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Normas	

•  Silenciar	y	guardar	sus	teléfonos	
•  Guardar	sus	computadoras	y	tabletas	
•  Mientras	trabajamos	en	grupo	entero,	favor	
de	limitar	las	conversaciones	de	grupos	
pequeños	que	pueden	interrumpir	al	grupo	

•  Descansaremos	cada	1.5	o	2	horas	
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Tema: 
 
Estándares:   

• Estándares de contenido (ciencias, etc.) 
• Artes de Lenguaje: Inglés (ELA) 
• Artes de Lenguaje :Español (SLA) 
• Desarrollo de Inglés (WIDA) 
• Desarrollo de Español (SALSA) 

Desarrollo de la oralidad y el conocimiento previo 
• Actividad interactiva y concreta  
• Desarrollo de vocabulario 

E
valuación 

F
orm

ativa 

 

E
valuación F

orm
ativa 

F
orm

ative A
ssessm

ent 

Comprensión lectora y contenido  
• Taller de lectura 
• Lectura guiada 
• Lectura compartida 
• Lectura en pareja 
• Lectura independiente 

Instrucción de contenido:   
• Experimentos, experiencias, 

actividades/mini-lecciones y 
proyectos e investigaciones. 

Escritura 
• Taller de escritura 
• Escritura guiada 
• Escritura compartida 

Estudio de palabras y fluidez 
Decodificación, Ortografía, Gramática, Fonética 
Evaluación de la unidad 
 
Bridge                                                                      El Puente 
Metalinguistic Skills                                                   Habilidades y destrezas metalingüísticas 
 
Extension activities or a new unit 
 

Ideas Principales de Artes de Lenguaje 
Ideas Principales de Contenido 
 

Metas de contenido 
Metas de lenguaje 
 

Evaluación 
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Theme: 
 
Standards:   

• Content Area Standards 
• English Language Arts Standards 
• Spanish Language Arts Standards 
• English Language Development (Proficiency) Standards 
• Spanish Language Development (Proficiency) Standards 

Building Oracy and Background Knowledge 
• Interactive, hands-on activity 
• Vocabulary Development 

 
F
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ative A
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ent 

E
valuación F

orm
ativa

 

Reading Comprehension 
• Reader’s Workshop 
• Guided Reading 
• Read aloud 
• Partner Reading 
• Independent reading 

Content Area Instruction 
• Content-based experiments, experiences, 

mini-lessons, activities, and inquiry. 

Writing 
• Writers’ Workshop 
• Guided Writing 
• Shared Writing 

Word Study and Fluency 
Decoding, Phonics, Spelling, Grammar 
Summative Assessment 
 
Bridge                                                                El Puente 
Metalinguistic Skills                                            Habilidades y destrezas metalingüísticas 
 
Actividades de extensión o una unidad nueva 
 

Content Area and Content Big Idea(s) 
Language Arts Big Ideas      
 

Content Area Targets 
Language Targets      
 

Summative Assessment             
 



Diario	de	aprendizaje	

•  Conteste	la	pregunta.		Sólo	haga	número	1.	

•  Al	terminar,	puede	comparRr	con	su	
compañera/o	de	codo.	



	

La	lectoescritura	
balanceada	



Cabezas	numeradas	juntas	
(Numbered	Heads	Together) 		

•  Asígnense	un	número	de	1-3	(grupos	de	3	o	de	
4)	

•  Al	escuchar	la	pregunta,	trabajen	
colaboraRvamente	para	que	todos	puedan	
representar	al	grupo		

•  Un	número	será	llamado	y	esa	persona	
representará	el	trabajo	del	grupo.			



¿Qué	es	la	lectoescritura	balanceada?	

