser, Hulcgater has long been forgotten; but when
the history of education in England comes to be written, as it gradually
will be, the historian will find that few schoolmasters in the 1500's or

since were so enlightened as the first Head Master of Merchant Tuylors'.w

S9wpiohard Mulcaster," DNB, XXXIX, p. 276.

"OR. H. Quick, Essays on Educational Reformers (New York, 1892),
pe 101,
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CHAPTER I1I
THE EDUCATIONAL PRINCIFLES ADVANCED BY MULCASTER

The formal educational system of the anciente was slowly developed
through the ceaturies on the prineciples of paganism, with no idea of an
existence af'ter death or future reward or pmishment, Thus we find the
schools of Fagan Creece and Rome becoming so immoral as to be condemned
by their owm great philosophers. Then came the period of barbarian ine
vasions when the peoples of Hurope were so busy making history that edu=
cation and literature were considered to be of use only to the priests
whe were to be responsible for the liturgy and the recardes of both
Church and state., With the expansion of the purpose mnd power of the
Chrch, both religious and secular Imowledge became increasingly scces-
mmtos“nmdwmuﬂlm-l

To Christ's followers of the centuries preceding the Renaissence
this world wms not a lasting home but morely a temporary dwelling place
in which the soul was prepared f'or the future life end man learned teo
seok the things that were abowe. This brought about the elevation of
wong: over her estate in pegan eiviliszation. She was no longer a mere
chattel or slave of mm, which had been her status in the pagan civilie
zation of CGreece amd Rome, but his companion who shared his dignity de-
mwm.’ Harriage bocmme a holy union, a sacrament, and

lratrick J. MoCormick, History of Hducation, (Weshington, 1915),




iz,

motherhood wes blessed; children wers held to be the gifts of Gode. Thus
children were consgidered to be objects of Chrisi's especial dilection,
and wers held up by Hin as the embodlments of thab irmocence and purity
He desirved To sov in His fellowers. Farents were u:.rectly responsible

tor their treining in the imowledze sawd fear of the Lord.rt

Since Christ, the Periect Toacher, conld nov repasin on earth to

toncl mankind, He delegated the great office of tesching te those trained
for that purposc. AL first this lastrueticn was siwply of & moral and
religlous nature, bub in conseguence of the pagan envirowmment it was not
long tefore the Chureh bepun to previde for matter that wes not purely
relipious. The Church's acf:iv:r‘"** enbraced the heme as well as the Church

2.

and it was not until the discipline of the howme became lax and the domese
tic circle beecame iucapable of giving the moral training necessary for
the young, that the Chwreh undertook te provide for the whole elementary

-

training of the “*uuﬂ.gﬁE

Out of this movement grew the great Chureh and monastic schools
which were the guardians of the world's knowledge during the Middle Ages,
and winich produced some of the preatest scholars of all time.

Bobwesn the sixih and sixtoenth centuries a great movement called
"Scholasbicisn® was on foob in the schools and among the Schoolwen. This
movenent included the vwhole edueationsl theory produged in this wide
range of time, all institutions of learning, some of which have never

been surpassed, the inflvonece of which is st11l folt today. It produced

an army of edueabors whe were umited by 2 comuon nese and professions

w4

its represemtatives were practical {oachers and administrators of educe=-

tional institutions, writers on educational theory and practice and

STbid., pe 66+  FIbide, pe 69.
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possessors of a well-~defined systan of schoolss The height of the pow
riod was resched between the twolfth end Pourtcenth cemburies.
Scholasticism, like all greal wovesent s, had its pericd of declin
and deeny, brought about by the appliecation of an claborate systen of
reasouing to wworthy gquestions. It had served its purpose and pave woy
to & new wovendant, the Renalssance, wihld: came lnto existence rather sul-
denly, but ot as an wirclated sovepent. The Fonpissenee fowd tho odus
cabional world roady, a universily systen well ssteblished, ceaters of
lsarned man and socivtdeos, st an sondenic world prejared for the revive
al of a glariow past. The edvecaticnal aspect of the Henslssence shows

effoetively how mueh it oved Vo scholasticisn for Ibs impobus and how

o)
34

ties, which wore the chie? institutions of scholasticolsm .

Though the modern educationel sysbem is greetly indebted to ihe
Renaissance, yoi the Henaissance owes much to scholastieise boonuse the
Benaissance retained from scholasticion the sbrtantial and fundaentel
subjects, that is: philosophy, theclopy, bthe exact sclences, and leiters,
for all of which scholestlcisu sboods These subjects were divided into
thres groupss the trivium,in which wers studied the elwentary subjlecioww
gremmexr, rhetorie, and dialotics; the sceond group or quedrivium corro-
sponded to the ourriculum of Yuleasterts "Greuver? school and ineluded
avrithmetie, geowolry, astronomy, amd musie; the third division wes called
geismee proper and deelt with philosophy, theology, axd the other exsct
or pu‘ré mﬁﬁmas] Bad not the university, the groat institution of

scholasticiom, rede its distinecilve discipiinery cobribution, sibse-

5 N 3 '
v- Ibid .y ?pi 11’5“3-117. @ I’fziﬁ. s FPe 1294

quad

, Totvo tilliam, “Seven Liberal Arts,” in Catholie Eneyclopedis, I,
De T )




16.

guent educatiansl develoments would have been grestly reterded, il not
im@ossible.vg

As wo !mow, the Renaigsonce, within whieh ccourred the grost edu-
cabloned movement of the fowrbeermh and Lifteunth centuries, bepsn in
Italy and slowly moved sceross the continexnt to Baplend , where its in-
fluones was introduesd Pirst by Chawcer, viw visited Ttaly three Vines
and mey have been fowiliar with the writings of Pebrarch and Bovcacclos

Hgsanism was 2 sovenent wich ained to base every braanch of learn-
ing on the literature end culture of e¢lassical antiguity. | Buranists
bolieved that classical training alove could form a perfect man, and
thus the term caps to mean "study of the anciente™. In this movement
the uwnworldly came inbo conflict with the worldly, snd these new world-
1y ideas found their prototypes in the sncients who extolled the pleas~
wros of this Iife, the claims of individuality, literary art and fave,
and the beauby of natwre. Thus it broke away from theoleogy and the
Churd: to some extent, nnd the principle of free, sclentifie imguiry

zained growd. The welug of the ideal was grestly exaprersated by the

Scholastics, while the medleval oulture was as greatly wndervalued by
the humanists.

With the fall of Constantinople Tresk acholars were Torced inte
wostern Burope and thus opened te furcpean humenists the real sources
of anciert oulture which had before been used only in fragrents. This

caused classieal elegance to come ints the latin then in vse. The Ianet

that Latin and Croek ere inflected langueges cavgsed sitress to be

“lcGarmidk, ope oite, ppe 120-130.

8. o ‘ . . < - sa e
Klemens Loffler, "Hhemenisn®™ in Catholic Bnoyelopedia, VIX, p. 588.
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placed on their study &z a weans of nembal discipline ac well as for
their eclassical beauty.

Some preat humenists of the Hnglish Eenalsscnce were: ) the
Benodictine Willisw Selling and M compaaion, Willims Dedleys Thomas
Linpcre, & pupll of Selliag; John {..40191.«», Dean of Ste Panl¥sp ¥illiam
Iylys Sir Thosas Pore; Sir Thomas Slvoi; Roger Ascham; snd the realis~
tie hwmanist, Richard ¥ulcasters

When Henry VIII separated Baglund from the Catholie Chureh, he
brougkt about another educational revelution in Buplend. dne of his
first acts of reforn was the suppression of the smaller mouasteries, in
15436, when 378 houses were eclossd and their property confiscated. In &
I‘ew years the larger nonesteries and convenis were suppressed and with-
in & period of ten years he had suppressed BUD monusteries, 50 eolleges,
2300 free chapels, and 100 hospitele, thoreby diverting to tho povern-
nent & 150,000 which hed farmerly been used fer sducetion and chmrity. 10

Yeory litile of the money snd moperty cmﬁ‘isc atad fron the monag-

teries, churches and wrivate estatves by Henry VIII, his son Hdwerd VI,

1 and Flizabeth, wns ussd for educstionel purposes. Heny of the colleges,
m:r.ch had besn estebl ished during the Fonalssance, woere closed because
‘hha monastic sndowsents by which they were supported wers confisvsved,
nsm:! as & result, the nuwmber of students declined. OF the three huundred
Halls and schools vhich had been bullb in and abouy Oxford, all except
eight had been diszsolved and thelr povenves spuropriated Yo the Crown
under Hﬁnryau The inevitahle resﬁ t was that edma‘tiné ceased to be
adninistored exclusively by the Churceh and that seculer institutions,

such as the state and puilds, bopan to esteblisk schools.