Lectura	

Estudio	
de	

palabras	
Escritura	

Contexto	
significa#vo	

Melody	Wharton	-	Center	for	Teaching	for	Biliteracy	



Clasificar	



El	desarollo	de	lenguaje	
directamente	influye	en	el	

desarollo	de	la	lectoescritura	
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Real-life objects (realia)
Manipulatives
Pictures & photographs
Illustrations, diagrams & drawings
Magazines & newspapers
Physical activities
Videos & Films
Broadcasts
Models & figures

Charts
Graphic organizers
Tables
Graphs
Timelines
Number lines

In pairs or partners
In triads or small groups
In a whole group
Using cooperative group 
structures
With the Internet (Web 
sites) or software programs
In the native language (L1)
With mentors

Sensory Supports

Some sensory supports are applicable across all ELP standards, as exemplified in Figure 3G. Others 
are specific to the language of a content area. Figure 3H expands the notion of the use of sensory 
support by giving specific examples for ELP standards 2 through 5. The use of these sensory supports 
in activities, tasks and projects helps promote the development of students’ academic language 
proficiency.
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Illustrated word/phrase  
    walls
Felt or magnetic figures  
    of story elements 
Sequence blocks
Environmental print
Posters or displays
Bulletin boards
Photographs
Cartoons
Audio books
Songs/Chants

Blocks/Cubes
Clocks, sundials and  
    other timekeepers
Number lines
Models of geometric  
    figures
Calculators
Protractors
Rulers, yard/meter sticks
Geoboards
Counters
Compasses
Calendars
Coins

Scientific instruments
Measurement tools 
Physical models
Natural materials
Actual substances,  
    organisms or objects  
    of investigation
Posters/Illustrations of  
    processes or cycles

Maps
Globes
Atlases
Compasses
Timelines
Multicultural artifacts
Arial & satellite  
    photographs
Video clips
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La	lectura	Talmudica	

¿Cómo	integramos	la	lectoescritura	
balanceada	y	la	lectoescritura	bilingüe?	





La	lectoescritura	Talmudica	

•  Parejas	A	y	B	

•  Persona	A	lee	el	texto	

•  Persona	B	pregunta,		“Pero,	¿qué	quiere	
decir?	Y	la	persona	B	contesta	

•  Luego,	intercambian	papeles.	



¿Qué	significa	la	lectoescritura	
bilingüe	(biliteracy)?	(p.2)	

“…Un	enfoque	comprensivo	hacia	
la	enseñanza	de	la	lectoescritura	
integra	la	enseñanza	de	las	áreas	
de	contenido,	la	lectoescritura		y	el	
desarollo	del	lenguaje	y	conecta	
estas	tres	áreas	con	la	lectura,	el	
lenguaje	oral	y	la	escritura.”	



What	do	we	mean	by	teaching	for	
biliteracy?	(p.2)	

“..	“…Un	enfoque	comprensivo	hacia	la	
enseñanza	de	la	lectoescritura	integra	la	
enseñanza	de	las	áreas	de	contenido,	la	
lectoescritura		y	el	desarollo	del	lenguaje	y	
conecta	estas	tres	áreas	con	la	lectura,	el	
lenguaje	oral	y	la	escritura.		Para	que	la	
enseñanza	de	la	lectoescritura	bilingüe	sea	
exitosa,	los	estudiantes	deben	usar	la	lectura,	
escritura,	el	hablar	y	el	escuchar	todos	los	
días		en	ambos	lenguajes	y	con	propósitos	
autén#cos	y	variados.		”	



Palabras	más	importantes	

www.TeachingForBiliteracy.com	



Así	se	dice	
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What	do	we	mean	by	teaching	for	
biliteracy?	(p.2)	

“…A	comprehensive	approach	to	
literacy	instrucRon	integrates	
content,	literacy,	and	language	
instrucRon	and	connects	reading	
with	oral	language	and	wriRng.”	



What	do	we	mean	by	teaching	for	
biliteracy?	(p.2)	

“…A	comprehensive	approach	to	literacy	
instrucRon	integrates	content,	literacy,	and	
language	instrucRon	and	connects	reading	
with	oral	language	and	wriRng.		Effec#ve	
biliteracy	instruc#on	enables	bilingual	
learners	to	use	reading,	wri#ng,	listening,	
and	speaking	for	a	wide	range	of	purposes	
in	two	languages.”	