Wecormick, op. oite, pa 226.  Llibid., pp. 226227,



Baventionel facilities For wonen, which bed besn so abhwndent, now
disappeared sntirely and remsined extinet for & long period. Both boys
and girles hed becn educabed by the nuns bofore the Relforpebion, and
BANYT & ,d'ii&%imgais%m-é churchmen owed his eerly edvesbien to bthe ‘zmt.z;s..lz

Thus we gee that the imediasbe effocis of the Heforzmabion were
disastrous to education and that the deterioretion was felt in ell
orades fron the Universiby dommward.

Rishop labimer bewselled the fect that the rise in rends sade it
inpossible for the yeowan to sead his son to sfclmu}.- vad that most of the
schonls vore closed with no provision pade for & subsiitute. That hed
been tekon from the abbeys, collspges snd chentries hed besn hesbowed
upon wiwordhy causes, that ig, wasied in riotous living and given ag
persongl gifts to favorites and courtessas, rathsy then uwped for the
seholars to whom it rightfully %:»alm‘zg;;ﬁd,w

Catholics were eompelled to go Lo the coxtinent for their sdwca-
tion and the three Znplish colleges, located ab Doual, Rome and
Valladolid, had for their object the traiming of the clergye. Hob undil
S%. Qmor wns founded nesr Calsis, Frauce, in 159E, by Father Hobert
. I R . s it
Pargsons, S.J., was there en Buplish colliegs for the laitye

Realism, s rosction from Humeanism, was the movement vﬁg‘i&h tended
to counberact the wlbtra-~literary aspoct of the huwenistic systen. fThe
devocion to literature as the basis of education caussd the work of the
schools Lo becons as foresl and unresl s they hed ever besn in the
olidor periods. This was ¢specially true as regards the cdueabics of
the e of affairs. %he first phece of Reelisn checked this extrene

movepent by recalling the real purposes of the study of the classics,

iz

It‘i(l g e 23%‘ lél‘b“iﬁlg, Bre 235"‘22gg 1&1}3%4, D 229;
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by keeping in view the practical ends of training, and by substituting

the study of ideas, training in judguent and power Tor literary or phi-

lologicel skill. The realists who reotained the humanliies as the con=-
. N . ‘ . 15 .
et of instruetion are hknown s Humanistic fealists. These were the

Prenchmen, Francois Rebelais (1465-1553) and Iichel Eyquem, Seigneur de

Hontaigne (1533-1592), end Richard livlcaster, the grest Inglish hunean-

ist of the pericd.m

faleneter wrote bwe books in whieh he

poet

As hes been stated belore,

advenced the theories of huwanisnm, which were prevalent smong the educea-~

»ﬁ‘

ars of France and were being introduced into Englend. Like all humarn-
ists he alned to hase the educstion of children on the litersturs and

culture of the anciants but not to the exclusion of the netive ablility

of the hild., He considered that education was nobt so nuch for the rich

as for the sle‘v@r.l?

The ouegbimes which were propounded by the educators of the period

Lo

wore: f[irst, should all ohiildren be sent {o school without restriction

of mwher; and second, how should this restriction be brought about if

18
found necessary?

uleaster very clearly mmswered these guestions by comparing the
countyyy to a natural bedy. He polated out thal if there is & defarmitby
or defset in the nabwal body, 1t is an eye-sore, and thet an illiterate
-ci“tizgm.z*};‘ has the seme offect on the body politie, and will in the end

destroy the stete. He also gays thab Loe many learned would be & burden

to the stabe, vhile too few would be equally demgerous, Ninds which are

lﬁ:{bidl’ Ha abl. lgijl(qc, B 251-260.

by
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13
L ) - . -
Richard Mulcasber, TFositl ons, london, 1UU8, ed. by H. ¥, Guick,
F s
po. Lota



33 -

fitted for lemrving should be trained without any speeisl regard for
their social position.

The srgwment advenced for the restriclion of the learned was reslly
vory gonsible. He claived that there wes a limited nwker of positions
to be £illed and thet if the number of &pplicents bhecame toe great, it
would be a dowble burden for the state baoouse they wuld be rosuing
about without any means of livelihooed. This wuld bresd evils to the
corpvmity and the sbato beeause they would be st exmity with good order
either through dosire o nzed. I the ill cones through the publie
negligonce, then the rubliec zust sorrect 1t by not pernitiing too many
to bo eduwated so that they beeooms disdainful of laboy, remain idle, and
full of coneeit becavse of their lmowlodge. If becauss of the desire of
the wealthy to edueabs their yowng there ure teoo pany sducabed, then

they deserve corroction ard punishment, end this wmust be done by the
state Tor ite owy protectl m».-’%

Ancother argimant &

inst letting all leamm was that wefore the
change of religion, the Church provided positions for nesrly sll. The
new religion ked not so meny offices and preferments. It wes te neo
purpose to allsge that when poople sew Lhet there wore not encugh pree
fornonte for all the nmumber of learpers would decresse. A8 loap as
there was hope of preferment, there wuld be thoss who would wish to be
edusated and thus the nunbor of situdents world Inerease instead of
diminish.

Recpuse naesgssry offiess must be f1lled by Hicse best fitted bo
£111 then, zot onough educabed persons would have o bad effect on the

state sud The general purposs of the stete would be destroyed. 4n ine

Y1vid., ppe 186-135.  PDvics, pp. 136-157.
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suf ficient mader to care for the needs of the state would result in
discontent and probable destruction of the stute.zl

Though Mulcaster would allow reading and writing to all yet he
would restrict higher education to those who were by natwre fitted for
it. His first method of restriction wes & natwal method, the result
of unavoidable circumstances. Not all were financially able to take
advantage of higher education. Some parents could not make a living
without the help of their echildren, and therefare, though they desired
to educate them, it was impossible for them to do so. Thus the parents
must needs be patient and think of some other way in whieh they could
help their children. Others had no schoel near them and, even though
there had been a school, were unable to pey the stipend, so had to
teach the children their own trade. Some children were either physi-
cally or mentally weak or defective and for this reason could not
attend tehnu-l.zz

If for any of the above reasons & child failed to learn to read
and write, his failure to do so was considered by Mulcaster to be la=-
mentable. Reading and writing were thought necessary to the child in
later life in order that he might learn his religion and intelligently
follow any trade in which he emgagod.zs

The child deprived by any of the above circumstances of higher
oducation should be directed to vocational training. The vocation of
the child, whether boy or girl, should be chosen according to natural
fitness and liking. If the child is placed in a position for which he

is wnfit, the result will be contrariness, disagreement with companions

2libid., pe 157« 22Ibid., ppe 145-144. 23Ibid., p. 159.



and sometimes disease of both body and mind. Therefore parents and
teachers should study the qualifications, likes and dislikes, and the
inelinations of the child before deciding what he should be trained to
dc.a‘

The second method proposed by Mulcaster to restrict the number who
sought higher education was by law, According to the law proposed,
echildren of socially inferior parents would be denied the privilege of
education, This discrimination, however, was not without some humane
reasons For if a person lmew that he was prevented by law from seeking
higher education, he would be contented and would not think himself
wronged, whereas, if he hed once sterted on the road to higher educa-
tion and then was stopped by social limitations, he would feel the re-
straint and became rebellious.’”