Planning	for	Biliteracy	on	a		
Daily	Basis	

Teaching	for	biliteracy	
engages	ALL	students	in	
Spanish	literacy	AND	English		
literacy	every	day,	beginning	
in	Kindergarten.	

Cheryl	Urow,	teachingforbiliteracy@gmail.com,	2015	



	

Defining	Biliteracy:	
Teaching	for	Biliteracy	means	

always	teaching		
language		
literacy	
and		

content	
	Wharton,	teachingforbiliteracyMW@gmail.com,	2016	



	

Ensuring	Rigor	



Wharton,	www.TeachingForBiliteracy.com,	2016	

Enduring	

Rigorous	

Standards	Based	

Ver#cally	Aligned	



Language	Arts	Standards	K-5	

		
READING	

	
Literature	

READING	
	

Informa#onal	
Texts	

READING	
	

Founda#onal	
Skills	

Wri#ng	 Listening	
and	

Speaking	

Language	



Language	Arts	Standards	K-5	

		
READING	

	
Literature	

READING	
	

Informa#onal	
Texts	

READING	
	

Founda#onal	
Skills	

Wri#ng	 Listening	
and	

Speaking	

Language	



Paradigm	Shigs	

Each	set	of	standards	has	a	specific	
organizaRonal	structure	that	is	unique.	
	
Standards	are	not	to	be	read	or	treated	as	a	
list	where	each	standard	has	equal	weight.	
	
In	order	to	teach	to	standards,	we	need	to	
understand	what	they	mean	in	terms	of	
instrucRon.	
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Paradigm	Shigs	
•  Inquiry	is	at	the	heart	of	science	and	social	
studies	instrucRon.	

	
	

•  Inquiry	is	collabora#ve	and	involves	
communica#on	skills.	

	
	

•  Inquiry	and	cri#cal	thinking	are	threaded	
throughout	NGSS,	C3	(Social	Studies)	and	
CCSS	Language	Arts	standards.	
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Next	Genera#on	Science	Standards	K-5	

Source:	Next	GeneraRon	Science	Standards	

K-ESS2  Earth’s Systems 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences.�

K-ESS2     Earth’s Systems 
Students who demonstrate understanding can:  
K-ESS2-1. Use and share observations of local weather conditions to describe patterns over time.  [Clarification Statement:  Examples of 

qualitative observations could include descriptions of the weather (such as sunny, cloudy, rainy, and warm); examples of quantitative observations could include 
numbers of sunny, windy, and rainy days in a month. Examples of patterns could include that it is usually cooler in the morning than in the afternoon and the number 
of sunny days versus cloudy days in different months.] [Assessment Boundary:  Assessment of quantitative observations limited to whole numbers and relative 
measures such as warmer/cooler.] 

K-ESS2-2. Construct an argument supported by evidence for how plants and animals (including humans) can change the 
environment to meet their needs.  [Clarification Statement:  Examples of plants and animals changing their environment could include a squirrel digs in 
the ground to hide its food and tree roots can break concrete.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education:

 

Science and Engineering Practices 
Analyzing and Interpreting Data  
Analyzing data in K–2 builds on prior experiences and progresses to 
collecting, recording, and sharing observations. 
� Use�observations (firsthand or from media) to describe patterns in 

the natural world in order to answer scientific questions. (K-ESS2-1) 
Engaging in Argument from Evidence 
Engaging in argument from evidence in K–2 builds on prior experiences 
and progresses to comparing ideas and representations about the natural 
and designed world(s). 
� Construct an argument with evidence to support a claim. (K-ESS2-2) 

 
---------------------------------------------------------------------   

Connections to Nature of Science 
 
Science Knowledge is Based on Empirical Evidence 
� Scientists look for patterns and order when making observations 

about the world. (K-ESS2-1) 

Disciplinary Core Ideas 
ESS2.D:  Weather and Climate 
� Weather is the combination of sunlight, wind, snow or 

rain, and temperature in a particular region at a 
particular time. People measure these conditions to 
describe and record the weather and to notice patterns 
over time. (K-ESS2-1) 

ESS2.E:  Biogeology 
� Plants and animals can change their environment. (K-

ESS2-2) 
ESS3.C:  Human Impacts on Earth Systems 
� Things that people do to live comfortably can affect the 

world around them. But they can make choices that 
reduce their impacts on the land, water, air, and other 
living things. (secondary to K-ESS2-2) 

Crosscutting Concepts 
Patterns  
� Patterns in the natural world can be 

observed, used to describe phenomena, 
and used as evidence. (K-ESS2-1) 

Systems and System Models 
� Systems in the natural and designed 

world have parts that work together. 
(K-ESS2-2) 

�

Connections to other DCIs in kindergarten:  N/A 
Articulation of DCIs across grade-levels:  2.ESS2.A (K-ESS2-1); 3.ESS2.D (K-ESS2-1); 4.ESS2.A (K-ESS2-1); 4.ESS2.E (K-ESS2-2); 5.ESS2.A (K-ESS2-2)
Common Core State Standards Connections:  
ELA/Literacy – 
RI.K.1 With prompting and support, ask and answer questions about key details in a text. (K-ESS2-2) 
W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about and 

state an opinion or preference about the topic or book. (K-ESS2-2) 
W.K.2 Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they are writing about and supply some 

information about the topic. (K-ESS2-2) 
W.K.7 Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and express opinions about them). (K-ESS2-1) 
Mathematics – 
MP.2 Reason abstractly and quantitatively. (K-ESS2-1) 
MP.4 Model with mathematics. (K-ESS2-1) 
K.CC.A Know number names and the count sequence. (K-ESS2-1) 
K.MD.A.1 Describe measurable attributes of objects, such as length or weight. Describe several measurable attributes of a single object. (K-ESS2-1) 
K.MD.B.3 Classify objects into given categories; count the number of objects in each category and sort the categories by count. (K-ESS2-1) 
 

November 2013 ©2013 Achieve, Inc. All rights reserved. 8 of 103
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C3	Framework	for	Social	Studies	



Literacy	Development	

Key	Shiks:	
•  Regular	pracRce	with	complex	texts	and	their	
academic	language	
•  Reading,	wriRng,	and	speaking	grounded	in	
evidence	from	texts,	both	literary	and	
informaRonal	
•  Building	knowledge	through	content-rich	
nonficRon	







Organiza#on	of	the	CCSS	Wri#ng	Standards	

Opinion	 Narra#ve	Informa#ve	

Standard	1	 Standard	2	 Standard	3	

Standard	4	–	For	purpose,	task,	and	audience	
Standard	10	–	Write	rou#nely	



Genres	within	each	bucket	
(Source:		Pathways	to	the	Common	Core)	

Narra#ve	Wri#ng	 Persuasive/Opinion/
Argument	

Informa#onal/
Func#onal/Procedural	

Personal	NarraRve	
FicRon	
Historical	FicRon	
Fantasy	
NarraRve	Memoir	
Biography	
NarraRve	NonficRon	
	

Persuasive	Lemer	
Review	
Personal	Essay	
Literary	Essay	
Historical	essay	
PeRRon	
Editorial	
Op-Ed	Column	

Fact	Sheet	
News	ArRcle	
Feature	ArRcle	
Blog	
Website	
Report	
AnalyRc	Memo	
Research	Report	
NonficRon	book	
How-to-book	
DirecRons	
Recipe	
Lab	Report	