Though Mulcaster favored restriction of those who were to be more
highly educated, yet he proposed thet some provision be made for the
exceptionally talented ones, whether rich or poor, either by private or
public patronage, since they were evidently intended by God to be ser-
vents of the state and Church for the welfare of both.2® In answer to
those who might objeet to restriction by law, Muleaster replied that
God always had and always would provide enough educated persons to care
for the Church and state.:

Those who were capable of receiving higher education were to be
chosen not because of their social position, their wealth, ar their om
or their perents' wishes, but for their ability, which was usually

shown at the beginning or smetime during the elementary school periode

24 10ide, Pps 137-288s  20Ibid., pe 146,  “°Ibide, pe 146.
27 Ibide, ppe 145-146.
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Mulcaster describes the type of mind the child who lives in & mon-
archy should possess if he is to be selected for higher education: at a
young age he must be obedient to school arders and il he breasks them,
must take his punishment without anger or ill will., EHe must be gentle, I

Ln‘l courteous towards his compenions , must not wrangle, gquarrel ar com- Ii
I!}phin, but must help all and use persuasion on his companions rather /
than disturb the master or have his companions punished. Becsuse of
this good conduct he receives courtesy from his school fellows or else
punishes by challenge and combat those whe show him diumrtuy.as

If he has any special talent, he will be modest, orderly, and hume
ble about it and not be ambitious or seek mpur:lsom.zg

At home he will be obedient to his parents, courteous to servants,
and so dutiful that all will strive to see who can praise him most when
he is absent, cherish him most when he is present, and pray theat he may
advance rapidly and not die young. These qualities do not always show
until the child has finished the elementary and is ready for the gremmar
nhool.m

The choice of those who are to have higher education should be left
to the schoolmaster as he is the better judge of their ability. He
should not be too hasty in his judgment, however, because sametimes
children fail to learn through negligence rather than because they are
dull. When the master has determined the quality of the child's mind,
which he can easily do, then he may make his choice, but always with dve
consideration of the pupil and his parents, If the parents of the child
who finds it hard to learn are wealthy and want to keep the child in
school, then the master should have patience even though he Jmows that

a:b“.' PPe 150=151. mlbido. Pe 151. wlhid., Pe 161,
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the child will make 1istle wopress: bubt if the payents ave pooy, then

it is thoe pacter's duly to direect the child to some trade which will be
his portion in 1life, The bright child of poor pareats is bo be punished
if he fail through pepligence, beeouse imtolligence is a gift of God snd

; ; 31
sespeeially by the poors

Fal

should be appreciated and made use of,

Sinee the master cammot be absolubte in determinimp the disposal of

the children Lo be edueated, he must be the counselor of the peronts,
who should afber due deliberatiorn, follow his advies if pessiblo beesuse

a2
both have the welfere of the child &t hoarte

$

o

The relationship of the pesiter as Judce of the ¢hild's ability to

LR

loarn snd of the parents as followors of his advice sheould continue as
long as the child is uander mastership in school or tubtorship in cellepge.
During this time many cen be very well pleced, the trades supplied, and
those sent on to higher educetion whe are most cnpable of sdvanced
study.ugﬁ
The best fitted for premmar school eduesation are those of the midw
dle class. They ere neither so poor as to be aslwavs striving for a
livelihood and ready to sacrifice everyihing for money, nor so wealthy
o8 to make them waste time spd money in tov fest livisg while they pre-
tond to strive ai‘ter eduenbion., This, of ¢ Qurss%, eppties only to those

of the middle class who hove sudl

ielent inbelligence Yo melte upe of the
: B4
sducational epportunities offered thems
Vuleaster distinguishes primary and secondary proups smonz thuse

who are to enjoy higher sducaiion. Bince the prines or roler hoads the

nation, he must be oducated for his position and his educabisn bocwmmes

Sl1hid., pps 154-155.  CIbid., pe 155, “Cibide, pe 140

*1bid., p. 140,



of primary concern. oven though he s a prinve, he is like othor childe-

rov, heviag

sometimes o strong imtellect and body, somebimes & poor ime

tellect and a werk hody. Honebiwess he iz handsowe and sosetinus ugly.

In vepard Lo the tiws of beginn his education, what he is to lsarn,
obe,, e 18 as ouch & subjscet as ave hie own subjoecke. I his bedy
woak, it may bo strempihoned by the proper exsreise in 4he rame noanmer

as the body of the noorest of his

I the prince hns a oo nz will eunable

i, with pood advisnrs, to zovern well. Then vhen he is ready for dhe

grarzaar sonool, his rending should bo such as will make hinm hurz"ila, able

Lo deal mth Lhose about hin in & di_p lomabie o

mer, courteous to uli,

and yeligious. Wilitery training is necessery for bim, but he should

@%

i

not be war-lilke bocmuse If he is, he will brins griel o his ecounbry.

He should be an exarple for his people and wot a hindrance either bo
their spiritual or maberial prosperity.
The sons of nobles are to¢ be oducabed in sudh a mauner as will en-

able then to e of assistance 3o the prince i1n governing the sountry.

fhey nust hove not oaly the olenentary eduestion, bub that of the grame~
mer echool and the acandemy as well. They nust be tralned in polities,
diplonacy, menners, and mliairm.a?

Tho elorgy ard divines sre merbkers of the secondary group or Lro-
fecsionss They are the worthicst of this grouvp sines they have cherse
of souls, which are the princinle part of pen. They must be trained as
ministers of God to advance viriue, suppress vite, dencunce denth, and
proncunce lif'e; they pust be humble, vir‘!:xzm;s, and loyal both 4o Church

and giate. This training can be received by then only in the seademy

o » » . ‘ V Al V » . ” '
301 %5 PP 4,:2(}"221. smibicig-, Da 2l« 87 Ib &4, Dw 156,
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or wdversity which s organiszed for ihal purpoces

The lawyer is the sooond end the physician is the
the secoumdary groups Seeause of thelr positions, that of the lawver io
eep the peosce of eivil suclety, to meke wp quarrels, and dirset Justice;
that of the phycician to heal the body mpd sometimos vhe mind, thelr
training should be such as Yo cause the pesople Lo rgmember and requite
their honorables labor honorably employsd. This training is also to be
found only in the university. Thug, the thres menmbors of the professions
nmst have an acadanic eduecation whwther they come from the poor, midils,
or noble -clﬁssf*sg

Bub sinee the nobility eould not provide frow their owm mumbers suf-
ficient reinforcements for ®e lesrned professions, it booame nocessery

«

to extond professionnal training Yo the mest iuntellipent wenbers of the

lower classos.

\/ A& third prineciple of [ulouster's we that education shouléd be oxe
tended to pirls es well as o boys on the elemertary level, Ie hoartily
approved of the education of women and held Gueen Zlizabobh up to the
wonon of his time as an sxemple of whal educabion vould do for wowmen.

The education of men, accopding to ¥umleaster, wes potentislly unlimited,
bub that of women should be linited by the position they wers eies:‘&meu o

o obedience

£
l;d ¥

reing

[y

holde If thoy were to be married, then thoy nust be
ang all the gualities of a good wife amd mother; if they were to meke a
living, then they must learn a trade; if they were %o be an vraament o
shelr position and to soclely, then they muet be s oducased. Hove fow
ere desbined by God To conbrel tho govermmont cnd pust be eduerted to do

43

80, sirce the position calls for grect gifts mnd abilitiss. Thus we

.,Q {:b . . . o
3‘*33;_;;_(3., Bfe 202204«  O7Ibide, e 204<205, 218. %m., pa 174
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see that the adm,au'za of o wonan depended upon her peosition aud abllity.
Though some men pight want to deny women the right to educetiom,
Muleaster defends their right by saying that wen not enly ge the ad-
vantages provided fﬂr thelir owa wduecation, bub ‘abﬂsss‘ the education when
they receive it by not nwelking the mroper uwse of it. For this reasen
then, he says, no man should object to the edusalbion of woeen, though

wanen nay somebinos abuse thelr educablional privileges.