Organiza#on	of	the	CCSS	Wri#ng	Standards	

Opinion	 Narra#ve	Informa#ve	

Standard	1	 Standard	2	 Standard	3	

5	

8	

6	 7	

5	

8	

6	 7	

5	

8	

6	 7	

Standard	4	–	For	purpose,	task,	and	audience	
Standard	10	–	Write	rou#nely	



The	CCSS	Reading	Standards	

Informa#onal	
Texts	

Literary					
Texts	



Organiza#on	of	the	CCSS	Reading	Standards	

Standard	1:	
Comprehension	

Standard	10:		
With	rigorous,	
grade	level	texts	

The	quesRons	you	
will	ask	and	

answer	to	show	
comprehension	





Organiza#on	of	the	CCSS	Reading	Standards	

Standard	1:	
Comprehension	

Standard	10:		
With	rigorous,	
grade	level	texts	

The	quesRons	you	
will	ask	and	

answer	to	show	
comprehension	

Informa#onal	
Texts	

Literary	
Texts	







Your	turn	

•  Select	a	wriRng	bucket,	and	then	discuss	
– What	evidence	you	will	want	to	show	your	
students	have	met	the	standard	

– How	you	will	increase	the	rigor	for	this	standard	
as	the	year	progresses	

– The	type	of	reading	that	will	enhance	wriRng.	



Rigor	on	the	Diagonal:		
Implemen#ng	Standards	

	



Numbered	Heads	Together		

•  Number	off	in	your	groups	(groups	of	3	
preferred)	

•  When	posed	a	quesRon,	make	sure	the	whole	
group	parRcipates	and	is	ready	to	answer	

•  A	number	will	be	called	to	stand	and	share	
what	your	group	discusses.	
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Rigor on the Diagonal 

Kinder	 1	 2	 3	 4	 5	 6	



Flat	Assignments	

Beginning	of	the	Year	 End	of	the	Year	

K	–	Opinion:	
	
I	like	cats	because	
they	are	fuzzy.	
	
	

K	–	Opinion:	
	
I	like	the	book	
because	it	is	funny.	
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Rigor on the Diagonal 
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Rigor on the Diagonal 
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In	the	picture,	I	observe…	



In	this	picture,	I	observe…	



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
	
	

	
	
	
	
	
	
	
	
	
	

Both	of	the	dioramas	_____.	However,	the	
diorama	in	Column	A	____	while	the	diorama	
in	Column	B	___.		



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
-  Sample	collected	was	in	
English.	

-  Spelling	errors	have	been	
corrected.	

-  Sample	was	in	a	book	
format	where	each	page	
had	a	heading	and	a	
corresponding	picture.	

	
	
	



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
-  Sample	collected	was	in	
English.	

-  Spelling	errors	have	been	
corrected.	

-  Sample	was	in	a	book	
format	where	each	page	
had	a	heading	and	a	
corresponding	picture.	

-  Sample	collected	was	in	
Spanish.	

-  Spelling	errors	have	been	
corrected.	

-  Sample	was	in	paragraph	
format	on	a	sheet	of	
paper.	

	
	
	



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
Wolves	live	in	the	forest.	They	
are	grey	and	have	thick	fur.	They	
live	in	groups,	or	packs.	A	female	
wolf	can	have	up	to	8	babies	at	a	
Rme.	The	babies	are	called	cubs.	
	
	

Los	lobos	viven	en	el	bosque	con	
su	familia.	Pueden	ser	gris	o	
negros.	Los	lobos	casi	nunca	
andan	solos	porque	cazan	en	
grupos.	Ellos	comen	animales	
mas	pequeños.	Las	hembras	
pueden	tener	hasta	8	bebes	de	
una	sola	vez.	Los	bebes	se	
quedan	con	el	grupo	hasta	que	
tengan	2	años.	Después,	si	son	
varones,	se	pueden	ir	del	grupo	y	
formar	su	propio	grupo.		



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
Collected	from	a	1st	
grade	classroom.	

Collected	from	a	4th	
grade	classroom.	
	
	

Which	meets	the	(wri#ng)	standards	for	
their	grade-level?	



What	is	the	difference	between	the	two	
columns?	

First	Grade	Informa#onal	Wri#ng	CCSS:	
	
Write	informaRve/explanatory	texts	in	
which	they	name	a	topic,	supply	some	
facts	about	the	topic,	and	provide	some	
sense	of	closure.		

	



What	is	the	difference	between	the	two	
columns?	