Tha four reasons sdvancsed rulosster for the edueation of girls
are thesesy CLirst, it is the cusbtom of the country to permit girls to be
aducnbed; seoond, it is a duty owed to them by their elders; third, their

own ability, given them by God, entitles them Yo an ‘educationy and fourth,

4k

an eduented woman has good offects on those around here

'Ha then procoods to expend these fowr polats in orders

In regard to custom he has this Yo say, thaut though nE Me Cuse
tom of the nation to educate women yel it has fallen into disuse to &
certoin exbent. He would siot permit them to afbend the greewmar schocl or
the wiversity, but they should be ellowed cducation secording o their
ablility and position. The girls of his land should be as well educated
as those of a similar stabtion on the continent. 5

Upon Doth parents and teachers develves the duly to edueate gipls,
for through zirls, grown ¢ womanhocod, is the English race propageted.
Henew it is for the 'bmefxt of the nation that the fublure mothers should
be trained in all thet is necessary and raf:maa.m

Women have a netural ability to lesrn. This ig the third reasoa for

educating themes It would be extremely wmatural to refuse developmont of

41 a2 R 43
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this latexk ability, The dovelomment of wonen 's ability to learn may
also ho considered as a compandnent of feod sivee He will domand an ac~
sount of the taleat given both soxes.

The excellent results obielued in sducating women Justifles its
IT it hed not been recommeonded by the ancients the results of education
as exemplified by Queen Hlizabebth end her court ladiss wouwld be reason
enough to prove that all women chould be educated gs muchk as Lheir clr-
cunstanves alloved.

Therefore, ecoording te Huleaster, the sume principles in regard
to the education of boys spplies Yo girls in that it depends on the de=
gire of the parents, thelr means, and the abiliby of the girls to learn.
Thelr mental ard physieal strengih or wesikness should be telen into
sonsideration, in the sanme mwower as thot of the boys, by those by whom

4%
they are to be educated.

Girls may attend either the pwblirs school in the elerenbary prades
or be taught privetely in the howe by & tencher of either sex.
Muleasler does not commit hineelf an the question of sending girls to
the public schools bubt leaves it to {he disereticn of their parents.

He also cleims thet women are bebtier bewchers in some resseots, bub

&8

that men are betber for cortaln gubjects.
Acecording to Muleaster, girls should atbend school, whether public

or private, unbtil they are sbout thirteen or fourtcen yosre of age, bub

nay be sent lomger by the parsnts if they arc ableo and want to gexd

" 45
et
48

Ibide, pps 161=171. %flbvi&.,. Ppe 171=174. éf%id., e 178.
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Girla were to beo taught reading, writing, and singing. They were
to learn to play on & musical instrument and receive physical training.
They were not to be taught geometry, and the other sciences or mathems-

tics, physies, or divinity, because they lacked not only the mental

Al

4

ability to loarn these subjects, but the stability to use them after
J.% 3, 50 3 . 3 e A 2, .
chey had learned then. Besides, to what practical use could they put
lmowledge of this kind?

tuleaster who so thoroughly disapproved of travel in fereign coua-

g 2 Pig)

tries for men, with the exception of merchants and soldiers, could hardly

b2 expected Lo approve of it for women, even though it was for the al-

leged purpose of completing their education. Since girls attended school

until they were thirteen or fourteen years of age, they would hardly ac-
. 5l

quire enough education to Justify sending them abroad.

In line with these principlss, Nulcaster proved his orliginality
elso in his ideas of the content of education. e differed with the ad~
vocates of the trivium and the guadrivius in several pointé, First, he
did not believe in the division of liberal and illiberal arts; second,
he believed in the development of the body, which wes iguored by the
medieval schools He also advocabted the study of subjeects vwhich would
appenl to the senses, end insisted that education be accordiang to nature,
that is, that it should secure the expression of the child's ideas and
not try %o repress them. He {ollowed the ideas of the wedieval school
by dividing his ideal school into three divisious, the slementery, the
grammar school, and the college or university. The subjects teought in

his school were the samoe ns those taught in the medioval schools with

the exception that the imstruction be in Inglish instead of Latin, the

850

ot

Thid., ppe 180-181. °1Ibid., p. 212.
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languege of the medieval school. lLatin and Greek would have been taught
in the graesmar school but not before. Hebrew should be taught in the
college.

Eduecators made the restriction that the languages should not be
taught for fear that having the benefit of eduecation, the child would
becane discontented with his condition and demend positions that were
above him. Some of the slightly learned failed to consider that educa-
't';ion would help them in their trades, but seemed to aspire to a higher
condition and thus caused trouble in the state.sz

In regard to the teaching of English in the schools, Hulcaster ad-
vocabed that the child be btaught the mother tomgue first as it was the
language in vhich he would conduct most of the effeirs of life; there-
fore, in his early years he should learn to read, write and speak it
correctly before he studied Latin, This made the study of English ex-
tond from the sixth to the twelfth years, after which Latin might be
introducéd if* the teacher thought advisable. Yore latin would thus ‘bé
learned between the ages of twslve amd sixteen than between seven and
seventeen in the ordinsry way. There would be the added advantage that
the child would not be tired and disgusted with lem'ning.ﬁs Iulcaster
concedes that English spelling and grammer are more difficult than the
Latin, but he prefers English because of this difficulty, which will
make the ehild wmore self-reliant and studious.r

The subjects to be taught in the elementary school, as planned by

Mulecaster, were reading, writing, drawing, music, and physical training.

521414, pp. 144-145,

53R. Ho Quick, Essays on IEducational Reformers, p. 97.

*fulcaster, op. cite, ppe 30-3l.




As writing is more difficult to learn than reading, because writing
rogquires strength of museles in the band, it should be teught after the
child had learned to read. This should be doune, so Mulcaster thought, in
spite of the Tact that writing was invented beflors reading. The child
should be taught to write plainly and rapidly. The master is not to stop
teaching writing until the child can write perfectly, because writing is
& greoat help to learning. The child who can reed and write well will
never have any diffieulty in learninpg. During the time the child is
learning to read and write, the master will be able to determine his capac-
ity te learn and decide whether the child will be capable of higher educa~
tion. These two subjects should be nade as pleasant as possible to the
lesrner because they are really the child's stock in trede and if he has
been punished or has had unpleasant assoclations with either of them, he
will not profit from them as he should.55

Drawing is related to writing, according to ¥ulcaster, and should be
taught during the same pericd, that is, while the museles and bones are
sof't and easily formed. During this time it is possible to determine
those who will be pood at drawing, becauvse those who show & freedom in
handling the pen or brusk will have an ability to write and draw well.
The purpose of beaching drawing is to enable the child, when grown o
manhood, to judge of the substaunce, form, mnd fashien of the articles
vihich he buys of eraft8menn56

As to the coloriug or painting of the drawings or psinting slone, it

&5

R . i . 5 7
is not recommended by Muleaster unless the child shows an unusual ability.
Es neither condemns nor recommends ib.

Pusic, as taught, is to be both vocal and instruental. Voeal is to

instrumental musie as reading is to writing. Both should be begun while

®O1bid., pp~ 31-32. CIbid., pp. 3¢-35. 57Ivid., p. 3.
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the child ig young so thalt the volce and the nmuscles will be sasily

trained. Siunging is supposed to be good for the body as well as the soul

4]
e
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s uged as a method of exercising the voecal cords and of causing
decp breathing. It affects the soul when used in Church or for devotional
purposes.58

Some are opposed to music because it is a waste of time and is irre-
ligiocus znd causes peoople to feel too much delight and pleasure. It is
just as sensible to forbid the use of music because of the abuse that some
make of it, as it ig bto forbid the use of food because some commit glube
toay, according to Mulcaster.sg

The child is to remasin in the clemenbary school until he can rsad 50
vell that the length of his reading lesson will not hinder his reading;
can write so well and so rapidly that he will delight in writing snd not
be frightened by the length of an assigmment; and can both sing and play
so bhat it will be a pleasure to himself and others. Vhen he can do all
of thege perfectly, then he is ready for the grammar school, where he is
to remain wuntil he has learned perfectly all the studies cffered there,.
Then i1 ho desires more education and his master thinks it adviseble end
his parents can afford it, he may go to the uwniversity, which he may at-~

»

tend wntil he is prepared for some profession or until his parent§ with=-
draW'him.GO

Muleaster promised to outline studies for the Grammsr School snd tThe
Univeorsity but feiled %o do so.

Ihxlcacter and his contemporaries recognized two kinds of education:
public and private. FPrivate sducation was preferred for girls, bult public

education should be allowed them if their parents desired.él

59Tnid., pe 38. °OIbid., pp. 260-261.

-
%®1pia., pp. 36-36.

611h1d., ppe. 185-182.