Fourth	Grade	Informa#onal	Wri#ng	
CCSS:	

Write	informaRve/explanatory	texts	to	
examine	a					topic	and										convey	ideas	
and	informaRon	clearly.		



Fourth	Grade	WriRng	InformaRve	text	
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What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
Wolves	live	in	the	forest.	They	
are	grey	and	have	thick	fur.	They	
live	in	groups,	or	packs.	A	female	
wolf	can	have	up	to	8	babies	at	a	
Rme.	The	babies	are	called	cubs.	
	
	

Los	lobos	viven	en	el	bosque	con	
su	familia.	Pueden	ser	gris	o	
negros.	Los	lobos	casi	nunca	
andan	solos	porque	cazan	en	
grupos.	Ellos	comen	animales	
mas	pequeños.	Las	hembras	
pueden	tener	hasta	8	bebes	de	
una	sola	vez.	Los	bebes	se	
quedan	con	el	grupo	hasta	que	
tengan	2	años.	Después,	si	son	
varones,	se	pueden	ir	del	grupo	y	
formar	su	propio	grupo.		



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
	
	

Los	lobos	viven	en	el	bosque	con	
su	familia.	Pueden	ser	gris	o	
negros.	Los	lobos	casi	nunca	
andan	solos	porque	cazan	en	
grupos.	Ellos	comen	animales	
mas	pequeños.	Las	hembras	
pueden	tener	hasta	8	bebes	de	
una	sola	vez.	Los	bebes	se	
quedan	con	el	grupo	hasta	que	
tengan	2	años.	Después,	si	son	
varones,	se	pueden	ir	del	grupo	y	
formar	su	propio	grupo.		

Wolves	 live	in	the	forest.	They	
are	grey	and	have	thick	fur.	
They	live	in	groups,	or	packs.	A	
female	wolf	can	have	up	to	8	
babies	at	a	Rme.	The	babies	are	
called	cubs.		
These	features	help	the	wolf	
survive	in	the	forest.	



What	is	the	difference	between	the	two	
columns?	

Column	A	 Column	B	
Collected	from	a	1st	
grade	classroom.	

Collected	from	a	4th	
grade	classroom.	
	
	

Neither	meet	their	corresponding		
grade-level	standard!	



	

Las	metas	de	lenguaje:		
Planeando	las	

conversaciones	académicas	



BILITERACY	UNIT	FRAMEWORK	(BUF)	
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Spanish	

English	



English	

Spanish	





Desarollo	de	lenguaje	
•  ¿Qué	nivel	de	español	Renen	los	estudiantes	
en	E,	H,	L	y	E?	

•  ¿Cómo	apoya	la	maestra	el	uso	de	español	en	
sus	estudiantes?	

•  ¿Cuáles	apoyos	de	lenguaje	uRliza?	(sensorial,	
interacRvo,	gráfico)?	

•  ¿Qué	Rpo	de	conversación	académica	espera	
la	maestra	de	sus	estudiantes?	

•  ¿Qué	les	gustó,	y	que	les	sorprendió?	



	

Estudio	de	palabras:		las	
similitudes	y	las	diferencias	
entre	el	español	y	el	inglés	



	
La	enseñanza	de	la	lectoescritura	bilingüe	en	
los	EEUU	es	única	porque…		

• …tanto	el	español	como	el	inglés	
responden	a	una	serie	de	reglas	
lingüís#cas	y	culturales	que	son	
dis#ntas	

• En	otras	palabras….	

• Por	ende......	



Tanto	el	español	como	el	inglés		
responden	a	una	serie	de	reglas	lingüís#cas	y	

culturales	que	son	dis#ntas.	
	
	Español	

•  La	ortograua	es	
transparente	

•  Las	vocales	son	
regulares	

•  Los	sonidos	de	las	letras	
son	más	importantes	
que	sus	nombres	

Inglés	
•  La	ortograua	es	opaca	
•  Las	vocales	son	
irregulares	

•  Los	nombres	de	las	
letras	son	tan	
importantes	que	se	
examinan	



Tanto	el	español	como	el	inglés		
responden	a	una	serie	de	reglas	lingüís#cas	y	

culturales	que	son	dis#ntas.	
	