The jublic school was considered the best for Loys
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always be in a crowd, have eoupetition, end i

fore all. The boy should be peraitbed Lo asseciate with all kinds of

children because when he grows to meshood he will have Lo meet alil Minds

of meu. The public school obviously offers the best preparation for the
~

. - . 52
variety of adult experience.

Cowmaont or public educstion upder fair condifions will dewelop the

minds of even the dullest and will show forth the best guelities of the
brightest. In the common schocl the ehild finds thet the manpers of his

companions are brought from the home into the schiools. He should copy
those of the wmore refined, but often does the opposite out of perversity
or through hwsan weaknesse He will alse find there sonme very bad compan-
ions, whom he should shun; but be will findé more good, whon he should
conye He will realize thab in the world at large vice is punished and

. 6
virtus rowgrdods

Ivleaster noted thetl some parsnts objected Lo sending their children
to the cormon schools on the plea thalt they would take contagicus diseases.
His onswer wae that daintiss aud over feeding by Tond parents hed ruined,

xwaad.%

e also mainteined that the parents snd teachers should understand
sach other in the matter of diseirline, andé to facilitate this understand-~
ing he would have the magber print the rules of the school and have them
posted in 2 conspicuous plece vhore they may be easily seen end resd.
These laws were to leave as lithle uncertainty as possible in the minds

.

of elthor the parents or scholars.®

62 15 d 104 837p33.  wo. 184-169
Abide, Pe i04. 'Ibid., ppe 164=157. |
Onichard Iuleaster, Elenentarie, ed. by H. Iy Caﬁ}}&me. ' ( Léndon,  °
2 o v
1925), pe 278, SO AN
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>ast results the parents should be willing to work with
the school ia molding the child., To do this the parent must never side

- 1

with the ¢hild agninst the teacher, but if he is displeased with the mas-
ter he should come to him privetely and discuss the affair calmly and
fairly. If the child is punished for a fault in school, the same fault,
if committed in the home, is to be punished in the same mammer as atb
school thus impressing upon the child's mind the seriousness of the
ofi‘ence,66

As a general principle, Muleasber believed strongly in public educa-
tion, seeing in the common experience thus provided value even for the
prince.

To got the most out of common schools the parents, if able, should
hire a private tubor and send him to school with the child so that the
teacher of the school will give the best he is abls and the private tutor
will have something to strive for and imitate.ES?

Mulcaster summarizes his view of public and private schools by say-
ing that he considers the public school better because it mekes possible
o more open display of faults and thus a more effective correction. It
tends to implant virtue and learning more genuinely than the private

schoole

[#7]
3]

Critieizing private education Mulcaster polnted out its most serious

pa

limitations. First it meant denying the c¢hild & natural childhood in
company with other children. For private sducation meant training at
home under a tubeor, not, as it may mean btoday, education in a seslect
group in a privetely supported institution. Ibs second faultd is that it

is really not education, since it fails to tesch the individual how

66 Ibide, pp. 275-276. ©luulcaster, Fositions, pp. 190-181.

o
%81pid., p. 191.
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to live with others. To Mulcester education was decidedly a social pro-
cess.

His arguments against private education, as he understood it and as
it was practised, are as applicable today as in the sixteenth century.
Some parents gave their children private education to keep them from
mixing with the gemeral crowd. Beocause of the parents' own pride of rank
or purse they condemned their children to an unnatural life of solitude.
When privately educated the child is either alone or with two or three
members of his own family with the result that there is little if any
competition, but much playfulness or infinite weariness. The master is
not inspired to give his best to only two or three and therefore his
teaching and disolpline ase lax.>?

Of'ten the child who is tutored at home is not so well mennered or
thoughtful as the child who has had the advantage of common training.

If he is, it is due more of'ten to natural goodness or experience than to
training. Sometimes the child who 1s taught privately is bashful, and

uwacquainted with the prlctiolo of the simplest social customs not through
jgnorance of them but because of lack of opportunity to practice theme °

According to Mulcaster's theory every teacher should be trained to
give both physical and mental education to his students. The reasons for
this are: the teacher is in close contact with the child in the class
room and thus knows his physical condition and is therefore better able
to determine the kind and amount of exercise the child is eapable of
teking; then too the teacher who knows how to appreciate a well trained
mind in a strong body is not so likely to give an unbaleanced education to

his l‘hldmtton

71

®9Ibid., pe 188, "OIbid., pe 187« ‘Ibid., pp. 124-126, 252.
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Another plan of Mulcasterts whish leter develeped wus that sll wiw

wore studying one subject, such as mathenetles, were to be pleocsd in one
collegs and if possible in one building, bub it would be permissible, if

&

aecessary, te place those of the sawe ape in one building. He claimed
that this collecting of students with liks interests into compact pgroups
would facilitabe teaching, do away with disciplinery problems, snd male
better scholars. It would alsoe he less expsusive both to the sbudenis
gnd to the state and rosult in better schools.

Halcaster would divide the teachers inbo three classes: ©Uthese are
the "Blementaris,™ or those who teach the first principles; the
"orarmeatical,™ or the teachers of the lenpguages; and the “Acedewicall,”

) 72
or the readers, those who tubor the young in the universities. He does
not treat of the wniversity tescher but only of those of the Llementarie
and Graamar thools.73
Since the best Le&chers will not teaeh invthea glenentery grades bo=

cause of the low salary, poor living conditions, lack of respesct, and the

very hard work invelved in conducting these classes, poorly prepared
teachers are omployed. The elowentary classes are often over crowded and
poorly grouped so thet ths inexperiences and poorly itrained teschor
working under these handicaps is wmsble o Leuch as he should. The

&

mbural result of these conditions is that the children go into The grasm-
mar school mmprepsred for the work expected of them, fzil to de as much
as they should, and cause trouble for their perente and teschers by their

misconduct and failure, brought sbout by their inability to apply a poorly

T4
trained nind to diffieunlt wrlke.

T2153d., e 285.  (OIbide, pe 255 FIbid., pe 256.
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ALl of this ecould be avoided if, mccording to

vleaster, tho salery

or as Lo eaxlls it Yrewapd™ wes sufficlent To cavse those who are reslly

the elemenbary grades.

ciont in school worz Lo cugege
To gebt ww best teachers in the lower grades the following conditiocus

should provaill ia the school systenms [irst, the salery should be the

est Lo the teacher vho has the lowest class beenuse his work is the

lwrdusty second, the least number of ¢hildrem should be glaced in the
lowast {orn since they are the most helpless of the schicol groups and sre
therelors more depandont on the teasher for their bnowledge. 4As the
children advance in huowledge the muwnber in bhe groups would be increased
&ud the teacher's salary doecreased siuee the children learn more easily
and tho work is no¥ so hard on the fenchers. The teacher's salary should

1@ is renderiag s very

3.

glways be wore than sufficliewt feor his needs sines

el

great scrvice bo Lhe stebe, the commmity sud the psrenis.

tleastor claing thal sines there are colleges Tor the study of
philosoghy, lww, divizdly snd medicine there should also be coliscges for

3

trainlny toachers. e rocoguises the facet that there will be aiff

£i 3

Lienlty
in convineing the public et large of the neocessity for sueh o collsge.
He zives fowr reasons why this tyse ol college showld be establishe

B

firgt, the teacher is indiresctly vesponsible for the welfare of the si
since the subject wakes or mers the siate; second, this type of collepe
through lmproving the teachsrs would improve the scholars and thus bene~

£i36 the majorivy; third, it is necessary for the professiony end fourth,

tegohlng may bo fevorably compared To the odher professions in the need

for languags, for Judgment, for skill in training, and for variety in
'3 - A - - ?
professionsl aetivibies.

?5&3.1.@:: Pe 253,  'OIbid., p. 254
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Af'ter the college is established it would prove & good nursery for
schoolmasters and would assure those sent from it of a good position and
reassure those who hire them., The result would be that if good teachers

are well provided for there will be good t'.ezau:she:t's."?8

Since this college was to lMulcaster only a remote possibility, he
proceeded to provide for his day by advocating the choosing of the best
teachers then available and requiring them to bring testimony of their
good behavior and permitting them to teach only in certain schools ac=-
cording to the amount of learning they possessed. The reason for this
restriction in teaching was that some when licensed for general instruc-
tion overreached themselves and attempted too much, though they did well
enough if restricted to certain aubjects."g

Thus we find that Mulcaster approved of teacher training schools,
specialization of teachers in certain fields of instruction, and the
licensing of teachers for the practice of their profession in the same
mamer as the other professionse.

Certain teachers are better adapted to teach the lower grades than
others and because of this ability should receive sufficient training in
this division of school worke The master should know Latin, Greek and
Hebrew though these languages are not to be required; he must be able to
understend his writer and .to read false prints and uncertain dictionaries,
He must have a lknowledge of the best grammars and be able to give notes
to the older scholars, but he must not make note-taking a burden to them.
He must take pains with his teaching, have constancy in face of discour-
agement, discretion to judge circumstances, ability to delight in his

successes, however small, be able to encourage a child and to regard him

781'b1d., Pe 2554 ?gIbid.' ps 255,



as 4 probable geniuvs, or et least find something good in him, and he must
be wbls sbout his owa guslifications and abilitises. Very little can be
done in tesehing soxcert by those who Inow the most and get pleasure from
vhat they do. Iulsesber after listing all of these requirements and
gualifications bewailed the fact thet very few pood teachers were found
in tho schools, 0

As the schools were then condueted; according to Muleaster, they
wore sinply a means which lsad %o the other professions; and because many
lesrnoad men left the teaching field for the profession of law, diviniby,
or wedicline, insufficient provisien was made for schools and tesching was
zade o side line for many;m

Mulcaster pave cerbtain rules for the teaching of practically all
subjechs, buh he wey especially definite on teeching of the Englieh lan-
ghage ond spelling. The reason for this is obvious. He was the out-
standing sdvocate of the use of Eaglish in 811 the affeirs of life by all
Paglishmen. Since the use of English for purposes of scholership was
purely experinentel ard Eoglish wes being used by the common people in
their daily 1life, it wms necessary to formulete a system of spelling and
orgenize rules of grammer. He treats of this inm his _‘_f_‘_‘.}gmentari.gs s which
ho plumed to deal ®™with the right writing of our Epglish tung." This

was the moet extensive ond important trestis

a
o3
5

#}ish spelling in the
sixteonth century. Hiv preet virtue is his moderatiom. He saw that it
vmas impessible to meke Enpglish phonetic; so he compromised hetweon the
ideal and the practiecal. IHs did not think that spelling could sver ver-
fectly represent sound because the differences between one sound and

another were often too subtle. The same letter wme, and still is, used

801vid,, pp. 235-236. ©lInid., pp. 235, 248.
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to represent different sounds, a fact which, according to Mulcaster, was
mvoida.blo.az Another difficulty was that the pronunciation constantly
changed. He therefore based his reform of speaking and writing upon cus-
tom and usage, not on the custom of the ignorant but on that of the more
educated. Customs camnot be suddenly or entirely changed but may be
modified by patient effort on the part of the educators. He did not ig-
nore sound but insisted that not too much attention should be paid to it.
He claimed that we must use common sense and not try to substitute a new
system but gradually modify the old one. The educational reformer, ac=-
cording to Mulcaster, should look for general goodness in usage, not per-
fection in detail; and for ease and convenience in writing, not a set law
or system which would probably be cumbersome end hard to i‘ollom.88

His aims generally were to get rid of superfluous letters, but not
to omit necessary letters. Consonants were to e doubled where they
belong to separate syllables, but seldom at the end of words. He
pointed out that final "e™ usually indicated a preceding long vowel. He
was really much more interested in consistent spelling than he was in
phonetic spelling. The spelling whether adopted by an individual or by
the people at large should alweys be consistent. Mulcaster himself

followed this prineiple strictly in both his Fositions and his

Elementarie.

In the Elementarie he listed about 7000 of the ¢commonest words and
gave their recammended spelling; and though this spelling was not always
adopted, yet it helped to standardize a large number of current spellings,

justifying them and leading to the consistent use of thems®™

Bzﬂbert C. Baugh, A History of the English Language, New York, 1935,
Pps» 255, 259,

831vid., pp. 269-260. O%*Ibid., p. 261.
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This general table of words was to be used for the following pur-
poses: first, to confirm the rules of séelling lgid down by Hulcasber;
second, %o perfect proportion of words; third, to show the borrowed
words; fourth, to show the relationship between the rulss and words as
applied to particular words and the arranging of words in order; end
fifth, to help the ignorant man who could not judge of scunds in his
spelling and to aid the learned man when suddenly in need of a cerrect
word or spelling.as In other words it served much the same purpose as
our present day dictionaries, The child in school, in fact, everybody,
was to be taught how to use this general table of words to the nanifest
improvement of the fnglish language oral and written. ¥e would have
added other words but he considered that all others whether not listed
or invented would conform to the rules laid down.

>( For the gnidance of those who would use his table he gavs the

following directions: The words are listed according to alphabetical
ardor. Hotes occur where considered necessary in order that the table
of words and rules might agree. The accent is placed over vewels and
consonants where necessary for pronuncietion. Foreign derivation is in-
dicated, as is the general custom. Foreign words are given as such,
then eny chenpe in spelling or promumcistion which Bnglish custom had
established is slf'm:\r."ﬂ.@'{3

If words ere introduced into English writing, that is, if foreign
words are incorporated or translated or words are newly coined, they
should be used in the proper place and manner, fitting smoothly into the

Y

. . . 2 - N - P s <
sentence without belraying either thelr foreign oripin or their newness.

®Spichard Mulecaster, Elementarie, pp. 1865-187. COIbid., p. 185.

8 nvid., p. 287,
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Yuleaster gives as a reason for this thabt those vho are learned =will
not be hindered in the use of & word while the ignorsnt would make wroung
use of it. He cites his own writings os an example of correct Imglish
and as nodels for obthers to fellow.

Muleaster claimg that there is no language betber tham'the English
in which to conduclt arguments; snd though we do use meny foreign terms in
argunent this praciico is no nore prevelent in our language then in forsipn
languages. Thus it is all right to treat in English metters which concern

&8
Bngland .

The English language has many qualities, among which are commouness
for every man, besuby for the learned and bravery for the bold. It is
able Lo assimmilate borrowed words for those whe dgsire to borrow.

In the elementary school Mulcaster distinguished five areas of in-~
struction: physical, menbtal, vocationel, social, and religious. He

treated of the physical and mental groups mors fully than of the other

threo.

5

His dofinition of exercise, his nang for the physicel ares of in-
2 o

struction, was "a vehement, and a voluanterie stirring of ones body, which
altoreth the breathing, whose ende is to mainteine heaslth, and to bring
the bodie bo a verie good habit.“ﬁg It was devised for several purposzes;
sither for paies and pastime, for war and service, or for health and the
. o qap,. S0
lengbhening of life.
Exereises practiced as games strained the body too much and thus

woakensd 1t before its time, while those practiced for health were not of

such a nabure a5 Lo give the man the endurance neccssary for & soldier;

3 ST

blibid., Pps AT4=275, baﬁichard fulcaster, Positicns, p. S3.
90, .

O1pid., pe 51.
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thus the three divisions of oxcrniu.gl

Mulecaster does not approve so much of the martial and the game type
of exercise as he does of that which is engaged in for the heelth of the
body. Even this must be taken in moderation and under proper conditions.
Mulocaster divides exercises into two groups, those to be practised out of
doors and those far indoors, so that the weather will not prevent the
child petting the proper amount of exercise.

The exercises to be practised indoors are: loud spesking, singing,
loud reading, talking, laughing, weeping, holding the breath, dancing,
wrestling, fencing, and scourging the top. Some of these indoor exercises
do not appeal to us as being real exercises but as outlets for aroused
emotions, especially talking, laughing, weeping, and the holding of the
breath. The gemes or exercises for outdoors are: walking, running,
leaping, swimming, riding, hunting, shooting, and playing ‘mJ.l.98

Mulcaster begins in arder with the first, loud speaking, and proceeds
to give very minute instructions for teaching each of the exercises. He
gives the benefits which they are supposed to bestow on the body and the
harm they infliet if they are engaged in too long or too strenuously.