	

Español	
•  La	relación	entre	sonido	
y	letra	es	fuerte,	
consistente	y	regular.	

•  Por	ende,	el	español….	

Inglés	
•  La	relación	entre	
sonido	y	letra	es	floja,	
irregular	y	no	
constante	

•  Por	ende,	el	inglés…	



Tanto	el	español	como	el	inglés	responden	a	una	
serie	de	reglas	lingüís#cas	y	culturales	que	son	

dis#ntas	

Español	
•  El	discurso	y	la	
retórica	se	enfocan	
en	las	relaciones	

•  El	discurso	y	la	
retórica	son	
circulares	e	
indirectas	

Inglés	
n  El	discurso	y	la	
retórica	se	
enfocan	en	los	
eventos	

n  El	discurso	y	la	
retórica	son	
lineales		y	
directos		



Goldenberg,	2014	



Patrones	de	Discurso	Oral	



¿Qué	#po	de	discurso	es?		#1	
•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	esRércol.	Olía	al	sudor	
de	caballos	faRgados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



¿Qué	#po	de	discurso	es?	#2	
•  Era	bella,	elásRca,	con	una	piel	Rerna	del	
color	de	pan	y	los	ojos	de	almendras	
verdes,	y	tenía	el	cabello	liso	y	negro	y	
largo	hasta	la	espalda,	y	una	aura	de	
anRgüedad	que	lo	mismo	podía	ser	de	
Indonesia	que	de	los	Andes.	Estaba	vesRda	
con	un	gusto	suRl:	chaqueta	de	lince,	blusa	
de	seda	natural	con	flores	muy	tenues,	
pantalones	de	lino	crudo,	y	unos	zapatos	
lineales	del	color	de	la	buganvillas.	



¿Qué	#po	de	discurso	es?		
•  El	granero	era	muy	grande.	También	era	muy	
viejo.	Olía	a	heno	e	a	esRércol.	Olía	al	sudor	
de	caballos	faRgados	y	al	maravilloso	aliento	
dulzor	de	las	pacientes	vacas.	Era	un	olor	
que	daba	paz,	como	si	nada	malo	pudiera	
volver	a	suceder	en	el	mundo.	Olía	a	grano	y	
al	cuero	de	arneses	y	a	la	grasa	de	los	de	los	
ejes	de	los	carros	y	a	la	goma	de	las	botas.	Y	
siempre	que	le	daban	a	un	gato	una	cabeza	
de	pescado,	todo	el	granero	olía	a	pescado.		



¿Qué	#po	de	discurso	es?		
La	clorofila	–	que	es	una	
sustancia	orgánica	–	
capta	la	energía	solar	
(luz),	la	luz	provoca	la	
ruptura	de	la	molécula	
de	agua,	es	decir	se	
rompe	el	enlace	
químico	que	une	el	
hidrógeno	con	el	
oxígeno.		

Chlorophyll	is	the	
molecule	that	
absorbs	sunlight	
and	uses	its	energy	
to	synthesize	
carbohydrates	from	
CO2	and	water.	

p.	103	



Los	textos	deben	ser	



Los	textos	deben	ser	

Espejos	donde	se	ven	reflejados	
los	lectores	

Ventanas	en	donde	los	lectores		
aprenden	de	personas,	culturas,	
y	perspec#vas	nuevas/dis#ntas.	



Los	textos	

•  ¿Qué	Rpo	de	discurso	refleja	tu	texto?	
•  ¿Se	parece	al	discurso	oral	de	algunos	de	tus	
estudiantes?		¿Cuáles?	

•  ¿Tienes	un	balance	de	libros	en	español	que	
reflejen	el	discurso	oral	de	tus	alumnos?	

•  ¿Tienes	un	número	firme	de	libros	que	reflejen	el	
español	auténRco?	

•  ¿Es	un	espejo	o	una	ventana?	
•  ¿Cómo	lo	usarías?	
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¡Mil	gracias!	
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