Most of the supposed benefits of both the indoor and outdoor exer-
cises have been found by medical authorities of today to be purely
imaginary, as is true also of much of the harm whick has been ascribed to
them by Mulcaster and his contemporaries.

Gymnastios, as they are called today, were very highly recommended
by Mulcaster. They included dancing, wrestling, fencing, stec., and every
child was required to engage in some of them according to his physical
condition. If his body were strong, then he should engege in the more

1bids, pe 52 2Ibid., p. 54.
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vigorous exercises; but if his body were week, then he should take light
exercise until his body was strong enough to endure the more wvigorous
exercises. If the child was neither purely siek nor purely well his ex-
ercise should be pleasant and gentle suéh as will warm the body yet not
tire i't-.%

After treoating of these matters Ilulcaster proeseds to give the time
and place in which the child should exercise.

Ho divides the time into “accldentarie,™ end "natursl® ard the nat=
ural inte the generel and particuler. The "accidentarie® time, which is
really “accidental™ time, depends orn the weather. The rule for exercise
in accidental time is to choose feir, cleer, ccol weather, neither too
hot nor too cold; neither too dark and <l cud;.;, nor toe hot and Windy.%

The natural time of exercise is before meals because it increases
the appetite, aids digestion, and causes the body to perspire, thus
throwing off bodily impurities. The child should never be peramitted to
exereise if he is very hungry, as this will cause him to bolt his food
whon he does eat and will result in indigestion and other disorders of
the s‘bdnaeh..%

The best hours of the dey for exercise, es advised by educators
were: in spring, about noon because of the mildness of the air; in sum-
mar, in the morning to avoid the exeessive heat; in aubumn and winter,
towards night because the days are short and are ususlly spent othsrwise,
and the food will by that time bo digested. HMulcanster himself favored
the morning as the best time because it prepared the body for the day.%

There are four thinps necessary for the plece in which the exercise

is to be taken: firet, it should have & floor or be fixed so that the

PIbid., ppe 110-112.  “1bide, ppe 115-116.  “OIbid., rp. 116-117.
9

]
i}ij:g;.’ pp. 117“118-



45.

person who is exercising will not be injured; second, it should if pos=-
sible be free from wind or at least free from cold biting wind; third,
it should be open so as to have the best and purest air; and fourth,

87
there must be nothing evil smelling or dirty near the placee.

Everyone should lmow when to stop exercising since the purpose of
Mgg F?jf__bﬁ‘?l_:_u,@° may know when to stop by the fact
that the body begins to sensibly perspire, the veins begin to swell and
the breathing becomes hard. One may continue the exercise as long as the
face is fresh in color and the motion quick, and no weariness is felt;
but if the color fades, the body becomes weary and the motions slow dowm,

98
then the exercise is doing more harm than good and should be stopped.

For children the exercise should be very light and not for teo long &
tinme.

The e¢lothing to be wormn while exercising should be in accordance
with the exercise taken, always light and, if the weather is cold, of a
warm material. After exercising the student should put on other clothing
to avoid being chilled. If the child has no clothing other than that he
is wearing, then the master should see that he takes such exercise as
will not cause him to perspire unduly. Otherwise he will take cold when

he stops exereising and begins to cool off.es Simple and obvious as

these directions seem to us, they show that Mulcaster was far in advance
of his-age in realistic, common sense.

P To the mental group of studies belong grammar, reading, spelling,
and punctuation, which are to be taught to all, girls as well as boys.
These have been discussed fully under the elementary curriculum so that

it is only necessary to add here that they were considered indispensable

M 1bd., ppe 114=116. °Ibide, pp. 118-115. 2°Ibid., p. 132.
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for the proper mental development of the child because of their alleged
difficulty and benefit.
It is better according to lulmtcr not to start the child to school

e

‘too young because much may be gained in the later years which would be
lost by too much foreing. F'o_r_l;__il}‘g‘_gtpn wakm both the brain and the
body. If ld's body is weak and his mind strong, then he should be
allowed to remain at. hml until his bodily strength is nurly equal to
hi:_m_;;lm;y. If a physically weak child is forced in his studies,
the result is that the child sometimes dies, to the sorrow of those who
forced hinm beyond his powers of ondm. Even though he does live, he
is never deep in his kmowledge but always superficial and light. He has
very little pleasure in life because of his weak body. Ilult_:isfer vould
therefore, have him either start to school later or not go to !°h°°1 so
long, but he must not be allowed to remain idle or he will become lazy or
olse dissolube and wambon,10
A slow or dull mind in a strong body is to be lamented but a child

of this type can be trained to the crafts and thus be made useful to him=-
self and others, while a weak mind in a weak body is a burden to everyone
concerned, a grief to his parents, relatives and friends and a greater
burden to himself. Contrariwise, a strong mind in a strong body is a joy
to all, himself, parents, relatives, and friends. If one is so fortunate

as to be of this type he owes a great Mmm_&n&_ ’shou}il

| malke.the most of his blessings amd gifts. %!
We have seen that Mulcaster recognized the fact that the child

should not be trained only physically or mentally but that both the mind

————

and tho body should be developed, that this should not be done separately

10m,34., ppe 19-20. 1%lm34,, p. 20.
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but at the same time and by the same teacher. Of course he stressed men-

— e e -

‘hl#’trgnl.gg because he was a school teacher first, and only secondarily
a Wn. His ideas are quite similar to ours in regard to foreing a
child in school and trying to co-ordinate mental end physicel ability.
We do not try to forece the mentally slow child. _

In regard to vocational training Mulecaster would have all taught to
read, write, and draw in the common school or privetely in the home as
these arts were necessary to the children in gaining & livelihood. The
boys of the poorer classes were either to be taught a trade by their
fathers or else apprenticed to some work for which they were mentally end
physically equipped.i02

As for the girls they were to be taught reading, writing, drawing,
music, needle work, and housewifery. Mulcaster does not tell us where,
when or by whom girls are to be taught but he implies that they should be
taught by the mother or some competent woman in the home to direct and
govern the house, to provide necessities, to be able to care for the ill,
and to do other things required of a good housewife.l0®

The social life of the child was considered in relation to his
parents, teachers, and associates. In this he was to give pleasure to
others without regard for his own likes, dislikes, or inconvenience. He
must learn to sing and play so well that others would enjoy listening to
him, and he must be taught to be obliging and play when requested. He
should learn to dance gracefully, not only for the physical exercise but
also for the pleasure it gives himself and others..®*

Religious training should begin in the home, where the pl-u-enta

should do nothing which they would not have their children see and imitate.

102544., p. 139, %nia., pp. 177-178. %%*noia., pp. 74, 261.



They should imstill into the young minds high ideals and a great love of
virtue. This is furthered by the teacher in the sebool, whe should give
the child good prineiples of living, snd by the minister in chureh, who
by his sermons and instructions should give knowledge of tho rewerd of
virtue anéd the punishment of vice and make the child fear te do wrong and
love to do right. The child should boe so taught by all who have any con~
taet with him that he will be able to disesra good fros bad, religious
from profane, honesty from dishonesty, ete., so that he may serve CGod and
. 105 |

his country and be a camfort to his friends.

Thus we see that though Mulecaster lived and teught over four hundred
years ago, scme of his ideas and idesals ers Just now coming inte our edu~
cational systan. OSome of the older generation can remember when some things
he advocated and which are now considered an integral part of the curricu=

Iun, wore first being introduced inbo school work.

105 1y5d., pp. 28-29.
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CHAPTER III
MULCASTER'S PLACE IN THE HISTORY OF EDUCATION

To ascertain Mulcaster's place in the educational thought of the
Renaissance, one may compare him with his great French contemporary,
Montaigne. Mulcaster, the active educator, and Montaigne, the theorist,
had many ideas in common though they differed radically on some questions.

Montaigne, never like Mulcaster an active teacher, simply a theorist,
won his position in educational history by his brillient essays, espe-

cially those on the Education of Children and Pedantry: He is known as a

realist because he looked to the practical purposes of study and endeav-
ored to take a common sense view of 'life. He taught that men should live
for all of life's enjoyments and should avoid trouble and snrralr-.l

He aimed to train the reason and judgment in such a way as to secure
moderation of mind and the practice of virtue, and to train the body seo
that it would be a fit and ready instrument for the souls In this way he
hoped to produce the cultured and capable man of n.t‘fuira-.z

This, as has been shown in Chapter II of this paper, was the ruling
prineiple of Mulecaster's two books the Positions and Elementarie. It is
especially true of the Positions.

Unlike Mulcaster, the active educator, Montaigne would not pgive an

education to all, not even an elementary one, but would educate only the

Lpatrick J. MoCormick, History of Education, Washington, 1915, p. 267.

2!"“.. Pe 257.
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prinevs and the sons of the nobility. Another difference between then
was that Hontaigne fevored individeal or private iustruction over the

class or comzon school method, while Tulcastor was a strong sdvocate of the

vommoyn: pr public school. Montaigne contended thebt the Leacher of the class

o2

students understood

gave the forn of knowledge without

or woere capable of utilizing the metier learncd. The elass teacher, who

had too much nemorizing and not enouvgh thinking, fadled to develoy the

ohildts abdlity to think for himself, The result was that the child twok

&8 too much on ftrust or the authority of the teacher.  Lulcaster

£y

wiile acknowledging that the compon sdhoel failed in many matlters, argued
that they wore betier bhan private schools Lecauss they brought children
of various intellects and diifersnt soclial standing to the ssse level and
cansed thes to realize thet only endeavor and personal ability counted ia
the effairs of life.

Another grealt cifference was the advoeacy of travel by Honteipne in
compon with uost educabtors of the period. Travel, as contended by
Houteigne and olhers, wuld broaden the boy's outlook on life and make him
g Dinished gentlemen. Nuleaster, the ardent natlomalist, heartily disap-
proved of trovel sbroad as & means of indishing the education of the Loye.
Fe claimed that it did often ™inlsh™ youns men inm fact as well as theory

and mede Lhewr useless to the state, comn

FTamily.

Huloaster amd kontaipne also differesd on bhe time bto begian

beachiag of latine. Honbalgune, who had learnsd Letin before he lsarmed

poey]
;,

Trenche~in fect, labin was as a mother tongue teo hin-—would ¢ Latim

taupht o the ohlild as scon as possible after he has atbaiosd a reasonabie

Artivar Tilley, The Literature of the Irench Fenaissance, Canbridge,
1004, 11, p. 164, '

4, : ‘s
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mastery of his mother tongue. Xe viould teach the child ihe nanes of ob=
jects around him, then proceed toc wverbs and from thence Uo easy classie
resders. Labtin, however, was not tou supsrseds the mother tongue. Becauso

had suffered so much from his inebility to speak French when he entered
sehool he sald of the Latin and Greek:

"I must needs aclmmfledge thet the frecke and Lataine tongues sre
proat ornanents in g gentlemun, but they are purchesed at over Ligh &
rete."o

In spite of these differences, the two men agresed on & aumber of fun-
damentals. They both advocabed the use of the vernacular. Delng a true
Frenchmen and loving his own country, lontaigpe derended that French

ghould be studisd before sither Groel or Iabtin bLeeause of ibs real util-

° & . . R ‘ - .
itys whereas Hulcasber was as ardent for the use of Englisk by Suglishnen

aad sald in his Blenentarie:

.

"1 honour Foreipga tungs bubt wish my own to be rerbeker of thelir
honour. ¥nowing therm, T wish my own tung to resemble their grace, I
confess their furnitwre and wish it were curs.™?

Both Mulcaster and Montaigne sev the relaticon of the body toc the
nivd and would have the tralning of one eoiucide with that of the other.
Howbaigne, howover, says that the pen-child should be made complete; while

leaster would hoave both boye end girls made conplebesy that is, in France
physical training would he given to the boys only, while in Znglend beth
boys and girls would enjoy its benefits. During the Hiddle Apres stress
had been placsd oz mental treiming with very litile if any atientlon to

The development of the body. This lack of attenbtion to the plursieal

(PR

~

*A, > E . L) r = B - R

Ilichel Byquem de Honbaigne, {Ii‘ the Imstitubion ernd Hducation of
¢hildron, ed. by Chas. W, HBlict, ¥ow Tork, 151U, De 670

6, . . Ny

leCornick, op. eite, pe 250,
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gradually changed during the Renaissance and more so when humenism came to
the fore. It has not been stressed so much in England and was therefore
a radical innovation when proposed by Mulcaster as a part of the school
curriculum.

A further comparison reveals that Mulcaster considered a number of
factors to which Montaigne paid little or no attention. This is largely
due to the more democratic philosophy of Mulcaster. Montaigne was consid=-
ering mainly the education of the nobility.

The English educator, for example, considered the value of certain
practical skills. Music, art, and housewifery were practically unknown
in the Buropean common school, though some knowledge was given to stu-
dents under private instruction. The introduction of these subjects into
the common school was proposed by Mulcaster but did not become a part of
the curriculum until several centuries later. Mulcaster himself put phy-
sical training, art, music and dramatics into the course of study of both
Merchant Taylors' School and St. Paul's.

Another favorite project of Mulcaster's which failed to be appre-
ciated in his own day and was not recognized by educators to be of any
practical value was the co-operation of teachers and parents and of
teachers with each other.

Both Mulcaster and Montaigne were inclined to think that parents
pampered their children too much and often injured the well being of the
child by interfering with his school discipline, OCf this Mulcaster says:

"One displeased parent will do more harme upon a head, if he take
a pyrre at some toy, never conferring with eny, but with his own
choleres: then a thousand of the thankfullest will ever do good, though
it be never so well deserved. This very point whereby parentes hurte
themselves in deede, and hindere their owne, though they discourage
teachers, would be looked unto by some publike ordinaunce, that beth

the maister might be driven to do well, if the fault rest in them: and
the parentes to deale well, if the blame rest there; considering the



; nf

miblile is hermed, whore the orivate is udharmed, to ends it in meter
. 8
&

Though he recommends gentleness iv dealing with the child, he still
resorves o place for the rod, always sfter due werning and a consultation
witi: the '&Q&rents.g Montaigne always advocated severe diseipline especlal-
ly for the yueunger boys.

As wn edueational theorist and as a practical tescher, Mulcaster far

axeceeded the scope of Monbaignot's thought. He made a nuzmber of original

suggestions which entitle him to & high place smong the world's great sdu-

ki

2

cators. To further edurabion Yulcaster advised that conferences should bhs
held by teachers smong thanselves to take sdvantzge of collective experi-

eucos to helpy onme svother and bring out rood to all econcerned. Tha cone

ference must be bullt upon the honest care of the public welfare without
respect to privete zein, without privete emulslion, and without disdain.
A1l of thess msnifestations of selfich ambivion have been enenies to con-
ference and hindrances to zood schoeling, asd in sowe cases have rulined
schoels not only in Muleasterts time but sven today. Coaferences properly
notivated are the very best way of settling all guestions.

Thege views wore So broad of concepbion and of such & radical nabure
i fvleaster's day thet thoy had little offsct on Bnglish schools of the
time but lster theorists were deeply influenced by them. His most noteble
contributions to the theory of his time were in regard to slementary edu-
eation, use of the vernacular, the preparatlon of beachers, and the method
of teaching which should develon the netural powsrs of the child and causse

hin to develop syrmetrically.

2 J o 9. . N
Iblun, Do 2'&0' Iblfio, B 276
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Muleasterts influence on conbtemporary teachers was very slight be-
cause the vast majorily of them were extrene hunsniste or classiclsls and
like all advoentes of a sebt prineciple rafused to accept these new fangled
idens. This atbtitude was naintained by bolh pareuts and teschers.
8ince the schools which survived the so-called keformebion were
principally Latin schools conducted by humanists it was only netural thet
they should be modeled on the school of the man who was considered the
sroatest oducabor of ths period, Johann Strumm. His school was the nro-
tobype of the Gernman gymuasiuva and wes sssentlielly 2 latin or classical
10

sehool with the same pvowed purpose as the schools of the Rensissance.

Thus we see that the progress of educsbion wes reterded for several

hundred years. It has been within the last hundred years that meny o
7

Mulcaster's principles have buen applied Ly sduenbtors who never had heard

of the early English advocate of liberalism snd vwitility in educabtion.

075‘ X 1 L
LoCormick, oD Cite, Pe 288,
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